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Message  to  the  Teacher 


You  are  about  to  explore,  with  your  students,  the  beauty  and  diversity  of  the  Cree 
language  and  culture. 

The  Cree  people  are  the  largest  First  Nations  group  in  Canada,  with  over  80  000 
Cree  speakers.  A significant  number  of  Metis  also  speak  Cree.  Cree-speaking 
people  are  spread  over  a vast  geographic  area  so  there  is  a remarkable  diversity  in 
the  language. 

Any  language  spoken  over  a large  area  develops  regional  differences  in 
pronunciation,  vocabulary  and  grammar.  Adaptations  of  the  language  materials  in 
this  Guide  may  need  to  be  made  for  your  community. 

Your  students  need  to  be  aware  that  Cree  speakers  have  political  and  economic 
advantages,  both  at  regional  and  national  levels,  in  being  able  to  communicate  in 
more  than  one  language.  Cree  is  one  of  the  core  languages  for  Canada  listed  in 
translation  services.  Cree  is  also  now  accepted  at  several  Canadian  universities  and 
colleges  for  second  language  entrance  requirements  in  certain  faculties. 
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Encouraging  authentic  voices  in  the  classroom  is  crucial  to  the  success  of  this 
language  program.  Whenever  possible,  use  Elders  and  other  community  Cree 
speakers  to  enrich  the  language  learning.  Having  students  interact  with  other  Cree 
speakers  helps  students  bring  their  language  knowledge  out  of  the  classroom  and 
into  the  realm  of  communication. 

Language  learning  and  retention  takes  place  through  using  the  language.  Students 
need  to  hear,  speak  and  communicate  in  the  language  to  maintain  the  language. 
Therefore,  it  is  important  to  involve  parents  and  community  resources  to  build  a 
supportive  relationship  for  Cree  language  learning.  Most  of  all,  as  a teacher,  model 
using  Cree  as  much  as  possible. 

Please  familiarize  yourself  with  the  important  information  in  this  introduction.  It 
will  help  you  implement  a successful  Cree  language  program  in  your  classroom. 


Cree  Worldview 


Ka-ki-kiskeyihtetan  oma,  namoya  kinwes  maka  aciyowes  pohko  oma  ota 
ka-hayayak  wasetam  askihk,  ekwa  ka-kakwey  misketan  kiskeyihtamowin, 
iyinisiwin,  kisteyitowin,  mina  nanisitotatowin  kakiya  ayisiniwak,  ekosi 
oma  kakiya  ka-wahkotowak. 

Realize  that  we,  as  human  beings,  have  been  put  on  this  earth  for  only  a 
short  time  and  that  we  must  use  this  time  to  gain  wisdom,  knowledge, 
respect  and  understanding  for  all  human  beings,  since  we  are  all  relatives. 

- Cree  proverb 

The  Cree,  Nehiyaw,  worldview  is  not  a polarized  view  but  a holistic  view.  It  is  not 
this  or  that  but  this  and  that.  It  holds  that  all  life  forms  are  interconnected  and  that 
life  is  sacred.  Human  beings  are  not  at  the  top  of  a ladder  but  are  one  part  of  a 
sacred  circle.  Emotional,  physical,  mental  and  spiritual  realms  are  not  separate  but 
are  recognized  as  part  of  the  whole. 

Traditionally,  responsibility  within  the  Nehiyaw  culture  primarily  involved 
contributing  to  the  well-being  and  success  of  the  group — the  family,  extended 
family  and  community.  Leadership  was  developed  through  service  to  the 
community — cooperation  and  helping  others  was  crucial  to  survival.  Traditional 
Nehiyaw  culture  still  revolves  around  the  connection  to  Mother  Earth  and  the 
relationship  with  family  and  community. 

The  concept  of  Mother  Earth  in  Cree  worldview  not  only  encompasses  the  land  but 
also  all  of  the  animals,  minerals,  rocks,  plant  life  and  all  of  its  interconnectedness 
with  humans.  Cree  people  do  not  use  the  products  and  materials  of  Mother  Earth  as 
commodities  but  regard  them  as  relatives  and  treat  them  with  utmost  respect. 
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Four  aspects  common  to  Mother  Earth  in  the  Cree  worldview  that  can  be  honoured 
in  the  classroom  are: 

• interconnectedness  of  all  things 

• connection  to  the  land  and  community 

• the  dynamic  and  changing  nature  of  the  world 

• strength  that  develops  in  power  with , not  power  over. 

Language  proceeds  from  the  worldview  of  a culture.  The  Nehiyaw  worldview  and 
philosophy  is  imbedded  in  the  language  and  culture.  This  is  also  evident  in  the 
pedagogy  or  ways  of  learning. 


Circle  of  Life 


NORTH 

WINTER 


U3lNlNnS 

Hinos 


Many  aspects  of  the  Circle  of  Life  contain  sacred  knowledge.  To  explore  the  circle 
in  Cree,  it  is  necessary  to  consult  with  an  Elder  in  your  community. 
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Cree  Values 


The  underlying  foundations  for  all  elements  of  this  Cree  Language  and  Culture 
12-year  Program  Guide  to  Implementation  (Kindergarten  to  Grade  3)  are  Cree 
values — those  viewpoints  and  ways  of  being  that  characterize  the  Cree  way  of  life. 
They  are  as  important  today  in  educating  students  in  the  Cree  language  and  culture 
as  they  have  ever  been. 

The  most  important  value  incorporates  the  worldview  that  God/Creator/ 
Kisemanito/Omamdwohtawemdw — the  higher  power  called  many  names  in  Cree 
prayers — permeates  all  activities  in  life.  In  the  Community  Membership  section  of 
each  grade  level,  this  is  expressed  as  an  overarching  value  in  the  outcome — 
Students  will  live  peacefully  with  Mother  Earth,  others  and  themselves,  guided  by 
the  Creator.  Cree  values  are  spiritual  in  nature  and  not  necessarily  religious, 
although  one  can  practise  spirituality  through  religion.  The  underlying  Cree 
spiritual  value  in  education  is  an  issue  to  be  dealt  with  by  each  education  authority 
or  jurisdiction  of  the  community. 

These  values  mark  the  Cree  worldview  and  concern  for  Mother  Earth.  They 
underpin  the  way  the  Cree  expect  people  to  act  in  the  world.  These  values  are 
fundamental  to  the  way  Cree  parents,  Elders  and  the  Cree  community  intend  their 
children  to  be  brought  up  and  educated. 

The  primary  Cree  values  are: 

• Wahkohtowin  - kinship 

• Miyo  wicehtowin  - getting  along  together 

• Mamahwohkamatowin  - working  cooperatively 

• Manatisiwin  and  manahcihitowin  - respect  and  respect  for  each  other 

• Pikiskwestamowewin  - speaking  on  behalf  of  others 

• Kiskinwahasimowewin  - accepting  guidance 

• Kiskanowapahkewin  - a keen  sense  of  observation 

• Nanahihtamowin  - obedience,  to  listen  with  an  open  heart 

• Kisewatisiwin  - compassion,  loving  kindness 

• Tapwewin  and  kanacisowin  - honesty  and  clean  living 

• Wicihitowin  - sharing 

• Okihtowihiwewin  - generosity 

• Tapateyimisowin  and  ekakisteyimisowin  - humility. 

First  and  foremost  is  the  concept  of  Wahkohtowin.  Who  is  your  family? 
Wahkohtowin  involves  respect  for  one  another  and  a way  of  interacting.  This  is 
often  dictated  by  how  one  is  related  to  others,  especially  in  small  Cree 
communities. 

From  Wahkohtowin  flow  other  key  values.  Miyo  wicehtowin  is  what  makes  a 
community  work — and  the  way  we  get  along  together  is  by  Mamahwohkamatowin. 
By  cooperatively,  we  mean  that  people  help  each  other.  This  occurs  in  the 
community  and  with  students  in  the  classroom.  In  cooperative  learning,  students 
work  together  in  pairs,  small  groups  or  as  a class — where  they  learn  more  from  that 
process  and  from  trusting  one  another  than  from  doing  something  alone.  This  is 
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learning  where  positive  feedback,  not  negative,  is  given;  where  competition,  if  it 
exists,  is  friendly  and  not  a win  for  one  person  or  group  and  a loss  for  another;  and 
where  students  are  encouraged  to  take  risks  when  they  are  ready,  and  not  before. 


Respect,  with  its  many  shades  of  meaning — Manahcihitowin,  Manatisiwin  and 
Kihceyihtowin — is  one  of  the  most  highly  regarded  values  in  the  Nehiyaw  culture 
and  drives  every  aspect  of  relationships,  whether  it  is  traditional  kinship  to  each 
other  and  Mother  Earth  or  more  modem  personal  friendships  and  professional 
associations.  Showing  respect  for  self,  all  people  and  every  living  thing  is  an 
important  value  to  share  with  the  world.  Respect  should  be  seen  in  the  classroom 
and  must  reflect  the  way  respect  is  seen  in  the  community.  Specific  examples 
include  listening  attentively,  keeping  quiet,  sitting  silently  without  fidgeting, 
greeting  Elders  appropriately  and  answering  when  requested. 

A Nehiyaw  value  that  is  rapidly  being  lost  is  the  value  of  humility  or  humbleness — 
Tapateyimisowin  or  namoya  kisteyimisowin.  In  traditional  Cree  culture,  one  does 
not  speak  about  one’s  accomplishments.  One  does  not  need  to  boast  or  brag  about 
what  one  did;  one  lets  one’s  life  speak  for  itself.  One  waits  to  speak  until  someone 
asks  one  to  speak.  Within  the  value  of  humility  is  the  focus  and  ability  to  praise 
others’  work  and  accomplishments.  It  is  also  connected  with  Nanahihtamowin — 
obedience  and  listening  with  an  open  heart. 

Pikiskwestamowewin  is  speaking  on  behalf  of  other  people.  Leaders  and  Elders  use 
it  in  advocacy — speaking  on  behalf  of  others  or  speaking  to  the  Creator  in  prayer.  It 
is  used  in  kinship  relations  and  negotiations.  In  the  classroom,  this  may  show  up  as 
apparent  shyness.  A student  may  have  the  expectation  that  another  older  student  or 
those  with  more  authority  should  speak  on  his  or  her  behalf  for  permission  or  for  a 
favour.  This  value  is  not  appreciated  by  modem  culture  where  people  are  expected 
to  speak  for  themselves. 

The  value  of  sharing  is  expressed  in  various  Cree  communities  as  Wicihitowin, 
Pahkwenamatowin-wichihtowin  or  Nisohkamatowin.  Sharing  food  is  a common 
outward  expression  and  also  ties  in  with  generosity — Okihtowihiwewin. 


Kisewatisiwin  is  compassion  and  loving  kindness,  a value  that  Elders  make  part  of 
their  highest  goals. 


Sakihitok  mina 
wicihitok. 

Love  one  another 
and  help  one 
another. 

- Cree  proverb 


Cree  values  focus  on  Kiskanowapahkewin  about  the  world  around  us.  This 
observation  may  last  longer  than  is  acceptable  in  school  situations  and  must  be 
accommodated  and  facilitated  in  the  Cree  language  classroom  as  a valid  way  of 
learning.  As  students,  as  community  members  or  as  Elders,  the  Cree  gather 
information  about  what  is  seen,  then  draw  conclusions  about  it  without  rushing  to 
assumptions  and  judgements.  That  characteristic  is  fully  supported  by  another 
value — Kiskinwahasimowewin — the  ability  to  ask  for,  receive  and  accept  guidance 
from  parents,  Elders,  teachers  and  other  members  of  the  community. 
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Nehiyaw  Pedagogy 


Traditional  Cree  pedagogy — methods  of  teaching  and  ways  of  knowing  and 
learning — is  based  on  the  principle  of  oneness  with  nature.  It  is  a holistic  approach 
that  encourages  the  idea  that  everything  interconnects.  It  involves  mutual  respect, 
attention  and  the  desire  to  learn. 

It  is  important  to  see  the  classroom  as  an  extension  of  this  philosophy  and  as  a 
vibrant  part  of  the  community. 

The  language  used  in  the  classroom  needs  to  be  inclusive,  gentle  and  encouraging. 
Traditional  Nehiyaw  education  took  place  in  small  groups  with  extended  family 
and  community  involvement.  Teaching  and  learning  involved  observation, 
listening,  modelling,  demonstration — with  multi-sensory  and  hands-on 
experiences.  It  was  daily  task-based  learning  that  engaged  children’s  curiosity.  It 
was  kiskonohamasdwin,  encouraging  critical  thinking  where  children  listened, 
observed  and  analyzed  a task  until  they  felt  ready  to  do  it  themselves.  Oral  tradition 
was  highly  developed  in  Cree  culture  in  comparison  with  European  culture,  where 
teaching  and  learning  was  based  strongly  on  written  material. 

From  an  early  age,  children  were  taught  the  art  of  listening  and  remembering.  Oral 
tradition  and  memory  retention  helped  people  to  be  self-reliant  in  a land  where  one 
mistake  could  cost  them  their  lives.  Children  learned  how  to  survive  in  their 
environment  by  listening  to  the  stories  of  the  Kihteyayak  (Elders). 

Traditional  pedagogy  relied  on  the  idea  if  children  ask,  they  are  ready  to  know. 

Children  went  to  Kihteyayak  and  community  adults  to  gain  knowledge  and  skills  in 
areas  where  they  were  interested  and  willing  to  learn.  Children  were  also  invited  by 
Kihteyayak  to  come  and  listen  and  observe — Kihteyayak  and  parents  sensing  that  a 
child  was  ready  and  needed  certain  knowledge.  In  line  with  Kiskonohamasdwin , 
the  Kihteyayak  and  community  adults  balanced  education  between  instructing  the 
children  and  providing  enough  information  for  children  to  learn  for  themselves. 

In  the  classroom,  having  students  help  decide  what  they  wish  to  learn  would  fit 
closely  with  Cree  pedagogy.  The  teacher  sets  the  learning  environment  by  planning 
ahead  and  being  fully  prepared.  Instruction  builds  on  what  students  already  know 
and  what  they  are  curious  about.  Units  and  lessons  are  planned  but  open  to  student 
input.  This  task-based  learning  underscores  the  current  educational  philosophy  that 
ties  in  with  the  traditional  Cree  pedagogy  of  focusing  on  student  needs,  abilities 
and  interests. 

Cree  communities  view  curriculum  development  and  pedagogy  as  a means  to  have 
relevant  and  successful  experiences  for  Cree  students  in  any  school  system.  The 
policy  paper,  Indian  Control  of  Indian  Education,  1972,  written  by  the  National 
Indian  Brotherhood,  states: 
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“Unless  a child  leams  about  the  forces  which  shape  him:  the  history  of  his 
people,  their  values  and  customs,  their  language,  he  will  never  really  know 
himself  or  his  potential  as  a human  being.  Indian  culture  and  values  have  a 
unique  place  in  the  history  of  mankind.  The  Indian  child  who  leams  about  his 
heritage  will  be  proud  of  it.  The  lessons  he  leams  in  school,  his  whole  school 
experience,  should  reinforce  and  contribute  to  the  image  he  has  of  himself  as 
an  Indian”  (p.  9). 


Oral  Tradition 


In  Nehiyaw  culture,  oral  tradition  has  been  the  most  important  method  for  passing 
information  and  knowledge  from  one  generation  to  another.  Students  need  to  be 
taught  to  value  and  respect  oral  tradition. 

The  initial  lesson  in  oral  pedagogy  was  to  respect  the  teacher  and  storyteller  by 
learning  how  to  listen  (mental  awareness).  The  lessons  would  be  in  an  environment 
conducive  to  learning  (physical).  The  place  of  learning  would  be  safe  and  caring 
(emotional)  with  proper  protocols  relating  to  Mother  Earth — humans,  animals, 
plants,  rocks — and  the  Creator  (spiritual). 

Storytellers  have  always  been  respected  within  traditional  Nehiyaw  culture. 
Storytellers  carry  within  their  stories  the  legends,  spiritual  truths  and  history  of  the 
Cree  people.  Stories  pass  on  the  values  and  beliefs  that  are  important  to  Cree 
people  and  preserve  the  language.  Storytellers  speak  from  the  heart  and  the  listener 
listens  from  the  heart. 

In  traditional  oral  cultures,  children  who  show  an  aptitude  begin  at  an  early  age  to 
be  trained  in  the  art  of  storytelling. 

There  are  many  types  of  stories.  Sacred  stories  are  only  told  in  the  winter  unless 
special  permission  is  given  through  ritual  and  ceremony.  Some  stories  are  short 
with  a particular  ending  or  moral  and  all  are  full  of  humour.  Many  stories  are  open 
ended,  long  extended  stories  with  many  levels  of  meaning.  Stories  are  repeated 
over  and  over  and  change  over  time  to  reflect  life  in  the  community.  As  listeners 
mature  and  gain  life  experience,  the  meaning  and  lessons  in  the  stories  reveal 
themselves  in  different  ways.  What  one  discovered  in  a story  as  a child  can  be  very 
different  when  one  is  an  adult.  A story  written  on  paper  becomes  frozen  in  time 
while  the  beauty  of  an  oral  story  is  that  it  remains  a living,  flexible  and  dynamic 
part  of  culture  and  language. 

Stories  can  expand  a student’s  world.  Storytelling  is  not  just  ancient  legends  and 
stories  but  present-day  stories  about  daily  events  and  activities.  Stories  can  include 
show  and  tell,  retelling  stories  heard  before  with  connections  to  other  curriculum 
areas  such  as  geography,  social  studies  and  science.  Where  did  this  story  come 
from?  What  animal  characteristic  does  this  explain? 
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Stories  told  in  a community  belong  to  that  community  and  usually  to  a specific 
storyteller.  A story  can  be  given  to  someone  as  a gift  but  most  often  the  story  is 
passed  from  one  generation  to  another  within  an  extended  family.  It  is  important  to 
be  sensitive  to  story  ownership  and  seek  permission  to  use  a story  in  the  classroom 
or,  even  better,  have  a storyteller  come  and  tell  a story. 


Protocol  with  Kihteyayak  (Elders) 

Cree  Kihteyayak  are  men  and  women  who  are  the  keepers  and  teachers  of  oral 
tradition,  traditional  knowledge  and  spirituality.  Kihteyayak  are  vital  to  the  survival 
of  the  culture  and  always  need  to  be  treated  with  respect  and  honour. 

Inviting  Kihteyayak  from  your  community  to  speak  of  traditional  ways,  tell 
appropriate  stories,  describe  or  perform  traditional  ceremonies  and  interact  with 
students  will  add  meaning  and  richness  to  learning  Cree.  Different  Kihteyayak  have 
different  gifts  and  have  key  roles  in  transmitting  knowledge  in  all  areas  of  language 
and  culture. 

Issuing  invitations  to  Kihteyayak,  especially  in  traditional  communities,  requires 
correct  protocol.  Find  out  about  the  specific  procedures  in  your  community,  since 
they  can  vary  from  area  to  area.  It  is  important  that  students  be  prepared  in  advance 
for  expected  behaviours. 

It  is  also  important  to  check  with  your  school  administration  for  any  rules  your 
school  may  have  for  inviting  speakers  or  guests  into  the  school. 

By  interacting  with  other  Cree  language  speakers,  such  as  Kihteyayak  and  other 
community  knowledge  keepers,  language  learning  can  be  maintained  and  brought 
to  life. 


Language  Variation 


Cree  is  spoken  in  many  areas  across  Canada.  The  Cree  language,  with  five  major 
dialects  or  variants,  is  the  most  widely  spoken  language  of  the  Algonquian 
language  family.  Other  Algonquian  languages  include  Blackfoot,  Ojibwa  and 
Michif.  Most  Cree  speakers  can  understand  each  other  but  differences  in 
vocabulary,  pronunciation,  spelling  and  language  use  can  affect  comprehension. 
Linguists  refer  to  the  variations  in  a language  as  dialects.  All  languages  have 
multiple  dialects  and  Cree  has  five  such  distinct  variations: 

Atihkamek  - R 
Moose  Cree  - L 
Plains  Cree  - Y 
Swampy  Cree  - N 
Woodland  Cree  - Th. 
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The  various  Cree  dialects  would  say  the  word  “you”  like  this: 

Atihkamek  - Kira 
Moose  Cree  - Kila 

Plains  Cree  (Northern  Plains  Cree  and  Southern  Plains  Cree)  - Kiya 
Swampy  Cree  - Kina 
Woodland  Cree  - Kitha. 

The  Cree  contained  in  this  guide  is  the  Plains  Cree  Y dialect  that  has 
two  distinct  variations:  Northern  Plains  Cree  (NPC)  also  known  as  Bush  ( Sakaw 
Nehiyawewin)  Cree  spoken  north  of  Edmonton,  and  Southern  Plains  Cree  (SPC) 
known  as  Prairie/Plains  ( Paskwaw  Nehiyewewin)  Cree.  You  may  experience  one  of 
the  two  variants  or  both  in  your  community.  Feel  free  to  adapt  the  language  to  your 
regional  variation. 

The  Y dialect  uses  10  consonants  (p,  t,  c,  k,  s,  m,  n,  w,  y,  h),  three  short  vowels  (a, 
i,  o)  and  four  long  vowels  (a,  1,  6,  e).  Both  pronunciation  and  spelling  vary  within 
regional  Y dialect  use. 

Although  a syllabics  system  was  the  traditional  form  of  Cree  writing,  this  guide 
will  use  the  Standard  Roman  Orthography  (SRO).  It  is  advisable  to  use  a 
standardized  way  of  writing  to  assist  students  in  literacy,  whether  using  SRO  or 
syllabics. 

Traditional  Cree  is  a nature-  and  relationship-based  language.  With  over  30%  of 
Cree  people  now  living  in  urban  centres,  teaching  students  the  rich  variety  of  Cree 
language  vocabulary  relating  to  nature  can  be  a challenge.  A walk  in  the  schoolyard 
or  a trip  to  a nearby  park  may  be  the  closest  experience  some  students  will  have 
with  nature.  However,  like  all  living  languages,  Cree  is  growing  and  changing, 
with  new  words  being  created  and  becoming  part  of  everyday  use. 


Using  This  Guide 


This  guide  will  provide  you  with  the  tools  needed  to  plan  a successful  Cree 
language  experience  in  your  classroom. 

As  a teacher,  you  will  choose  appropriate  activities  with  your  students  from  the 
Sample  Teaching  and  Learning  Activities.  The  activities  and  assessment  strategies 
are  samples  you  can  add  to  and  adapt  to  fit  your  classroom  situation.  Choose 
activities  that  students  are  most  interested  in  and  ones  that  will  work  with  the 
resources  available  to  you. 

The  activities  are  divided  into  four  sections:  Applications,  Language  Competence, 
Community  Membership  and  Strategies.  Each  section  has  its  own  emphasis.  It  is 
advisable  to  integrate  activities  from  all  four  sections  when  preparing  year,  unit  and 
lesson  plans. 

There  are  more  activities  listed  than  you  could  use  in  a single  lesson  so  it  is 
important  to  plan  ahead  and  use  those  that  will  work  best. 
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Various  teaching  and  learning  strategies  are  included  in  the  sample  activities  and 
assessments  and  noted  in  the  Strategies  section.  Detailed  explanations  of  what  they 
are  and  how  to  use  them  can  be  found  in  the  Appendices  at  the  end  of  this  guide. 

The  Appendices  also  contain  additional  information,  vocabulary,  background, 
planning  tools  and  resources. 
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Teaching  and  Learning  Cree 
Language  and  Culture 


Chapter  Summary 

Communicative  Language  Competence 

Developing  Cree  Language  Competence 

Teaching  for  Cree  language  Competence 

An  Effective  Cree  Language  Learning  Environment 

Suggested  Teaching  and  Learning  Strategies 

Combined  Grades  in  the  Cree  Language  and  Culture  Classroom 


Communicative  Language  Competence 


The  Cree  Language  and  Culture  12-year  Program,  Kindergarten  to  Grade  12,  is  a 
communicative  competence  program.  This  means  teaching  and  learning  to  increase 
each  student’s  ability  and  comfort  in  using  Cree.  Communicative  competence 
means  using  the  language  in  many  situations  with  ease  and  with  minimal  errors. 

Is  there  fluency,  comfort  and  ease  in  using  Cree  in  a variety  of  settings  and 
situations?  Is  there  accuracy?  Is  the  student  using  the  language  correctly;  i.e., 
vocabulary,  pronunciation,  grammar,  social  appropriateness? 

With  beginning  learners,  it  is  more  important  to  have  them  be  comfortable  with  the 
language  than  to  be  concerned  with  accuracy. 


i 
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Developing  Cree  Language  Competence 


Developing  Cree  language  competence  is  best  done  through  activities  and  tasks 
that  integrate  the  Cree  language  with  Cree  culture. 

The  focus  of  the  Cree  classroom  is  to  promote  as  much  language  learning  in  Cree 
as  possible  so  minimal  use  of  English  is  required.  Anyone  entering  the  Cree 
language  classroom  should  hear  Cree  being  spoken. 

In  the  Cree  language  classroom,  students  will  engage  in  three  kinds  of  language 
learning: 

Students  learn  Cree:  Cree  is  learned  by  students  through  meaningful  activities  and 
tasks  using  the  language.  They  learn  Cree  by  sharing  ideas,  conversations, 
dialogues,  discussions,  rituals,  ceremonies,  songs  and  stories.  By  using  Cree  in 
different  contexts,  with  topics  interesting  to  students,  language  learning  and 
retention  is  nourished  and  maintained. 

Students  learn  through  the  Cree  language:  As  students  listen  to  Cree  being 
spoken  live  and  on  tape,  read  books  in  Cree,  explore  Cree  Web  sites  on  the  Internet 
and  view  Cree  materials  such  as  posters,  photographs,  videos  and  similar  items, 
they  use  the  Cree  language  to  increase  their  knowledge  of  Cree  culture  and  the 
world.  This  also  helps  them  develop  greater  literacy  and  thinking  skills  in  the 
language. 

Students  learn  about  the  Cree  language:  Students  learn  how  the  Cree  language 
works  in  order  to  become  effective  communicators.  When  they  learn  vocabulary, 
phrases,  dialogue,  rules  and  grammar  in  context,  the  Cree  language  becomes  real, 
meaningful  and  useful  in  their  lives.  Grammar  is  modelled,  not  taught  in  isolation. 
Students  begin  to  use  language  patterns,  grammatical  rules  and  discourse 
information  to  engage  more  actively  in  their  own  Cree  language  learning. 


Teaching  for  Cree  Language  Competence 


Communicative  language  teaching  uses  speech  as  its  organizing  principle;  e.g., 
asking  questions,  commenting,  apologizing,  complimenting,  reporting,  storytelling, 
giving  directions,  making  requests.  Communication  includes  speech  as  a whole, 
whether  nonverbal  or  what  is  actually  being  said.  The  goal  in  the  Cree  classroom  is 
to  encourage  students  to  speak,  interact,  socialize,  be  understood  in  and  understand 
Cree.  The  context  determines  what  is  said,  how  it  is  said,  to  whom,  where  and  why. 

Wherever  possible,  include  students,  individually,  in  pairs  or  in  small  working 
groups,  in  defining  and  choosing  activities  that  will  develop  their  language 
competence  and  promote  a sense  of  pride  and  ownership  in  what  they’re  doing. 
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As  a teacher,  you  review,  reinforce  and  develop  Cree  language  learning  by 
exposing  students  to  the  language  and  structure  many  times  and  in  many  different 
ways.  You  give  students  the  opportunity  to  apply  the  language  continuously  over 
an  extended  period  of  time. 

Developing  Students  ’ Listening  Comprehension 

To  acquire  the  language,  it  is  important  for  students  to  hear  the  Cree  language 
spoken  fluently  and  in  the  proper  context.  The  more  students  can  hear  Cree  spoken 
in  a variety  of  situations,  the  better  they  will  understand  what  is  being  said.  They 
will  also  pick  up  on  body  language  and  other  nonverbal  strategies  a Cree  speaker 
may  be  using  to  communicate.  Limited  exposure  to  Cree  and  continual  translation 
into  English  will  slow  down  language  development.  The  more  a teacher  uses  Cree, 
the  more  readily  students  are  encouraged  to  follow  suit. 

Sometimes  students  may  go  through  a silent  period  before  being  willing  to  try  Cree 
themselves.  They  are  listening  and  learning.  If  the  teacher  continues  to  speak  and 
model  Cree,  the  student  develops  a stronger  comfort  level.  As  confidence  increases, 
the  student  becomes  willing  to  speak  and  participate  more  fully. 

To  maximize  learning  of  Cree,  especially  in  the  very  early  stages,  the  following 
points  are  worth  considering. 

• Use  authentic  texts  produced  for  and  by  speakers  of  Cree. 

• Use  short,  simple  and  meaningful  sentences. 

• Use  vocabulary  in  common  use  in  the  local  Cree  community. 

• Use  gestures,  facial  expressions,  visuals  or  appropriate  objects  to  help  students 
understand. 

• Use  humour. 

• Use  topics  and  content  that  are  familiar  and  of  interest  to  students. 

Developing  Students  ' Speaking  Skills 

How  do  you  develop  Cree  language  speaking  skills  so  effectively  that  a student  has 
the  opportunity  to  engage  in  useful  dialogue  with  another  person  or  group?  To  help 
direct  this  area  of  communicative  competence,  the  following  suggestions  may  be  of 
value. 

• Work  in  cooperation  with  students  to  choose  dialogues  and  sentences  that  mean 
something  to  them  and  to  which  they  can  relate. 

• Have  the  language  be  so  useful  to  students  that  they  are  encouraged  to  apply  it 
inside  and  outside  the  classroom  setting. 
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• For  any  planned  language  activity,  make  sure  there  is  a model,  proposed 
dialogues,  sentence  patterns  or  examples  so  that  students  clearly  understand  the 
expectations  for  that  activity. 

As  students  become  more  proficient  in  Cree,  you  can  add  more  challenging 
dialogues,  encouraging  them  to  try  different  sentences  on  their  own.  This  follows 
the  findings  of  Lev  Vygotsky,  the  Russian  languages  expert,  that  “to  continue  to 
leam,  the  language  students  are  exposed  to  should  always  be  just  a little  beyond 
their  current  capabilities.  A student  should  be  able  to  do  a task  with  help  today  and 
be  able  to  do  it  on  his  or  her  own  tomorrow.” 

Developing  Students  ’ Literacy  Skills 

Development  in  Cree  language  learning  includes  the  key  literacy  skills  of  reading, 
writing  and  representing,  including  drawings,  dioramas,  posters  and  cartoons. 

Students  have  different  strengths,  learning  styles  and  habits.  The  following 
practices  may  be  helpful. 

• Allow  students  to  work  from  their  own  strengths. 

• Choose  the  most  effective  form  of  literacy  to  promote  student  growth  and 
understanding  of  Cree  language  forms  and  patterns,  Standard  Roman 
Orthography  (SRO),  syllables  and  phonetic  spelling. 

• Use  representation  such  as  drawing,  working  with  the  computer  and  displaying 
different  types  of  art  forms  and  crafts.  These  could  include  beadwork,  cartoons, 
ceramics,  carvings  and  other  forms  of  literacy  more  significant  to  Cree  and 
Metis  communities. 

• Besides  reading  and  writing,  use  storytelling,  drama,  role-play,  syllables  and 
humour  to  enhance  language  development. 

How  Grammar  Fits 

Grammatical  patterns  provide  students  with  a scaffold  to  build  upon  as  they  leam 
to  manipulate  language  and  create  their  own.  Grammar,  however,  must  be  placed  in 
the  appropriate  context  and  integrated  into  language  dialogues  and  patterns  to 
facilitate  learning.  Smart  practices  about  grammar  include: 

• Never  teach  grammar  in  isolation — it’s  a high  level  of  learning  if  not 
contextualized  properly.  Students  will  come  to  understand  grammar  elements 
through  the  use  of  the  language  in  meaningful  and  relevant  contexts. 

• Understand  that  a particular  structure,  pattern,  rule  or  code  will  not  be  mastered 
after  a single  lesson.  Review  and  reinforce  a grammar  element  by  engaging 
students  with  the  structure  in  many  different  ways  over  an  extended  period  of 
time. 
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• Have  activities  or  tasks  focusing  on  grammar  integrated  into  daily  learning 
activities  and  classroom  routines.  The  routines  are  integrated  properly  into  the 
theme  or  topic  so  the  student  does  not  repeat  meaningless  isolated  patterns, 
such  as  colour  or  animal  names  and  numbers. 

• Integrate  grammar  into  all  activities. 


An  Effective  Cree  Language  Learning  Environment 


In  entering  the  Cree  language  classroom,  students  bring  with  them  their  own 
particular  background  knowledge  of  the  Cree  language  and  culture.  Before  students 
can  build  on  that  knowledge,  the  teacher  has  to  determine  what  that  level  is  and  use 
it  as  a starting  point  for  instruction. 

Some  students  may  come  to  the  classroom  with  no  Cree  language  background. 
Some  may  be  reluctant  to  speak  because  they  are  afraid  they  won’t  be  able  to  do  it 
well  enough.  There  may  be  shame  around  speaking  the  language  and  fear  of  being 
laughed  at.  Building  student  self-esteem  regarding  Cree  language  learning  is  part  of 
creating  an  effective  Cree  language  program. 

The  classroom  is  intended  to  be  a safe  environment  where  students  are  free  to 
learn,  experiment  and  take  risks  with  the  language  as  a natural  part  of  the  learning 
process.  It  is  primarily  the  Cree  teacher’s  responsibility  to  make  sure  that  the 
classroom  is  an  encouraging,  supportive  environment  for  using  the  Cree  language. 

It  is  equally  important  that  the  Cree  classroom  have  the  resource  support  of  the 
school  and  the  community. 

For  the  best  possible  learning  to  take  place,  Cree  language  teachers  should  have 
their  own  space — a classroom  designated  for  Cree  language  teaching  to  provide  a 
consistent  and  welcoming  place  for  learning  a valued  language. 

A minimum  of  150  minutes  per  week  needs  to  be  devoted  to  Cree  language 
learning.  Dividing  the  time  into  daily  lessons  is  the  most  effective  way  of  teaching 
and  having  students  retain  what  they  have  learned.  If  the  Cree  language  is  to  be 
retained  and  be  a vital  part  of  the  lives  of  students,  it  must  be  used  on  a regular 
basis. 

Integrating  Cree  language  into  other  areas  of  the  curriculum  is  an  effective  way  of 
increasing  language  learning. 

Within  the  Cree  classroom  environment: 

• Cree  is  the  language  of  status  in  the  classroom 

• students  have  the  opportunity  to  learn  Cree  and  gain  cultural  knowledge 
through  meaningful  interactions  with  peers,  community  members  and  Elders 

• classroom  experiences  are  linked  to  practical  life  experiences  and  use  the 
natural  environment 

• teaching  and  modelling  language  strategies  that  students  can  use  to  learn  on 
their  own  is  a part  of  daily  instruction 
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• language  learning  activities  are  relevant  to  students  and  focus  on  topics  of 
interest  to  them 

• teachers  encourage  and  bring  forth  personal  responses  to  oral,  print  and 
multimedia  texts 

• students  are  actively  involved  in  constructing  meaning  and  engage  in  concrete 
hands-on  activities 

• students  are  involved  in  setting  criteria  for  assignments  and  assessments  and 
are  encouraged  to  take  ownership  and  evaluate  their  own  learning 

• the  sharing  circle  is  used  as  a primary  teaching  strategy  to  promote  discussion 
and  common  understanding 

• students  are  encouraged  and  given  the  opportunity  to  express  their  ideas  and 
opinions 

• the  classroom  is  a safe,  nurturing  and  inviting  community,  where  errors  are 
seen  as  a natural  part  of  language  learning. 


Suggested  Teaching  and  Learning  Strategies 


To  reflect  traditional  Cree  pedagogy,  teaching  and  learning  strategies  have  also 
been  identified  in  the  Cree  traditional  pedagogy  categories  of: 

• cooperative  learning 

• modelling  and  imitation 

• memorization  and  recall 

• observation  and  reflection. 

The  categories  are  not  rigid  and  some  strategies  can  go  in  more  than  one  category. 

Using  a variety  of  strategies  and  discovering  the  most  effective  strategies  to  use 
with  your  particular  group  of  students  will  make  teaching  Cree  language  and 
culture  an  interesting  and  dynamic  process. 

Detailed  information  on  these  strategies  can  be  found  in  the  Appendices  in  the  back 
of  this  guide. 
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Cooperative  Learning 

Author’s  Circle 

Brainstorming 

Concensus  Discusssion 

Inside-Outside  Circle 

Mind  Map  Research 

Projects  Sharing  Circle  - Talking  Circle 

Modelling  and  Imitation 

Echo  Acting 
Readers’  Theatre 
Role-play 

Total  Physical  Response  (TPR) 

Memorization  and  Recall 

Choral  Reading  and  Speaking 

Cloze  Procedure 

Language  Ladders 

Mnemonics 

Semantic  Mapping 

Storytelling 

Word  Map 

Observation  and  Reflection 

Journals  and  Learning  Logs 
KWL  and  KWLH  Charts 
Language  Experience  Charts 
Nature  Walk 
Sketch  to  Stretch 
T-charts 
Venn  Diagram 
Visual  Imaging 


Combined  Grades  in  the  Cree  Language  and  Culture 
Classroom 


The  Cree  way  of  teaching  is  to  teach  to  the  interest  level  of  the  students  and  not 
intentionally  separate  them  because  of  age  or  size.  Ensure  the  group  is  small 
enough  so  no  one  will  be  left  out  of  the  modelling  and  instruction  given  to  the 
group.  If  the  size  of  your  group  is  too  large,  some  students  may  not  receive  quality 
instruction. 

A combined  grade  is  defined  as  grouping  more  than  one  grade  level  at  the  same 
time  with  one  teacher.  This  situation  in  the  Cree  classroom  is  common,  especially 
if  the  program  is  new.  Studies  consistently  show  that  there  is  no  significant 
difference  in  achievement  between  students  in  a one-grade  classroom  and  those  in  a 
combined  grade. 
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The  goal  of  combined  classes  is  to  improve  the  learning  of  Cree  in  the  classroom. 
Students  who  work  well  together  will  assist  each  other  with  language  learning; 
therefore,  student  groups  should  be  organized  for  success  with  the  language.  If 
peers  feel  comfortable  and  are  able  to  take  risks  with  each  other,  this  will  be 
beneficial  for  the  group.  If  students  are  afraid  to  take  risks  with  each  other,  a 
different  arrangement  may  be  required. 

Some  benefits  of  a combined-grade  classroom  are: 

• Social  interaction  takes  place  between  students  of  different  ages.  Older  students 
often  develop  a sense  of  responsibility,  while  younger  students  can  be 
challenged  and  given  an  opportunity  to  move  ahead. 

• Students  are  enabled  to  work  at  different  levels  in  a way  that  is  not  obvious  to 
other  students.  For  example,  an  older  student  with  less  developed  skills  can 
participate  effectively  and  contribute  to  the  group. 

• Older  students  are  able  to  review  and  internalize  their  learning  through 
participation  in  cooperative  learning  groups. 

• When  a new  concept  is  introduced  to  one  grade  level,  it  is  practised  or 
reinforced  by  the  other  grade  level. 

The  key  to  a successful  combined-grade  experience  is  the  use  of  effective  strategies 
for  instruction  and  planning.  These  strategies  include: 

Cycling  Areas  of  Experience 

Different  areas  of  experience  are  covered  each  year  for  the  class  as  a whole.  For 
example,  the  Grade  4 Cree  class  will  cover  certain  themes  one  year  and  different 
themes  the  following  year.  This  will  work  well  if  you  know  that  a combined-grade 
class  will  continue  together  for  a few  years. 

Combining  Concepts 

Areas  of  the  curriculum  that  have  similarities  and  overlap  from  one  grade  to  the 
other  can  be  combined,  allowing  students  to  work  together. 

When  grammatical  elements  or  certain  concepts  do  not  match  and  a particular 
group  needs  the  teacher’s  attention,  adjustments  are  required.  For  example,  you 
may  give  one  grade  a task  while  instructing  the  other  grade.  Alternatively,  each 
grade  may  have  a long-term  project  that  can  be  worked  on  independently  while  you 
instruct  the  grade  needing  help. 

Use  Cooperative  Learning  Groups 

When  organizing  cooperative  learning  groups,  you  can  often  put  different  grades 
together;  e.g.,  Kindergarten  and  Grade  1 Cree  students  can  sit  together  in  a group. 

In  this  way,  students  can  work  together  in  a manner  that  benefits  all  of  them. 
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Build  an  Inviting  and  Positive  Atmosphere 

The  best  classrooms  have  a learning  environment  that  is  accepting  of  differences. 
In  these  classrooms,  students  of  all  levels  feel  that  their  opinions  are  valued  and 
that  they  have  an  important  place  in  the  class.  One  way  to  build  this  sense  of 
community  is  through  activities  that  encourage  students  to  participate  and  work  as 
a team. 

Assessment  and  Evaluation  in  the  Combined-grade  Classroom 

Whether  single  grade  or  combined  grade,  assessment  practices  do  not  differ, 
although  certain  methods  may  have  to  be  adapted.  Teachers  will  still  need  to  teach 
concepts  separately  and  monitor  student  progress  accordingly. 
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Planning  for  Instruction 


Chapter  Summary 

Why  Plan? 

Sample  Planning  Procedure 
Areas  of  Experience — Themes 
Key  Elements  of  the  Year  Plan 
Developing  Unit  Plans 
Developing  Lesson  Plans 
Global  Task  List 
Planning  for  Balance 
Reviewing 


Why  Plan? 


A year  working  with  students  in  the  classroom  is  a major  commitment.  To  ensure 
that  the  year  is  as  well-organized  and  stress-free  as  possible,  a good  advance  plan 
that  is  realistic  and  flexible  helps  make  the  process  easier  for  everyone.  A plan 
provides  flexible  guidelines  for  action.  Goals  and  activities  are  chosen  with  the 
knowledge  that  these  may  change  depending  on  students’  needs  and  feedback. 

The  benefits  of  advance  planning  are  that  it  helps  the  teacher: 

• understand  curriculum  outcomes  and  student  needs 

• integrate  learning  with  the  community  calendar 

• meet  the  expectations  of  the  curriculum,  school,  students  and  parents 

• ensure  that  topics  are  sequenced  in  a logical  way  for  improved  student  learning 

• anticipate  individual  student  needs  and  unexpected  situations  that  arise  in  the 
classroom 

• reduce  management  problems  in  the  classroom 

• determine  needed  resources  and  how  to  access  them 

• reduce  preparation  time  and  increase  effectiveness 

• collaborate  with  colleagues  about  curriculum,  best  practices,  individual  student 
needs  and  effective  use  of  resources. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Chapter  3 / 21 
2009 


Sample  Planning  Procedure 


1 . Planning  usually  begins  with  a year  plan.  Choose  a year  plan  format. 

2.  Check  the  Areas  of  Experience  list  for  topics  or  themes  to  suit  your  grade  level 
and  students. 

3.  Look  at  the  various  general  and  specific  outcomes  for  your  grade  level.  Choose 
where  they  would  fit  best  into  your  year  plan. 

4.  Consult  calendars  for  seasonal,  holiday,  school  and  community  events  where 
students  would  have  exposure  to  and  be  able  to  use  Cree.  Note  these  on  your 
year  plan. 

5.  Choose  themes,  activities,  goals  and  assessment  strategies  best  suited  to  your 
students  and  place  them  in  time  frames  within  the  year. 

6.  From  within  the  year  plan,  pull  out  suitable  units.  Choose  a unit  plan  format. 

7.  Plan  units  with  possible  time  lines,  activities  and  assessments.  Each  unit  should 
include  teaching  and  learning  activities  from  all  four  sections  in  this  manual: 
Applications,  Language  Competence,  Community  Membership  and  Strategies. 
Check  on  available  resources. 

8.  Be  sure  to  check  with  your  community  as  to  the  protocol  and  contact  time 
required  for  involving  Elders. 

9.  Choose  a lesson  plan  format.  There  are  many  ways  to  plan  a lesson.  Choose 
one  that  suits  your  needs  and  style. 

10.  From  your  unit  plans,  develop  specific  lesson  plans  for  each  day  of  the  unit.  As 
daily  lesson  plans  progress,  you  will  note  the  various  learning  styles  of  your 
students  and  adapt  the  plans. 

1 1 . Remember  that  your  plans  are  working  documents.  They  need  to  be  solid 
enough  to  provide  a framework  to  guide  instruction  but  flexible  enough  to 
adjust  and  adapt  to  student  interests  and  needs. 
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Areas  of  Experience — Themes 


The  table  below  contains  a list  of  topics  or  areas  of  experience  that  can  be 
developed  at  different  levels. 


Kindergarten 

Grade  1 

Grade  2 

Grade  3 

• my  family 

• my  daily 
routines 

• seasons 

• my  body 

• my  family 

• daily  life 

• weather  and 
seasons 

• my  body 

• clothing 

• my  house 

• things  around  me 

• things  at  my 
house 

• foods 

• school 

• measurements 

- time 

- money 

• pets 

• my  community 
and 

neighbourhood 

• music 

• domestic 
animals 

• extended 
family 

• games 

Key  Elements  of  the  Year  Plan 


In  creating  a long-range  plan  or  year  plan,  look  at  students’  background 
knowledge,  elements  of  curriculum,  the  school’s  goals,  timetable,  the  seasonal 
round,  community  calendar  and  the  year  ahead.  On  this  basis,  make  a tentative 
sequencing  of  classroom  instruction  units  that  would  be  meaningful  and  effective 
for  students. 

Long-range  planning  is  making  decisions  about  the  direction  of  your  programming 
based  on  your  best  professional  judgement.  To  have  a useful  plan,  risk-taking, 
continual  monitoring  and  subsequent  modifications  are  crucial  parts  of  the  planning 
process.  A real  year  plan  will  reflect  changes  and  be  a working  document,  not  a 
finished  product. 

Community  and  relationships  are  very  strong  and  very  important  to  Cree  people. 

To  ensure  that  Cree  communities  remain  strong,  educating  young  people  in  the 
Cree  language  and  culture  is  fundamental.  Any  classroom  plan  must  therefore 
reflect  a past,  present  and  future  Cree  heritage.  Input  from  and  recognition  of  the 
role  of  the  community,  particularly  its  Kihteyayak,  needs  to  be  an  inclusive  part  of 
any  plan. 

It  is  often  wise  for  a teacher  to  have  a Kihteyaya  (Elder)  from  the  community  as  a 
mentor. 

The  community  calendar  is  a valuable  tool  in  making  a year  plan.  Community 
events  can  be  excellent  opportunities  for  students  to  use  and  practise  Cree. 
Classroom  discussions  and  creative  language  activities  based  on  real  community 
events  and  experiences  give  meaning  to  language  learning. 
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Four  key  elements  important  to  a year  plan  are: 

1 . Curriculum  Outcomes 

2.  Student  Knowledge,  Experience  and  Involvement 

3.  Assessment  and  Evaluation 

4.  Resources. 

1.  Curriculum  Outcomes 

What  are  the  expected  outcomes  for  the  year  and  how  can  they  be  achieved? 

In  this  guide,  both  general  and  specific  outcomes  have  been  clearly  identified  for 
each  grade  level. 

Learning  outcomes  identify  the  knowledge,  skills,  strategies  and  linguistic 
competence  that  students  are  expected  to  achieve  by  the  end  of  a grade.  The 
outcomes  integrate  the  six  language  arts:  listening,  speaking,  reading,  writing, 
viewing  and  representing.  Students  will  develop  knowledge,  skills  and  strategies 
specific  to  oral,  print  and  multimedia  texts  for  a variety  of  purposes  and 
applications. 

The  outcomes  are  the  starting  points  for  the  year  plan  at  each  grade  level.  They 
assist  the  teacher  in: 

• establishing  goals  for  learning,  instruction  and  assessment  in  Cree 

• knowing  and  using  the  curriculum — the  general  and  specific  outcomes 

• selecting  the  appropriate  learning  outcomes  from  the  curriculum  based  on  your 
knowledge  of  your  students 

• focusing  each  unit  and  sequencing  units  into  a year  plan 

• selecting  teaching  and  learning  activities  that  are  meaningful  for  students  and 
fit  the  communicative  language  approach 

• selecting  culturally  appropriate  learning  resources  and  checking  their 
availability 

• incorporating  appropriate  assessment  and  evaluation 

• monitoring  student  progress  in  achieving  learning  outcomes  in  Cree. 

The  general  outcomes  in  the  Cree  Language  and  Culture  Program  of  Studies  are 
divided  into  four  components: 

• Applications 

• Language  Competence 

• Community  Membership 

• Strategies. 

Choosing  outcomes  and  activities  from  each  component  for  year  plans,  units  and 
lessons  will  enrich  student  learning.  Many  outcomes  will  connect,  overlap  and 
support  each  other. 
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Applications 


Strategies 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness 
of  learning  and  communication. 

S— 1 language  learning 
S— 2 language  use 


Students  will  use  Cree  in  a variety  of  community 
and  school  situations  and  for  a variety  of 
purposes. 

A-l  to  share  information 

A-2  to  express  emotions  and  personal  perspectives 
A-3  to  get  things  done 

A-^4  to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the 

world  Language 

for  imaginative  purposes  and  Competence 

personal  enjoyment 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihia  nehiya 
wewak.) 

LC-1  attend  to  the  form  of  the  language 
interpret  and  produce  oral  texts 
interpret  and  produce  written  and 
visual  texts 

apply  knowledge  of  the 
sociocultural  context 


LC-2 

LC-3 


LC-4 


The  Applications  component  deals  with  what  students  will  be  able  to  do  using  the 
Cree  language.  It  is  primarily  an  oral  component.  Students  imitate  the  language, 
speak  it,  converse  and  discuss. 


Language  Competence  deals  with  the  technical  end  of  the  language.  Students  deal 
with  the  structure  and  organization  of  the  language.  They  use  this  knowledge  to 
produce  various  texts. 


Community  Membership  deals  always  with  culture  and  how  the  language  is  not 
separate  from  the  culture. 

The  Strategies  section  includes  elements  that  help  with  improving  both  learning 
and  communication. 


Atiht  ohi  isiheikewina  poko  okiskinohamakewak  ta  apacihtacik 
(tapiskoc  miyahkasikewin)  ekwa  Kihteyayak  ta  mamisitotaheik. 

(Some  of  these  activities,  such  as  smudging,  require  extreme  care,  caution  and 
sensitivity  on  the  part  of  the  teacher.  Teachers  should  consult  Elders  in  their  local 
community  regarding  traditional  practices.) 
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2.  Student  Knowledge,  Experience  and  Involvement 

Students  in  the  Cree  classroom  come  to  school  with  a wide  range  of  individual 
needs,  background  knowledge  and  experiences  that  impact  their  learning.  It  is 
important  to  assess  what  you  know  about  your  students  and  incorporate  this  into 
your  plans: 

• What  are  their  strengths? 

• What  is  their  background  knowledge? 

• What  learning  abilities  and  disabilities  might  they  have? 

• What  prior  home  and  life  experiences  have  they  had? 

For  students  to  achieve  the  desired  outcomes  by  the  end  of  each  grade  level,  they 
need  to  take  ownership  of  their  own  learning  and  be  involved  in  the 
decision-making  process.  Brainstorming  at  the  beginning  of  the  year  to  find  out 
what  students  know  and  want  to  know  can  help  the  process. 

Choosing  teaching  and  learning  activities  with  students’  interests,  strengths  and 
abilities  in  mind  will  assist  them  in  achieving  the  outcomes  of  the  Cree  Language 
and  Culture  Program  of  Studies.  Each  specific  outcome  should  be  meaningful  to 
your  students  and  could  potentially  be  met  through  a wide  range  of  teaching  and 
learning  activities.  This  Cree  Language  and  Culture  12-year  Program  Guide  to 
Implementation  (Kindergarten  to  Grade  3)  contains  numerous  sample  teaching  and 
learning  activities  that  can  be  helpful  when  planning  for  instruction.  These  are 
sample  activities  only  and  you  should  feel  free  to  create  your  own  activities  to  best 
meet  the  needs  and  interests  of  your  students. 

3.  Assessment  and  Evaluation 

As  planning  occurs  for  meaningful  learning,  students  also  need  to  provide  input 
regarding  assessment  and  evaluation.  Students  experience  a high  level  of  success 
with  language  learning  if  they  are  a part  of  the  planning  and  assessment  process. 
This  again  promotes  ownership  and  success  with  the  language  tasks.  With  input, 
they  are  better  prepared  to  work  toward  achieving  outcomes  they  have  agreed 
upon.  Including  students  in  planning  for  assessment  will  also  ensure  they  receive 
quality  and  timely  feedback  regarding  their  achievements. 

4.  Resources 

Students  need  to  work  with  a variety  of  resources  when  studying  Cree  language 
and  culture.  Authentic  resources,  selected  and  designed  for  and  by  Cree  speakers, 
are  particularly  useful  and  important.  By  using  authentic  resources,  students  gain 
experience  in  finding,  exploring  and  interpreting  different  kinds  of  texts,  and  have 
models  for  producing  texts  of  their  own.  Because  of  the  importance  of  oral  texts 
and  the  oral  tradition  in  the  Cree  culture,  keep  in  mind  that  community  members, 
especially  Elders,  are  an  important  resource  for  the  classroom.  Use  the  community 
calendar  to  note  pipe  ceremonies,  feasts,  powwows,  cultural  camps,  drumming  and 
other  cultural  events  that  could  involve  your  students. 
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By  using  a variety  of  resources,  teachers  can  better  accommodate  the  diverse 
learning  needs  of  students.  Even  though  all  students  in  the  class  may  be  working  on 
the  same  task,  they  can  be  using  different  resources  depending  on  their  preferred 
learning  styles,  levels  of  proficiency  or  cognitive  development.  Availability  of 
resources  also  varies.  For  example,  online  Internet  materials  may  be  easily 
available  in  urban  centres  but  not  in  remote  communities.  In  planning,  you  need  to 
be  aware  of  what  resources  are  available  in  your  classroom,  school  and  community. 

In  summary , planning  is  important  and  there  are  many  types  of  long-range 
plans.  Choose  a style  that  meets  your  needs  and  those  of  your  students. 
Remember,  there  is  no  one  right  way  to  plan. 


Developing  Unit  Plans 


Unit  plans  flow  from  the  year  plan. 

To  develop  a unit  plan,  first  brainstorm  and  discuss  interests  and  needs  with 
students.  Based  on  the  discussion,  organize  strategies  and  select  specific  learning 
activities  that  match  curricular  objectives  and  learning  outcomes.  A particular  task 
or  project  that  can  be  worked  on  over  several  days  or  weeks  often  is  a good  basis 
for  a unit. 

A task-based  or  project-based  approach  to  learning  Cree  is  designed  to  have 
students  develop  language  competence  and  communicative  skills  by  doing  things 
rather  than  by  simply  studying  the  language.  The  students  do  not  begin  by  learning 
the  form  or  grammar.  Instead,  they  find  themselves  in  a situation  where  they  must 
use  the  language  for  a definite  purpose;  e.g.,  to  complete  a clearly  defined  task  or 
project. 

All  content,  activities  and  evaluation  in  the  unit  grow  out  of  the  task.  Specific 
language  content  is  determined  once  the  task  has  been  identified.  Grammar  is 
taught  by  using  the  language — not  as  a separate  lesson — and  it  is  included  when 
students  need  to  know  elements  of  the  Cree  language  to  accomplish  the  task  more 
effectively.  The  task  provides  the  framework  in  which  all  skills,  knowledge  and 
attitudes  are  developed. 

When  planning  units  using  a task-based  or  project-based  approach,  begin  with  a 
theme  or  topic  and  a task. 

How  to  plan  for  a task-based  unit 

Students,  in  cooperation  with  a teacher,  choose  a theme  or  topic  of  interest  to 
develop  their  communication  skills  in  Cree.  The  following  steps  provide  a list  of 
considerations  for  unit  planning. 

1.  Students  and  the  teacher  decide  on  a unit  task  of  interest  to  students  and 
within  their  capabilities.  This  task  becomes  the  main  element  around  which 
the  unit  is  organized  and  can  often  take  the  form  of  a project  to  be  worked  on 
over  several  weeks. 
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2.  Look  for  community  resources  that  might  be  useful  in  preparing  students 

to  carry  out  the  task.  These  may  include  Elders  and  other  respected 
community  members,  content  experts  in  the  community  and  student 
involvement  in  community  events.  Gathered  resources  should  be  attractive  and 
rich  in  visual  supports,  such  as  charts,  pictures,  diagrams,  videos. 

3.  Work  with  students  to  determine  what  is  needed  to  carry  out  the  task  and 

the  process  to  follow  in  producing  the  product;  e.g.,  working  in  groups,  doing 
research,  interviewing  people.  The  teacher  facilitates  language  functions, 
vocabulary,  grammar,  historical  and  contemporary  elements  of  the  culture, 
strategies,  and  general  knowledge  through  a variety  of  tools,  including  drama, 
puppets,  role-play,  storytelling  and  sharing  circle.  Where  possible,  use 
community  resources. 

4.  Outline  a series  of  steps  or  mini-tasks  directly  related  to  the  unit  task  to 
facilitate  students’  learning  and  use  of  language  to  carry  out  that  task. 

Some  of  these  mini-tasks  might  focus  on  building  vocabulary,  learning  and 
practising  specific  grammatical  structures,  developing  a cultural  element  or 
working  on  a learning  strategy. 

5.  Determine  the  specific  outcomes  for  the  unit,  keeping  in  mind  the  need  to 
include  all  four  components:  Applications,  Language  Competence,  Community 
Membership  and  Strategies. 

6.  How  could  parts  of  the  unit  be  adapted  to  accommodate  the  needs, 
interests  and  abilities  of  different  students?  Use  a variety  of  resources  and 
activities  to  engage  the  various  learning  styles  of  students.  Be  prepared  to  be  as 
flexible  as  possible  without  compromising  the  objectives  and  outcomes  of  the 
unit. 

7.  Involve  your  students  in  assessment  and  evaluation  and  integrate  it 
throughout  the  unit. 

Although  we  have  presented  unit  planning  as  a series  of  steps,  it  will  most  likely 

involve  going  back  and  forth  between  steps,  not  straight  through  from  step  one  to 

step  seven.  Some  planning  takes  place  beforehand  and  some  as  the  unit  progresses. 

Hints: 

• Begin  a unit  with  an  exciting  activity  to  capture  the  interest  of  your  students. 
Encourage  them  to  talk  about  what  they  know  about  the  topic  and  what  they 
expect  to  learn. 

• Involve  students  in  planning  the  unit  so  they  feel  part  of  the  project  and  more 
willing  to  learn. 

• End  the  unit  with  an  activity  that  encourages  students  to  reflect  on  what  they 
have  just  been  through,  discussing  what  they  learned,  the  strategies  they  used 
and  how  their  attitudes  may  have  changed.  For  example,  you  might  plan  future 
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units  based  on  any  gaps  that  show  up  in  their  knowledge  and  skills.  This  step 
drives  independent  learning  and  develops  metacognitive  strategies. 

A well-written  unit  plan  can  provide  specific  lessons  within  the  plan  to  assist  with 
writing  daily  lesson  plans. 

Unit  Plan  Components 


Checklist 

• Have  you  selected  the  outcomes  you  wish  to  focus  on  in  this  unit? 

• Have  you  considered  student  needs,  interests  and  abilities  and  incorporated 
student  input? 

• Have  you  considered  the  relevance  of  this  unit  to: 

- students’  lives  outside  of  the  school  context? 

- students’  language  and  learning  experiences  in  other  subjects? 

- students’  continued  Cree  language  development? 

• Can  you  identify  the  outcomes  related  to  Language  Competence  and 
Applications  students  will  attain? 

• Have  you  incorporated  appropriate  Community  Membership  outcomes  into  this 
unit? 

• Can  you  identify  the  historical  and  contemporary  elements  of  the 
Cree-speaking  cultures  present  in  the  Language  Competence  content  of  the 
unit? 

• Can  you  provide  a rationale  for  the  unit? 

• Have  you  selected  interesting,  useful  and  varied  resources  and  community 
resource  people  for  the  unit? 

• Have  you  included  a variety  of  instructional  strategies,  language  experiences 
and  activities? 

• Have  you  provided  opportunities  for  students  to  apply  listening,  speaking, 
reading,  representing  and  writing  skills  in  different  contexts? 

• Does  the  unit  plan  allow  for  flexibility  and  adaptation? 

• Have  you  provided  opportunities  for  student  input  and  shared  decision  making? 

• Have  you  included  student  input  to  determine  appropriate  assessment  and 
evaluation  techniques? 

• Have  you  considered  possible  unit  extensions  and  applications? 
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Developing  Lesson  Plans 


Lesson  plans  map  out,  in  detail,  instructional  and  learning  activities  in  support  of 
one  or  more  curricular  outcomes.  Usually,  lesson  plans  refer  to  daily  plans.  These 
daily  plans  should  always  review,  reinforce  and  develop  previous  learning.  New 
information  should  be  presented  in  conjunction  with  familiar  learning. 

Activities  that  are  incorporated  into  a daily  lesson  plan  need  to  reflect  real 
experiences  as  much  as  possible.  Separating  an  activity  from  its  community,  social 
or  spiritual  context  reduces  the  meaning  and  usefulness  of  the  activity.  Connect 
activities  with  the  underlying  values  and  worldview  of  your  Cree  community. 


Global  Task  List 


Make  a/an 

Learn  a/an 

Do  a/an 

list 

booklet 
big  book 

pamphlet  or  brochure 
dictionary 
recipe  book 
guide 

picture  album 

poster 

mural 

collage 

model 

catalogue  diorama 
class  display 
crest 
map 

calendar 
greeting  card 
menu 
family  tree 

cover  (book,  CD,  video) 

game  board 

advertisement 

comic  strip 

puppet 

classified  ad 

game 

sport 

song 

dance 

poem 

story 

craft 

(then  make  up  a new  one) 

survey 

research  project 

simulation 

role-play 

interview 

demonstration 

debate 

biography 

critique 

Keep  a log  of 

Students  plan  a/an 

books  read 

television  programs  watched 
weather  changes 
hunting  expeditions 
cultural  events  attended 

field  trip 
exchange 

immersion  weekend 

excursion 

mean 

feast,  cultural  event 
guest  speaker 
visit  to  an  Elder 

Present  a/an 

fashion  show  display 
Aboriginal  regalia 
puppet  show 

play  based  on  life  experiences 
dance — Aboriginal  dance 
concert 

Solve  a problem 

Write  and  send  a/an 

jigsaw  task 

personal  letter 

information  gap 

greeting  card 

cloze  activity 

invitation  to  an  Elder,  guest  speaker  and  community 

grammar  dictation 

resource  person  with  a home  visit  and  then  a 

science  experiment 

delivered  invitation,  following  appropriate 

mathematics  problem 

protocol 

participate  in  decision  making 

invitation  to  the  community,  guest  speakers  or  Elder 
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Planning  for  Balance 


Creating  a balance  between  classroom-centred  experiences  and  real-life 
applications  of  the  Cree  language  is  essential  in  preparing  students  for  the  world 
beyond  the  classroom.  This  can  be  achieved  through  a wide  range  of  activities, 
such  as  interactions  with  Cree  Elders,  guest  speakers  and  other  visitors  from 
outside  the  school,  field  trips,  participating  in  community  rituals,  activities  and 
celebrations.  Students  must  be  provided  with  a wide  range  of  opportunities  for 
using  the  Cree  language  in  meaningful  ways. 

Planning  for  a balanced  Cree  language  and  culture  program  needs  to  take  into 
account  that: 

• although  students  may  reach  the  level  of  competence  described  by  the  learning 
outcomes  at  any  time  during  the  year,  the  learning  outcomes  describe 
end-of-year  performance 

• students  need  practice  in  many  varied,  meaningful  contexts  to  learn  new 
knowledge,  skills  and  strategies 

• students  need  to  review,  maintain  and  refine  skills  learned  previously 

• planning  is  ongoing  and  should  change  to  meet  student  needs 

• a variety  of  instructional  approaches,  classroom  management  techniques, 
assessment  practices,  tools  and  strategies,  and  learning  experiences  are 
essential 

• students  may  be  taught  in  a variety  of  organizational  structures,  including 
combined-grade  classrooms. 

Developing  a balanced,  integrated  Cree  program  is  a creative  process.  Instruction  is 
shaped  by  (1)  the  teaching  style,  resources  and  strengths  of  each  teacher,  (2)  the 
interests,  abilities  and  talents  that  each  new  group  of  students  brings  to  the 
classroom,  and  (3)  the  needs  of  the  community. 

Some  areas  of  balance  to  consider  in  planning  are: 

• four  general  outcomes:  Applications,  Language  Competence,  Community 
Membership  and  Strategies 

• six  language  arts:  listening,  speaking,  reading,  writing,  viewing  and 
representing 

• text  types:  oral,  written  and  multimedia  texts,  including  a variety  of 
informational,  narrative,  poetic  and  dramatic  texts;  a variety  of  forms  and 
genres,  such  as  videos,  magazines,  letters,  charts,  Web  sites,  computer 
programs  and  board  games 
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• student  groups:  individual,  pairs,  small  groups,  large  groups,  whole  class, 
heterogeneous,  homogeneous,  student-directed  and  teacher-directed 

• Cree  language  background  and  experiences  of  students 

• various  functions  of  language  ranging  from  exchanging  information, 
expressing  feelings  and  using  Cree  for  fun. 

Cree  language  and  culture  learning  works  best  by  taking  a holistic  approach.  You 
may  want  to  consider  setting  up  your  classroom  as  a circle  to  encourage 
cooperation  and  a sense  of  community. 

When  planning  teaching  and  learning  activities  in  the  Cree  language  and  culture 
classroom,  the  teacher  can  plan  for  balance  by  considering  the  teachings  of  the 
Learning  Circle:  the  Medicine  Wheel. 

Medicine  Wheel 


Spiritual 

Elders  as  teachers 

• traditional 
ceremonies 

• prayer 

• smudging 

Life  everywhere 
Animate/inanimate 
Feasts 

Rites  of  passage 
Respect  for 
all  things 


Mental 

Observation 
Relating  experiences 
Storytelling 
Dialogue 
Vocabulary 
Critical  thinking 
Protocol 


Physical 

Using  nature  as  your 
teacher 

• nature  walks 

• experiencing  events 

• hands-on  activities 

• four  gifts  of  life: 
speech,  mobility, 
vision  and  hearing 


Emotional 

Talking  to  Elders 
Socialization 
Sociolinguistics 
Kinship 
Self-esteem 
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Reviewing 


In  planning  for  instruction,  it  is  also  important  to  plan  for  language  review. 
Repetition  and  review  are  vital  parts  of  language  learning.  Students  need  many 
opportunities  to  review  vocabulary,  phrases  and  interactions  in  order  to  maintain 
and  build  their  language  skills.  Use  a variety  of  strategies  and  activities  to  make 
reviewing  interesting  and  useful. 
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Chapter  Summary 

What  Is  Assessment  and  Evaluation? 
Cree  Approach 
Types  of  Assessment 
Assessment  and  Evaluation  Strategies 


What  Is  Assessment  and  Evaluation? 


Assessment  in  the  classroom  is  determining  what  has  been  learned.  Evaluation  is 
estimating  the  quality  of  what  has  been  learned.  Assessment  and  evaluation  from  a 
Cree  perspective  are  a process  rather  than  a measurement  of  performance  or 
evaluation  of  a final  product.  This  process  is  one  of  continuous  growth,  facilitated 
in  a safe  and  nurturing  environment. 

The  goal  of  any  language  program  is  to  provide  a positive  and  authentic  learning 
environment  that  will  instill  and  inspire  the  student  to  take  ownership  of  the 
language  learning  situation. 

Language  learning  in  a Cree  community  where  children  are  learning  their  tirst 
language,  the  mother  tongue,  is  within  a meaningful  context.  Since  the  aim  ot  this 
program  is  language  and  culture  fluency  and  competence,  assessment  and 
evaluation  will  focus  on  those  aspects. 

Context  is  crucial  to  the  development  of  effective  language  use  and  evaluation. 
Dialogues,  phrases  and  cultural  information  from  the  home,  school  and  community, 
as  well  as  the  individual  student  and  his  or  her  preferences,  are  to  be  addressed  as  a 
part  of  planning,  lesson  delivery  and  evaluation.  Language  use  will  vary  and 
change  in  each  community  and  setting. 
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Assessment  and  evaluation  must  focus  on  the  development  and  growth  of  the 
whole  student — mentally,  emotionally,  spiritually  and  physically — and  be  within 
the  appropriate  context  of  peer  socialization,  home,  school  and  community.  It  is 
important  to  match  the  context  with  the  evaluation  process  and  ensure  that  the 
dialogues,  phrases  and  terms  are  used  appropriately:  that  students  are  learning  the 
culturally  appropriate  and  acceptable  ways  of  addressing  different  members  of  the 
family  and  community. 


Cree  Approach 


Our  way  is  a valid  way  of  seeing  the  world. 

— Elders  in  consultation  to  the  Western  Canadian  Protocol 
Aboriginal  Languages  Project  2000,  pp.  14,  16 

The  traditional  Cree  teaching  and  learning  model  emphasizes  mastery  before 
evaluation,  and  within  that  process  the  student  is  set  up  for  success.  A student  is 
given  the  opportunity  to  apprentice  with  someone  to  perfect  a skill  that  he  or  she  is 
interested  in,  shows  some  talent  for  and  is  needed  in  the  community.  The  emphasis 
is  on  what  a student  can  do  rather  than  on  what  a student  cannot  do.  Students  are 
provided  with  repeated  opportunities  to  observe,  practise  and  master  a skill.  This 
model  also  facilitates  language  learning  and  should  be  used  in  the  Cree  language 
and  culture  classroom.  Language  needs  to  be  meaningful  and  purposeful  for  the 
learner,  otherwise  the  desire  and  motivation  to  learn  will  not  be  there. 

Modelling 


The  modelling  approach  to  learning  and  evaluation  is  an  interactive  process 
whereby  Cree  students  are  active  participants  in  their  own  education.  Enabling 
students  to  take  ownership  of  their  learning  increases  the  probability  of  establishing 
connections  between  life  at  home  and  at  school. 

With  modelling,  students  learn  by  imitating  the  duties,  behaviours,  skills  and 
practices  of  role  models.  Students  learn  from  Kihteyayak  and  respected  community 
members  by  interacting  with  people  who  are  living  the  Cree  way  of  life.  These 
people  live  by  Cree  cultural  behaviours,  using  the  natural  laws  and  the  four  areas  of 
the  medicine  wheel  to  promote  balance.  This  modelling  works  in  contemporary 
society  just  as  it  did  traditionally  and  will  provide  students  with  the  ability  to  make 
meaning  within  the  present  educational  system. 

The  modelling  approach  that  is  central  to  the  teaching  and  learning  method  in  Cree 
communities  is  interactive  and  participatory.  Traditionally,  modelling  was 
nonverbal.  One  was  not  told  how  to  do  it;  one  observed  and  learned.  Through 
observation,  participation,  experience  and  practice,  students  learn  about  the  Cree 
cultural  behaviours  that  are  implicit  in  the  Cree  way  of  life.  Assessment  and 
evaluation  are  not  removed  from  this  learning  process  but  are  instead  an 
integral  part  of  it.  It  is  advisable  to  involve  Kihteyayak  or  respected  community 
members  whenever  possible  in  the  language  evaluation  process. 
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Cree  Assessment  and  Evaluation  Suggestions 


In  assessing  and  evaluating  Cree  language  skills,  teachers  may  wish  to  try  the 

following: 

• Keep  the  evaluation  of  work  gentle  and  encouraging.  This  needs  a little  more 
work,  or  It 's  not  quite  there  yet.  or  Have  you  tried  this?  instead  of  This  is 
wrong,  or  You  failed. 

• Have  the  information  gathered  for  evaluation  or  marks  come  from  student 
self-evaluation  and  peer  evaluation  as  well  as  teacher  evaluation.  Elders  ma> 
also  have  input.  The  teacher  is  not  alone  in  the  evaluation  process. 

• Create  opportunities  for  the  students  to  share  skills  and  talents  in  areas  where 
they  are  gifted.  Encourage  students  to  do  what  they  can  do. 

• Make  rubrics  and  checklists  together  with  the  students,  so  they  know  what  is 
expected  and  are  responsible  for  their  own  learning. 

• Choose  activities  to  achieve  a specific  outcome  based  on  cooperation  rather 
than  competition. 

• Use  the  learning  and  sharing  circle  for  providing  feedback,  both  for  the  teacher 
and  students. 

• Cree  culture  values  oral  and  observational  learning.  Students  may  be  more 
comfortable  demonstrating  their  learning  in  oral  or  presentation  activities, 
rather  than  in  written  form. 

• Give  students  the  opportunity  to  demonstrate  their  learning  in  a variety  of 
ways;  e.g.,  oral,  presentations,  artwork,  visual,  music,  written. 

Role  of  Assessment  and  Evaluation 


Assessment  and  evaluation  are  done  for  the  following  reasons. 

Diagnosis:  Before  you  begin  teaching,  it  is  important  to  determine  what  your 
students  bring  to  your  class  and  build  on  those  strengths.  Diagnosis  will  help  you 
identify  language  fluency  levels,  cultural  knowledge,  areas  of  interest,  strengths 
and  skills  of  your  students.  The  primary  value  in  using  assessment  and  evaluation 
is  to  discover  what  students  already  know  and  where  gaps  in  learning  exist. 

Fluency:  It  is  vital  for  you  as  the  teacher  to  evaluate  the  level  of  language  fluency 
students  bring  to  your  class.  Each  child  is  unique  and  to  meet  the  needs  of  each  ot 
your  students,  your  teaching  delivery  and  presentation  should  facilitate  and  address 
the  different  levels  of  fluency.  It  is  necessary  to  address  fluency  levels  to  prevent 
boredom,  frustration  and  restlessness  in  the  classroom,  which  can  lead  to  classroom 
management  issues. 
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Competency:  As  students  learn  language,  the  focus  should  be  on  providing  the 
situations  and  context  so  that  overall  learning  makes  learning  in  Cree  easier. 
Competence  is  achieved  when  a student  can  hold  a conversation  and  communicate 
fluently  in  an  authentic  situation.  As  a teacher  and  instructor,  it  is  important  to 
establish  rubrics  and  rating  scales  with  students.  This  will  assist  them  in  developing 
competence  in  the  Cree  language.  In  lower  grades,  competence  may  just  mean 
being  able  to  greet  people  properly  and  having  a short  dialogue. 

Teacher  Self-reflection 


The  teaching  and  learning  process  goes  both  ways.  How  well  students  learn 
depends  mainly  on  how  well  the  teacher  facilitates  and  organizes  the  teaching  and 
learning  environment.  There  need  to  be  opportunities  for  teacher  self-analysis  and 
self-reflection  so  you  can  adjust  and  adapt  your  delivery  strategies  and  teaching 
methods. 


Types  of  Assessment 


Assessment  can  be  subjective  or  objective,  structured  or  unstructured.  Whatever  the 
process  used,  it  needs  to  reflect  respect  for  Cree  culture. 

Assessment  and  evaluation  in  a Cree  language  classroom  requires  an  interactive 
and  collaborative  approach.  This  involves: 

• self-assessment 

• peer  assessment 

• group  assessment 

• teacher  assessment. 

Self-assessment 

Students  reflect  on  what  they  have  learned  and  how  they  have  learned.  They  get  a 
better  sense  of  themselves  as  speakers,  readers,  writers  and  performers. 
Self-assessment  supports  students  in  setting  goals  and  seeing  where  they  need  help. 

• What  did  I learn  today? 

• What  is  the  best  work  I did? 

• What  don’t  I understand? 

• What  do  I need  help  with? 

• What  would  I like  to  know  more  about? 

• What  do  I want  to  work  on  next? 

Peer  assessment 

Students  share  and  discuss  their  work  with  partners  or  in  small  groups.  This  helps 
students  understand  what  other  students  are  experiencing  and  builds  confidence  in 
their  own  work.  Students  ask  each  other  questions  and  give  positive  and 
constructive  feedback.  A checklist  can  be  helpful  to  focus  these  interactions. 
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Group  Assessment 

This  is  useful  when  the  class  participates  in  an  activity  such  as: 

• group  presentations 

• field  trips  and  nature  walks 

• group  artwork,  murals,  photographs  and  videos 

• class  projects. 

Group  assessment  can  take  place  using  talking  circle,  brainstorming  and  Venn 
diagram  strategies. 

Teacher  assessment 

Interviews,  conferences,  checklists  and  anecdotal  notes  are  some  of  the  tools 
teachers  use  to  assess  and  evaluate  where  students  are  in  the  learning  process.  One 
of  the  main  purposes  of  assessment  is  to  see  where  instruction  can  be  improved. 
Are  students  learning  and  applying  what  you  are  teaching  them?  If  students  arc  not 
progressing,  you  need  to  find  out  why  and  modify  instruction;  e.g.,  try  alternative 
teaching  strategies,  give  more  opportunities  for  practice,  reteach  various  concepts. 

So  that  assessment  and  evaluation  succeed: 

• integrate  assessment  and  evaluation  into  the  planning  process 

• make  sure  expectations,  directions,  time  lines  and  goals  are  clear 

• work  with  a variety  of  evaluation  strategies  and  assessment  methods 

• include  time  for  reflection  as  part  of  evaluation 

• include  students  in  assessment  and  evaluation  planning;  e.g.,  creating  rubrics 
and  checklists 

• demonstrate  or  show  examples  of  work  so  students  have  an  idea  of 
expectations 

• give  students  opportunities  to  practise  so  they  can  experience  success  before 
evaluation. 

When  undertaking  assessment  and  evaluation,  the  following  factors  should  be 
considered: 

• Personality  and  nature  of  each  student 

A student  may  be  quiet  and  reflective  because  this  is  his  or  her  nature  and 
personality;  it  does  not  necessarily  mean  that  the  student  is  not  learning. 

• Fear  of  risk-taking 

A student  needs  to  recognize  the  classroom  environment  as  safe  before  he  or 
she  will  participate.  Sitting  quietly  does  not  mean  the  student  is  not  learning; 
perhaps  the  child  has  not  established  enough  confidence  to  take  a risk  in  front 
of  his  or  her  peers. 

• Pause  time 

Pause  time  differs  among  cultures.  For  Cree  students,  pause  time  is  longer  than 
in  an  English  classroom.  The  Cree  teacher  should  keep  this  in  mind. 
Assimilation  has  influenced  our  teaching  methods  and  we  may  not  give  an 
adequate  amount  of  time  for  our  own  students  to  give  us  feedback. 
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• Attitude  from  the  community,  school,  home 

Attitudes  from  outside  the  classroom  will  influence  a student’s  desire  to  learn 
Cree.  If  a student  is  making  negative  statements,  then  it  is  important  for  the 
teacher  to  look  for  the  source  of  these  statements  and  do  some  active  promotion 
to  encourage  support  and  validation  for  the  program. 

• Validation 

Validation  of  the  student  is  crucial  to  his  or  her  success.  As  teachers,  it  is  our 
responsibility  to  ensure  students  are  learning.  If  we  do  not  see  progress,  we 
need  to  look  for  the  root  of  the  problem  and  seek  ways  of  resolving  it. 


Assessment  and  Evaluation  Strategies 


Portfolios 


The  portfolio  is  a primary  evaluation  tool  for  the  assessment  and  evaluation  of  Cree 
language  programming.  Student  ownership  of  learning  encourages  students  to 
become  part  of  the  evaluation  process.  Portfolios  allow  the  student  to  have  input 
and  exercise  some  decision  making  as  to  which  activities  and  student  work  are  to 
be  evaluated  for  reporting  purposes. 

The  portfolio  can  contain  a chart  that  notes  each  piece  of  work.  The  contents 
should  not  be  limited  to  written  work  but  should  allow  for  various  forms  of  literacy 
and  media,  as  well  as  audio  and  video  recordings  of  actual  language  use. 

Together,  the  student  and  teacher  can  set  the  contents  and  time  frame.  Assembling 
the  portfolio  can  coincide  with  the  formal  reporting  periods,  unit  assignments, 
projects  and  presentations  as  well  as  accommodate  cumulative  reporting.  The 
folder  could  be  an  expanding  one  for  the  whole  year  or  a specific  portfolio  could  be 
sent  home  after  each  reporting  period.  Portfolios  are  ideal  for  sharing  with  parents 
at  parent-teacher  interviews. 

The  physical  structure  of  a portfolio  refers  to  the  actual  arrangement  of  work 
samples  and  can  this  be  organized  according  to  chronology,  subject,  style,  work  or 
goal  area.  You  may  have  students  self-assess  a work  sample,  self-re  fleet  and  then 
set  a goal  for  future  learning.  The  work  sample,  self-assessment  and  the  goal  sheet 
may  be  added  to  the  portfolio. 

Students  generally  choose  the  work  samples  to  place  in  their  portfolios.  You  may 
also  choose  to  have  specific  work  samples  placed  in  the  portfolio;  however,  you 
should  inform  the  student  why  you  are  choosing  a specific  work  sample.  Have  the 
students  explain  why  they  are  choosing  particular  work  samples  to  be  included  as 
part  of  their  portfolios. 

Use  of  the  portfolio  system  in  maintaining  a collection  of  student  work  is  a highly 
personalized  way  of  involving  the  student  in  the  learning-teaching  process. 
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A Sample  Cree  Language  and  Culture  Portfolio 


/ a CD  of  student 
( work,  including 
music,  songs 
and  stories  in 
Cree 
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Anecdotal  Notes 


Anecdotal  notes  are  systematically  kept  notes  of  specific  observations  of  student 
behaviours,  skills  and  attitudes  in  the  classroom.  These  notes  provide  cumulative 
information  regarding  progress,  skills  acquired  and  directions  for  further 
instruction.  Anecdotal  notes  are  often  written  as  the  result  of  ongoing  observations 
during  the  lessons  but  may  also  be  written  in  response  to  a product  or  performance 
the  student  has  completed.  The  systematic  collection  of  anecdotal  notes  on  a 
student  provides  excellent  information  for  evaluation  of  learning  patterns  and 
consistency  of  progress. 

Checklists  


Checklists  can  be  used  to  record  whether  or  not  students  have  mastered  particular 
skills  or  gained  specific  knowledge.  They  are  usually  geared  to  a specific  focus  for 
assessment.  Sample  checklists  can  be  found  in  the  Appendices. 

Conferences  and  Interviews 


Conferences  are  usually  short  informal  meetings  held  with  individual  students  or  a 
small  group  of  students,  and  involve  diagnostic  listening,  questioning  and 
responding.  Conferences  provide  opportunities  for  discussion  with  students  on 
learning  strengths  and  areas  for  improvement,  and  to  set  learning  goals.  During 
conferences,  it  is  possible  to  learn  a great  deal  about  the  students’  understanding  of 
information,  attitudes  toward  learning  and  the  skills  and  strategies  they  employ 
during  the  learning  process.  Conferences  provide  opportunities  for  individualized 
teaching,  for  guiding  students  to  more  challenging  materials  and  for  determining 
future  instructional  needs. 

Interviews  are  conferences  that  are  conducted  to  gather  specific  information.  They 
may  involve  a set  of  questions  you  ask  for  a specific  purpose.  For  example,  you 
may  need  information  about  a student’s  reading  patterns  and  difficulties.  An 
interview  allows  you  to  ask  questions  directly  related  to  a particular  aspect  of  the 
student’s  performance. 

Journals  and  Learning  Logs 


Journals  and  learning  logs  are  primary  assessment  and  evaluation  tools  for 
self-assessment  and  reflection. 

Learning  logs  allow  students  to  reflect  on  what  they  have  learned  and  how.  It  is  a 
student  commentary  on  his  or  her  learning  process: 

• What  did  I do  in  class  today? 

• What  did  I find  interesting? 

• What  did  I learn? 

• What  did  I not  understand? 

• What  questions  do  I have? 


42  / Chapter  4 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Journals  are  more  personal  in  that  students  use  them  to  record  events  in  their  lives, 
explore  ideas,  questions,  concerns  and  fears  often  not  related  to  school.  Journals  are 
not  private  but  are  usually  only  shared  with  the  teacher  and  close  friends. 

Learning  logs  and  journals  can  include  drawings  and  diagrams.  They  are  very 
useful  for  teachers  in  assessing  student  progress.  The  last  five  minutes  of  class  are 
often  the  best  time  for  making  entries.  The  entries  should  be  made  frequently  and 
are  dated. 


Rubrics 


Rubrics  are  an  effective  form  of  assessment  because  they  clearly  and  concisely 
convey  expectations.  They  show  the  student  both  the  goal  and  the  steps  to  take  in 
order  to  reach  it.  A well-constructed  rubric  is  a scoring  guide  that  describes  what  a 
successful  piece  of  work  looks  like.  Rubrics  can  be  very  specific  to  a particular 
assignment  or  project  or  they  can  be  general  and  apply  to  a number  of  tasks.  For  a 
rubric  to  be  a valuable  assessment  and  evaluation  tool,  it  is  advisable  to: 

• present  a rubric  or,  even  better,  construct  it  in  partnership  with  the  students 
prior  to  beginning  related  instructions  and  tasks  to  ensure  that  the  rubric 
becomes  an  active  guide  to  the  learning  process,  rather  than  the  destination 
itself 

• show  the  students  samples  of  work  that  meet  the  rubric’s  various  levels  of 
criteria  and  discuss  how  these  examples  meet  or  don’t  meet  expectations 

• give  the  students  the  opportunity  to  practise  and  revise  work  so  they  become 
familiar  and  comfortable  with  the  criteria. 

Rubrics  are  especially  effective  in  assessing  presentations,  performances,  visual 
work  and  complex  activities.  Sample  rubrics  can  be  found  in  the  Appendices. 

Talking  Circle,  Brainstorming,  Venn  Diagrams 


Many  of  the  teaching  and  learning  strategies  found  in  the  Appendices  can  also  be 
used  for  assessment  and  evaluation. 

Video  and  Audio  Recordings 

Video  recordings  of  students  speaking,  storytelling,  performing  and  interacting 
allow  them  to  assess  their  language  skills  and  also  look  at  their  nonverbal  body 
language. 

Audio  recordings  allow  students  to  hear  their  own  word  use  and  pronunciation. 
Having  the  students  record  dialogues  is  an  effective  way  for  students  to  engage  in 
peer  and  self-assessment. 
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Chapter  5 
Grade  Level 
Samples 


Chapter  Summary 

Introduction 

Integrate  for  Efficiency  and  Motivation 

Reading  the  Course  Level  Samples 

Grade  Level  Samples  for  Kindergarten  to  Grade  3 

• Applications 

• Language  Competence 

• Community  Membership 

• Strategies 


Introduction 


The  course  level  samples  section  provides  sample  teaching  and  learning  activities 
with  corresponding  assessment  strategies  for  each  specific  outcome  in  the  program 
of  studies.  The  prescribed  general  and  specific  outcomes  for  each  level  appear  in 
the  same  order  as  in  the  program  of  studies. 

The  sample  teaching  and  learning  activities  and  assessment  strategies  are 
suggestions  only.  They  are  provided  for  the  primary  purpose  of  clarifying  the 
intent  of  each  specific  outcome.  Each  sample  provides  a concrete  example  of  how  a 
specific  outcome  might  be  accomplished  and  assessed  in  the  classroom.  Teachers 
can  use  the  samples  to  gain  clarity  as  to  the  intent  of  each  specific  outcome  and  as  a 
springboard  for  their  lesson  planning. 
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Integrate  for  Efficiency  and  Motivation 


In  the  time  allotted  for  each  grade  level  of  the  program,  it  is  impossible  to  complete 
an  activity  and  assessment  for  each  specific  outcome  as  shown  in  the  samples 
provided  in  this  chapter.  Teachers  usually  plan  to  cover  several  outcomes  in  each 
lesson.  As  teachers  plan  their  units  and  lessons,  they  are  encouraged  to  integrate 
outcomes  from  all  four  program  components:  Applications,  Language  Competence, 
Community  Membership  and  Strategies.  Such  integration,  coupled  with  a strong 
focus  on  Applications,  motivates  students  to  become  active  partners  in  learning  and 
to  take  personal  responsibility  for  their  own  learning. 


Reading  the  Course  Level  Samples 

The  component  label,  general  outcome,  cluster  heading,  course  label,  strand  and 
specific  outcome  are  presented  first. 


Applications 

General  Outcome 

Students  will  use  Cree  in  a variety  of  community 
and  school  situations  and  for  a variety  of 
purposes. 

Cluster  Heading 

A-2  to  express 
emotions  and 
personal  perspectives 

K 


Strand  A-2.1  share  ideas,  thoughts,  preferences 

Specific  Students  will  be  able  to: 

Outcome  a.  express  simple  preferences 


Samples  of  teaching  and  learning  activities  follow  to  help  illustrate  the  intent  of  the 
specific  outcome. 


SAMPLE  TEACHING  AND  LEARNING 

I ACTIVITIES 


• Students  show  pictures  of  family  members  and  pets.  They  respond  with  the  appropriate  phrase. 

They  practise  and  use  the  phrase  nisakihaw ? (I  like/I  love ?). 

• Students  listen  to  a story  selected  or  created  by  the  teacher,  using  the  term 

nimiywey ihten/ nisakihaw . Ask  students  to  pay  attention  to  the  words  by  raising  their  hands 
during  the  story  when  they  hear  the  following: 
miywasin  (it  is  nice) 
miywasin  oma  (this  is  nice). 
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Students  acknowledge  preference  by  determining  which  inanimate  item  is  nice. 

- miyosiw  (it  is  nice). 

- miyosiw  awa  (this  is  nice). 

Students  acknowledge  preference  by  determining  which  animate  item  is  nice. 

• Students  respond  to  the  question  kikway  kin  ’taweyihten  oma  ahpo  ewako ? (Do  you  want  this 
one  or  that  one?).  They  get  up  and  demonstrate  their  preference  by  selecting  the  item,  using  oma 
(this). 

• Lead  students  through  echo  practice  of  nimiyweyihten  (I  like  it).  Ask  students  to  watch  and 
listen,  then  go  to  various  inanimate  items  in  the  classroom  and  say  the  following: 

- Nimiyweyihten  oma  tehtapiwin/nimiy’wehten  oma  tehtapiwin.  (I  like  this  chair.) 

- Nimiyweyihten  oma  masinahikan.  (I  like  this  book.) 

- Nimiyweyihten  oma  maskisin.  (I  like  this  shoe.) 

- Nimiyweyihten  oma  minihkwacikanis/minihkwewiyakanis.  (I  like  this  cup.) 

Lead  students  in  echo  practising  these  phrases  and  point  to  or  touch  the  inanimate  objects.  Then 
introduce  kimiyweyihten  (you  like  something)  echo  practice.  Add  kimiyweyihten  ci  oma ? (Do 
you  like  this?)  into  echo  practice.  Go  to  individual  students,  point  to  an  object  and  ask. 
Kimiyweyihten  ci  oma?  Students  respond  with  ihi/eha  (yes)  or  namoya  (no). 


Suggestions  for  assessment  follow  the  sample  teaching  and  learning  activities  and 
appear  under  the  heading  Sample  Assessment  Strategies. 


. SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- express  simple  preferences? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  th 
checklist  to  assess  if  students  are  able  to  express  simple  preferences  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 
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Kindergarten  Level  Samples 


Applications 50 

Language  Competence 68 

Community  Membership 88 

Strategies 103 

General  Outcomes 


General  outcomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  are 
expected  to  achieve  in  the  course  of  their  language  learning  experience.  Four  general  outcomes  serve  as 
the  foundation  for  the  program  of  studies. 


Applications 

Students  will  use  Cree  in  a variety  of  community 
and  school  situations  and  for  a variety  of 


to  share  information 

to  express  emotions  and  personal  perspectives 
to  get  things  done 

to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the 
world 

for  imaginative  purposes  and 
personal  enjoyment 


Language 

Competence 


Strategies 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness 
of  learning  and  communication. 

S — 1 language  learning 
language  use 
cultural  learning 
general  learning 


Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

LC-1  attend  to  the  form  of  the  language 
interpret  and  produce  oral  texts 
interpret  and  produce  written  and 
visual  texts 

apply  knowledge  of  the 
sociocultural  context 
LC-5  apply  knowledge  of  how  the 

language  is  organized,  structured  , 
and  sequenced  / 


LC-2 

LC-3 


LC-1 


Community  Membership 


Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw 
(the  Creator*). 

CM-1  Mother  Earth* 

CM-2  others 
CM-3  themselves 


Note:  Atiht  ohi  isiheikewina  poko  okiskinohamakewak  ta  apacihtacik  (tapiskoc  miyahkasikewin)  ekwa  Kihteyay  ak  la 

mamisitotaheik.  (Some  of  the  activities,  such  as  smudging,  require  extreme  care,  caution  and  sensitivity  on  the  part  of  the 
teacher.  Teachers  should  consult  Elders  in  their  local  community  regarding  traditional  practices.) 

★ discretionary — The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  this  guide.  In  order  to  teach  the 
outcomes  in  this  section,  communities  may  choose  to  use  these  terms  or  other  related  terms  acceptable  to  them;  e.g..  nature,  the 
environment. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-l  to  share 
information 


Strand  A-l.l  share  factual  information 


Specific  Students  will  be  able  to: 
Outcome  a.  share  basic  information 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


Students  practise  saying  Tan  ’si.  (Hello.),  then  saying  their  name  and  shaking  hands  in  response  to  the 
question  Tan  ’si  kitisiyihkason?  (What  is  your  name?).  Students  practise  with  a classmate,  the 
teacher,  another  adult  and  a Kihteyaya  (Elder). 

Students  draw  their  family  members  or  other  important  people  in  their  lives.  While  showing  the 
pictures,  students  say  the  names  of  their  family  members.  Students  draw  pictures  of  themselves  and 
label  them  Niya  (Me). 

Lead  students  through  an  echo  practice  of  the  numbers  1-10,  and  then  select  a number  song  in  Cree 
for  students  to  sing  along  with.  Once  students  know  the  numbers  1-6,  introduce  the  question 
Tan  ’tahto  kitahtopiponan?  or  Kit’tahtopiponan?  (How  old  are  you?).  Go  around  the  classroom, 
asking  individual  students  to  state  their  age. 

Place  magazine  pictures  of  girls  and  boys  around  the  classroom.  Refer  to  the  pictures  and  have 
students  respond  as  a group. 

Using  picture  flash  cards  of  a boy  and  a girl,  say  the  correct  words  corresponding  to  the  flash  cards, 
iskwesis  (girl)  and  napesis  (boy).  Ask,  pointing  to  the  girl,  Awa  ci  iskwesis?  (Is  this  a girl?)  and  wait 
for  the  students’  response.  Then  do  the  same  with  the  boy  picture,  asking  Awa  ci  napesis?  (Is  this  a 
boy?).  Ask,  pointing  to  the  girl  picture,  Awina  awa?  (Who  is  this?),  and  students  respond  iskwesis 
(girl).  Do  the  same  for  the  boy,  asking  Awina  awa?  (Who  is  this?),  and  students  respond 
appropriately.  Designate  individual  students  to  go  around  the  classroom  and  identify  iskwesis  and 
napesis  by  using  the  phrases  iskwesis  ana  (she  is  a girl)  and  napesis  ana  (he  is  a boy).  Initiate  a 
choral  activity,  using  names  and  iskwesis  or  napesis’,  e.g.,  Mary  iskwesis,  David  napesis. 
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Strand 


A-l . 1 share  factual  information 

Specific  Students  will  be  able  to: 
Outcome  a.  share  basic  information 


■ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- share  basic  information? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  share  basic 
information  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

Informal  Observation 

Observe  students  as  they  take  turns  modelling  names.  Make  mental  notes  of  the  extent  to  which  students 
are  able  to  share  basic  information.  Offer  feedback,  encouragement  and  praise  as  needed. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-2  to  express 
emotions  and 
personal 
perspectives 


K 


Strand  A-2.1  share  ideas,  thoughts,  preferences 

Specific  Students  will  be  able  to: 

Outcome  a.  express  simple  preferences 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  

• Students  show  pictures  of  family  members  and  pets.  They  respond  with  the  appropriate  phrase.  They 

practise  and  use  the  phrase  Nisakihaw . (I  love .) 

• Students  listen  to  a story  selected  or  created  by  the  teacher,  using  the  term  nimiyweyihten/nisakihaw 

(I  like/I  love).  Ask  students  to  pay  attention  to  the  words  by  raising  their  hands  during  the  story  when 
they  hear  the  following: 

- miywasin  (it  is  nice) 

- miywasin  oma  (this  is  nice). 

Students  acknowledge  preference  by  determining  which  inanimate  item  is  nice. 

- miyosiw  (it  is  nice) 
miyosiw  awa  (this  is  nice). 

Students  acknowledge  preference  by  determining  which  animate  item  is  nice. 

• Students  respond  to  the  question  Kikway  kin  ’taweyihten  oma  ahpo  ewakol  (Do  you  want  this  one  or 
that  one?).  They  get  up  and  demonstrate  their  preference  by  selecting  the  item,  using  oma  (this). 

• Lead  students  through  an  echo  practice  of  nimiyweyihten  (I  like  it).  Ask  students  to  watch  and  listen, 
then  go  to  various  inanimate  items  in  the  classroom  and  say  the  following: 

Nimiyweyihten  oma  tehtapiwin/nimiy  ’wehten  oma  tehtapiwin.  (I  like  this  chair.) 

Nimiyweyihten  oma  masinahikan.  (I  like  this  book.) 

Nimiyweyihten  oma  maskisin.  (I  like  this  shoe.) 

Nimiyweyihten  oma  minihkwacikanis/minihkwewiyakanis.  (I  like  this  cup.) 

Lead  students  in  echo  practising  these  phrases  and  point  to  or  touch  the  inanimate  objects.  Then 
introduce  kimiyweyihten  (you  like  something)  echo  practice.  Add  Kimiyweyihten  ci  oma?  (Do  you 
like  this?)  into  echo  practice.  Go  to  individual  students,  point  to  an  object  and  ask,  Kimiyweyihten  ci 
oma?  Students  respond  with  ihi/eha  (yes)  or  namoya  (no). 
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Strand 


A-2.1  share  ideas,  thoughts,  preferences 


Specific  Students  will  be  able  to: 
Outcome  a.  express  simple  preferences 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- express  simple  preferences? 

Observation  Checklist 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  express  simple  preferences  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-2  to  express 
emotions  and 
personal 
perspectives 


Strand  A-2. 2 share  emotions,  feelings 


Specific  Students  will  be  able  to: 

Outcome  a.  express  basic  emotions  and  feelings 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  L 


• Show  flash  cards  denoting  various  emotions  and  feelings  and  introduce  the  Cree  words  for  these 
emotions.  Lead  students  in  echo  practice  of  Cree  emotion  words;  e.g., 

- nimiyweyihten  (I  am  happy) 

- namoya  nimiyweyihten  (I  am  not  happy). 

Lead  echo  practice,  using  pictures  as  visual  aids  in  associating  meaning;  e.g., 

- nimiyweyihten  (I  am  happy) 

- nipikiskdten/nikaskeyhten  (I  am  sad). 

Then  introduce  the  question  Tan  ’si  kitamahcihon?  (How  are  you  feeling?). 

Once  students  understand  these  phrases,  they  respond  to  the  pictures  with  teacher  assistance. 

• Students  sing  the  song  “If  You’re  Happy  and  You  Know  It.” 

• Students  form  a sharing  circle  and  share  feelings  about  a pet  or  an  animal. 
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Strand 


A-2.2  share  emotions,  feelings 


Specific  Students  will  be  able  to: 

Outcome  a.  express  basic  emotions  and  feelings 


sampTe  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- express  basic  emotions  and  feelings? 

Observation  Checklist 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  express  basic  emotions  and  feelings  (see  sample  blackline  master 
in  Appendix  E:  Observation  Checklist). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  sharing  circle.  Note  and  record  how  well  they  are  able  to 
express  basic  emotions  and  feelings  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


K 


Strand  A-3.1  guide  actions  of  others 

Specific  Students  will  be  able  to: 
Outcome  a.  indicate  basic  needs  and  wants 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  respond  to  the  teacher’s  simple  commands,  such  as: 

- astam  (come) 

- api  (sit). 

• Model  phrases  to  use  in  the  classroom  when  asking  for  or  requesting  something.  Invite  students  to 
repeat  these  phrases  and  encourage  them  to  use  the  phrases  daily.  For  example: 

- Nikahki  itohtan  ci  nahapiw  ’kamikohk?  (Can  I go  to  the  bathroom?) 

Nikahki  n 'taw  ’minikwan  ci  nipiy?  (Can  I go  and  drink  some  water?) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- indicate  basic  needs  and  wants? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  indicate  basic  needs  and  wants  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1 or  2). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand  A-3. 2 state  personal  actions 


Specific  Students  will  be  able  to: 

Outcome  a.  respond  to  offers,  invitations  and  instructions 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  play  Nohkom  itwew  (Simon  Says)  to  practise  responding  to  commands  and  instructions. 

• Students  respond  to  roll  call  by  saying  ihi  or  eha  (yes)  as  they  hear  their  names  called. 

• Instruct  students  to  follow  actions  by  using  the  word  skinowapamin  (mimic/follow  me). 

Using  gestures,  instruct  students  to  respond  to  the  following: 

- astam  ota  (come  here) 

- miyin  anima  masinahikan  (give  me  that  book) 

- petamawin  anima  masinahikan  (bring  me  that  book) 

- apik  (sit — plural) 

- pasikok  (stand  up — plural). 

Students  repeat  the  words  or  phrases  and  do  the  appropriate  actions. 


Do  the  students: 

- respond  to  offers,  invitations  and  instructions? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  respond  to  offers,  invitations  and  instructions  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 


: SAMPLE  ASSESSMENT  STRATEGIES 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand  A-3. 3 manage  group  actions 

Specific  Students  will  be  able  to: 
Outcome  a.  engage  in  turn  taking 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  

• Have  students  work  in  groups  and  introduce  turn-taking  vocabulary,  which  becomes  more 
sophisticated  over  time;  e.g.,  my  a (me),  kiya  (you),  niya  ekwa  (me  taking  a turn),  kiya  ekwa  (it’s  your 
turn). 

• During  a group  snack  time,  provide  a large  plate  of  snacks.  Students  sit  in  a circle  around  the  snacks. 
The  first  student  says  niya  ekwa  (it’s  my  turn)  then  takes  a snack  and  says  ay  hi  (thank  you).  He  or 
she  then  says  kiya  ekwa  (it’s  your  turn)  to  the  next  student.  The  next  student  repeats  the  sequence. 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- engage  in  turn  taking? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  engage  in 
turn  taking  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

to  form, 

maintain  and  change 

interpersonal 

relationships 


Strand 


A— 4. 1 


manage  personal  relationships 


Specific  Students  will  be  able  to: 

Outcome  a.  exchange  simple  greetings  and  simple  social  expressions 
b.  acknowledge  basic  kinship  relationships 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• At  the  beginning  of  class,  students  sit  in  a circle.  Model  appropriate  greetings  by  saying: 

Teacher:  Tan  ’si.  (Hello,  how  are  you?) 

Student:  Namoya  nan  ’taw.  (I’m  fine.) 

Teacher:  Ekwa  kiya?  (And  you?) 

Student:  Namoya  nan'taw.  (I’m  fine.) 

• As  students  observe,  model  uses  of  the  expression  mahtesa  (please)  in  various  contexts.  Students 
imitate  the  appropriate  use  of  that  expression. 

• Students  bring  or  draw  pictures  of  family  members  to  share  with  classmates;  e.g.,  nikawiy  awa  (this  is 
my  mother),  nohtawiy  awa  (this  is  my  father). 

• Before  a school  event,  such  as  Meet  the  Teacher  night  or  a school  open  house,  teach  students  how  to 
say  nikawiy  awa  or  nimama  awa  (this  is  my  mother).  Students  practise  this  with  a partner,  pretending 
to  be  family  members.  At  the  event,  students  introduce  their  family  members  to  their  teacher. 
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Strand  A-4.1  manage  personal  relationships 

Specific  Students  will  be  able  to: 

Outcome  a.  exchange  simple  greetings  and  simple  social  expressions 
b.  acknowledge  basic  kinship  relationships 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- exchange  simple  greetings  and  simple  social  expressions? 

- acknowledge  basic  kinship  relationships? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  exchange  simple  greetings  and  simple  social  expressions  and 
acknowledge  basic  kinship  relationships  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  exchange 
simple  greetings  and  simple  social  expressions  and  acknowledge  basic  kinship  relationships  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 


Specific 

Outcome 


A-5.1  discover  and  explore 

Students  will  be  able  to: 

a.  investigate  the  immediate  environment 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  touch  and  taste  the  ingredients  before  making  bannock.  They  then  participate  in  making  the 
bannock,  with  adult  assistance.  Students  draw  pictures  of  themselves  making  bannock. 

• Take  students  on  nature  walks  during  seasonal  intervals  to  investigate  and  experience  the  changes  in 
nature.  Nature  walks  would  take  place  four  times  during  the  year:  in  the  fall,  winter,  spring  and 
summer.  Students  practise  using  phrases  such  as  niwdpahten/niwdpamdxv  (animate/inanimate),  using 
matching  noun  forms. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- investigate  the  immediate  environment? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  investigate 
the  immediate  environment  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Kindergarten  / 6 1 
2009 


General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-5  to  enhance 

Applications 

community  and  school  situations  and  for  a 

their  knowledge  of 

variety  of  purposes. 

the  world 

Strand  A-5.2  gather  and  organize  information 

Specific  Students  will  be  able  to: 

Outcome  a.  gather  simple  information 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 

• Students  gather  simple  information  by  circulating  around  the  classroom,  asking  Tan  ’si  kitisiyihkason? 

(What  is  your  name?)  and  responding  with  the  phrase nitisiyihkason.  (My  name  is 

•)• 


The  shortened  forms,  which  may  be  easier  for  younger  students  to  say,  are  Tan  ’si  kit’siy’hkason? 
(What  is  your  name?)  and nit  ’siy  ’hkason.  (My  name  is .). 

• Once  students  are  familiar  with  weather  vocabulary,  ask  them  to  observe  the  daily  weather.  Students 
put  the  appropriate  weather  picture  onto  the  calendar  and  describe  it;  e.g.,  miyokisikaw  (nice  day), 
mayikisikaw  (bad  weather). 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- gather  simple  information? 

Informal  Observation 

Observe  students  as  they  practise  gathering  simple  information.  Make  mental  notes  of  the  extent  to 
which  students  are  able  to  gather  simple  information.  Offer  feedback,  encouragement  and  praise  as 
needed. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 


A-5. 3 solve  problems 


Specific  Students  will  be  able  to: 

Outcome  a.  experience  problem-solving  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  view  a video  recording  of  a Cree  atayohkewin  (legend),  such  as  Why  the  Rabbit  Turns 
White.  Lead  students  in  a discussion  of  how  problems  were  solved  in  the  story;  e.g.,  all  the  animals 
were  taken  away  because  no  one  gave  thanks.  The  rabbit  leads  Wisahkecahk  to  the  animals  and  is 
rewarded  by  turning  white  in  the  winter.  After  the  discussion,  students  draw  pictures  of  the  main 
characters  in  the  story. 

With  teacher  assistance,  students  correctly  label  the  animal  characters  from  the  story. 

E SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- experience  problem-solving  situations? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  experience 
problem-solving  situations  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand  A-5 .4  explore  perspectives  and  values 
Specific  Students  will  be  able  to: 

Outcome  a.  listen  attentively  and  respectfully  to  the  ideas  and  thoughts  expressed 


[sampleFteaching  and  learning  activities 

• Give  students  instructions  about  how  to  act  and  behave  appropriately  during  a visit  from  a Kihteyaya 
(Elder)  or  an  adult.  Students  sit  quietly  and  listen  respectfully  while  the  visitor  speaks. 

• While  one  student  shows  and  describes  pictures  of  his  or  her  family  members,  the  other  students  look 
at  the  pictures  and  listen  respectfully  to  the  speaker. 

• After  receiving  instruction  about  the  traditional  use  of  the  sharing  circle,  along  with  the  rules  to 
follow,  students  sit  quietly  and  listen  respectfully  while  another  speaks  and  wait  for  their  turn  to 
speak. 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- listen  attentively  and  respectfully  to  the  ideas  and  thoughts  expressed? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  attentively  and  respectfully  to  the  ideas  and  thoughts 
expressed  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-6  for 
imaginative 
purposes  and 
personal  enjoyment 


Strand  A-6.1  humour/fun 

| Specific  Students  will  be  able  to: 
Outcome  a.  use  the  language  for  fun 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Introduce  interesting  vocabulary  that  students  would  enjoy  saying,  such  as  ap  ’scikdhkcikis  (magpie) 
and  oho  (owl). 

• After  students  are  introduced  to  the  syllabics  chart  and  pronunciation,  they  sing  the  “Syllabics  Song  " 
through  echo  practice.  Encourage  students  to  make  hand  gestures  along  with  the  sounds  given  in  the 
song. 


Do  the  students: 

- use  the  language  for  fun? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use  the 
language  for  fun  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


[SAMPLE  ASSESSMENT  STRATEGIES 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-6  for  imaginative 
purposes  and 
personal  enjoyment 


K 


Strand  A-6. 2 creative/aesthetic  purposes 

Specific  Students  will  be  able  to: 

Outcome  a.  use  the  language  creatively;  e.g.,  play-act  variations  on  familiar  stories 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  role-play  greeting  a friend  and  inviting  him  or  her  to  visit  their  grandmother. 

• Students  use  puppets  to  act  out  a basic  greeting  dialogue;  e.g., 

Tan  ’si?  (Hello,  how  are  you?) 

- Namoya  nan  ’taw.  (I  am  fine.) 

Nitisiyihkason . or  shortened  form  Ni’siy’hkason . (My  name  is .) 

• Students  act  out  familiar  stories. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  creatively? 

Anecdotal  Notes 

Observe  students  as  they  role-play  or  act  out  familiar  stories.  Note  and  record  how  well  they  are  able  to 
use  the  language  creatively  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-6  for  imaginative 

Applications 

community  and  school  situations  and  for  a 

purposes  and 

variety  of  purposes. 

personal  enjoyment 

Strand 


A-6.3  personal  enjoyment 


Specific  Students  will  be  able  to: 

Outcome  a.  use  the  language  for  personal  enjoyment;  e.g.,  listen  to  favourite  songs 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• At  a listening  centre,  students  select  and  listen  to  favourite  music;  e.g.,  a recorded  Cree  song. 

• Students  watch  videotaped  or  shadow  puppet  stories. 

• Students  actively  participate  by  singing  a Cree  song,  such  as: 

- Tanisi  Kiya?  (How  are  you?) 

- Tanisi  Kiya?  (How  are  you?) 

- Tanisi  Kiya?  (How  are  you?) 

- Niya  namoya  nan  ’taw.  (I  am  fine.) 

- Awina  Kiya?  (Who  are  you?) 

- Awina  Kiya?  (Who  are  you?) 

- Awina  Kiya?  (Who  are  you?) 

- Niya  nehiyaw.  (I  am  Cree.) 

- Tan  ’te  ohci  kiya?  (Where  are  you  from?) 

- Tan  ’te  ohci  kiya?  (Where  are  you  from?) 

- Tan  ’te  ohci  kiya?  (Where  are  you  from?) 

- ohci  niya.  (I  am  from .) 


’ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  for  personal  enjoyment? 

Anecdotal  Notes 

Observe  students  as  they  listen  to  Cree  stories  and  songs.  Note  and  record  how  well  they  are  able  to  use 
the  language  for  personal  enjoyment  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Language  Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand  LC-1.1  phonology 


Specific  Students  will  be  able  to: 

Outcome  a.  recognize  and  pronounce  basic  sounds 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  participate  in  echo  songs,  such  as  Tanisi,  Tanisi  (Hello,  Hello). 

• Model  new  words  and  phrases  that  relate  to  the  seasons  or  weather,  and  invite  students  to  repeat  them. 
Record  target  words  on  a word  wall  along  with  pictures  as  they  are  introduced  in  class.  Students 
refer  to  the  word  and  picture  wall. 

• Students  leam  the  sounds  of  the  Cree  language  through  singing  the  “Syllabics  Song”  by  Jerry 
Saddleback. 


Do  the  students: 

- recognize  and  pronounce  basic  sounds? 

Informal  Observation 

Observe  students  as  they  participate  in  songs  and  imitate  the  teacher.  Make  mental  notes  of  the  extent  to 
which  students  are  able  to  recognize  and  pronounce  basic  sounds.  Offer  feedback,  encouragement  and 
praise  as  needed. 


| SAMPLE  ASSESSMENT  STRATEGIES 


68  / Kindergarten 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 


2009 


©Alberta  Education,  Alberta,  Canada 


Language 

Competence 

General  Outcome 

Students  will  be  effective,  competent  and 

Cluster  Heading 

LC-1  attend  to  the 

K j 

comfortable  as  Cree  speakers. 

form  of  the  language 

(< Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Strand 


LC-1.2  orthography 


Specific  Students  will  be  able  to: 

Outcome  a.  understand  how  text  is  oriented;  e.g.,  left  to  right  and  top  to  bottom 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 


• Select  a familiar  Cree  story,  e.g.,  Nisto  Maskwak  (The  Three  Bears),  and  make  it  into  a big  book. 
Read  it  aloud  to  students,  pointing  to  the  words  in  the  text.  Ask  students  to  take  turns  pointing  to  the 

words.  Then  ask  students,  “Where  did  I start  pointing  on  the  page?  Where  did start  pointing 

on  the  page?”  Ask  one  of  the  students  to  mark  the  place  with  a circle. 

• Create  a Cree  word-and-picture  wall  that  is  added  to  throughout  the  year.  Students  think  of  words 
they  heard  from  home  and  add  them  to  the  list.  Use  the  Cree  word-and-picture  wall  to  demonstrate 
the  left-to-right  pattern  of  reading. 


:•  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  how  text  is  oriented? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  understand 
how  text  is  oriented  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

Conferences 

During  student  conferences,  ask  specific  questions  on  what  students  know  about  text  orientation.  Ask 
students  to  point  to  text  as  a familiar  story  is  read,  or  point  to  the  direction  that  letters  move  when  making 
up  words. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wexvak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand  LC-1. 3 lexicon 

Specific  Students  will  be  able  to: 

Outcome  a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of 
lexical  fields,  including: 

• my  family 

• my  daily  routines 

• seasons/weather 

• my  body 

• any  other  lexical  fields  that  meet  their  needs  and  interests 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  participate  in  a variety  of  action  songs.  Model  at  first  and  then  invite  students  to  do  the 
actions  on  their  own. 

• Students  leam  basic  classroom  vocabulary  by  listening  to  the  teacher  and  repeating  what  he  or  she 
says.  For  example,  point  to  a tehtapiwin  (chair)  and  say  the  word  while  touching  the  chair.  Ask 
students  to  repeat  and  point  to  the  chair  while  saying  the  word. 

• Select  various  action  words;  e.g.,  minihkwe  (drinking),  miciso  (eating).  First  demonstrate  the  action, 
then  say  the  word  while  doing  the  action.  Next,  students  echo  and  mimic  the  action  and  the  word. 

• Students  leam  the  Cree  words  for  items  of  interest  that  they  see  while  on  a nature  walk.  Create  a set 
of  flash  cards,  with  pictures,  that  include  the  Cree  words  from  the  nature  walk.  There  should  also  be 
a number  of  cards  with  items  not  found  on  the  nature  walk.  Show  each  card  and  say  the  word. 
Students  decide  if  it  should  go  in  a box  for  items  seen  on  the  walk  or  a box  for  items  not  seen.  After 
the  cards  are  divided,  review  the  nature  walk  cards  and  matching  Cree  words  with  the  students. 

| SAMPLE  ASSESSMENT  STRATEGIES  I 


Focus  for  Assessment 


Do  the  students: 

use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use  a 
repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 


LC-1. 4 grammatical  elements 


Specific  Students  will  be  able  to: 

Outcome  a.  use,  in  modelled  situations,*  the  following  grammatical  elements: 

• personal  pronouns  (singular)  my  a,  kiya,  wiya 

• awa,  oma  to  distinguish  and  refer  to  this  specific  animate  (NA)  or  to  an 
inanimate  (NI)  noun 

• noun  possession  form  for  animate  (NA)  and  inanimate  (NI)  singular  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S)  niminosim , nitehtapiwin, 
kiminosim,  kitehtapiwin,  omindsima,  otehtapiwin 

• interrogatives,  simple  questions:  tan'te,  awina,  kikway,  tdnehki,  tan'siyisi 

• eha/ihi,  namoya  questions  using  ci 

• (VAI)  declarative  statement  simple  sentences  using  I (IS),  you  (2S).  he/she 
(3S)  subjects  and  action  words  nitapin , kitapin,  apiw  and  progressive  action 
ehapiyan , ehapiyan,  ehapit 

• commands  or  requests  (Imperatives  VAI)  using  action  words  for  you  (2S ), 
all  of  you  (2P)  and  all  of  us  (21);  e.g.,  api,  apik,  apitan 

• colour  descriptors  for  a singular  animate  noun  (VAI)  wapisikisiw/ewapiskisit 
minds  and  inanimate  noun  (VII)  wapiskaw/ewapiskak  tehtapiwin 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an 
emerging  awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations. 
Limited  fluency  and  confidence  characterize  student  language. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Model  a simple  greeting  dialogue  that  students  echo  using  a friendly  handshake  and  appropriate 
nonverbal  gestures;  i.e.,  eye  contact. 

• Using  picture  flash  cards,  ask  a question,  such  as  Awa  ci  minds?  (Is  this  a cat?).  Students  answer 
using  eha/namoya  (yes/no)  depending  on  whether  the  picture  matches  the  word  given. 
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Strand  LC-1.4  grammatical  elements 

Specific  Students  will  be  able  to: 

Outcome  a.  use,  in  modelled  situations,*  the  following  grammatical  elements: 

• personal  pronouns  (singular)  niya,  kiya,  wiya 

• awa,  oma  to  distinguish  and  refer  to  this  specific  animate  (NA)  or  to  an  inanimate 
(NI)  noun 

• noun  possession  form  for  animate  (NA)  and  inanimate  (NI)  singular  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S)  niminosim , nitehtapiwin,  kimindsim, 
kitehtapiwin , ominosima , otehtapiwin 

• interrogatives,  simple  questions:  tan'te,  awina,  kikwdy,  tanehki,  tan's iyisi 

• eha/ihi,  namoya  questions  using  ci 

• (VAI)  declarative  statement  simple  sentences  using  I (IS),  you  (2S),  he/she  (3S) 
subjects  and  action  words  nitapin , kitapin,  apiw  and  progressive  action  ehapiyan, 
ehapiyan,  ehapit 

• commands  or  requests  (Imperatives  VAI)  using  action  words  for  you  (2S),  all  of 
you  (2P)  and  all  of  us  (21);  e.g.,  api,  apik,  apitan 

• colour  descriptors  for  a singular  animate  noun  (VAI)  wapisikisiw/ewapiskisit 
minds  and  inanimate  noun  (VII)  wapiskaw/ewapiskak  tehtapiwin 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency 
and  confidence  characterize  student  language. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

use,  in  modelled  situations,  the  [given]  grammatical  elements? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use,  in 
modelled  situations,  the  given  grammatical  elements  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand  LC-2.1  listening 


Specific  Students  will  be  able  to: 

Outcome  a.  understand  simple  spoken  words  and  phrases  in  guided  situations 


; SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ; 


• Students  respond  appropriately  when  given  simple  instructions,  such  as  astam  (come),  api  (sit). 
nipawi  (stand)  or  kaya  (don’t). 

• Point  to  a classroom  object  and  have  students  respond  by  putting  up  their  hands  to  name  the  object  in 
Cree.  If  the  student  is  correct,  say  miywasin  (it’s  nice);  if  incorrect,  say  kihtwam  itwe  (say  it  again) 

• Students  participate  in  total  physical  response  (TPR)  activities  in  which  they  respond  appropriate^  to 
teacher  commands;  e.g.,  sit  down,  stand  up,  turn  around,  shake  your  hand,  lift  your  hand. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Do  the  students: 

- understand  simple  spoken  words  and  phrases  in  guided  situations? 


Anecdotal  Notes 


Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  understand 
simple  spoken  words  and  phrases  in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


uiudim  nedumy 

LC-2  interpret  and 
produce  oral  texts 


Strand  LC-2.2  speaking 

Specific  Students  will  be  able  to: 

Outcome  a.  produce  simple  spoken  words  and  phrases  in  guided  situations 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• In  response  to  the  question  Tan  ’si  kitisiyihkason?  (What  is  your  name?),  students  say 

nitisiyihkason.  (My  name  is .) 

• Students  leam  simple  phrases  and  practise  them  in  guided  classroom  situations;  e.g., 

- eha/namoya  (yes/no) 

- Iskwesis  niya.  (I  am  a girl.) 

- Napesis  niya.  (I  am  a boy.) 

Tan  ’te  ohci  kiya?  (Where  are  you  from?) 

- ohci  niya.  (I  am  from .) 

Tan  'tahto  etahtopiponeyan?  (How  old  are  you?) 

- nitahtopiponan.  (I  am years  old.) 

• Students  practise  asking  and  answering  simple  questions;  e.g., 

- Tan  ’si  kitisiyihkason?  (What  is  your  name?)  ekwa  (and) 

Tan  ’tahto  etahtopiponeyan?  (How  old  are  you?) 

1 SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

produce  simple  spoken  words  and  phrases  in  guided  situations? 

Observation  Checklist 

( rcatc  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  simple  spoken  words  and  phrases  in  guided  situations 
(sec  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  produce 
simple  spoken  words  and  phrases  in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


74  / Kindergarten 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Language 

Competence 

General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 

V 



Strand 

LC-2.3  interactive  fluency 

Specific 

Outcome 

Students  will  be  able  to: 

a.  engage  in  simple  interactions,  using  isolated  words 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• When  a guest  says  to  a student,  Tan  ’si  kitisiy  ’hkason?  (What  is  your  name?),  the  student  responds  by 
saying  his  or  her  name.  Other  questions  the  guest  may  ask,  and  responses  from  the  students,  include: 

- Tan  ’te  ohei  kiya?  (Where  are  you  from?) 

- ohei  my  a.  (I  am  from .) 

- Tan  ’tahto  etahtopiponeyan?  (How  old  are  you?) 

- nitahtopiponan.  (I  am years  old.) 

- Tan  ’ tahto  ehayamihtayan?  (What  grade  are  you  in?) 

- nitayamihtan.  (I  am  in  Grade _.) 

• Hand  out  blue  cards  to  half  the  students  and  red  cards  to  the  other  half.  The  students  with  the  blue 
cards  circulate  to  find  a student  with  a red  card.  When  the  two  colours  meet,  the  blue  student  says 
Tan  ’si?  (Hello,  how  are  you?)  and  the  red  student  responds  by  saying  Namoya  nan  'taw.  (I  am  fine.). 

• Students  learn  and  practise  simple  phrases,  such  as  Tan  ’si  kitisiy ’hkason?  (What  is  your  name?). 
They  practise  these  phrases  in  short  role-play  situations. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- engage  in  simple  interactions,  using  isolated  words? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  engage  in 
simple  interactions,  using  isolated  words  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand  LC-3.1  reading  

Specific  Students  will  be  able  to: 

Outcome  a.  understand  simple  written  words  and  phrases  in  guided  situations 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• As  part  of  a daily  weather  and  calendar  activity,  students  leam  appropriate  phrases,  such  as: 

Pdndyamihew'kisikdw  anohc.  (Today  is  Monday.) 

Wapahki . (Tomorrow  is .) 

- Otahkosihk . (Yesterday  was .) 

- Kisin.  (The  weather  is  cold.) 

• Prepare  word  strips  in  Cree  to  identify  sounds  and  letters.  These  are  posted  in  the  weather/calendar 
centre  to  assist  students  in  describing  the  date  and  the  weather.  Focus  students’  attention  on  the 
initial  letters  as  an  early  literacy  strategy. 

• Students  are  presented  with  pictures  of  familiar  objects  and  asked  to  identify  the  letter  or  sound  that 
each  object  begins  with;  e.g.,  kohkom  begins  with  ko. 

• Students  identify  animal  sounds  by  singing  “Old  MacDonald’s  Farm”  in  Cree. 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

understand  simple  written  words  and  phrases  in  guided  situations? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  daily  weather  or  calendar  activities.  Note  and  record  how  well 
they  arc  able  to  understand  simple  written  words  and  phrases  in  guided  situations  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 
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Language 

General  Outcome 

Students  will  be  effective,  competent  and 

Cluster  Heading 

LC-3  interpret  and 

K j 

Competence 

comfortable  as  Cree  speakers. 

produce  written  and 

( Okiskinamawakanak  ka  nihta  nehiya 
wexvak.) 

visual  texts 

2? 

Strand 


Specific 

Outcome 


LC-3.2  writing 


Students  will  be  able  to: 

a.  produce  simple  written  words  and  phrases  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  copy  their  names  in  Cree  from  name  tags  provided  by  the  teacher. 

• Students  glue  small  objects,  such  as  rice,  cereal,  dry  pasta  or  cotton  balls,  onto  the  letters  in  their 
names. 

• Students,  following  the  teacher’s  lead,  trace  letters  in  the  air  by  moving  their  arms. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- produce  simple  written  words  and  phrases  in  guided  situations? 

Checklist  and  Comments 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  simple  written  words  and  phrases  in  guided  situations 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  produce 
simple  written  words  and  phrases  in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

Conferences 

Ask  students  to  describe  why  they  chose  particular  printing  styles.  Discuss  with  students  ways  to 
enhance  legibility,  as  appropriate. 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-3  interpret  and 

comfortable  as  Cree  speakers.  produce  written  and 

( Okiskinamawakanak  ka  nihta  nehiya  visual  texts 

wewak. ) 


Strand 

LC-3. 3 viewing 

Specific 

Students  will  be  able  to: 

Outcome 

a.  derive  meaning  from  visuals  and  other  forms  of  nonverbal  communication  in 
guided  situations 

Language 

Competence 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  

• Use  picture  prompts  to  play  a game  of  Kikway  kiwapahten  ota  masinipayowinihk?  (What  do  you  see 
in  this  picture?). 

Use  words  and  pictures  that  students  have  already  been  introduced  to.  The  class  may  work  as  a team 
and  earn  points  for  the  pictures  they  can  identify  and  name  in  Cree.  If  the  class  reaches  the  goal,  i.e., 
20  points,  they  all  receive  a treat  or  prize. 

• Using  picture  books,  start  a story.  As  the  story  proceeds,  pause  at  certain  words.  Students  are 
encouraged  to  fill  in  the  pauses  with  Cree  words. 

• Students  play  a game  of  charades.  Each  student  acts  out  a word  or  phrase  they  have  learned  in  class. 
The  other  students  guess  what  the  word  or  phrase  is.  Students  can  act  alone  or  with  a partner  or  small 
group.  The  emphasis  is  on  cooperation,  not  competition. 

| SAMPLE  ASSESSMENT  STRATEGIES  \ 


Focus  for  Assessment 


Do  the  students: 

derive  meaning  from  visuals  and  other  forms  of  nonverbal  communication  in  guided  situations? 

Observation  Checklist 

C reatc  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  derive  meaning  from  visuals  and  other  forms  of  nonverbal 
communication  in  guided  situations  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Conferences 

During  a conference,  have  students  retell  the  sequence  of  a familiar  story.  Note  and  encourage  the  use  of 
Cree. 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


K 


LC-3. 4 representing 
Students  will  be  able  to: 

a.  use  visuals  and  other  forms  of  nonverbal  communication  to  express  meaning  in 
guided  situations 


^SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  use  a variety  of  materials,  such  as  clay,  blocks  and  small  figures,  to  create  a diorama  of  a 
favourite  part  of  a familiar  story.  Students  are  encouraged  to  talk  about  their  representations. 

• Students  form  a circle  and  play  a simple  game  of  charades.  One  student  acts  out  a familiar  action  or 
vocabulary  item  that  was  introduced  earlier;  e.g.,  api  (sit),  ohpi  (jump),  pahtaw  (run),  masinahikan 
(book),  napesis  (boy),  minds  (cat).  The  other  students  guess  what  the  word  is. 

| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  visuals  and  other  forms  of  nonverbal  communication  to  express  meaning  in  guided  situations? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  visuals  and  other  forms  of  nonverbal  communication  to 
express  meaning  in  guided  situations  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 

Anecdotal  Notes 

Observe  students  as  they  play  charades.  Note  and  record  how  well  they  are  able  to  use  visuals  and  other 
forms  of  nonverbal  communication  to  express  meaning  in  guided  situations  (see  sample  blacklinc  master 
in  Appendix  E:  Anecdotal  Notes). 

Conferences 

Conference  with  students  and  invite  them  to  share  their  dioramas.  Note  students  abilities  to  represent 
information  or  share  their  feelings  about  a story  in  a diorama.  In  addition,  note  the  ability  of  students  to 
use  familiar  Cree  words  when  sharing. 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-4  apply 

comfortable  as  Cree  speakers.  knowledge  of  the 

(i Okiskinamawakanak  ka  nihta  nehiya  sociocultural  context 

wewak. ) 


Strand 

LC^l.l  register 

Specific 

Students  will  be  able  to: 

Outcome 

a.  speak  at  a volume  appropriate  to  classroom  situations 

b.  recognize  and  use  some  forms  of  address  denoting  respect 

Language 

Competence 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  

• Explain  to  students  that  there  are  appropriate  times  for  using  loud  voices  and  quieter  voices  in  the 
classroom.  Say  peyahtik pikiskwe  (quiet),  and  have  students  use  quieter  voices.  Say  kisiwe  or 
kisiwesi  (loud),  and  have  the  students  speak  in  louder  voices.  As  a class,  students  practise  speaking 
loudly  and  then  speaking  quietly  on  command. 

• Instruct  students  on  the  appropriate  way  to  greet  a Kihteyaya  (Elder)  or  other  visitors  to  the  classroom 
prior  to  their  arrival.  When  students  meet  a Kihteyaya , they  would  address  an  older  woman  as 
nohkom  (my  grandmother)  and  an  older  man  as  nimosom  (my  grandfather)  to  be  respectful. 

| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- speak  at  a volume  appropriate  to  classroom  situations? 

- recognize  and  use  some  forms  of  address  denoting  respect? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activities.  Use  the 
checklist  to  assess  if  students  are  able  to  speak  at  a volume  appropriate  to  classroom  situations  and 
recognize  and  use  some  forms  of  address  denoting  respect  (see  sample  blackline  master  in  Appendix  E: 
Checklist  and  Comments  1 or  2). 
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Language 

General  Outcome 

Students  will  be  effective,  competent  and 

Cluster  Heading 

LC^4  apply 

K j 

Competence 

comfortable  as  Cree  speakers. 

knowledge  of  the 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

sociocultural  context 

Strand 


LC^.2  expressions 


Specific  Students  will  be  able  to: 

Outcome  a.  imitate  age-appropriate  expressions 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  present  a piece  of  personal  artwork.  Model  the  appropriate  expressions  of  respect  and 
appreciation,  such  as  wa  wha/wahwa  (exclamations),  miywasin  (it’s  good)  and  kwayask  (it's  right). 

• Encourage  students  to  use  expressions  in  class  on  a daily  basis,  such  as: 

- kakweyaho  (hurry) 

- sohki  (hard/fast) 

- ceskwa  (wait) 

- na  (take  it) 

- ma  (listen) 

- ka  (pay  attention). 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- imitate  age-appropriate  expressions? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  imitate 
age-appropriate  expressions  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural  context 


Strand  LC^1.3  variations  in  language 


Specific  Students  will  be  able  to: 
Outcome  a.  experience  a variety  of  voices 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  listen  to  acimowina  (stories)  recorded  or  told  by  older  students  or  adults. 

• Invite  a number  of  Kihteyayak  (Elders)  and  other  visitors  to  the  class  to  interact  with  students  in  Cree. 

• While  working  at  their  desks,  students  listen  to  Cree  music  or  a Cree  radio  station  playing  in  the 
background  so  they  can  experience  a variety  of  voices  from  the  announcers.  They  draw  a triangle  A 
when  they  hear  a male  voice  or  a circle  O when  they  hear  a female  voice. 

• Students  view  a video  of  a Cree  acimowin  (story)  from  a different  Cree  area. 


| SAMPLE  ASSESSMENT  STRATEGIES 


Do  the  students: 

- experience  a variety  of  voices? 


Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  experience 
a variety  of  voices  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural  context 


Strand 


Specific 

Outcome 


LC-4. 4 social  conventions 
Students  will  be  able  to: 

a.  imitate  and  use  simple  routine  social  interactions 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Model  simple  routine  interactions  such  as  asking  for  a drink  or  meeting  a friend. 

• Model  the  proper  way  to  interact  with  Kihteyayak  (Elders).  Students  practise  what  they  should  or 
should  not  do. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- imitate  and  use  simple  routine  social  interactions? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  imitate  and 
use  simple  routine  social  interactions  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome 

Cluster  Heading 

Language 

Students  will  be  effective,  competent  and 

LC^t  apply 

comfortable  as  Cree  speakers. 

knowledge  of  the 

Competence 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

sociocultural  context 

Strand  LC-4.5  nonverbal  communication 

Specific  Students  will  be  able  to: 

Outcome  a.  imitate  some  common  nonverbal  behaviours 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Model  various  nonverbal  behaviours  in  a variety  of  classroom  situations,  such  as  shaking  hands  with 
students  when  they  meet  or  leave,  or  thanking  them. 

• Demonstrate  greeting  a female  Kihteyaya  (Elder)  by  kissing  her  on  the  cheek. 

• Talk  to  students  about  the  impoliteness  of  pointing  and  then  demonstrate  the  way  pointing  is  used 
within  Cree  communities.  Model  acceptable  pointing  behaviours  by  using  the  head,  eyes  and  lips  to 
motion  in  the  direction  along  with  saying  nete  (over  there). 

| SAMPLE  ASSESSMENT  STRATEGIES  j; 


Focus  for  Assessment 


Do  the  students: 

imitate  some  common  nonverbal  behaviours? 

Anecdotal  Notes 

Observe  students  as  they  interact  with  others.  Note  and  record  how  well  they  are  able  to  imitate  some 
common  nonverbal  behaviours  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


sequenced 


Cluster  Heading 

LC-5  apply 


knowledge  of  how  the 
language  is  organized, 
structured  and 


Strand  LC-5.1  cohesion/coherence 


Specific  Students  will  be  able  to: 

Outcome  a.  follow  speech  that  uses  simple  link  words 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Read  acimowina  (stories)  and  nikamowina  (songs)  and  point  out  linking  words. 

• Students  participate  in  a chain  activity  in  which  they  have  to  carefully  listen  to  and  repeat  words  and 
phrases;  e.g., 

- Minos  niwapamaw.  (I  see  a cat.) 

- Minos  ekwa  atim  niwapamaw.  (I  see  a cat  and  a dog.) 

- Niwapamaw  ekminos,  atim  ekwa  mostos.  (I  see  a cat,  a dog  and  a cow.) 

• Read  acimowina  (stories)  and  nikamowina  (songs)  with  dialogue  and  point  to  the  words  being  read 
for  students  to  follow. 


SAMPLE  ASSESSMENT  STRATEGIES 


Do  the  students: 

- follow  speech  that  uses  simple  link  words? 


Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  follow 
speech  that  uses  simple  link  words  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


sequenced 


Cluster  Heading 

LC-5  apply 


knowledge  of  how  the 
language  is  organized, 
structured  and 


Strand  LC-5. 2 text  forms 


Specific  Students  will  be  able  to: 

Outcome  a.  experience  a variety  of  oral  text  forms 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Read  a story  in  Cree  about  nisto  maskwak  (the  three  bears). 

• Students  view  nehiyaw  atayohkewin  (Cree  legends).  Talk  about  the  importance  of  atayohkewina 
(legends)  in  Cree  culture. 

• As  part  of  a daily  read-aloud,  students  are  exposed  to  a variety  of  different  text  forms  read  or 
presented  in  class;  e.g.,  recipes,  poems,  songs,  letters,  jokes,  lists,  stories. 


Do  the  students: 

- experience  a variety  of  oral  text  forms? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  experience 
a variety  of  oral  text  forms  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


| SAMPLE  ASSESSMENT  STRATEGIES 
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General  Outcome 

Cluster  Heading 

Language 

Competence 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

LC-5  apply 
knowledge  of  how  the 

(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

language  is  organized, 
structured  and 
sequenced 

Strand 


LC-5.3  patterns  of  social  interaction 


Specific  Students  will  be  able  to: 

Outcome  a.  respond  using  very  simple  social  interaction  patterns 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  make  and  use  puppets  to  practise  simple  social  Cree  interactions;  e.g.: 

- Tan  ’si?  (Hello,  how  are  you?) 

- Namoya  nan  ’taw.  (I  am  fine.) 

- Kiya  maka?  (And  you?) 

- Namoya  nan  ’taw  nista.  (I  am  fine  too.) 

- Tan  ’te  ohci  kiya?  (Where  are  you  from?) 

- ohci  niya.  (I  am  from .) 

- Tan  ’tahto  etahtopiponeyan?  (How  old  are  you?) 

- nitahtopiponan.  (I  am years  old.) 

- Tan  ’tahto  ehayamihtayan?  (What  grade  are  you  in?) 

- nitayamihtan.  (I  am  in  Grade .) 

• As  part  of  a daily  morning  routine,  students  practise  greeting  a fellow  student  using  simple  greetings 
and  responses. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- respond  using  very  simple  social  interaction  patterns? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  respond 
using  very  simple  social  interaction  patterns  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 
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Community  Membership 


General  Outcome 

Cluster  Heading 

Community 

Membership 

Students  will  live  wawetinahk  (peacefully) 

CM-1  Mother 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

Earth* 

Strand  CM-1.1  relationships 

Specific  Students  will  be  able  to: 

Outcome  a.  experience  and  explore  Mother  Earth* 

I 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Lead  students  in  a discussion  about  the  significance  of  Mother  Earth.*  As  a class,  students 
brainstorm  ways  that  they  can  take  care  of  the  Earth;  e.g.,  recycling,  schoolyard  clean-up. 

• During  a study  of  the  fall  season,  students  go  on  a walk  to  explore  and  collect  different-coloured 
leaves.  The  vocabulary  nipiy,  nipiya  (leaf,  leaves)  is  taught.  Teach  the  concept  of  reciprocity 
through  modelling.  For  example,  leaving  cistimaw  (tobacco)  in  its  place. 

• Okiskinohamakew  kiskinowapahtihiwew  otinamani  kikway  kawi  piko  kamiyat  kikawinaw  askiy. 
(The  teacher  shows  by  example  that  whatever  you  take,  you  give  back  to  Mother  Earth.*) 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- experience  and  explore  Mother  Earth?* 

Anecdotal  Notes 

Observe  students  as  they  participate  in  nature  walks  and  discuss  ways  to  care  for  Mother  Earth.*  Note 
and  record  how  well  they  are  able  to  experience  and  explore  Mother  Earth*  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 


★discretionary  (sec  further  details  on  p.  49) 
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Community 

Membership 

General  Outcome 

Students  will  live  wawetinahk  (peacefully) 

Cluster  Heading 

CM-1  Mother 

K j 

with  Mother  Earth,*  others  and  themselves, 

Earth* 

■ V d 

guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 

Strand 


CM-1 .2  knowledge  of  past  and  present 


Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  convey  knowledge  of  past  and 
present  Mother  Earth* 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  participate  in  field  trips  to  experience  seasonal  changes  and  the  activities  that  take  place 
during  the  different  seasons;  e.g.,  colour  changing  mihkwaw  (red),  berry  picking,  planting,  plants 
dying.  As  a follow-up  activity,  students  draw  a seasonal  wheel. 

• Before  taking  students  on  a nature  walk,  teach  them peyahtik  kapimohteyek  kikawinan  askiy  (walk 
gently  on  Mother  Earth*)  by  being  quiet  and  not  disturbing  natural  trails  or  the  natural  environment. 
Students  apply  these  practices  while  on  the  nature  walk. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities  and  experiences  that  convey  knowledge  of  past  and  present  Mother  Earth?* 

Anecdotal  Notes 

Observe  students  as  they  participate  in  nature  outings.  Note  and  record  how  well  they  are  able  to 
participate  in  activities  and  experiences  that  convey  knowledge  of  past  and  present  Mother  Earth*  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

Conferences 

Students  share  what  they  learned  and  what  they  found  most  enjoyable  on  a field  trip  or  nature  walk. 


★ discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand  CM-1. 3 practices  and  products 


Specific  Students  will  be  able  to: 

Outcome  a.  experience  practices  and  products  related  to  Mother  Earth* 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  participate  in  routines,  such  as  saying  a prayer  of  thanks  ( nanaskomowin ) as  part  of  a daily 
routine  in  the  classroom. 

• Students  are  exposed  to  the  Cree  way  of  life  through  sections  of  the  video,  The  Mistassini  Cree. 
Discussion  is  focused  on  how  the  Cree  people  lived  off  the  land. 


Do  the  students: 

- experience  practices  and  products  related  to  Mother  Earth?* 

Anecdotal  Notes 

Observe  students  as  they  participate  in  prayers  of  thanks.  Note  and  record  how  well  they  are  able  to 
experience  practices  and  products  related  to  Mother  Earth*  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


★discretionary  (see  further  details  on  p.  49) 


| SAMPLE  ASSESSMENT  STRATEGIES 
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Community 

Membership 


Strand 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

CM-1.4  past  and  present  perspectives 


Cluster  Heading 

CM-1  Mother 
Earth* 


Specific  Students  will  be  able  to: 

Outcome  a.  listen  to  stories  about  Mother  Earth*  from  the  past  and  present,  and  explore 
change 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 


• A Kihteyaya  (Elder)  and  guests  are  invited  to  the  classroom  to  tell  traditional  acimowina  (stories) 
about  Mother  Earth.*  Students  then  draw  what  they  heard. 

• After  listening  to  stories  about  Mother  Earth*  in  the  past  and  present,  students  study  pictures 
depicting  forms  of  shelter  kayas  ekwa  anohc  (in  the  past  and  present).  They  paste  or  draw  pictures  of 
teepees,  houses  and  other  forms  of  shelter  on  a T-chart  under  the  appropriate  column;  e.g.. 


kayas  (past) 

anohc  (present) 

mikowahp  (teepee) 

waskahikan  (house) 

: SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- listen  to  stories  about  Mother  Earth*  from  the  past  and  present,  and  explore  change? 

Checklist  and  Comments 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  to  stories  about  Mother  Earth*  from  the  past  and  present, 
and  explore  change  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 


★ discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand  CM-1. 5 diversity 

Specific  Students  will  be  able  to: 

Outcome  a.  listen  to  stories  about  Mother  Earth*  from  diverse  Cree  origins 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  watch  a videotape  from  The  Seventh  Fire  and  discuss  the  teachings  presented  in  the  video. 
They  draw  a picture  of  lessons  presented  in  the  video. 

• Students  listen  to  acimowina  (stories)  about  Mother  Earth*  from  various  Cree  origins. 

• Students  observe  traditional  dances.  They  leam  Cree  words  to  describe  a dance;  e.g., 

- sohki  (fast) 

- peyahtik  (slow). 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

listen  to  stories  about  Mother  Earth*  from  diverse  Cree  origins? 

Informal  Observation 

Observe  students  as  they  participate  in  discussions  about  how  acimowina  (stories)  and  dances  may  be 
different.  Make  mental  notes  of  the  extent  to  which  students  are  able  to  listen  to  stories  about  Mother 
Earth*  from  diverse  Cree  origins.  Offer  feedback,  encouragement  and  praise  as  needed. 

Portfolios 

As  a follow-up  to  observing  traditional  dances,  ask  students  to  reflect  on  the  experience  and  then  draw  a 
picture  to  represent  their  understanding  of  and  personal  reaction  to  that  experience.  Students  may  place 
the  pictures  in  their  portfolios  and  can  refer  to  them  during  a student-teacher  conference. 


♦discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 

General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 

Cluster  Heading 

CM-2  others 

1 

Strand 

CM-2.1  relationships 

Specific 

Students  will  be  able  to: 

Outcome 

a.  share  with  others,  and  recognize  that  others  are  a part  of  their  own 
world/kinship  system 

living 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  prepare  and  share  photographs  or  drawings  of  their  family  members  with  their  classmates 
and  talk  about  what  each  family  member  does. 

• Asa  snack-time  teaching  activity,  one  student,  once  a week,  brings  a traditional  snack  to  class;  e.g  . 
dried  fish,  smoked  meat,  dried  berries,  bannock.  If  feasible,  the  student  offers  the  snack  to  other 
students.  Teach  the  names  of  the  food.  Students  will  accept  food  and  say  ay  hi  (thank  you). 

• During  the  activity,  model  cultural  protocol  such  as  not  refusing  food,  taking  food  and  sharing  it  with 
others.  Students  practise  these  protocols  in  role-play  situations. 

• Students,  with  teacher  assistance,  look  at  a kinship  chart. 

[sample  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- share  with  others,  and  recognize  that  others  are  a part  of  their  own  living  world/kinship  system? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  share  with  others,  and  recognize  that  others  are  a part  ot  their 
own  living  world/kinship  system  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments 
1 or  2). 


★ discretionary  (see  further  details  on  p.  49) 
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General  Outcome 

Cluster  Heading 

Community 

Membership 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth/  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 

CM-2  others 

Strand 

CM-2. 2 knowledge  of  past  and  present 

Specific 

Students  will  be  able  to: 

Outcome 

a.  participate  in  activities  and  experiences  that  convey  knowledge  of  historical  and 
contemporary  Cree  culture;  e.g.,  storytelling,  celebrations 

j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  look  at  pictures  of  Cree  communities  kayas  ekwa  anohc  (in  the  past  and  present).  They  are 
asked  to  focus  on  one  aspect,  such  as  clothing  or  housing,  and  share  their  observations  in  class. 

• Students  participate  in  a school-wide  cultural  celebration,  such  as  a feast.  As  a follow-up  activity, 
they  draw  a picture  of  the  event. 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

participate  in  activities  and  experiences  that  convey  knowledge  of  historical  and  contemporary  Cree 
culture? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  activities  and  experiences  that  convey  knowledge 
of  historical  and  contemporary  Cree  culture  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 


♦discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


K 


CM-2. 3 practices  and  products 
Students  will  be  able  to: 

a.  observe  and  participate  in  a group  in  Cree  cultural  experiences,  practices  and 
activities 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  are  involved  in  observing  and  participating  in  nimihitowina  ekwa  acimowina  (dances  and 
legends). 

• Students  leam  simple  dance  steps  and  their  significance  from  an  invited  guest. 

• Students  view  a video  on  traditional  dances. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe  and  participate  in  a group  in  Cree  cultural  experiences,  practices  and  activities? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  observe  and  participate  in  a group  in  Cree  cultural  experiences, 
practices  and  activities  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


★ discretionary  (see  further  details  on  p.  49) 
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General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


K 


Strand  CM-2.4  past  and  present  perspectives 
Specific  Students  will  be  able  to: 

Outcome  a.  listen  to  stories  from  the  past  and  present,  and  explore  change 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  listen  to  a Kihteyaya  (Elder)  and  other  guests  who  may  be  invited  in  to  share  acimowina 
(stories)  about  how  things  were  in  the  past. 

• Invite  students  to  explore  changes  by  asking  them  to  bring  recent  pictures  of  themselves  as  well  as 
baby  pictures  of  themselves  to  class.  Lead  the  students  in  a discussion  about  how  they  have  changed 
over  time. 

• Students,  with  teacher  assistance,  make  seasonal  bulletin  boards  that  show  how  the  seasons  change 
and  the  impact  on  Mother  Earth.* 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

listen  to  stories  from  the  past  and  present,  and  explore  change? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  to  stories  from  the  past  and  present,  and  explore  change 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 


♦discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


CM-2.5  diversity 
Students  will  be  able  to: 

a.  observe  and  explore  the  unique  qualities  of  others 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  make  hand  prints  that  they  colour,  cut  out  and  link  with  others  in  the  class  to  form  a circle  of 
linked  hands.  They  notice  the  different  sizes  of  hands. 

• Students  draw  a self-portrait,  paying  attention  to  their  hair  colour  and  eye  colour.  All  self-portraits 
are  posted  in  the  classroom.  Invite  students  to  examine  the  self-portraits,  while  pointing  out  each 
student’s  unique  characteristics. 

• Working  with  a partner,  students  make  an  outline  of  their  body.  They  colour  their  body  outline 
according  to  their  hair  and  eye  colour,  assisted  by  the  teacher.  Students  name  basic  body  parts  that 
the  teacher  can  label  in  Cree  on  the  body  outline. 

• Students  sing  the  song  Napesis  niya,  Iskwesis  niya  (I  am  a boy,  I am  a girl). 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe  and  explore  the  unique  qualities  of  others? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  observe  and  explore  the  unique  qualities  of  others  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 


★ discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 


General  Outcome  Cluster  Heading 

Students  will  live  wawetinahk  (peacefully)  CM-3  themselves 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Strand  CM-3.1  relationships 

Specific  Students  will  be  able  to: 

Outcome  a.  represent  themselves  and  their  family,  recognizing  that  they  are  part  of  the  living 
world 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  

• Students  bring  photographs  or  draw  pictures  of  themselves  and  their  family  members  for  a family 
album  activity.  They  learn  the  Cree  kinship  terms  and  name  all  of  the  family  members  in  their  family 
albums: 

- niya  (me) 

- nimosom  (my  grandfather) 

- nohkom  (my  grandmother) 

- nohtawiy  (my  father) 

- nikawiy  (my  mother) 

- nistes  (my  older  brother) 

- nimis  (my  older  sister) 

- nisimisak  (my  younger  siblings). 

• Students  make  simple  masks  or  puppets  of  themselves.  The  puppets  are  posted  in  the  classroom. 

• After  learning  Cree  kinship  terms,  ask  students  to  draw  pictures  of  themselves  and  their  families. 
Students  share  their  pictures  with  classmates  and  talk  about  what  they  like  to  do,  eat  or  play. 

| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

represent  themselves  and  their  family,  recognizing  that  they  are  part  of  the  living  world? 

Anecdotal  Notes 

Observe  students  as  they  draw  and  share  pictures  of  themselves  and  their  families.  Note  and  record  how 
well  they  arc  able  to  represesent  themselves  and  their  family,  recognizing  that  they  are  part  of  the  living 
world  (sec  sample  blacklinc  master  in  Appendix  E:  Anecdotal  Notes). 


♦discretionary  (sec  further  details  on  p.  49) 
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♦ 


Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand 


CM-3. 2 knowledge  of  past  and  present 


Specific  Students  will  be  able  to: 

Outcome  a.  share  about  themselves  and  their  family  (traditions,  nicknames,  practices) 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• While  studying  about  families,  students  bring  family  photographs  or  special  family  objects  to  class 
and  share  them  with  their  classmates. 

• During  a school  celebration,  parent-teacher  conference  or  for  Meet  the  Teacher  night,  students 
introduce  their  family  members  to  their  teacher. 

• Students  draw  pictures  of  themselves  and  their  family  members;  e.g.,  niya  (me),  nimosom  (my 
grandfather),  nohkom  (my  grandmother),  nohtawiy  (my  father),  nikawiy  (my  mother),  nistes  (my 
older  brother),  nimis  (my  older  sister),  nisimisak  (my  younger  siblings). 

• Students  cut  out  circle  people  from  blackline  masters  and  create  a family  group.  Then  they  discuss 
and  share  about  themselves  and  their  families. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- share  about  themselves  and  their  family? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  share 
about  themselves  and  their  family  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


★ discretionary  (see  further  details  on  p.  49) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM -3  themselves 


Strand  CM-3.3  practices  and  products 

Specific  Students  will  be  able  to: 

Outcome  a.  observe  and  participate  in  Cree  cultural  experiences,  practices  and  activities 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  participate  in  miyahkasikewin  ekwa  ayamihawin  (smudging  and  prayers)  as  a routine  activity 
each  morning,  and  on  special  occasions;  e.g.,  Awasis  Day  (Children’s  Day),  traditional  dancing, 

Metis  dancing,  National  Aboriginal  Day  (June  21). 

• Students  participate  in  special  events  and  celebrations,  such  as  feasts,  held  in  the  school  or  local 
community.  They  talk  about  what  they  like  about  the  food  or  activities.  Students  can  create  a mural 
about  special  events  and  celebrations. 

• Students  watch  the  video.  Dances  of  the  Northern  Plains , or  other  cultural  videos.  They  respond  with 
simple  words  and  phrases. 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe  and  participate  in  Cree  cultural  experiences,  practices  and  activities? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  observe 
and  participate  in  Cree  cultural  experiences,  practices  and  activities  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 

Self-assessment  Checklist 

C reatc  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  observe  and  participate  in  Cree 
cultural  experiences,  practices  and  activities  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


♦ discretionary  (sec  further  details  on  p.  49) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwlmdw  (the 
Creator*). 


Strand 


Specific 

Outcome 


Cluster  Heading 

CM-3  themselves 


CM-3.4  past  and  present  perspectives 


Students  will  be  able  to: 

a.  explore  their  own  change,  and  listen  to  others’  views  and  stories 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Read  a Cree  story  to  the  students.  Following  the  story,  invite  students  to  draw  their  favourite 
character  or  favourite  part  of  the  story.  In  small  groups,  students  share  their  drawings  with  their 
peers. 

• Students  listen  to  a Cree  story  told  by  a Kihteyaya  (Elder)  or  a respected  member  of  the  community. 

• Students  invite  a group  of  parents  or  community  members  to  the  classroom  to  describe  what  things 
have  changed  since  they  were  little. 

• Students  bring  in  pictures  of  when  they  were  babies  and  discuss  how  they  have  changed. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  their  own  change,  and  listen  to  others’  views  and  stories? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  explore 
their  own  change,  and  listen  to  others’  views  and  stories  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 


★ discretionary  (see  further  details  on  p.  49) 
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General  Outcome 

Cluster  Heading 

Community 

Membership 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

CM-3  themselves 

Strand  CM-3.5  diversity 

Specific  Students  will  be  able  to: 

Outcome  a.  explore  and  celebrate  their  own  uniqueness;  e.g.,  themselves,  their  family 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  bring  pictures  of  themselves  to  class  and  identify  one  positive  thing  that  they  like  about 
themselves. 

• Review  vocabulary  for  wakohtowin  (relationship)  terms  and  use  Brian  MacDonald  songs  to  reinforce 
these  terms. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  and  celebrate  their  own  uniqueness? 

Conferences 

During  a student  conference,  ask  students  to  share  some  of  the  unique  qualities  they  explored.  Note  the 
degree  to  which  students  are  aware  of  their  own  unique  qualities  and  those  of  their  peers. 


♦ discretionary  (see  further  details  on  p.  49) 
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Strategies 


Strategies 


L_ 


General  Outcome  Cluster  Heading 

Students  will  know  and  use  various  strategies  S-l  language 
to  maximize  the  effectiveness  of  learning  and  learning 
communication. 


Strand 

Specific 

Outcome 


S-l . 1 language  learning 
Students  will  be  able  to: 

a.  use  simple  strategies,  with  guidance,  to  enhance  language  learning 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  carefully  observe  and  listen  as  the  teacher  describes  simple  commands  using  gestures:  e.g.. 

- api  (sit) 

- nipawi  (stand) 

- astam  ota  (come  here). 

• Students  imitate  sounds,  words  and  intonation  patterns  through  participating  in  rhythm  activities,  such 
as  singing  the  song  Tan  ’si,  Tan  ’si  (Hello,  Hello).  Students  repeat  or  chant  phrases  or  words  while 
clapping  a rhythm. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  simple  strategies,  with  guidance,  to  enhance  language  learning? 

Portfolios 

Students  select  pieces  of  their  work  for  their  personal  portfolios  and  discuss  their  choices  with  the 
teacher.  Record  student  comments  and  why  each  piece  was  chosen.  These  portfolios  can  be  shared  with 
parents. 

Conferences 

Meet  with  students  individually  to  assess  each  one’s  skills  in  using  simple  strategies  to  enhance  learning. 
Students  are  asked  to  review  their  alphabet  books. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use  simple 
strategies,  with  guidance,  to  enhance  language  learning  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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Strategies 


General  Outcome 

Students  will  know  and  use  strategies  to 
maximize  the  effectiveness  of  learning  and 
communication. 


Cluster  Heading 

S-2  language  use 


Strand  S— 2.1  language  use 

Specific  Students  will  be  able  to: 

Outcome  a.  use  simple  strategies,  with  guidance,  to  enhance  language  use 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  mimic  the  words  and  actions  to  Jerry  Saddleback’s  “Syllabics  Song.” 

• Students  use  words  and  visual  cues  from  the  immediate  environment  to  communicate  in  Cree;  e.g., 

- Iskwahtem  oma.  (This  is  a door.) 

- Wasenamawin/Wasenamowin  oma.  (This  is  a window.) 

- Micisowinahtik  oma.  (This  is  a table.) 

- Tehtapiwin  oma.  (This  is  a chair.) 

- Masinahikan  oma.  (This  is  a book.) 

• Ask  students  to  point  to  various  objects  in  the  room,  such  as  iskwahtem  (door),  wasenamawin 
(window),  micisowinahtik  (table),  tehtapiwin  (chair)  and  masinahikan  (book). 

| SAMPLE  ASSESSMENT  STRATEGIES  ] 


Focus  for  Assessment 


Do  the  students: 

- use  simple  strategies,  with  guidance,  to  enhance  language  use? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use  simple 
strategies,  with  guidance,  to  enhance  language  use  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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Strategies 


General  Outcome 

Students  will  know  and  use  strategies  to 
maximize  the  effectiveness  of  learning  and 
communication. 


Cluster  Heading 

S-3  cultural 
learning 


Strand 


Specific 

Outcome 


S-3.1  cultural  learning 
Students  will  be  able  to: 

a.  use  simple  strategies,  with  guidance,  to  enhance  cultural  learning 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Ask  students  to  draw  pictures  of  a situation  to  show  how  they  demonstrate  kindness  to  others.  Ask 
students  to  share  their  pictures.  The  pictures  are  labelled  and  may  be  used  for  parent  conferences  or 
displayed  in  the  classroom. 

• Introduce  the  song,  Tanisi  (Hello).  Remind  students  to  watch  and  listen  carefully,  and  to  imitate  the 
words  and  actions  being  modelled.  The  students  then  imitate  the  actions  while  singing  the  song. 

■ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  simple  strategies,  with  guidance,  to  enhance  cultural  learning? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use  simple 
strategies,  with  guidance,  to  enhance  cultural  learning  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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Strategies 


General  Outcome 

Students  will  know  and  use  strategies  to 
maximize  the  effectiveness  of  learning  and 
communication. 


Cluster  Heading 

S-4  general 
learning 


Strand  S-4.1  general  learning 

Specific  Students  will  be  able  to: 

Outcome  a.  use  simple  strategies,  with  guidance,  to  enhance  general  learning 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  watch  the  actions  of  the  teacher  as  he  or  she  sings  a song.  They  copy  the  actions  while 
singing  a song,  such  as  Kispin  Kimiyweyihten  Pascicehama  (If  You’re  Happy  and  You  Know  It,  Clap 
Your  Hands). 

• Students  take  turns  responding  to  and  giving  simple  routine  commands  or  instructions  in  a variety  of 
games  or  total  physical  response  (TPR)  activities. 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  simple  strategies,  with  guidance,  to  enhance  general  learning? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use  simple 
strategies,  with  guidance,  to  enhance  general  learning  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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Grade  1 Level  Samples 


Applications 108 

Language  Competence 131 

Community  Membership 163 

Strategies 187 

General  Outcomes 


General  outcomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  are 
expected  to  achieve  in  the  course  of  their  language  learning  experience.  Four  general  outcomes  serve  as 
the  foundation  for  the  program  of  studies. 


Applications 

Students  will  use  Cree  in  a variety  of  community 
and  school  situations  and  for  a variety  of 
purposes. 

A-l  to  share  information 

to  express  emotions  and  personal  perspectives 
to  get  tilings  done 

to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the 
world 

for  imaginative  purposes  and 
personal  enjoyment 


Language 

Competence 


Strategies 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness 
of  learning  and  communication. 

S-l  language  learning 
S— 2 language  use 
S-3  cultural  learning 
S— 4 general  learning 


Students  will  be  effective,  competent  and  ’ 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

LC-1  attend  to  the  form  of  the  language 
interpret  and  produce  oral  texts 
interpret  and  produce  written  and 
visual  texts 

apply  knowledge  of  the 
sociocultural  context 
LC-5  apply  knowledge  of  how  the 

language  is  organized,  structured  , 
and  sequenced 


LC-2 

LC-3 


LC-4 


Community  Membership 


Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw 
(the  Creator*). 

CM-1  Mother  Earth* 

CM-2  others 
CM-3  themselves 


Note:  Atiht  ohi  isiheikewina poko  okiskinohamakewak  ta  apacihtacik  (tapiskoc  miyahkasikewin)  ekwa  Kihteyayak  la 

mamisitotaheik.  (Some  of  the  activities,  such  as  smudging,  require  extreme  care,  caution  and  sensitivity  on  the  part  of  the 
teacher.  Teachers  should  consult  Elders  in  their  local  community  regarding  traditional  practices.) 

★ discretionary— The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  this  guide.  In  order  to  teach  the 
outcomes  in  this  section,  communities  may  choose  to  use  these  terms  or  other  related  terms  acceptable  to  them:  e.g..  nature,  the 
environment. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-l  to  share 
information 


Strand  A-l.l  share  factual  information 


Specific  Students  will  be  able  to: 

Outcome  a.  identify  people,  places  and  things 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• When  a visitor  visits  the  classroom,  students  introduce  their  classmates  by  saying  their  awa  (name). 

• Walking  around  the  classroom  in  pairs,  students  practise  identifying  inanimate  objects;  e.g., 

- Oma  masinahikan.  (This  is  a book.) 

- Mic  ’ sowinahtik  oma.  (This  is  a table.) 

• After  introducing  new  vocabulary  with  flash  cards,  show  students  a flash  card,  saying  the  word  or 
phrase.  If  the  word  or  phrase,  e.g.,  masinahikan  (book),  tehtapiwin  (chair),  mic’ sowinahtik  (table), 
iskwahtem  (door),  matches  the  flash  card,  students  say  eha/ihi  (yes).  If  there  is  no  match,  students 
say  namoya  (no). 

• After  students  have  learned  the  numbers  1-10,  distribute  one  card  to  each  student,  with  a number 
between  1 and  10  written  on  it.  Students  respond  to  the  question  Tan  ’tahto  etahtopiponeyan?  (How 
old  are  you?)  by  using  the  number  on  the  card. 

• Ask  students,  Tan  ’tahto  etahtopiponeyan?  (How  old  are  you?).  Students  respond  in  Cree. 

• Students,  with  teacher  guidance,  count  the  number  of  students  in  the  classroom.  Say: 

Akim  iskwesisak.  (Count  the  girls.) 

Tan  'tahto  iskwesisak?  (How  many  girls?) 

Akim  napesisak.  (Count  the  boys.) 

Tan  ’tahto  napesisak?  (How  many  boys?) 
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Strand  A-l.l  share  factual  information 


Specific  Students  will  be  able  to: 

Outcome  a.  identify  people,  places  and  things 


SAMPLE  ASSESSMENT  STRATEGIES 


Do  the  students: 

- identify  people,  places  and  things? 

Informal  Observation 

Observe  students  as  they  engage  in  various  activities.  Make  mental  notes  of  the  extent  to  which  students 
are  able  to  identify  people,  places  and  things.  Offer  feedback,  encouragement  and  praise  as  needed. 


'!♦ 
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General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-2  to  express 

Applications 

community  and  school  situations  and  for  a 

emotions  and 

variety  of  purposes. 

personal 

perspectives 

Strand  A-2.1  share  ideas,  thoughts,  preferences 

Specific  Students  will  be  able  to: 

Outcome  a.  express  a personal  response 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Read  the  story,  My  Kokum  Called  Today,  in  English.  Then  model  phrases  that  express  a personal 
response,  such  as  Ni  sakihaw  nohkom  (I  love  my  grandmother)  and  Nimiyweyihten  acimowin  (I  like  a 
story).  Students  repeat  these  responses. 

• Prepare  pictures  of  a variety  of  foods,  animals  and  other  objects.  Students  review  phrases  to  express 
what  they  like.  Show  students  pictures  and  ask  them  to  respond  by  expressing  which  ones  they  like; 

eg-, 

- Nimiyweyimaw  nitem.  (I  like  my  dog.) 

- Nimiyweyimaw  niminosim.  (I  like  my  cat.) 

- paso/samina  (smell/touch) 

- misaskwatomin  maskihkowapoy  (saskatoon  tea) 

- amisk  wih  kaskwapoy  (mint  tea) 

- mosomina  (high  bush  cranberry) 

- wiyas  (wild  meat) 

- kinosiw  (fish) 

- wacaskomicisowin/wikeskomicisowin  (rat  root). 

• Students  draw  pictures  of  their  family  members.  They  share  their  pictures  with  classmates  and  leam 

to  say: 

Nimama/Nikawiy  nisakihaw.  (I  love  my  mom.) 

Nipapa/nahtawiy  nisakihaw.  (I  love  my  dad.) 


• Students  leam  the  “ Wahkohtowin  (Relationship)  Song”  by  Jerry  Saddleback;  e.g.,  Nipapd/nohtawiy 
nisakihaw  (I  love  my  dad). 

• Students  bring  in  a photograph  or  drawing  of  themselves  doing  something  they  like  or  with  people 
they  like.  They  describe  the  picture  to  the  class  using  phrases  such  as: 

Nimiyweyihten . (I  like  .) 

Nimiyweyimaw.  (I  like  him  or  her.) 

Nisakihaw.  (I  love  him  or  her.) 

Nisakihtdn.  (I  love  it.) 
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Strand 


A-2.1 


share  ideas,  thoughts,  preferences 


Specific  Students  will  be  able  to: 
Outcome  a.  express  a personal  response 


[sample  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- express  a personal  response? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activities.  Make  mental  notes  of  the  extent  to  which  students 
are  able  to  express  a personal  response.  Offer  feedback,  encouragement  and  praise  as  needed. 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  express  a personal  response  (sec 
sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-2  to  express 
emotions  and 
personal 
perspectives 


Strand  A-2. 2 share  emotions,  feelings 


Specific  Students  will  be  able  to: 

Outcome  a.  respond  to  and  express  emotions  and  feelings 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 


• Students  leam  simple  vocabulary  to  express  emotions  and  feelings;  e.g.,  Ninestosin  (I  am  tired), 
Nisikisin  (I  am  afraid),  Nimiyweyihten  (I  am  happy). 

• Students  show  specific  emotions  by  making  appropriate  facial  expressions. 

• Using  flash  cards,  photographs  or  drawings  that  show  people  demonstrating  emotions  and  feelings, 
introduce  students  to  the  Cree  words  for  various  emotions  or  feelings,  such  as: 

- miyweyihte  (happy) 

- nestosi  (tired) 

- sekisih  (scared) 

- miyomahciho  (feel  good). 

Hold  up  one  of  the  flash  cards  and  ask  students,  “What’s  happening  in  this  picture?”  Students  give 
the  appropriate  response. 

• Introduce  students  to  the  question  Tan  ’si  kita  mahcihon?  (How  are  you  feeling?)  and  various 
responses,  such  as: 

- Nimiyweyihten.  (I  am  happy.) 

- Nisekisin.  (I  am  scared.) 

- Nimiyomahcihon.  (I  feel  good.) 
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Strand 


A-2.2  share  emotions,  feelings 


Specific  Students  will  be  able  to: 

Outcome  a.  respond  to  and  express  emotions  and  feelings 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- respond  to  and  express  emotions  and  feelings? 

Conferences 

Have  students  share  what  they  have  learned  or  how  they  feel  about  their  learning,  and  use  the  data  to  plan 
for  instmction.  Schedule  conferences  with  students  to  discuss  their  feelings  and  emotions  toward 
dcimowina  (stories)  or  nikamowina  (songs). 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  respond  to  and  express  emotions  and  feelings  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 
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Grade  1/113 
2009 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand  A-3.1  guide  actions  of  others 


Specific  Students  will  be  able  to: 
Outcome  a.  ask  for  permission 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  respond  to  roll  call  by  saying  present/not  present  or  here/not  here  in  Cree  ( ota/namoya  ota). 

• Students  play  Kohkom  itwew  (Simon  Says)  in  Cree  to  practise  responding  to  commands. 

• Students  play  a game  by  responding  to  teacher  commands,  such  as: 

- pasiko  (stand  up) 

- api  (sit  down) 

- nitohta  (listen) 

- kihtwam  itwe  (repeat) 

- astam  ota  (come  here). 

• Students  leam,  then  use,  simple  commands  with  their  classmates;  e.g.,  mahtesa pe  itisinamawin 
masinahikan  (pass  me  the  book),  nitohta  (listen),  astam  ota  (come  here). 

• Students  review  various  ways  to  ask  for  items.  They  sit  in  a circle  around  a table  with  several  items. 
One  of  the  students  asks  for  an  item;  e.g.,  peta  masinahikan  (bring  a book).  The  student  then  takes 
the  book  from  the  table  and  passes  it  to  you.  Ask  the  next  student  to  pass  him  or  her  another  item. 
The  game  continues  until  all  students  have  given  an  item  and  responded  to  a question. 

• Before  students  play  games  and/or  start  group  work,  they  review  turn-taking  vocabulary,  such  as: 

- niya  (me) 

- kiya  (you) 

- niya  ekwa  (my  turn) 

- kiya  ekwa  (you  now). 

Encourage  students  to  use  the  vocabulary  during  the  activity. 

• Students  review  class  rules  related  to  asking  for  permission.  For  example,  when  the  students  must 
leave  the  classroom  (getting  a drink,  going  to  the  washroom),  they  say  Nikaki  itohtan  ci 
nahapiw  'kamikohk?  (May  I go  to  the  bathroom?). 

• Ask  students  to  divide  into  pairs  and  practise  asking  for  permission.  Phrases  to  use  include: 

Nikaki 7 (Can/may/might  I ?) 

Kikaki ? (Can/might/could/would  you ?) 

Kaki ? (Should  she  or  he ?) 
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Strand 


A-3.1 


guide  actions  of  others 


Specific  Students  will  be  able  to: 
Outcome  a.  ask  for  permission 


[sample  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- ask  for  permission? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  for  permission  (see  sample  blackline  master  in  Appendix  1 : 
Checklist  and  Comments  1 or  2). 

Conferences 

Discuss  with  students  their  ability  to  give  and  respond  to  simple  oral  instructions  and  ask  for  permission. 
Coach  students  to  help  them  develop  these  skills. 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand  A-3. 2 state  personal  actions 


Specific  Students  will  be  able  to: 
Outcome  a.  ask  or  offer  to  do  something 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  role-play  various  actions  based  on  bringing  something  for  a classmate,  teacher  or 
grandparent;  e.g., 

- maskimot/soniyawiwat  (bag/purse) 

- masinahikan  (book) 

- masinahikanapiskos  (pen). 

• Students  leam  basic  questions  that  they  can  use  in  class,  such  as: 

- Kinitaweyihten  ci  kimasinahikan?  (Do  you  want  your  book?) 

- Kinitaweyihten  kimaskimot?  (Do  you  want  your  bag?) 

- Kikaki  wicihitin  ci?  (Can  I be  your  helper?) 

• One  student  mimes  the  action  for  offering  help  to  other  members  of  the  class.  The  class  members 
must  guess  the  action.  The  student  who  has  mimed  the  action  must  then  say  the  action  sentence  in 


• Establish  routine  student  tasks  or  chores  to  help  run  the  classroom,  such  as  tidying  up  the  class 
library,  watering  plants  and  opening  or  closing  windows.  Introduce  the  vocabulary  associated  with 
these  tasks;  e.g., 

Nikaki  sapipatan  ci  wapikwaniya?  (May  I water  the  plants?) 

Nikaki  kwayask  astan  ci  masinahikana?  (May  I tidy  the  books?) 

Keep  a chart  of  these  tasks  and,  once  a week,  request  volunteers  for  each  one.  Students  must  ask  for 
the  job  in  Cree.  Note  the  names  of  student  volunteers  on  the  chart. 


Cree. 
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Strand 


A-3.2  state  personal  actions 


Specific  Students  will  be  able  to: 
Outcome  a.  ask  or  offer  to  do  something 


[sample  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- ask  or  offer  to  do  something? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  ask  or 
offer  to  do  something  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  ask  or  offer  to  do  something  (see 
sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand  A-3. 3 manage  group  actions 
Specific  Students  will  be  able  to: 

Outcome  a.  encourage  other  group  members  to  act  appropriately 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Introduce  phrases  and  expressions,  such  as: 

- kamwatapi  (sit  quietly) 

- kaya  (don’t). 

Students  come  up  with  other  phrases.  During  group  or  partner  activities,  students  use  these  phrases 
as  needed. 

• Using  puppets,  students  act  out  a scene  in  which  one  puppet  acts  inappropriately  and  another  puppet 
intervenes  orally.  They  use  phrases  such  as  kiyamapi  (be  quiet)  and  kaya  (don’t). 

• Students  role-play  various  situations  in  which  they  encourage  group  members  to  share,  and  show 
thanks  and  appreciation.  They  use  the  language  appropriate  to  these  situations  as  they  role-play 
them;  e.g.,  taking  turns  in  a game,  talking  in  a sharing  circle. 

- Niya  ekwa.  (It’s  my  turn.) 

- Kiya  ekwa.  (It’s  your  turn.) 

- Ay  hi.  (Thank  you.) 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

encourage  other  group  members  to  act  appropriately? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  encourage 
other  group  members  to  act  appropriately  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A— 4 to  form, 
maintain  and  change 
interpersonal 
relationships 


Strand 


A-4.1 


manage  personal  relationships 


Specific  Students  will  be  able  to: 

Outcome  a.  exchange  some  basic  personal  information 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  tell  their  name,  age  and  parents’  names  when  they  interview  each  other  in  class. 

• With  teacher  guidance,  students  role-play  a proper  interaction  with  a Kihtevaya  (Elder).  They  learn  to 
say  tan  ’si  (hello)  when  shaking  the  hand  of  a Kihteyaya  and  share  personal  information,  such  as: 

- Nit  ’siy  ’hkason . (My  name  is .) 

• Students  are  introduced  to  simple  questions  and  phrases  for  sharing  personal  information,  such  as: 

- Tan  ’tahto  etahtopiponeyan?  (How  old  are  you?) 

- Niya nit  ’siy  ’hkason.  (My  name  is .) 

- Niya ohci.  (I  am  from .) 

Students  stand  in  a circle.  They  throw  a ball  back  and  forth  to  each  other.  The  person  throwing  the 
ball  asks  the  question  in  Cree  and  the  one  catching  answers.  The  activity  continues  until  everyone 
has  had  a turn  throwing  and  asking,  and  catching  and  answering. 

• When  attendance  is  taken,  students  respond  with  the  following: 

- Napesis  niya.  (I  am  a boy.) 

- Iskwesis  niya.  (I  am  a girl.) 

• Students  create  personal  profiles  in  which  they  draw  pictures  of  themselves  and  fill  out.  w ith  teacher 
assistance,  basic  demographic  information  in  Cree,  such  as: 

- Nit  ’ siyihkason . (My  name  is .) 

- Nitahtopiponan.  (I  am years  old.) 

- Niwikin . (I  am  from .) 

- Niwitikwemaw . (I  live  with .) 

- Nimiyowehten  ta  itotaman . (I  like  to .) 
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Strand  A-4.1  manage  personal  relationships 

Specific  Students  will  be  able  to: 

Outcome  a.  exchange  some  basic  personal  information 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- exchange  some  basic  personal  information? 

Conferences 

Conduct  conferences  with  students  to  discuss  their  sharing.  Then  give  feedback  to  students  about  their 
skills  in  sharing  basic  personal  information. 

Work  Samples 

Evaluate  students’  work  samples,  such  as  their  personal  pictures,  to  find  evidence  of  their  ability  to  share 
basic  personal  information  like  their  name,  age  and  family.  Look  at  the  personal  profiles  to  determine  if 
students  have  responded  by  using  appropriate  Cree  phrases. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 


A-5. 1 discover  and  explore 


Specific  Students  will  be  able  to: 

Outcome  a.  investigate  the  surrounding  environment 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  explore  a listening  centre  with  a CD  that  contains  recordings  of: 

- traditional  drumming 

- a Kihteyaya  (Elder)  telling  a story 

- traditional  songs 

- a nursery  rhyme  song  - s ’tomawasowin  (lullaby) 

- nature  sounds;  e.g.,  a running  brook,  wind. 

Students  listen  to  each  sample  recording,  then  express  their  preferences. 

• Students  listen  to  phrases,  such  as  miywasin  (NI )/miyosiw  (NA)  (this  is  nice/pretty).  Then  students 
explore  a treed  area  where  natural  objects  can  be  found.  They  tell  a partner,  “this  is  nice.” 

• Students  touch  a variety  of  objects,  such  as: 

- traditionally  tanned  moose  or  deer  hide  and  factory  processed  moose  or  deer  hide 

- rattles,  drums  and  beaded  items. 

Afterward,  they  say: 

- Yoskaw  oma.  (This  is  soft.) 

- Kicikaw  oma.  (This  is  bumpy.) 

- Maskawaw  oma.  (This  is  hard.) 

• Students  leam  vocabulary  associated  with  the  senses,  such  as: 


- Nipehten . (I  hear .) 

- Nipason . (I  smell .) 

- Nikoc  ’sten . (I  taste .) 

- Niwapahten . (I  see .) 

- Nisaminen . (I  touch .) 


Students  then  make  popcorn,  describing  these  sensory  elements  as  the  process  continues. 
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Strand  A-5.1  discover  and  explore 

Specific  Students  will  be  able  to: 

Outcome  a.  investigate  the  surrounding  environment 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES!  (continued) 

• Students  review  vocabulary  related  to  nature,  such  as  trees,  sky,  sun,  leaves,  flowers,  wind  and  water. 
They  are  then  taken  on  a field  trip  to  a park  in  or  near  their  community.  During  the  trip,  ask  them  to 
observe  the  sights,  sounds  and  smells  of  nature  using  the  following  vocabulary: 

- Kikwciy  kiwapahtenawaw?  (What  do  you  see?) 

- Kikway  kipehtenwawaw?  (What  do  you  hear?) 

- Kikway  kipasonawaw?  (What  do  you  smell?) 

Upon  their  return  to  the  classroom,  students  discuss  their  observations.  They  then  draw  a picture  of 
their  observations.  Write  down  words  that  detail  things  students  experienced. 

• Students  listen  to  a CD  of  various  sounds  of  nature,  such  as  a running  brook,  wind,  thunderstorms  and 
rain.  Ask  them  to  identify  each  sound.  As  an  extension,  they  could  divide  into  groups  and  each 
group  acts  out  one  of  the  sounds  of  nature,  without  making  a noise.  The  other  groups  take  turns 
guessing  what  sound  they  represent. 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

investigate  the  surrounding  environment? 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  investigate  the  surrounding 
environment  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 

Informal  Observation 

Observe  students  as  they  engage  in  activities  that  involve  the  five  senses.  Make  mental  notes  of  the 
extent  to  which  students  are  able  to  investigate  the  surrounding  environment.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 


A-5. 2 gather  and  organize  information 


Specific  Students  will  be  able  to: 

Outcome  a.  organize  items  in  different  ways 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  practise  colour  vocabulary,  cut  out  pictures  of  items,  then  sort  them  into  colour  categories. 
They  can  also  make  collages  of  these  coloured  items. 

• Students  are  introduced  to  colours  (animate/inanimate).  They  make  a collage,  using  inanimate  or 
animate  colours. 


Inanimate 

English 

Animate 

mihkwaw 

red 

mihkosiw 

wapiskaw 

white 

wapiskisiw 

waposawaw 

yellow 

waposawisiw 

askihtakwaw 

green 

askihtakosiw 

sipihkwaw 

blue 

sipihkosiw 

• Students  participate  in  a nature  walk.  Before  they  go,  teach  the  concept  of  miskwac  miyototakewin 
(treat  with  respect)  and  respect  for  Mother  Earth.  During  the  nature  walk,  students  collect  or  identify 
objects  that  fit  into  specific  categories;  e.g., 

- misaw/apisasin  (big/little) 

- kawisiw/soskwaw  (rough/smooth) 

- kinwaw/kinosow  (tall) 

- cimasin/cimisisiw  (short). 

Students  have  a T-chart  on  which  they  will  draw  the  objects  they  identified. 
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Strand 


A-5.2  gather  and  organize  information 

Specific  Students  will  be  able  to: 

Outcome  a.  organize  items  in  different  ways 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- organize  items  in  different  ways? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  organize  items  in  different  ways  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1 or  2). 

Conferences 

Conduct  conferences  with  students  to  discuss  how  they  group  and  organize  items.  Evaluate  the  T-chart  to 
find  evidence  of  students’  ability  to  organize  items  in  different  ways. 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A— 5 to  enhance 
their  knowledge  of 
the  world 


Strand  A-5.3  solve  problems 


Specific  Students  will  be  able  to: 

Outcome  a.  experience  problem-solving  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  view  or  listen  to  a simple  Cree  legend,  such  as  How  the  Fox  Earned  His  Name.  Lead 
students  in  a discussion  of  how  problems  were  solved  in  the  legend.  Students  draw  pictures  of  their 
favourite  part  of  the  legend. 

• Students,  with  teacher  assistance,  brainstorm  problems  they  may  experience  in  daily  life.  They  then 
discuss  the  problems  and  try  to  solve  them.  Students  can  draw  pictures  of  the  problems  and  the 
solutions  on  a chart.  Label  the  pictures. 


Do  the  students: 

- experience  problem-solving  situations? 

Conferences 

Meet  with  students  to  discuss  their  experiences  of  problem-solving  situations.  Assess  the  way  students 
speak  and  give  feedback  on  the  language  used. 


% SAMPLE  ASSESSMENT  STRATEGIES 
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General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-5  to  enhance 

Applications 

community  and  school  situations  and  for  a 

their  knowledge  of 

variety  of  purposes. 

the  world 

Strand  A-5.4  explore  perspectives  and  values 
Specific  Students  will  be  able  to: 

Outcome  a.  respond  sensitively  to  the  ideas  and  products  of  others 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• While  looking  at  the  work  of  others,  e.g.,  artwork,  printing,  colouring,  projects,  students  use 
previously  learned  vocabulary,  such  as  miywasin  (it  is  good)  and  nimiyweyihten  (I  like  it),  to  respond 
to  the  ideas  and  products  of  others. 

• Students  discuss  the  appropriate  behaviours  and  responses  when  a Kihteyaya  (Elder)  comes  to  visit 
the  classroom.  They  respond  to  each  other’s  ideas  by  nodding  their  heads  or  saying  eha/ihi  (yes)  or 
namoya  (no).  Then,  with  teacher  assistance,  they  explain  their  responses. 

• Students  view  various  examples  of  Cree  artwork  or  listen  to  Cree  songs.  They  take  turns  describing 
what  they  like  about  each  piece,  using  phrases  such  as: 

- Miywasin.  (It’s  good.) 

- Nimiyweyihten.  (I  like  it.) 

- Miyohtakwan.  (It  sounds  good.) 

- Nimiyohten.  (I  like  the  sound  of  it.) 

• After  an  art  project  that  involves  painting  a picture,  ask  students  to  say  one  positive  and  respectful 
thing  about  each  student’s  painting. 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

respond  sensitively  to  the  ideas  and  products  of  others? 

Peer-assessment  Checklist 

C ollaboratively  create  an  outcome-based  peer-assessment  checklist  with  the  students  before  they  begin 
the  activity.  Students  use  the  checklist  to  determine  if  their  peers  are  able  to  respond  sensitively  to  the 
ideas  and  products  of  others  (see  sample  blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 

Observation  Checklist 

( reate  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  arc  able  to  respond  sensitively  to  the  ideas  and  products  of  others  (see 
sample  blacklinc  master  in  Appendix  E:  Observation  Checklist). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-6  for  imaginative 
purposes  and 
personal  enjoyment 


Strand 


A-6 . 1 humour/ fun 


Specific  Students  will  be  able  to: 
Outcome  a.  use  the  language  for  fun 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  sing  simple,  fun  nikamowina  (songs),  such  as: 

- Kispin  kimiywey’ten,  pakamcicehama  (If  You’re  Happy  and  You  Kuow  It,  Clap  Your  Hands) 

- Tanisi  (Hello). 

• Students  play  simple  active  games,  such  as  Niska,  Niska,  Sisip  (Duck,  Duck,  Goose). 

• Students  leam  simple  riddles  about  objects  they  are  familiar  with.  They  draw  the  objects  that  they 
think  the  riddle  represents,  then  check  each  others’  answers;  e.g., 

- Nitayan  mistahi  mipicisa.  (I  have  lots  of  little  teeth.) 

- Nitapacihtan  ka  sekahoyan.  (I  use  it  when  I comb  my  hair.) 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  for  fun? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  for  fun  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 
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General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-6  for  imaginative 

Applications 

community  and  school  situations  and  for  a 

purposes  and 

variety  of  purposes. 

personal  enjoyment 

Strand 

A-6. 2 creative/aesthetic  purposes 

Specific 

Students  will  be  able  to: 

Outcome 

a.  use  the  language  creatively;  e.g.,  participate  in  activities  that  play  on  the  sounds 
and  rhythms  of  the  language 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  

• Students  use  puppets  to  act  out  a basic  greeting  dialogue: 

- Tanisi?  (Hi,  how  are  you?) 

- Namoya  nan  ’taw.  (I  am  fine.) 

- Tan  ’si  kit  ’siy  ’hkason?  (What  is  your  name?) 

- nit  ’siy  ’hkason.  (My  name  is .) 

Tante  ohci  kiya?  (Where  are  you  from?) 

- ohci  niya.  (I  am  from .) 

• Students  sing  Niyanan  Piyesisak  (We  Are  Birds)  with  corresponding  actions. 

• After  an  acimowin  (story)  is  read,  students,  with  teacher  assistance,  generate  a list  of  what  they 
enjoyed  about  the  text.  Students  use  this  as  a base  for  looking  for  sounds  and  rhythms  of  the 
language  from  other  acimowina  (stories). 

• Students  brainstorm  action  words  that  the  teacher  then  writes  onto  a chart.  They  then  play  charades 
and  select  one  action  from  the  chart  to  act  out.  The  other  students  must  guess  the  action.  The  game 
can  be  used  to  cover  other  vocabulary  words,  such  as  animal  names. 

| SAMPLE  ASSESSMENT  STRATEGIES^"  j 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  creatively? 

Checklist  and  Comments 

( reate  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  creatively  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1 or  2). 
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Applications 

General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 

f-, 

Strand 

A-6. 3 personal  enjoyment 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  the  language  for  personal  enjoyment;  e. 

Cluster  Heading 

A-6  for  imaginative 
purposes  and 
personal  enjoyment 


g.,  listen  to  favourite  stories 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Read  a big  book  that  follows  the  Brown  Bear,  Brown  Bear  story  pattern,  and  have  students  chant  the 
following:  Pisim,  Pisim,  awina  kiwapamaw?  Edith  niwapamaw  Pisim  ekanawdpamit.  ( Pisim . Pisim. 
who  do  you  see?  I see  Edith  looking  at  me.).  They  think  of  phrases  they  can  chant  that  follow  the 
pattern. 

• Invite  students  to  listen  to  number  songs,  then  do  echo  practice  with  students  along  with  the  actions. 
Students  then  sing  the  song  in  Cree  and  perform  the  actions  using  their  fingers. 

• Students  cut  out  action  pictures  from  magazines  provided  by  the  teacher.  They  paste  the  pictures  on 
chart  paper  with  the  Cree  words  written  on  it.  Then  they  perform  the  action  and  ask  the  others  to 
guess  what  they  are  doing.  Students  use  these  action  words  to  make  a picture  book. 

Examples  of  suitable  actions  include: 

- sekaho  (comb  your  hair) 

- ohpi  Qump) 

- nikamo  (sing) 

- mato  (cry) 

- tepwe  (yell) 

- pahpi  (laugh) 

- kiwe  (go  home). 


api  (sit) 

pimohte  (walk) 

pim  ’pahta  (run) 

miciso  (eat) 
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Strand  A-6.3  personal  enjoyment 

Specific  Students  will  be  able  to: 

Outcome  a.  use  the  language  for  personal  enjoyment;  e.g.,  listen  to  favourite  stories 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  for  personal  enjoyment? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  for  personal  enjoyment  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 
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Language  Competence 


Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wexvak. ) 


Strand 


Specific 

Outcome 


LC-1.1  phonology 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Students  will  be  able  to: 

a.  pronounce  some  common  words  and  phrases  correctly 

b.  recognize  intonation  and  expressions  common  to  Cree 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• To  practise  new  phrases  or  words,  such  as  names  of  body  parts,  students  sit  in  small  groups  and  pass 
a ball,  rock,  feather  or  stick  around.  As  each  student  receives  the  object,  he  or  she  says  the  phrase  or 
word. 

• Students  select  a card  and  name  as  many  objects  as  they  can  that  begin  with  a particular  sound:  e.g.. 
ko,  ka,  ki. 

• Students  connect  pictures  or  real  objects  with  the  phrases  or  words  introduced  during  a thematic 
study;  e.g.,  family  members,  animals. 

• Students  pair  up  to  practise  a short  dialogue  of  questions  and  answers: 

Student  A:  Tan  ’si?  (Hello,  how  are  you?) 

Student  B:  Namoya  nan  ’taw.  (I  am  fine.) 

Student  B:  Ekwa  kiya?  (And  you?) 

Student  A:  Peyakwan.  (The  same.) 

• Students  sing  a simple  song  to  practise  the  sounds  from  the  Cree  syllabics  chart.  As  an  extension, 
students  could  make  up  their  own  songs  based  on  the  sounds  in  the  syllabics  chart. 

• Students  listen  as  the  teacher  says  simple  commands,  such  as: 

- astam  (come) 

- astam  ota  (come  here) 

- astam  ota  semak  (come  here  right  now) 

- astam  ’tik  ota  apik  (all  of  you  come  here  and  sit  here) 

- astam  ’tik  ota  nitohtawik  (come  here  and  listen  to  me) 

- papiyahtik  (be  careful,  go  slowly,  use  caution). 

Students  repeat  the  commands  aloud  and  follow  the  commands  together  as  a class. 
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Strand  LC-1.1  phonology  

Specific  Students  will  be  able  to: 

Outcome  a.  pronounce  some  common  words  and  phrases  correctly 
b.  recognize  intonation  and  expressions  common  to  Cree 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- pronounce  some  common  words  and  phrases  correctly? 

- recognize  intonation  and  expressions  common  to  Cree? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  pronounce  some  common  words  and  phrases  correctly,  and 
recognize  intonation  and  expressions  common  to  Cree  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 


LC-1. 2 orthography 


Specific  Students  will  be  able  to: 

Outcome  a.  recognize  and  name  some  elements  of  the  writing  system 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  [ 

• Students,  with  teacher  assistance,  create  a display  or  word  wall,  using  the  Cree  alphabet  and  sample 
words  for  each  letter.  They  then  play  a simple  game  in  which  the  teacher  says  a word  and  a student 
points  to  the  word  on  the  word  wall.  Students  refer  to  the  word  wall  during  reading  exercises  or 
games. 

• Asa  group,  students  are  assigned  one  or  more  letters  from  the  Cree  sounds.  They  create  a page  for  an 
alphabet  book  that  shows  several  sample  words  and  illustrations,  cut  out  from  magazines  or  hand 
drawn,  for  each  letter  of  the  alphabet. 

• Students  play  syllabics  bingo. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  and  name  some  elements  of  the  writing  system? 

Informal  Observation 

Observe  students  as  they  participate  in  recognizing  alphabet  activities.  Make  mental  notes  of  the  extent 
to  which  students  are  able  to  recognize  and  name  some  elements  of  the  writing  system.  Otter  teedback. 
encouragement  and  praise  as  needed. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 

LC-1. 3 lexicon 

Specific 

Students  will  be  able  to: 

Outcome 

a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of 

lexical  fields,  including: 

• my  family 

• daily  life 

• weather  and  seasons 

• my  body 

• clothing 

• my  house 

• things  around  me 

• any  other  lexical  fields  that  meet  their  needs  and  interests 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  are  encouraged  to  use  the  following  words  or  phrases  during  appropriate  situations;  e.g., 

- ota  (here)  as  a response  during  roll  call 

- niya  (me/I)  when  introducing  themselves 

- ay  hi  (thank  you)  when  thanking  each  other  or  the  teacher. 

• Students  review  the  vocabulary  for  body  parts.  The  class  then  plays  a game  in  which  all  students 
stand  up.  When  the  teacher  calls  out  a body  part,  students  point  to  the  body  part  on  their  own  body. 

• Students  review  a series  of  familiar  objects  and  are  asked  the  question  Kikway  awa/oma?  (What  is 

this?)  for  each  object.  They  must  respond  with  the  answer awa/oma.  (This/this  is .). 

• Write  various  phrases  on  the  board  that  describe  times  of  the  day  and  explain  their  meaning.  Use 
actions  or  diagrams,  if  necessary.  Students  review  these  phrases  and  then  draw  pictures  to  illustrate 
the  phrases;  e.g., 

- Kikisepayaw.  (It  is  morning.) 

- Apihtakisikaw.  (It  is  noon.) 
kikisepayaki  (in  the  morning) 

- apihtakisikaki  (at  noon) 
otakosiki  (in  the  evening) 

Otakosin.  (It  is  evening.) 

- Tipiskaw.  (It  is  night.) 

- tipiskaki  (at  night). 
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Strand 


LC-1.3  lexicon 
Specific  Students  will  be  able  to: 

Outcome  a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a \ ariety  of  lexical 
fields,  including: 

• my  family 

• daily  life 

• weather  and  seasons 

• my  body 

• clothing 

• my  house 

• things  around  me 

• any  other  lexical  fields  that  meet  their  needs  and  interests 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields? 

Informal  Observation 

Observe  students  as  they  use  set  phrases.  Make  mental  notes  of  the  extent  to  which  students  are  able  to 
use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields.  Offer 
feedback,  encouragement  and  praise  as  needed. 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within 
a variety  of  lexical  fields  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamaxvakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand  LC-1. 4 grammatical  elements 

Specific  Students  will  be  able  to: 

Outcome  a.  use,  in  modelled  situations,* *  the  following  grammatical  elements 

• awa,  oma  to  distinguish  and  refer  to  this  specific  animate  (NA)  or  to  an 
inanimate  (NI)  noun 

• noun  possession  form  for  animate  (NA)  and  inanimate  (NI)  singular  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S)  niminosim,  nitehtapiwin, 
kiminosim,  kitehtapiwin,  omindsima,  otehtapiwin 

• interrogatives,  simple  questions:  tan'te,  awina,  kikway,  tanehki,  tan's iy is i 

• (VAI)  declarative  statement  simple  sentences  using  I (IS),  you  (2S),  he/she 
(3S)  subjects  and  action  words  nitapin,  kitapin,  apiw  and  progressive  action 
ehapiyan,  ehapiyan,  ehapit 

• commands  or  requests  (Imperatives  VAI)  using  action  words  for  you  (2S), 
all  of  you  (2P)  and  all  of  us  (21);  e.g.,  api,  apik,  apitan 

• commands  or  requests  (Imperatives  VTA)  using  action  words  between  two 
people:  you~>me  (2S->  IS),  (all  of)  you^me  (2P->1S);  nihohtawin, 
nitohtawik 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an 
emerging  awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations. 
Limited  fluency  and  confidence  characterize  student  language. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Model  some  basic  classroom  commands  and  have  students  say  the  same  commands  to  their  partners; 
e.g.,  api  (sit),  nipawi  (stand),  astam  (come  here)  or  awas  (go  away).  The  partners  respond 
appropriately. 

• While  showing  family  photographs,  model  nohkom  (my  grandmother)  and  nimosom  (my 
grandfather).  Students  show  the  picture  of  a grandmother/their  grandmother,  or  a grandfather/their 
grandfather,  using  the  correct  elements. 
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Strand 


LC-1.4  grammatical  elements 


Specific 

Outcome 


Students  will  be  able  to: 

a.  use,  in  modelled  situations/  the  following  grammatical  elements 

• awa,  oma  to  distinguish  and  refer  to  this  specific  animate  (NA)  or  to  an 


inanimate  (NI)  noun 

• noun  possession  form  for  animate  (NA)  and  inanimate  (NI)  singular  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S)  niminosim,  nitehtapiw in,  kimindsim, 
kitehtapiwin,  ominosima,  otehtapiwin 

• interrogatives,  simple  questions:  tan'te,  awina,  kikway,  tdnehki,  tan'siyisi 

• (VAI)  declarative  statement  simple  sentences  using  I (IS),  you  (2S),  he  she  (3S) 
subjects  and  action  words  nitapin,  kitapin,  apiw  and  progressive  action  ehapivdn, 
ehapiyan,  ehapit 

• commands  or  requests  (Imperatives  VAI)  using  action  words  for  you  (2S).  all  of 
you  (2P)  and  all  of  us  (21);  e.g.,  api,  apik,  apitan 

• commands  or  requests  (Imperatives  VTA)  using  action  words  between  two 
people:  you-^me  (2S~^ IS),  (all  of)  you-^me  (2P->  IS);  nihohtawin,  nitohtawik 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency 
and  confidence  characterize  student  language. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  in  modelled  situations,  the  [given]  grammatical  elements? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  arc 
able  to  use,  in  modelled  situations,  the  given  grammatical  elements.  Offer  feedback,  encouragement  and 
praise  as  needed. 

Observation  Checklist 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use,  in  modelled  situations,  the  given  grammatical  elements  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamaxvakanak  kd  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand  LC-1. 4 grammatical  elements 

Specific  Students  will  be  able  to: 

Outcome  b.  use,  in  structured  situations,*  the  following  grammatical  elements: 

• personal  pronouns  (singular)  niya,  kiya,  wiya 

• colour  descriptors  for  a singular  animate  noun  (VAI) 
wapisikisiw/ewapiskisit  minds  and  inanimate  noun  (VII) 
wapiskaw/ewapiskak  tehtapiwin 

• simple  eha,  namoya  questions  using  ci 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use 
of  specific  linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements. 
Students  in  such  situations  will  have  increased  awareness  and  emerging  control  of  the  linguistic  elements 
and  will  be  able  to  apply  them  in  familiar  contexts  with  teacher  guidance.  Student  language  is  characterized 
by  increasing  fluency  and  confidence. 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Brainstorm  with  students  possible  greetings  for  a dialogue.  List  these  on  a chart.  Students  use  the 
phrases  of  their  choice  to  practise  greetings  with  another  student. 

• Students  are  introduced  to  the  Friendship  Circle  where  one  student  turns  to  the  person  on  his  or  her 
left,  says  tan  ’si  (hello)  and  keeps  moving  until  he  or  she  returns  to  his  or  her  original  spot.  The  next 
person  then  begins  this  activity.  This  activity  continues  until  everybody  has  had  a turn. 

• Encourage  students  to  lead  the  class  in  echo  practice  or  total  physical  response  (TPR)  activities  using 
words  that  are  familiar  to  them;  e.g.,  api  (sit),  astam  (come). 

| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

use,  in  structured  situations,  the  [given]  grammatical  elements? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use,  in 
structured  situations,  the  given  grammatical  elements  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand 


LC-2.1 


listening 


Specific  Students  will  be  able  to: 

Outcome  a.  understand  simple  spoken  sentences  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  respond  to  simple  instructions,  such  as  astam  (come  here),  api  (sit),  nipawi  (stand)  and  kdya 
(don’t). 

• After  listening  to  a simple  story,  students  represent  ideas  with  actions;  e.g..  when  they  hear  the  class 
is  going  swimming,  students  act  it  out  using  appropriate  actions. 

• Students  participate  in  a game,  such  as  Nohkom  Itwew  (Simon  Says),  in  which  they  respond  to  simple 
requests  or  commands  in  Cree;  e.g., 

- nipawi  (stand) 

- pimohte  (walk) 

- pimipahta  (run) 

- nikamo  (sing) 

- pahpi  (laugh) 

- ohpi  (jump). 

• Write  phrases  on  strips  of  paper  and  ask  students  to  match  the  phrases  with  various  scenes  from 
magazines,  comics  or  newspapers;  e.g.,  atamiskaw  (greeting)  would  match  a picture  of  two  people 
greeting  each  other. 

• During  various  exercises  and  games,  students  say  namoya  ninisitohten  (I  don’t  understand)  if  they  do 
not  understand  and  eha/ihi  ninisitohten  (yes,  I understand)  if  they  do  understand. 

• Using  total  physical  response  (TPR),  students  follow  the  teacher’s  simple  instructions:  e.g.. 

- astam  (come) 

- api  (sit) 

- nipawi  (stand) 

- pimohte  (walk). 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Grade  1/139 
2009 


Strand  LC-2.1  listening  

Specific  Students  will  be  able  to: 

Outcome  a.  understand  simple  spoken  sentences  in  guided  situations 


[ SAMPLE  ASSESSMENT  STRATEGIES  \ 


Focus  for  Assessment 


Do  the  students: 

- understand  simple  spoken  sentences  in  guided  situations? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  simple  spoken  sentences  in  guided  situations  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

0 Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand 


LC-2. 2 speaking 


Specific  Students  will  be  able  to: 

Outcome  a.  produce  simple  spoken  words  and  phrases  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  are  encouraged  to  use  the  phrases  namoya  ninistohten  (no,  I don't  understand),  kihtwdm  itw  i 
(say  it  again)  and  namoya  kinisitohtatin  (no,  I understand  you). 

• Students  engage  in  a dialogue. 

Student  1 to  Student  2:  Nimiyweyihten  ekimowdhk  ekwa  kiya?  (I  like  it  that  it’s  raining,  how  about 
you?  [and  waits  for  a response]) 

Student  2 to  Student  3:  Nimiyweyihten ekwa  kiya?  (I  like  it and  you?  [and  waits  for  a 

response]) 

Student  3 to  Student  4:  Nimiyweyihten  ekimowdhk  ekwa  kiya?  (I  like  it  raining,  and  you?  [and  waits 
for  a response]) 

This  sequence  continues  until  all  students  have  had  a chance  to  engage  in  dialogue. 

• Students  sing  a song  to  greet  each  other: 

Tan  ’si?  (Hello,  how  are  you?) 

Namoya  nan  ’taw.  (I’m  fine.) 

• Students  review  various  simple  common  phrases  for  use  in  the  classroom,  such  as: 

Nikaki  itohtan  ci  nahapiw  ’kamikohk.  (The  student  needs  to  go  to  the  bathroom.) 

Ninohteyapahikwan.  (The  student  is  thirsty.) 

Namoya  ninisitohten.  (The  student  does  not  understand.) 

• Students  review  various  simple  phrases  and  words,  such  as: 

- eha/namoya  (yes/no) 

- tan  ’si  (hello) 

- mahtesa  (please) 

- Ay  hiy,  kinanaskomitin.  (Yes,  thank  you.) 

- Kinanaskomitin.  (I  thank  you.) 

- Iskwesis  niya.  (I  am  a girl.) 

- Napesis  niya.  (I  am  a boy.) 

- nit  ’siy  ’hkason.  (My  name  is .) 

Students  then  use  these  phrases  to  create  short  skits  around  familiar  situations,  such  as  two  people 
meeting  for  the  first  time  or  a child  helping  his  or  her  mother  in  the  kitchen. 
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Strand  LC-2.2  speaking 


Specific  Students  will  be  able  to: 

Outcome  a.  produce  simple  spoken  words  and  phrases  in  guided  situations 


| SAMPLE  ASSESSMENT  STRATEGIES 


Do  the  students: 

- produce  simple  spoken  words  and  phrases  in  guided  situations? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  produce  simple  spoken  words  and  phrases  in  guided  situations.  Offer  feedback,  encouragement 
and  praise  as  needed. 

Checklist  and  Comments 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  simple  spoken  words  and  phrases  in  guided  situations 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand 


LC-2. 3 interactive  fluency 


Specific  Students  will  be  able  to: 

Outcome  a.  engage  in  simple  interactions,  using  short,  isolated  phrases 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  practise  short,  simple  daily  conversations,  such  as  if  one  student  says  Tan  ’si?  (Hello,  how 
are  you?),  the  other  would  say  Namoya  nan  ’taw.  (I  am  fine.) 

• Show  pictures  of  nanatohk  ko  ’kamikwa  (variety  of  buildings)  and  ask  students  what  activities  take 
place  there  and  what  kind  of  people  go  there;  e.g., 

- ayamihew  ’kamik  (church) 

- ahkosiw  ’kamik  (hospital) 

- awiyak  ehahkosit  (someone  who  is  sick). 

Students  bring  in  pictures  of  their  family  gatherings,  then  they  talk  about  the  place,  different  styles  of 
buildings,  the  people  and  the  action. 

• Hand  out  blue  cards  to  half  of  the  students  and  red  cards  to  the  other  half.  The  students  with  blue 
cards  must  find  the  students  with  red  cards.  When  they  find  one,  they  say  Tan  ’si?  (Hello,  how  are 
you?).  The  student  with  the  red  card  responds  by  saying  Namoya  nan  ’taw.  (I  am  fine).  After  a while, 
reverse  the  game  so  that  the  students  with  red  cards  must  find  the  students  with  blue  cards. 

• Invite  a guest  who  asks  various  simple  questions  of  each  student,  such  as  Tan  ’si,  kit  'siy  hkason> 
(Hello,  what  is  your  name?).  The  student  responds,  in  this  example,  by  saying  his  or  her  name. 

• Before  a field  trip,  simple  questions  and  phrases  are  introduced  to  students,  such  as: 

- Kikway  kiwapahten?  (What  can  you  see?) 

- Niwapahten . (I  see  a .) 

- Kikway  anima?  (What  is  that?) 

- Oma . (That  is  a .) 

During  the  field  trip,  ask  questions  about  what  students  see  and  they  respond.  After  the  field  trip, 
students  draw  pictures  of  the  things  they  saw  on  their  trip. 
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Strand  LC-2.3  interactive  fluency 

Specific  Students  will  be  able  to: 

Outcome  a.  engage  in  simple  interactions,  using  short,  isolated  phrases 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- engage  in  simple  interactions,  using  short,  isolated  phrases? 

Checklist  and  Comments 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  engage  in  simple  interactions,  using  short,  isolated  phrases  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
[Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand  LC-3.1  reading 


Specific 

Outcome 


Students  will  be  able  to: 

a.  understand  simple  written  sentences  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Write  sentences  from  familiar  acimowina  (stories)  on  strips  of  paper,  with  words  missing.  Then 
provide  students  with  strips  containing  the  missing  words.  Students  work  in  pairs  to  reconstruct  the 
sentences  with  the  appropriate  missing  words.  They  read  the  reconstructed  sentences  aloud. 

• Students  make  simple  word  flash  cards  of  objects  in  the  classroom.  They  then  post  the  cards  onto  the 
appropriate  objects  around  the  classroom;  e.g.,  clock,  chair,  book,  desk,  pencil.  Students  walk  around 
the  room  reading  the  cards.  One  student  calls  out  an  object.  The  student  closest  to  the  object  picks 
up  the  card  and  brings  it  to  the  student  who  called  out  the  object. 

• Select  acimowina  (stories)  about  animals  from  Pisiskowak  = Animals  in  Cree  by  Dr.  Anne  Anderson: 
e.g., 

- moswa  (moose) 

- mistahaya  (grizzly  bear) 

- kihew  (eagle) 

- wap  os  (rabbit). 

Read  acimowina  aloud  to  students,  then  write  sentences  on  big  sheets  of  paper  for  students  to  see  and 
copy.  Place  students  in  groups  and  give  each  group  an  empty  envelope.  Each  student  in  the  group  is 
assigned  one  word  to  copy  and  place  in  the  envelope.  The  groups  exchange  envelopes.  Each  group 
must  then  put  the  words  in  the  same  order  as  written  on  the  big  sheet.  Monitor  each  group,  providing 
assistance  when  needed.  When  students  are  done,  they  present  their  completed  work  to  the  rest  ot  the 
class. 

• Point  to  a classroom  object  and  students  respond  by  putting  up  their  hands  to  name  the  object  in  C rcc. 
If  the  student  is  correct,  say  miywasin  (good);  if  the  student  is  incorrect,  say  namoya  asaymina  itwew 
(no,  say  it  again). 

• Students  fill  in  the  blanks  created  by  the  teacher;  e.g., 

- kisikaw  anohe.  (Today  is .) 

- Wapahki . (Tomorrow  is .) 

- Otakosihk . (Yesterday  was .) 
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Strand  LC-3.1  reading 

Specific  Students  will  be  able  to: 

Outcome  a.  understand  simple  written  sentences  in  guided  situations 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] (continued) 

• Students  are  introduced  to  vocabulary  associated  with  colours  and  select  items  to  use  in  kikway 
mihkonakwan/mihkonakosi  (what  looks  red): 

- waskahikan  (house) 

- otapanask  sehkepimayis  sehkepayis  (vehicle/car) 

- picikwas  (apple). 

Students  read  back  the  simple  phrases  generated  during  the  activity,  such  as  mihkonakwan 
waskahikan  (the  house  is  red)  or  mihkonakosiw  otapanask  (the  car  is  red). 

| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

understand  simple  written  sentences  in  guided  situations? 

Conferences 

Discuss  with  students  how  they  understand  simple  sentences  in  guided  situations.  Provide  feedback  and 
encouragement  to  help  students  gain  confidence  in  reading. 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  understand  simple  written  sentences  in 
guided  situations  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Language 

Competence 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


General  Outcome 


Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Strand 


LC-3. 2 writing 


Specific  Students  will  be  able  to: 

Outcome  a.  produce  simple  written  words  and  phrases  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Provide  sequence  picture  cards  of  a modelled  story  or  event.  Students  then  create  their  own  sequence 
of  picture  cards  in  a story  for  each  other.  They  exchange  the  cards,  then  put  the  cards  in  the  right 
order.  The  cards  could  be  about  the  daily  routines  of  the  students  before  they  go  to  school;  e.g.. 

- Niwaniskan.  (I  get  up.) 

- Nikasihkwan.  (I  wash  my  face.) 

- Nisekahon.  (I  comb  my  hair.) 

— Ninayapin.  (I  sit.) 

- Nimicison.  (I  eat.) 

- Niminihkwan.  (I  drink.) 

- Nisipwehtan.  (I  leave.) 

• Act  out  a tea  party,  berry  picking  and  a relative’s  visit  with  students.  Students  greet  each  other  and 
make  introductions.  Students  draw  pictures  of  what  they  experienced,  and  then  create  phrases  about 
the  experience.  Write  the  phrases  on  the  board  for  students  to  copy  onto  their  pictures. 

[sample  assessment  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- produce  simple  written  words  and  phrases  in  guided  situations? 

Observation  Checklist 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  simple  written  words  and  phrases  in  guided  situations 
(see  sample  blackline  master  in  Appendix  E;  Observation  Checklist). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  produce 
simple  written  words  and  phrases  in  guided  situations  (see  sample  blackline  master  in  Appendix  E. 
Anecdotal  Notes). 
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General  Outcome 

Cluster  Heading 

Language 

Students  will  be  effective,  competent  and 

LC-3  interpret  and 

comfortable  as  Cree  speakers. 

produce  written  and 

Competence 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

visual  texts 

Strand 

LC-3. 3 viewing 

Specific 

Students  will  be  able  to: 

Outcome 

a.  derive  meaning  from  visuals  and  other  forms  of  nonverbal  communication  in 

guided  situations 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Before  reading  a story,  show  the  illustrations  to  the  students  to  help  them  understand  that  illustrations 
can  assist  them  in  comprehending  the  story. 

• After  viewing  pictures  or  big  books,  ask  students  to  identify  or  recall  the  characters  and  events  they 
saw. 

• Take  students  for  a nature  walk.  They  name  things  they  remember  in  Cree;  e.g.,  asiniy  (rock), 
mitosak  (trees),  meskanaw  (road),  meskanas  (path),  nipiya  (leaves),  maskosiy  (grass),  nipiy  (water), 
sipiy  (river),  sakahikan  (lake),  sakaw  (forest/bush). 

• Demonstrate  nonverbal  communication,  such  as  eye  contact,  hand  signals,  curling  your  index  finger, 
lip  pointing  and  shrugging  the  shoulders.  Then  do  a gesture  and  ask  students  to  identify  what  it 
means.  As  a challenge,  ask  students  to  create  and  perform  conversations  using  only  nonverbal 
communication. 

• Students  watch  a nonverbal  presentation  on  video  or  in  person.  It  could  be  a Cree  video  with  the 
sound  turned  off  or  a clown  or  mime.  Students  discuss  the  meaning  of  the  nonverbal  communication 
they  see. 
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Strand 


LC-3.3  viewing 


Specific  Students  will  be  able  to. 

Outcome  a.  derive  meaning  from  visuals  and  other  forms  of  nonv erbal  communication  in  guided 
situations 


[sample  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- derive  meaning  from  visuals  and  other  forms  of  nonverbal  communication  in  guided  situations? 

Informal  Observation 

Observe  students  as  they  participate  in  viewing  activities.  Make  mental  notes  of  the  extent  to  which 
students  are  able  to  derive  meaning  from  visuals  and  other  forms  of  nonverbal  communication  in  guided 
situations.  Offer  feedback,  encouragement  and  praise  as  needed. 

Journals 

After  students  watch  a nonverbal  presentation,  they  reflect  in  their  journals  by  drawing  pictures,  using  the 
following  prompts  given  orally  by  the  teacher: 

- Kikway  anohc  nitoten?  (What  did  I do  today?) 

- Kikway  anohc  niwapahten?  (Who  did  I see  today?) 

- Kikway  niwapamawak  kotakak  etotahkik/etotah  kwaw?  (What  did  I see  others  do?) 

Review  the  pictures  and  give  feedback. 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(■ Okiskinamaxvakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand  LC-3. 4 representing 
Specific  Students  will  be  able  to: 

Outcome  a.  use  visuals  and  other  forms  of  nonverbal  communication  to  express  meaning  in 


• After  listening  to  a song  or  poem,  students  create  a picture  based  on  the  song  or  poem,  then  present 
their  interpretation  of  the  song  or  poem  to  the  class. 

• Students  prepare  a collage  of  a story  they  read  by  cutting  out  pictures  from  magazines. 

• Students,  with  teacher  assistance,  create  a mobile  about  their  family  or  things  they  enjoy,  such  as 
foods  and  pets,  to  share  with  the  class. 

• Select  magazines  for  students  to  cut  out  pictures  of  food  from.  Students  label  the  foods,  using  a 
vocabulary  list  for  foods. 

• A student  is  selected  to  guide  the  rest  of  the  class  through  a pretend  scenario,  such  as  a hunting  trip  or 
walk  in  the  woods.  The  student  models  nonverbal  communication  and  the  class  mimics  him  or  her. 
After  a few  minutes,  another  student  is  chosen  to  lead  the  class  until  everyone  has  had  a turn. 


guided  situations 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 
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Strand 


LC-3.4  representing 


Specific  Students  will  be  able  to: 

Outcome  a.  use  visuals  and  other  forms  of  nonverbal  communication  to  expre 


ss  meaning  in 


guided  situations 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  visuals  and  other  forms  of  nonverbal  communication  to  express  meaning  in  guided  situations'.’ 

Conferences 

Discuss  with  students  why  they  chose  a particular  fonn  to  represent  their  work,  and  give  feedback  on  how 
they  might  further  enhance  their  representations. 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  visuals  and  other  forms  of  nonverbal  communication  to 
express  meaning  in  guided  situations  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 
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Grade  1/151 
2009 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC^t  apply 
knowledge  of  the 
sociocultural 
context 


Strand  LC-4.1  register 


Specific  Students  will  be  able  to: 
Outcome  a.  respond  to  tone  of  voice 


j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• To  prepare  students  for  a Kihteyaya  (Elder),  who  is  going  to  use  different  tones  of  voice  to  tell  a 
story,  say  kamwatapi  (sit  quietly)  using  different  tones,  while  students  practise  responding  to  the 
different  tones  of  voice. 

• In  partners,  students  practise  giving  each  other  simple  classroom  commands,  such  as  api  (sit  down) 
and  nipawi  (stand  up),  using  different  tones  of  voice.  Partners  respond  to  each  command. 

• Discuss  the  use  of  loud  voices  and  quiet  voices  and  come  up  with  examples  of  when  one  might  use  a 
loud  voice  or  a quiet  voice.  The  class  discusses  the  fact  that,  in  the  classroom,  one  can  sometimes  use 
loud  voices,  but  one  must  sometimes  use  quiet  voices.  Explain  that  when  you  say  peyahtik pikiskwe 
(speak  softy),  students  must  use  quiet  voices.  Kisiwe  means  that  students  can  use  loud  voices.  As  a 
class,  students  practise  speaking  loudly  and  then  speaking  quietly  on  command. 

• Before  students  present  to  the  class,  they  review  appropriate  speaking  volume — loud  enough  so  that 
everyone  can  hear,  but  not  too  loud.  The  class  then  practises  speaking  at  an  appropriate  volume. 

• The  class  discusses  how  loud  voices  can  be  intrusive  to  others;  e.g.,  Elders  do  not  project  their  voices 
because  it  interferes  with  other  people’s  space;  loud  voices  are  also  used  for  dangerous  situations  or 
to  signal  an  alarm.  Students  practise  speaking  softly  during  a “quiet  day,”  in  which  they  must  keep 
their  voices  quiet  throughout  the  class. 


1 52  / Grade  1 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 


©Alberta  Education,  Alberta,  Canada 


Strand 


LC^h  1 register 


Specific  Students  will  be  able  to: 
Outcome  a.  respond  to  tone  of  voice 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- respond  to  tone  of  voice? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  respond  to  tone  of  voice  (see  sample  blacklinc  master  in 
Appendix  E:  Observation  Checklist). 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  respond  to  tone  of  voice  (sec  sample 
blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Grade  1/153 
2009 


Language 

Competence 

General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural 
context 

Strand 

V.C-M  expressions 

Specific 

Outcome 

Students  will  be  able  to: 

a.  imitate  age-appropriate  expressions 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  

• Students  collect  expressions  used  in  families  and  bring  them  to  class;  e.g.,  wahwa,  mamaskac,  ka,  ma , 
ay  ay,  ca  cwa,  wa,  na,  wacistakac,  ayiwakihkin.  They  use  these  expressions  when  appropriate. 

• Provide  opportunities  for  students  to  engage  in  a basic  dialogue,  using  expressions  that  they  collect 
from  their  families.  Each  student  imitates  the  way  the  expressions  are  used  in  his  or  her  family. 

• The  class  discusses  the  fact  that  expressions  are  used  differently  by  different  people  of  different  age 
groups  and  from  different  regions.  For  example,  wahwa  or  ma  (expressions  of  surprise  or  wonder). 


j SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- imitate  age-appropriate  expressions? 

Conferences 

Conduct  conferences  with  students  to  discuss  the  expressions  they  are  familiar  with  by  asking  questions; 
e.g., 

- Tell  me  about . 

Tell  me  how helped  you  to  understand. 

Think  about  where  you  have  heard  the  expression  before  and  how  it  fits  with  the  situation. 

Record  student  responses  and  review  these  with  students. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(< Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural 
context 


Strand 


LC^1.3  variations  in  language 


Specific  Students  will  be  able  to: 
Outcome  a.  experience  a variety  of  voices 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Invite  guests  to  read  to  the  class.  These  guests  represent  different  ages  and  sexes,  e.g.,  parents, 
grandparents,  Kihteyayak  (Elders),  so  that  students  can  experience  a variety  of  voices. 

• During  a read-aloud  activity,  students  come  up  with  voices  they  would  use  to  represent  the  voices  of 
the  characters. 

• Turn  on  the  Aboriginal  radio  station  CFWE  for  students  to  listen  to  a news  program.  They  listen  to 
audiotapes  of  Cree  speakers  from  other  Cree  communities  so  they  can  hear  a variety  of  voices.  Thc\ 
can  also  listen  to  audio  clips  of  various  Cree  speakers  on  the  Internet. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet 

• Kihteyayak  (Elders)  or  other  community  members  visit  the  class  to  read  or  tell  stories  in  Cree.  After 
the  visitors  leave,  the  students  discuss  what  they  learned  from  the  stories  and  any  differences  they 
noticed  about  the  language  used  by  the  speakers.  Explain  that  people  from  different  communities  or 
regions  may  speak  differently. 

• Students  are  exposed  to  as  many  different  voices  and  mediums  as  possible,  including  audiocasscttcs, 
videos,  television,  Internet  and  visitors.  Various  voices;  e.g.,  older,  younger,  male,  female,  arc 
listened  to  as  a class. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 
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2009 


Strand  LC-4.3  variations  in  language 

Specific  Students  will  be  able  to: 

Outcome  a.  experience  a variety  of  voices 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- experience  a variety  of  voices? 

Conferences 

Meet  with  students  as  a group  to  discuss  their  feelings  and  thinking  toward  the  variations  in  languages. 

- Where  have  they  heard  that  voice  before? 

- How  were  the  voices  different? 

- Is  the  voice  appropriate  and  does  it  support  communication? 

Date  and  note  the  context  for  each  conference. 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  experience  a variety  of  voices 
(see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 


1 56  / Grade  1 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC^4  apply 
knowledge  of  the 
sociocultural 
context 


Strand 


LC^f.4  social  conventions 


Specific  Students  will  be  able  to: 

Outcome  a.  use  basic  social  expressions  appropriate  to  the  classroom 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Using  puppets,  students  demonstrate  their  knowledge  and  understanding  of  social  expressions  in 
appropriate  situations;  e.g.,  Tan  ’si?  (Hello,  how  are  you?),  Namoya  nan  ’taw.  (I  am  fine.) 

• After  a snack,  lunch  time,  or  when  students  are  offered  something,  they  say  ay  hi  (thank  you). 

• Students  divide  into  groups  and  take  turns  playing  different  roles  in  the  following  situations: 

- meeting  each  other  for  the  first  time 

- their  parents  meeting  their  teacher  for  the  first  time 

- meeting  their  new  teacher  for  the  first  time 

- buying  an  item  from  the  store 

- ordering  food  in  a restaurant 

- bumping  into  a stranger  by  mistake. 
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Strand  LC-4.4  social  conventions 

Specific  Students  will  be  able  to: 

Outcome  a.  use  basic  social  expressions  appropriate  to  the  classroom 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  basic  social  expressions  appropriate  to  the  classroom? 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  use  basic  social  expressions 
appropriate  to  the  classroom  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 

Conferences 

Meet  with  students  and  use  their  work  samples  to  discuss  how  well  they  use  social  expressions.  Provide 
feedback  and  individualized  instruction  where  needed. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC^4  apply 
knowledge  of  the 
sociocultural 
context 


Strand 

LC^f.5  nonverbal  communication 

Specific 

Outcome 

Students  will  be  able  to: 

a.  understand  the  meaning  of  and  imitate 

some  common  nonverbal  behaviours 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  role-play  where  they  use  both  verbal  and  nonverbal  behaviours;  e.g.,  when  greeting  a female 
Kihteyaya  (Elder),  they  would  shake  her  hand  and  say,  Tan  'si,  nohkom.  (Hello,  grandmother.) 

• Students  role-play  some  common  nonverbal  behaviours,  such  as  lip  pointing  and  silence.  They 
follow  that  up  with  further  role-play  examples;  e.g., 

Student  A:  Kiwapamaw  ci naha  iskwesis?  (Did  you  see  that  girl?  [and  uses  either  the  lips  or  head  to 
point  in  the  direction]) 

Student  B:  Tan  7 e?  (Where?) 

Student  C:  Nete.  (Over  there,  [pointing  with  lips  or  head  in  the  direction]). 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  the  meaning  of  and  imitate  some  common  nonverbal  behaviours? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  understand 
the  meaning  of  and  imitate  some  common  nonverbal  behaviours  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized,  structured 
and  sequenced 


Strand 

LC-5 . 1 cohesion/coherence 

Specific 

Outcome 

Students  will  be  able  to: 

a.  imitate  speech  that  uses  simple  link  words 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  complete  a phrase  started  by  the  teacher,  using  simple  link  words. 

• Students  play  a chain  game  in  which  one  person  starts  by  saying  a sentence,  the  next  person  in  the 
circle  adds  to  the  sentence,  and  so  on;  e.g., 

- Niwihkisten  micimapoy.  (I  like  soup.) 

- Niwihkisten  micimapoy  ekwa  maskihkiwapoy.  (I  like  soup  and  tea.) 

| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

imitate  speech  that  uses  simple  link  words? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  imitate 
speech  that  uses  simple  link  words  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(■ Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Strand 


LC-5.2  text  forms 


Specific  Students  will  be  able  to: 

Outcome  a.  recognize  some  simple  oral  text  forms 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized,  structured 
and  sequenced 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  listen  to  a simple  story  in  Cree.  Then  they  retell  the  story  orally  in  the  right  sequence, 
identifying  the  story’s  opening  and  closing. 

• Advise  students  to  listen  for  kehtatawesa  (once  upon  a time), peyakwaw  esa  (once  in  a w hile)  and 
kayas  esa  (long  ago)  at  the  beginning  of  a story  and  ekosi  (that’s  it)  at  the  end.  After  reading 
acimowina  ahpo  atayohkewin  (stories  or  legends),  students  tell  what  the  words  were  for  the 
beginning  of  the  story.  They  listen  to  and  join  in  reciting  repetitive  text  or  predictable  opening  and 
closing  words  for  acimowina  (stories). 

• Students  listen  to  and  then  retell  a variety  of  stories. 

s SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  some  simple  oral  text  forms? 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  listen  to  and  retell  stories. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  recognize  some  simple  oral  text  forms  (see 
sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized,  structured 
and  sequenced 


Strand 

LC-5. 3 patterns  of  social  interaction 

Specific 

Students  will  be  able  to: 

Outcome 

a.  respond  using  very  simple  social  interaction  patterns 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• In  pairs,  students  engage  in  general  Cree  conversation. 


Student  A: 
Student  B: 

Student  A: 

Student  B: 


Tan  ’si?  (Hello,  how  are  you?) 

Namoya  nan  ’taw.  (I’m  fine.) 

Ekwa  kiya?  (And  you?) 

Namoya  nantaw.  (I’m  fine.) 

Tan  ’si  kit  ’siy  ’hkason?  (What  is  your  name?) 
nit  ’siy  ’hkason.  ( is  my  name.) 


• Students  practise  saying  tan  ’si  (hello),  then  saying  their  name  and  shaking  hands  in  response  to  the 
question  Tan  ’si  kitisiyihkason?  (Hello,  what  is  your  name?).  This  practice  can  occur  with  the  teacher, 
another  adult  or  a Kihteyaya  (Elder). 


• Students  review  various  common  questions  as  well  as  how  to  answer  them;  e.g., 

- Tan  ’si?  (Hello,  how  are  you  doing?) 

- Tan  ’si  kit  ’siyihkason?  (What  is  your  name?) 

- Tan  'tahto  etahtopiponeyan?  (How  old  are  you?) 

- Kiwit  'sanan  ci?  (Do  you  have  any  brothers  or  sisters?) 

- Tan  ’te  kiwikin?  (Where  do  you  live?) 

Students  take  turns  interviewing  one  another. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

respond  using  very  simple  social  interaction  patterns? 

Anecdotal  Notes 

Observe  students  as  they  interact  in  Cree.  Note  and  record  how  well  they  are  able  to  respond  using  very 
simple  social  interaction  patterns  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Community  Membership 


Strand  CM-1.1  relationships 


Community 

Membership 

General  Outcome 

Students  will  live  wawetinahk  (peacefully) 

Cluster  Heading 

CM-1  Mother 

1 j 

with  Mother  Earth,*  others  and  themselves. 

Earth* 

guided  by  Mamawi  Ohtawimdw  (the 
Creator*). 

Specific  Students  will  be  able  to: 

Outcome  a.  listen  to  stories  about  Mother  Earth,*  and  observe  and  experience  Mother  Earth* 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  listen  to  dcimowina  (stories)  about  Mother  Earth.*  They  draw  a picture  of  one  thing  they 
learned  about  Mother  Earth*  from  the  story. 

• Students  learn  to  appreciate  the  gifts  of  Mother  Earth*  by  planting  and  caring  for  a plant.  As  a 
follow-up  activity,  they  discuss  what  things  Mother  Earth*  provides.  Students  gather  berries  and 
leaves. 

• Students  are  introduced  to  the  concept  and  significance  of  Kikawinaw  Askiy  (Mother  Earth* ) and 
listen  to  various  stories  and  legends  about  Mother  Earth.*  After  the  readings,  the  students  review  the 
concepts  and  discuss  what  they  have  learned.  Students  then  create  pictures  or  paintings  that  depict 
the  concept  of  Mother  Earth.* 

• Students  brainstorm  ways  they  can  take  care  of  Mother  Earth;*  e.g.,  recycling,  schoolyard  clean-up. 

• Before  going  on  a nature  walk,  students  are  introduced  to  the  concept  of peyahtik  kapimohteyek  (walk 
gently  on  Mother  Earth).*  They  practise  walking  and  interacting  with  nature  in  a respectful  way. 

• Students  go  on  a walk  in  the  fall  to  explore  different  colours  of  leaves.  Teach  the  vocabulary  nipiy 
and  nipiya  (leaf  and  leaves)  and  the  concept  of  reciprocity  (the  fair  exchanging  of  favours,  privileges 
or  things  between  different  people  or  groups);  e.g.,  by  leaving  cistimaw  (tobacco)  in  place  of  a herb 
that  is  taken. 


★ discretionary  (see  further  details  on  p.  107) 
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Strand 


CM- 1.1  relationships 


Specific  Students  will  be  able  to: 

Outcome  a.  listen  to  stories  about  Mother  Earth,*  and  observe  and  experience  Mother  Earth* 


Do  the  students: 

- listen  to  stories  about  Mother  Earth,*  and  observe  and  experience  Mother  Earth?* 

Conferences 

Discuss  stories  about  Mother  Earth*  with  the  students.  Encourage  them  to  share  personal  ideas  and 
experiences  and  discuss  their  thinking.  Provide  positive  feedback. 

Journals 

After  students  listen  to  stories  about  Mother  Earth,*  they  use  pictures  to  finish  the  following  statements: 

- Kikawimaw  askiy  kimiyikonaw . (Mother  Earth*  gives  us .) 

- Kikawimaw  askiy  kiwihtama  konaw . (Mother  Earth*  tells  me  I’m .) 

- Ninakatohken  kikawinaw  askiy . (I  can  care  for  Mother  Earth* .) 


★discretionary  (see  further  details  on  p.  107) 


SAMPLE  ASSESSMENT  STRATEGIES 
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Community 

Membership 


General  Outcome 

Students  will  live  waxvetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand 


CM-1 .2  knowledge  of  past  and  present 


Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  convey  knowledge  of  past  and 
present  Mother  Earth* 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  look  at  a picture  of  a baby  in  a moss  bag.  Explain  the  past  practice  of  using  moss  bags  for 
infants  and  how  people  now  use  disposable  diapers.  Students  discuss  what  their  younger  brothers, 
sisters  or  cousins  used  before  they  were  toilet  trained;  e.g.,  disposable  diapers.  Students  then  ask 
their  grandparents  or  parents  what  was  used  when  they  were  babies.  Students  make  a moss  bag  using 
wool  and  brown  paper. 

• Students  look  at  pictures  and,  with  the  teacher’s  assistance,  make  a chart  of  past  and  present 
experiences;  e.g., 


Kayas  (Past) 

Anohc  (Present) 

waspisona  (moss  bags) 

kawepiniht  asiyan 
(disposable  diapers) 

Forested  and  clean 

Litter 

• Students  are  introduced  to  the  Cree  vocabulary  for  the  seasons.  They  make  a season  wheel  using 
paper  plates.  The  students  draw  pictures  of  each  season  on  the  season  wheel.  As  an  extension,  they 
can  brainstorm  words  that  are  associated  with  each  season  and  write  them  on  their  season  wheel:  e.g.. 

- pipon  (winter) 

- nipin  (summer) 

- takwakin  (autumn) 

- miyoskamin/sikwan  (spring). 


★ discretionary  (see  further  details  on  p.  107) 

Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Grade  1 / 165 
2009 


Strand 


CM-1.2  knowledge  of  past  and  present 


Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  convey  knowledge  of  past  and  present 
Mother  Earth* 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities  and  experiences  that  convey  knowledge  of  past  and  present  Mother  Earth?* 

Portfolios 

Collect  work  samples  that  provide  evidence  of  students’  developing  knowledge  of  past  and  present 
Mother  Earth.*  Review  the  work  to  note  personal  connections  they  have  made  to  Mother  Earth.* 
Students  choose  which  samples  to  put  in  their  portfolios. 

Mother  Earth  Past  and  Present 

Students  imagine  that  they  were  living  in  the  past.  They  name  some  feelings  they  might  have 
experienced;  e.g., 

Kispin  kayas  ta  ayayan  kikawmaw  askihk,  ahpo  itikwe  nika , , . (If  I were  on 

Mother  Earth*  in  the  past,  I might  feel , , .)  ( miyomahcihon  — good;  nicihkeyiten  = 

exuberant) 

Mekwac  omisi  niteyimaw  kikawmaw  askiy , , . (I  now  feel  about  Mother 

Earth* , , .)  ( nisakihaw  = I love  her;  nimanacihaw  = I respect  her;  ekwa  nika  miyo 

nakatemaw  = I will  take  good  care  of  her.) 


★ discretionary  (see  further  details  on  p.  107) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand 


Specific 

Outcome 


CM-1. 3 practices  and  products 


Students  will  be  able  to: 

a.  observe  and  experience  practices  and  products  related  to  Mother  Earth 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  are  taken  for  a nature  walk  to  pick  mint  for  tea.  They  are  reminded  how  mint  tea  smells  and 
tastes  and  that  the  root  has  a purplish  colour.  When  they  return  to  class,  students  make  mint  tea  and 
leam  the  word  maskihkiwapoy  (mint  tea).  While  sampling  the  tea,  the  class  listens  to  Crce  songs. 

• A visitor  demonstrates  how  to  make  bannock.  Students  watch  and  listen,  and  then  follow  directions 
to  make  their  own  bannock.  Once  the  bannock  is  cooked,  students  eat  it  and  leam  about  other  ways 
to  make  bannock. 

• The  class  discusses  how  to  pick  berries  and  the  different  recipes  that  can  be  made  with  berries.  The 
class  then  goes  berry-picking,  demonstrating  the  proper  and  respectful  ways  of  picking  berries. 

When  students  return,  a guest  from  the  community  demonstrates  how  berries  are  used  to  make  jam  or 
other  traditional  foods. 


• Students  make  a drawing  of  three  steps  for  making  bannock. 


Bannock  Making 

Step  One 

Step  Two 

Step  Three 

★ discretionary  (see  further  details  on  p.  107) 
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2009 


Strand 


CM-1.3  practices  and  products 


Specific  Students  will  be  able  to: 

Outcome  a.  observe  and  experience  practices  and  products  related  to  Mother  Earth* 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe  and  experience  practices  and  products  related  to  Mother  Earth?* 

Conferences 

Conduct  conferences  with  students  to  discuss  their  participation  in  various  practices,  other  cultural 
activities  and  traditions.  Note  students’  attitudes  in  relating  to  the  language,  cultural  activities  and 
traditions.  Give  students  feedback. 


★discretionary  (see  further  details  on  p.  107) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand 


CM-1. 4 past  and  present  perspectives 


Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  reflect  past  and  present  C'ree 
perspectives  related  to  Mother  Earth  * 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  listen  to  a reading  of  Peter ’s  Moccasins  by  Jan  Truss  or  Two  Pairs  of  Shoes  by  Esther 
Sanderson.  Lead  students  in  a discussion  about  respect  for  Mother  Earth*  by  walking  gently.  As  a 
follow-up  activity,  students  design  and  colour  a pair  of  paper  moccasins. 

• Students  study  pictures  depicting  forms  of  shelter  kayas  ekwa  anohc  (past  and  today).  They  paste  or 
draw  pictures  of  teepees  and  houses  on  a T-chart. 

• A guest  speaker  is  invited  to  discuss  how  seasonal  patterns  are  predicted  from  observ  ing  changes  in 
animals  and  the  environment.  Students  draw  the  animals  and  things  from  the  environment  that  arc 
used  to  predict  weather  patterns;  e.g., 

- wapos  (rabbit) 

- enimiskotawehtet  (sun  dogs) 

- kanimihitocik/twaw  (northern  lights) 

- nipiya  (leaves). 

• Students  are  introduced  to  certain  cultural  activities  of  the  past  and  present  related  to  the  seasons; 
e.g.,  berry  picking,  traditional  dances,  picking  herbs,  sledding.  Students  make  a seasonal  wheel  for 
the  past  and  the  present,  and  draw  pictures  of  each  season  for  the  two  wheels. 

- pipon  (winter) 

- nip  in  (summer) 

- takwakin  (autumn) 

- miyoskamin/sikwan  (spring). 


★ discretionary  (see  further  details  on  p.  107) 
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2009 


Strand 

CM-1 .4  past  and  present  perspectives 

Specific 

Outcome 

Students  will  be  able  to: 

a.  participate  in  activities  and  experiences  that  reflect  past  and  present  Cree 
perspectives  related  to  Mother  Earth* 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities  and  experiences  that  reflect  past  and  present  Cree  perspectives  related  to 
Mother  Earth?* 

Journals 

Have  students  draw  in  their  journals  about  their  experiences  that  reflect  the  past  and  present.  Encourage 
them  to  share  their  reflections  orally  by  giving  them  prompts;  e.g., 

- One  past  experience  that  I think  of  is . 

- This  experience  made  me  think  of . 

- Another  present  experience  that  I think  of  is . 

- This  experience  made  me  think  of . 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  participate 
in  activities  and  experiences  that  reflect  past  and  present  Cree  perspectives  related  to  Mother  Earth*  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


★ discretionary  (see  further  details  on  p.  107) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimdw  (the 
Creator*). 


Cluster  Heading 

CM  l Mother 
Earth* 


Strand 


CM-1.5  diversity 


Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  reflect  diversity  in  perspectives 


related  to  Mother  Earth* 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  i| 

• Students  review  the  names  of  the  months  in  Cree.  They  then  create  and  illustrate  Crce  calendars  with 
the  names  of  the  months  as  used  in  their  community. 

• Students  listen  to  stories  that  are  specific  to  a season.  They  then  look  for  examples  of  how  Mother 
Earth*  is  described  in  stories  related  to  a season  (spring,  summer,  fall,  winter).  Students  then  paint 
pictures  that  depict  Mother  Earth*  in  the  chosen  season.  This  activity  could  be  done  for  all  the 
seasons  in  turn. 

• Students  view  a video  on  traditional  dances  that  honour  Mother  Earth.*  They  comment. 

jl  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities  and  experiences  that  reflect  diversity  in  perspectives  related  to  Mother 
Earth?* 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Esc  the 
checklist  to  assess  if  students  are  able  to  participate  in  activities  and  experiences  that  reflect  diversity  in 
perspectives  related  to  Mother  Earth*  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 


★ discretionary  (see  further  details  on  p.  107) 
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General  Outcome 

Cluster  Heading 

Community 

Membership 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimdw  (the 
Creator*). 

CM-2  others 

y 

Strand 

CM-2.1  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  listen  respectfully  to  others;  e.g.,  storytelling,  counsel,  sharing  circle 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Hold  a sharing  circle.  Students  can  decide  on  what  topic  they  would  like  to  share.  They  share  and 
others  listen  quietly.  They  practise  turn-taking  and  working  in  clockwise  rotation. 

• Before  group  work,  a class  visitor  and/or  class  presentations,  students  review  the  concept  of  respect 
and  discuss  how  they  can  show  respect  for  one  another  in  class;  e.g., 

- listen  to  each  other  without  interruptions 

- wait  for  their  turn  before  speaking 

- speak  in  an  appropriate  voice  or  tone. 

A list,  with  appropriate  illustrations,  that  deals  with  how  to  show  respect,  is  posted  in  the  class  and 
can  be  referred  to  by  the  teacher  when  necessary. 

• Students  discuss  the  concept  of  reciprocity  (the  fair  exchange  of  favours,  privileges  or  things  between 
different  people  or  groups).  The  class  practises  giving  and  receiving  by  placing  one  hand  in  and  one 
hand  out  of  a friendship  circle. 

• Before  the  arrival  of  a Kihteyaya  (Elder),  students  review  how  to  address  a Kihteyaya  as  well  as  good 
listening  practices.  They  break  into  pairs  or  groups  and  role-play  proper  greetings  and  positive 
listening  behaviours. 


' SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- listen  respectfully  to  others? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  respectfully  to  others  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


★ discretionary  (see  further  details  on  p.  107) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully ) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamaxvi  Ohtaxvimdw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


Strand 

Specific 

Outcome 


CM-2. 2 knowledge  of  past  and  present 
Students  will  be  able  to: 

a.  participate  in  activities  and  experiences  that  convey  knowledge  of  historical  and 
contemporary  Cree  culture;  e.g.,  storytelling,  celebrations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Encourage  students  to  bring  objects  that  belong  to  their  grandparents  to  class,  e.g..  moccasins,  beaded 
gloves,  to  share  and  discuss  with  others;  i.e.,  show  and  tell. 

• Students  play  a game  in  which  they  select,  from  a pile,  a picture  depicting  the  past  when  they  see  the 
past-picture  sign  (teepee).  When  they  see  the  present-picture  sign  (house),  they  pick  a picture 
depicting  the  present. 

• Students  are  told  traditional  Cree  narratives  related  to  animals  and  plants.  Guide  a discussion  of  the 
gifts  that  animals  and  plants  offer  to  humans  and  how  we  can  show  them  respect.  Students  draw 
personal  responses  to  the  stories,  in  which  they  are  encouraged  to  link  their  own  experiences  to  what 
they  have  learned;  e.g.,  What  gifts  have  animals  and  plants  given  to  you?  Did  the  stories  remind  you 
of  any  of  your  own  experiences? 

• Asa  culminating  activity  after  discussing  Cree  traditions  and  the  Cree  way  of  life,  ask  students  to 
identify  ways  in  which  they  can  follow  the  ways  of  their  Cree  ancestors  today.  Write  the  ideas  down 
in  a list  and  have  each  student  choose  one  item.  Several  weeks  later,  students  discuss  how  they 
followed  the  ways  of  their  Cree  ancestors. 

• Students  examine  various  examples  of  traditional  Cree  artwork  and  crafts  and  identify  common 
spiritual  or  other  symbols  used  by  Cree  artists;  e.g.,  the  circle  of  life,  hunting.  Mother  Earth.* 
Students  then  choose  a symbol  or  theme  and  create  artwork  based  on  that  symbol  or  theme. 


★ discretionary  (see  further  details  on  p.  107) 
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Grade  1/173 
2009 


Strand 

CM-2.2  knowledge  of  past  and  present 

Specific 

Outcome 

Students  will  be  able  to: 

a.  participate  in  activities  and  experiences  that  convey  knowledge  of  historical  and 
contemporary  Cree  culture;  e.g.,  storytelling,  celebrations 

[ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities  and  experiences  that  convey  knowledge  of  historical  and  contemporary  Cree 
culture? 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  show  and  tell. 
Use  the  rubric  to  evaluate  how  well  students  are  able  to  participate  in  activities  and  experiences  that 
convey  knowledge  of  historical  and  contemporary  Cree  culture  (see  sample  blackline  master  in 
Appendix  E:  Rubric  or  Rubric  and  Checklist). 

Conferences 

Discuss  with  students  how  they  shared  their  ideas.  They  can  also  talk  about  their  feelings.  Provide 
positive  feedback. 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimdw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


Strand 

Specific 

Outcome 


CM-2. 3 practices  and  products 
Students  will  be  able  to: 

a.  observe  and  participate  in  a group  in  Cree  cultural  experiences,  practices  and 


activities 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• The  class  discusses  how  spruce  boughs  were  used  in  tents  and  for  sweeping  to  keep  homes  clean  and 
smelling  fresh.  Students  are  taken  on  a field  trip  to  pick  spruce  boughs  of  the  appropriate  colour  and 
texture  and  describe  them;  e.g., 

- askihtakosiw  (green) 

- miyosiw  (it  is  nice/it  is  good). 

• Students  are  taken  on  a nature  walk  to  examine  animal  tracks.  Explain  why  it  is  necessary  to  walk 
gently  and  softly  on  Mother  Earth*  while  hunting,  and  how  to  use  one’s  senses  to  locate  animals. 
Students  write  in  a log  all  the  animals  and  signs  of  animals  they  found  while  on  their  walk.  Students 
may  follow  animal  tracks,  placed  by  the  teacher  in  the  classroom,  and  identify  the  animals  in  Cree 
See  Appendix  D (BLM  1). 

• Students  watch  a video  presentation  of  a Cree  celebration  or  festival.  After  watching  the  video,  they 
discuss  what  they  saw.  Students  then  write  down  personal  responses,  with  teacher  assistance,  in  their 
journals.  Provide  guided  questions;  e.g., 

- What  was  your  favourite  part  of  the  video? 

- What  did  you  learn  about  Cree  culture  from  the  video? 

- Would  you  like  to  participate  in  a celebration  like  the  one  shown? 


★ discretionary  (see  further  details  on  p.  107) 
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Strand 

CM-2.3  practices  and  products 

Specific 

Outcome 

Students  will  be  able  to: 

a.  observe  and  participate  in  a group  in  Cree  cultural  experiences,  practices  and 
activities 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe  and  participate  in  a group  in  Cree  cultural  experiences,  practices  and  activities? 

Journals 

Students  write  or  draw  in  their  journals  about  their  reactions  after  participating  in  cultural  experiences. 
They  can  respond  to  prompts  such  as: 

- Nikis kis in  ekosi  e tamahcihoyan  ispih . (I  remember  feeling  like  that  when .) 

- Nikdwiy  (nimama)  itotam tapiskoc . (My  mom  has  to  do like 

the .) 

Portfolios 

Evaluate  students’  work  to  determine  their  understanding  of  Cree  cultural  experiences,  practices  and 
activities.  Students  demonstrate  their  understanding  by  discussing  their  work  with  the  teacher  and 
choosing  items  for  their  portfolios. 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimdw  (the 
Creator). 


Cluster  Heading 

CM-2  others 


Strand 


CM-2. 4 past  and  present  perspectives 


Specific  Students  will  be  able  to: 

Outcome  a.  listen  to  stories  from  the  past  and  present,  and  explore  change 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  I 

• Students  listen  to  stories  told  by  a Cree  storyteller. 

• Students  listen  to  stories  about  change,  told  by  the  teacher  or  members  of  the  community. 

• Students  bring  baby  pictures  of  themselves  to  class  as  well  as  current  pictures  to  sec  the  changes  that 
have  occurred. 

• Students  observe  seasonal  changes;  e.g.,  nipiya  (leaves).  They  discuss  the  changes,  then  create  a 
mural  to  show  the  changes. 

• Students  listen  as  a guest  speaker  tells  stories  about  domestic  practices  and  traditions  followed  in  the 
past;  e.g.,  food  preparation,  child  rearing.  The  class  then  compares  past  and  present  domestic 
practices  in  a chart.  Students  draw  a picture  beside  the  concept,  which  the  teacher  reads  aloud  to 
them. 


Past 

Present 

• made  and  used  moss  bags  as  diapers 

• cooked  bannock  over  a fire 

• use  disposable  diapers  purchased  from 
the  store 

• cook  bannock  in  the  oven 

• On  a monthly  basis,  students  measure  and  record  changes  that  occur  to  them  over  time;  e.g..  height, 
number  of  teeth  they  lose.  Record  these  individual  changes  on  a class  chart  or  graph.  Encourage 
students  to  discuss  these  changes  on  a regular  basis  during  the  school  year. 


★ discretionary  (see  further  details  on  p.  107) 
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Grade  1/177 
2009 


Strand 

CM-2.4  past  and  present  perspectives 

Specific 

Outcome 

Students  will  be  able  to: 

a.  listen  to  stories  from  the  past  and  present,  and  explore  change 

!!:  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- listen  to  stories  from  the  past  and  present,  and  explore  change? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  listen  to  stories  from  the  past  and  present,  and  explore  change 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Community 

Membership 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimdw  (the 
Creator*). 


Cluster  Heading 

CM  2 others 


Strand 


CM-2.5  diversity 


Specific  Students  will  be  able  to: 

Outcome  a.  observe  and  explore  the  unique  qualities  of  others 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  create  portraits  of  themselves.  Create  a photo  gallery  of  these  pictures.  Students  look  at  the 
portraits  of  their  classmates  and  observe  the  unique  qualities  of  the  other  students. 

• Students  make  handprints  and  footprints  and  then  mix  them  up.  They  select  one  from  the  mixed-up 
pile  and  use  learned  vocabulary  of  sizes,  e.g.,  big,  small,  long,  short,  to  describe  the  prints.  The 
owner  tries  to  identify  his  or  her  own  prints. 

• Students  listen  to  the  song  Napesis  niya,  Iskwesis  my  a (I  am  a boy,  I am  a girl).  They  sing  along. 

|ll  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe  and  explore  the  unique  qualities  of  others? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  w hich  students  are 
able  to  observe  and  explore  the  unique  qualities  of  others.  Offer  feedback,  encouragement  and  praise  as 
needed. 

Journals 

Students  reflect  in  their  journals  by  drawing  pictures  about  the  unique  qualities  of  others.  They  answer 
questions  posted  by  the  teacher. 

Mayaw  Kawapahtaman , nikiskisihikon . 

(When  I see , it  makes  me  think  of .) 

Ni  Kiskinohamdkon espih  ka  wapahtaman . 

(I  learn  that when  I see .) 

The  student  will  show  what  he  or  she  is  capable  of  when  he  or  she  answers  questions  in  complete 
sentences  or  phrases  rather  than  single  words. 


★ discretionary  (see  further  details  on  p.  107) 
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Grade  1/179 
2009 


Community 

Membership 

General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimdw  (the 
Creator*). 

Cluster  Heading 

CM-3  themselves 

Strand 

CM-3.1  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  tell  and  draw  about  themselves  and  their  family,  appreciate  their  own 
uniqueness,  and  understand  and  accept  their  own  importance  as  people 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  bring  photographs  or  draw  pictures  of  themselves  and  talk  about  their  life  at  home. 

• With  teacher  assistance,  students  make  masks  or  puppets  of  themselves  and  say: 

- Tan’ si.  (Hello.) 

- Napes  is  my  a.  (I  am  a boy.) 

- Iskwesis  niya.  (I  am  a girl.) 

- nit  ’siy  ’hkason.  (My  name  is .) 

• Students  draw  or  bring  photographs  of  their  family  members  or  important  relatives.  In  groups,  they 
show  the  pictures  and  tell  others  the  Cree  titles  of  their  family  members.  Students  then  use  the 
pictures  to  create  family  albums.  On  the  cover  of  their  albums,  they  draw  pictures  of  themselves  and 
label  them  niya  (me). 

• Students  discuss  how  nohkom  (grandmother),  nimosom  (grandfather),  nikawiy  (my  mom)  and 
nohtawiy  (my  dad)  care  for  them  and  help  them  meet  their  basic  needs,  such  as  food,  shelter  and  love. 

• The  class  reviews  vocabulary  and  discusses  the  concept  of  wahkohtowin  (relationships).  Various 
songs  are  used  to  practise  and  reinforce  wahkohtowin  terms. 

• Students  divide  into  groups  and  share  information  about  “a  day  in  my  life.”  They  describe  their  daily 
routines,  such  as  walking  their  dog,  eating,  chores,  playing  sports  or  spending  time  with  friends. 

SAMPLE  ASSESSMENT  STRATEGIES  I 


Focus  for  Assessment 


Do  the  students: 

- tell  and  draw  about  themselves  and  their  family,  appreciate  their  own  uniqueness,  and  understand  and 
accept  their  own  importance  as  people? 

Portfolios 

Collect  work  samples  that  provide  evidence  of  the  students  developing  positive  self-identities.  With  each 
student,  choose  some  work  samples  to  place  in  the  student’s  portfolio. 


★ discretionary  (see  further  details  on  p.  107) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth*,  others  and  themselves, 
guided  by  Mamawi  Ohtawimdw  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand 


CM-3. 2 knowledge  of  past  and  present 


Specific  Students  will  be  able  to: 
Outcome  a.  explore  kinship 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 

• Students  share  photographs  of  their  families  and  themselves  and  identify  where  they  lit  in  the  kinship 
chart. 

• On  Meet  the  Teacher  night,  students  introduce  their  family  members  to  the  teacher;  e.g.,  Sikdwiy 
awa.  (This  is  my  mom),  Nohtawiy  awa.  (This  is  my  dad). 

• Students  complete  kinship  charts  of  their  families  and  share  them  with  classmates. 

• The  class  discusses  why  Cree  people  call  others  who  are  not  related  to  them  by  blood  “aunt"  and 
“uncle.”  The  students  then  create  a diagram  of  all  the  people  they  call  “aunt"  and  “uncle."  using  Cree 
nouns;  e.g., 

Niwahkomakanak 
(My  Relations) 


• Students  review  family  vocabulary,  using  flash  cards,  and  discuss  the  two  sets  of  kinship  terms — one 
for  iskwesisak  (girls)  and  one  for  napesisak  (boys).  Students  review  how  to  create  a family  tree  and 
work  as  a class  to  fill  in  a sample  family  tree  with  applicable  kinship  terms. 


★ discretionary  (see  further  details  on  p.  107) 
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Strand 

CM-3.2  knowledge  of  past  and  present 

Specific 

Outcome 

Students  will  be  able  to: 
a.  explore  kinship 

[ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  kinship? 

Conferences 

Meet  with  students  to  encourage  them  to  share  their  knowledge  of  wahkohtowin  (relationships).  Date  all 
observations  and  note  the  context.  Review  the  records  to  note  student  progress  over  time. 

Peer-assessment  Checklist 

Collaboratively  create  an  outcome-based  peer-assessment  checklist  with  the  students  before  they  begin 
the  activity.  Students  use  the  checklist  to  determine  if  their  peers  are  able  to  explore  kinship  (see  sample 
blackline  master  in  Appendix  E:  Peer-assessment  Checklist). 
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Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-  3 themselves 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimdw  (the 
Creator*). 

fK 

1 

Strand 


CM-3.3  practices  and  products 


Specific  Students  will  be  able  to: 

Outcome  a.  observe  and  participate  in  Cree  cultural  experiences,  practices  and  acti\ ities 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  participate  in  and  learn  about  ayamihawin  (prayers)  as  a routine  morning  activ  it)  and 
discuss  why  Cree  people  do  this  to  open  their  day. 

• Students  observe  and  participate  in  special  events  and  celebrations,  e.g.,  traditional  dancing.  Metis 
dancing,  in  their  community. 

• The  class  organizes  a celebration  of  the  first  day  of  spring.  The  class  gives  thanks  for  the  gift  of 
spring  when  everything  is  new:  new  plants,  new  animals  and  new  weather.  Students  look  out  for 
signs  of  spring  and  report  them  to  the  class  as  spring  news  reports.  As  part  of  the  celebration,  the 
class  visits  a zoo  or  farm  to  see  baby  animals  or  watch  birds  migrating. 

• A guest  speaker  talks  to  the  class  about  how  animals  can  teach  us  about  ourselves:  e.g.,  the  gentleness 
of  a mouse  or  rabbit,  the  strength  and  patience  of  a bison,  the  determination  of  migrating  birds. 
Various  stories  and  legends  can  also  be  told  to  illustrate  this  idea. 


1 SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe  and  participate  in  Cree  cultural  experiences,  practices  and  activities? 

Informal  Observation 

Observe  students  as  they  participate  in  activities  and  experiences  that  reflect  cultural  elements  of  Cree. 
Make  mental  notes  of  the  extent  to  which  students  are  able  to  observe  and  participate  in  Cree  cultural 
experiences,  practices  and  activities.  Offer  feedback,  encouragement  and  praise  as  needed. 

Observation  Checklist 

Create  an  outcome -based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  observe  and  participate  in  Cree  cultural  experiences,  practices 
and  activities  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


★ discretionary  (see  further  details  on  p.  107) 
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Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  wawetinahk  (peacefully)  CM-3  themselves 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimdw  (the 
Creator*). 

i : i 

Strand 


Specific 

Outcome 


CM-3.4  past  and  present  perspectives 


Students  will  be  able  to: 

a.  express  their  own  understanding  of  themselves  and  their  family 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

I 

• Students  draw  masinipayiwina  (pictures)  or  bring  photographs  of  their  own  families  and  discuss 
roles. 

• Students  role-play  how  nohkom  (my  grandmother),  nimosom  (my  grandfather),  nikawiy  (my  mother)  I 
and  nohtawiy  (my  father)  care  for  them  and  help  them  meet  their  basic  needs,  such  as  food,  shelter 

and  love. 


• Students,  with  teacher  assistance,  brainstorm  rules  and  practices  in  their  homes.  They  are  aware  that 
these  rules  are  made  to  help  them  be  safe  and  to  ensure  that  their  needs  are  met.  Students  also 
compare  rules  at  home  with  rules  and  practices  at  school.  Record  the  rules  in  a Venn  diagram. 


1 he  class  discusses  how  caring  for  one’s  own  body  is  a form  of  respect  and  describes  facets  of 
sell-care;  e.g.,  nutrition,  hygiene,  physical  fitness.  Students  make  a class  poster  that  shows  how  they 
take  care  of  themselves. 

Students,  with  assistance,  demonstrate  basic  cultural  outdoor  travel  skills;  e.g., 

- kasamewin  (snowshoeing) 

- pimiskawin  (canoeing) 

e papam  tehtapik  mistatimwak  (horseback  riding) 
mostohtewin  (hiking). 


♦discretionary  (see  further  details  on  p.  107) 
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Strand 

Specific 

Outcome 


CM-3.4  past  and  present  perspectives 
Students  will  be  able  to: 

a.  express  their  own  understanding  of  themselves  and  their  famil 


y 


■ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- express  their  own  understanding  of  themselves  and  their  family? 

Conferences 

Discuss  with  students  their  understanding  of  self  and  family.  They  consider  ideas,  such  as  activities  the\ 
do  together  and  how  their  needs  are  met.  Also  discuss  with  students  the  Venn  diagram  on  rules  and 
practices  at  home  and  at  school. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  arc  able  to  express 
their  own  understanding  of  themselves  and  their  family  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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Community 

Membership 

General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

Cluster  Heading 

CM-3  themselves 

Strand 

fcM-3.5  diversity 

Specific 

Students  will  be  able  to: 

Outcome 

a.  observe,  celebrate  and  recognize  their  own  uniqueness;  e.g.,  physical 

characteristics,  kinship 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• After  reading  the  book  Peter’s  Moccasins  by  Jan  Truss,  students  identify  one  thing  from  the  story 
that  reflects  the  Cree  way  of  life. 

• Students  draw  a picture  of  a feast  or  cultural  event  that  they  participate  in  with  their  families.  They 
discuss  how  they  celebrate  and  recognize  that  other  families  may  do  things  in  a different  manner. 

• Students  share  personal  experiences  and  discuss  the  uniqueness  when  celebrating  feasts  or  cultural 
events. 

• Students  look  in  magazines  and  newspapers  for  pictures  of  their  favourite  activities  to  make  a collage 
with;  e.g.,  dancing,  sports,  crafts.  Students  label  their  collages  with  an  appropriate  Cree  word,  such 
as  nimihito  (dance). 

• Students  are  introduced  to  the  concept  of  uniqueness  (being  different  than  others)  and  that  all  people 
are  similar  but  unique.  Students  then  brainstorm  and  the  teacher  creates  a web  of  all  the  things  about 
them  that  are  unique. 


[sample  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

observe,  celebrate  and  recognize  their  own  uniqueness? 

Portfolios 

Students  place  cultural  event  pictures  and/or  activity  collages  in  their  portfolios.  These  can  be  used  in 
conferences  with  the  teacher  and  for  discussions  on  uniqueness. 


★discretionary  (see  further  details  on  p.  107) 
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Strategies 


Strategies 


General  Outcome 

Students  will  know  and  use  various  strategies 
to  maximize  the  effectiveness  of  learning  and 
communication. 


Cluster  Heading 

S-l  language 
learning 


Strand 


S-l.l  language  learning 


Specific  Students  will  be  able  to: 

Outcome  a.  use  simple  strategies,  with  guidance,  to  enhance  language  learning 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  memorize  new  words  by  repeating  them  aloud,  using  visual  prompts;  c.g.,  simple  classroom 
objects,  foods,  pets. 

• Students  work  cooperatively  with  a partner  to  put  together  a puzzle.  When  working  on  a puzzle 
activity,  students  work  in  pairs  and  are  encouraged  to  use: 

- mahtesa  peyitisinamawin  anima/nema  (please  pass  me  that) 

- kiteyihten  ci  oma  kwayask  nitastan  (do  you  think  I placed  this  correctly). 

With  each  turn,  students  try  to  guess  by  saying  niteyihten oma  (this)  and  then  continue  to  put 

pieces  together.  After  the  puzzle  is  put  together,  students  tell  the  teacher  what  it  is  ( dm). 

• Use  commands  in  Cree,  such  as  the  following: 

- tapasinahike  (draw) 

- masinahike  (write) 

- nitohta  (listen) 

- papeyahtik  (sit  still) 

- nehiyawe  (speak  Cree) 

- macita  (begin) 

- keyampi  (be  quiet) 

- kihtwan  (again) 

- ketaskisine  nahascike  (clean  up). 

Repeat  the  commands  over  and  over  so  that  students  always  hear  the  language  and  its  patterns  in  Cree 
to  enhance  their  learning.  Students  then  use  these  commands  when  they  work  in  groups. 

• The  students  practise  sounds  from  the  syllabics  chart. 
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Strand 

S— 1.1  language  learning 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  simple  strategies,  with  guidance,  to  enhance  language  learning 

[SAMPLEASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  simple  strategies,  with  guidance,  to  enhance  language  learning? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use  simple 
strategies,  with  guidance,  to  enhance  language  learning  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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Strategies 


General  Outcome 

Students  will  know  and  use  various  strategies 
to  maximize  the  effectiveness  of  learning  and 
communication. 


Cluster  Heading 

S-2  language  use 


Strand 

Specific 

Outcome 


S-2.1  language  use 
Students  will  be  able  to: 

a.  use  simple  strategies,  with  guidance,  to  enhance  language  use 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  refer  to  a word  wall  in  the  classroom  that  includes  Cree  clothing  vocabulary.  They  find 
visual  illustrations  to  match  the  words. 

• Students  use  memorized  expressions  in  the  correct  context. 

• Provide  an  opportunity  for  students  to  lead  the  class  in  echo  practices,  using  words  and  phrases 
introduced. 

• Students  review  a variety  of  things  and  are  asked  different  questions;  e.g.,  Tan  tahto 
kit’tahtopiponan?  (How  old  are  you?).  They  respond  appropriately;  e.g.,  Nikotwasik 
nit’tahtopiponan.  (I  am  six  years  old). 

• As  students  carefully  observe  and  listen,  demonstrate  simple  commands  using  gestures,  such  as  api 
(sit),  nipawi  (stand)  and  astam  (come  here).  Then  say  a command  and  students  follow  it.  using  total 
physical  response  (TPR). 

• Students  use  puppets  to  act  out  a basic  greeting  dialogue. 

- Tan  ’si?  (Hi/hello,  how  are  you?) 

- Namoya  nan  ’taw.  (I  am  fine.) 

- nit’siy  ’hkason.  (My  name  is .) 

• Play  the  song  Nikamowina  (Songs)  by  Brian  MacDonald.  Students  practise  in  pairs  the  following 
phrases: 

- Tanisi  kiya?  (How  are  you?) 

- Niya  Namoya  nan  ’taw.  (I  am  fine.) 

- Awina  kiya?  (Who  are  you?) 

- Niya . (I  am .) 

• Encourage  students  to  use  one-word  Cree  expressions  when  they  get  stuck  in  finding  a word.  If 

students  cannot  remember  things  like  nitapin  (I  sit),  they  can  say  niya  api  (I  sit)  or  I api  (sit)  or  niya  (I) 
sit,  but  will  be  corrected  nonjudgementally. 
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Strand 

S-2.1  language  use 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  simple  strategies,  with  guidance,  to  enhance  language  use 

s SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  simple  strategies,  with  guidance,  to  enhance  language  use? 

Informal  Observation 

Observe  students  as  they  use  simple  strategies  to  enhance  language  use.  Make  mental  notes  of  the  extent 
to  which  students  are  able  to  use  simple  strategies,  with  guidance,  to  enhance  language  use.  Offer 
feedback,  encouragement  and  praise  as  needed. 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  simple  strategies,  with  guidance,  to  enhance  language  use 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Strategies 


r 


Strand 

Specific 

Outcome 


Cluster  Heading 

S-3  Cultural 


General  Outcome 

Students  will  know  and  use  various  strategies 
to  maximize  the  effectiveness  of  learning  and  Learning 
communication. 


S-3.1  cultural  learning 
Students  will  be  able  to: 

a.  use  simple  strategies,  with  guidance,  to  enhance  cultural  learning 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  watch  and  listen  carefully  to  the  song  Niyanan  Peyesisak  (Five  Birds).  They  then  imitate 
the  words  and  actions  from  the  song. 

• Encourage  students  to  speak,  write  or  read  Cree  words  in  class,  in  school,  at  home  and  in  the 
community  that  deal  with  values;  e.g.,  kisteyimitowin  (respect),  wicihitowin  (sharing),  miyohtwdwin 
(kindness).  Share  the  significance  of  each,  and  explain  the  necessity  in  following  and  living  these 
values  every  day  and  everywhere. 

• Students  discuss  the  following  four  topics  regarding  values: 

- Kihceyihtowin  and  manantisiwin  (Respect) 

- Tapwewin  (Honesty) 

- Wicihitowin  (Sharing) 

- Miyohtwdwin  (Kindness). 

They  then  draw  pictures  of  a situation  that  illustrates  each  concept  covered  or  collect  pictures  from 
magazines  that  illustrate  each  concept  and  create  collages. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  simple  strategies,  with  guidance,  to  enhance  cultural  learning? 

Portfolios 

With  students,  choose  drawings  or  collages  on  Cree  values  to  place  in  their  portfolios.  These  can  be 
shared  at  parent-teacher  conferences. 
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General  Outcome 

Students  will  know  and  use  various  strategies 
to  maximize  the  effectiveness  of  learning  and 
communication. 

Cluster  Heading 

S-4  general  learning 

WmzA 

1 

Strand 

S^l.  1 general  learning 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  simple  strategies,  with  guidance,  to  enhance  general  learning 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Encourage  students  to  observe,  listen  and  pay  attention  to  assist  in  their  learning.  They  sing  the  song 
Nimiskawaw pakan  (“I  found  a peanut”)  by  Brian  MacDonald  and  make  appropriate  sounds. 
Encourage  students  to  do  the  action  with  movement  and  gestures  to  assist  in  the  meaning  of  the 
words,  as  in  Nimiskawaw  pakan.  Students  sing  the  song  and  make  appropriate  gestures. 

• Students  identify  inanimate  things  in  their  immediate  environment,  such  as: 

- Oma  iskwahtem.  (This  is  a door.) 

- Oma  wasenamawin.  (This  is  a window.) 

- Oma  mic  ’sowinahtik.  (This  is  a table.) 

- Oma  tehtapiwin.  (This  is  a chair.) 

- Oma  masinahikan.  (This  is  a book.) 

The  students  identify  animate  objects  in  their  immediate  environment,  such  as: 

- Awa  mitas.  (These  are  pants.) 

- Awa  astis.  (This  is  a mitt.) 

- Awa  asikan.  (This  is  a sock.) 

- Awa  pihtawetasan.  (This  is  underwear.) 

• Students  take  turns  recording  themselves  speaking  Cree  words.  They  play  back  the  recordings  and 
note  ways  they  could  improve  their  pronunciation. 

• Students  play  a memorization  game. 
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Strand 

Specific 

Outcome 


S-4.1  general  learning 
Students  will  be  able  to: 

a.  use  simple  strategies,  with  guidance,  to  enhance  general 


learning 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  simple  strategies,  with  guidance,  to  enhance  general  learning? 

Conferences 

Conduct  conferences  with  students  to  determine  if  they  use  simple  strategies  to  enhance  their  general 
learning. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  arc  able  to  use  simple 
strategies,  with  guidance,  to  enhance  general  learning  (see  sample  blackline  master  in  Appendix  L: 
Anecdotal  Notes). 
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Grade  2 Level  Samples 


Applications 196 

Language  Competence 219 

Community  Membership 250 

Strategies 270 

General  Outcomes 


General  outcomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  are 
expected  to  achieve  in  the  course  of  their  language  learning  experience.  Four  general  outcomes  serve  as 
the  foundation  for  the  program  of  studies. 


Applications 

Students  will  use  Cree  in  a variety  of  community 
and  school  situations  and  for  a variety  of 
purposes. 

to  share  information 

to  express  emotions  and  personal  perspectives 
to  get  tilings  done 

to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the 
world 

for  imaginative  purposes  and 
personal  enjoyment 


Language 

Competence 


Strategies 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness 
of  learning  and  communication. 

S-l  language  learning 
S-2  language  use 
S-3  cultural  learning 
S— 4 general  learning 


Students  will  be  effective,  competent  and  \ 
comfortable  as  Crec  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak, ) 

LC-1  attend  to  the  form  of  the  language 
interpret  and  produce  oral  texts 
interpret  and  produce  written  and 
visual  texts 

apply  knowledge  of  the 
sociocultural  context 
apply  knowledge  of  how  the 
language  is  organized,  structured 
and  sequenced 


LC-2 

LC-3 


LC-4 


LC-5 


Community'  Membership 


Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw 
(the  Creator* ). 

CM-1  Mother  Earth* 

CM-2  others 
CM-3  themselves 


Note:  Atiht  Shi  isiheikewina  poko  okiskinohamakewak  ta  apacihtacik  (tdpiskoc  miydhkasikewin)  ekwa  Kihti  y ay ak  to 

mamisitotaheik.  (Some  of  the  activities,  such  as  smudging,  require  extreme  care,  caution  and  sensitivity  on  the  part  of  the 
teacher.  Teachers  should  consult  Elders  in  their  local  community  regarding  traditional  practices.) 


★ discretionary — The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  this  guide  In  order  to  teach  Ae 
outcomes  in  this  section,  communities  may  choose  to  use  these  terms  or  other  related  terms  acceptable  to  them;  e.g..  nature. 


environment. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K  3) 

©Alberta  Education,  Alberta,  Canada 


Grade  2/195 
2009 


Applications 


General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-l  to  share 

community  and  school  situations  and  for  a information 

variety  of  purposes. 

Strand 

A-l.l  share  factual  information 

Specific 

Outcome 

Students  will  be  able  to: 

a.  ask  for  and  provide  information 

b.  respond  to  simple,  predictable  questions 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  work  in  pairs  and  dramatize  situations  in  which  they  need  to  provide  specific  information; 

e.g., 

- Tan  ’si?  (Hello,  how  are  you?) 

- Namoya  nan  'taw.  (I  am  fine.) 

- Tan  ’si  kit  ’siy  ’hkason?  (What  is  your  name?) 

- nit  ’siy  ’hkason.  (My  name  is .) 

• Students  practise  asking  their  partners  simple  questions;  e.g., 

- Tante  ohci  kiya?  (Where  are  you  from?) 

- Wabasca,  ohci  niya.  (I  am  from  Wabasca.) 

• Students  take  turns  leading  the  daily  morning  routine.  They  must  find  and  post  the  correct  date  as 
well  as  lead  the  class  in  a choral  reading  of  the  date. 

• As  part  of  the  morning  routine,  students  answer  various  questions;  e.g., 

- Tan  ’mayikohk  ehakimihtanohc?  (What  is  today’s  date?) 

- Kiko  pisim  mekwac?  (What  month  is  it?) 

- Kiko  kiskaw  anohc?  (What  day  of  the  week  is  it  today?) 

- Tan  ’sesikisikaw?  (How  is  the  weather?) 

• Draw  a person  on  the  board,  point  to  various  body  parts  and  ask  Kikway  oma/kikway  awa?  (What  is 
this?).  Students  try  to  identify  the  name  of  each  body  part.  Then  call  out  a body  part,  such  as 
mistikwan  (the  head),  and  students  draw  it  on  a piece  of  paper.  Repeat  this  five  times  so  that  the 
students  have  five  pieces  of  paper,  each  with  a body  part  on  it.  Students  divide  into  pairs  and  turn 
one  of  their  pieces  of  paper  over  so  that  the  partner  cannot  see  it.  The  student  then  asks,  Mistikwan  ci 
oma?  (Is  this  a head?).  The  partner  guesses  the  name  of  the  body  part,  Eha  misikwan  anima.  (Yes, 
that  is  a nose.).  If  the  partner  is  correct,  he  or  she  takes  the  piece  of  paper.  Each  student  takes  turns 
guessing  the  body  part  on  the  partner’s  paper.  The  person  who  collects  all  of  his  or  her  partner’s 
papers  first  wins. 
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Strand 


A- 1.1  share  factual  information 

Specific  Students  will  be  able  to: 

Outcome  a.  ask  for  and  provide  information 

b.  respond  to  simple,  predictable  questions 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- ask  for  and  provide  information? 

- respond  to  simple,  predictable  questions? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  I 'sc  the 
checklist  to  assess  if  students  are  able  to  ask  for  and  provide  information  and  respond  to  simple, 
predictable  questions  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Self-assessment  Checklist 

Create  an  outcome -based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  ask  for  and  provide  information  and 
respond  to  simple,  predictable  questions  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-2  to  express 
emotions  and 
personal 
perspectives 


A-2.1  share  ideas,  thoughts,  preferences 


Specific  Students  will  be  able  to: 

Outcome  a.  identify  favourite  people,  places  or  things 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  view  a video  of  a Cree  atayohkewin  (legend),  e.g.,  How  the  Rabbit  Turned  White , How  the 
Fox  Earned  His  Name,  and  discuss  who  their  favourite  character  was.  They  draw  pictures  of  their 
favourite  characters  and  describe  them;  e.g., 

- Awa  Wesahkecahk.  (This  is  Wesahkecahk .) 

- Oki  sisipak.  (These  are  the  ducks.) 

- E nimihitocik.  (They  are  dancing.) 

• Students  search  through  magazines  to  select  pictures  that  represent  something  that  they  like  or  enjoy. 
Then  they  cut  the  pictures  out  and  share  them  with  the  class,  using  the  phrase  Nimiyweyihten  oma 

. (I  like  this .)  or  Ahpo  nimiyweyimawawa . (I  am  happy  for  them 

,). 

• Students  identify  things  they  like  to  do;  e.g., 

- Nimiywehten  ta  nikamoyan.  (I  like  singing.) 

- Nimiywehten  ta  nimihitoyan.  (I  like  dancing.) 

- Nimiywehten  ta  micisoyan.  (I  like  eating.) 

- Nimiywehten  ta  metaweyan.  (I  like  playing.) 

- Nimiywehten  ta  kehokeyan/kiyokeyan.  (I  like  visiting.) 

- Kikway  kimiywehten  ta  itotawan/kiyokeyan?  (What  do  you  like  to  do?) 

Students  create  mini  posters  of  what  they  like  to  do;  e.g.,  Nimiyweyihten . (I  like .) 

• Students  review  the  vocabulary  for  various  foods.  Then  students  draw  pictures  of  foods  they  like  and 
write  sentences  about  them;  e.g., 

- Niwihkisten  wakasa.  (I  like  the  taste  of  bananas.) 

- Niwihkisten  osawasa.  (I  like  the  taste  of  oranges.) 

- Niwihkisten  maskihkisa.  (I  like  the  taste  of  candy.) 

- Niwihkisten  cahkas.  (I  like  the  taste  of  ice  cream.) 

- Kikway  kinoh  temicin?  (What  do  you  like  to  eat?) 

- Kikway  ki  wihkiten?  (What  do  you  like  the  taste  of?) 

Note:  In  the  Cree  culture,  it  is  not  appropriate  to  place  value  on  people,  places  or  things,  or  to  favour 
certain  people. 
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Strand 


A-2.1 


share  ideas,  thoughts,  preferences 


Specific  Students  will  be  able  to: 

Outcome  a.  identify  favourite  people,  places  or  things 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  favourite  people,  places  or  things? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  favourite  people,  places  or  things  (sec  sample  blackline 
master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  identify  favourite  people,  places  or 
things  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Grade  2/  199 
2009 


General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-2  to  express 

community  and  school  situations  and  for  a emotions  and 

variety  of  purposes.  personal 

perspectives 

Strand 

A-2. 2 share  emotions,  feelings 

Specific 

Outcome 

Students  will  be  able  to: 
a.  identify  emotions  and  feelings 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• After  students  view  or  listen  to  a Cree  atayohkewin,  acimowin  ahpo  nikamowin  (legend,  story  or 
song),  ask  them  to  share  their  feelings  about  events  in  the  story,  using  phrases  such  as: 

- Nikisowasin.  (I  am  angry.) 

- Nimiyweyihten.  (I  am  happy.) 

- Nipikweyihten.  (I  am  sad.) 

- Nisekisin.  (I  am  scared.) 

- Namoya  nikiskeyihten.  (I  do  not  know.) 

- Namoya  ninistohten.  (I  do  not  understand.) 

• Lead  a discussion  on  feelings  and  record  feeling  words.  Have  students  get  into  pairs  and  write  about 
their  feelings.  They  then  read  and  share  their  feelings  with  their  partners. 

• Asa  class,  students  create  a display  that  includes  feeling  words  and  pictures  (hand  drawn  or  cut  out  of 
magazines)  of  people  who  are  expressing  each  feeling. 

• After  reading  a story  or  hearing  an  oral  narrative,  the  class  reviews  the  story.  Students  decide  how 
the  main  characters  were  feeling  at  various  stages  of  the  story  or  oral  narrative.  Write  these  on  the 
board  for  everyone  to  see.  Next,  students  should  be  able  to  explain  why  they  think  the  characters  felt 
the  way  they  did. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  emotions  and  feelings? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  emotions  and  feelings  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1 or  2). 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  identify  emotions  and  feelings. 
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Applications 


Strand 


Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


A-3.1  guide  actions  of  others 
Students  will  be  able  to: 

a.  suggest  a course  of  action,  and  respond  to  a suggestion 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• On  a daily  basis  and  in  group  work  activities,  students  use  basic  classroom  phrases  that  have  been 
modelled  by  the  teacher.  Examples  may  include  using  commands,  making  requests  and  asking  others 
what  they  think;  e.g.,  ekwa  ayamihatan  (and  let’s  pray),  apik  (all  sit),  nitohtawik  nehiyawetan  (listen 
to  Cree),  tan  ’si  kiteyihten  (what  do  you  think),  tan'se  etayosihtayan  (how  do  you  make  it). 

• Using  complete  sentences  in  Cree,  students  respond  to  teacher  and  student  suggestions,  such  as 
Kinohtehayamihcikan  ci?  (Do  you  want  to  read?)  and  Eha  ninohtehayamiheikan.  (Yes.  1 want  to 
read.). 

• Students  review  basic  classroom  action  words  and  verbs  and  respond  with  actions;  c.g.. 

- api(k)  (the  student(s)  sit) 

- nitohta  (students  cup  their  hands  to  their  ear  to  listen) 

- atoske  (students  sit  at  their  desks  and  pretend  to  write  in  their  notebooks). 

• Ask  students  to  identify  things  they  would  like  to  be  able  to  say  in  Cree.  Write  down  the  English 
phrases  or  words  in  a chart  and  then  add  the  Cree  translation;  e.g.. 


English 

Cree 

shout 

watch  (sports  or  dances) 
watch  (to  leam) 

tepwe 

kanawdpahke 

kiskinawapahke 

• Students  examine  plastic  food  items  or  pictures  of  food  that  they  collected.  They  set  up  a pretend 
grocery  store.  Students  divide  into  partners,  give  suggestions  to  each  other  on  what  to  buy  and.  with 
teacher  help,  they  write  grocery  lists  in  Cree.  Students  then  go  shopping  at  the  pretend  grocery  store. 
As  an  extension,  students  write  a grocery  list  as  a class  and  go  on  a field  trip  to  the  local  store  to 
explore  prices  and  selection. 
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Strand 

A-3.1  guide  actions  of  others 

Specific 

Outcome 

Students  will  be  able  to: 

a.  suggest  a course  of  action,  and  respond  to  a suggestion 

;i  SAMPLE  ASSESSMENT  STRATEGIES 


Do  the  students: 

- suggest  a course  of  action,  and  respond  to  a suggestion? 

Informal  Observation 

Observe  students  as  they  work  on  the  grocery  list.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  suggest  a course  of  action,  and  respond  to  a suggestion.  Offer  feedback,  encouragement  and 
praise  as  needed. 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand  A-3. 2 state  personal  actions 

Specific  Students  will  be  able  to: 

Outcome  a.  indicate  choice  from  among  several  options 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  mime  the  actions  written  on  cards  prepared  by  the  teacher.  They  take  turns  and  class 
members  guess  the  action;  e.g., 

- ohpi  (jump) 

- pimpahta  (run) 

- masinaha  (write) 

- api  (sit) 

- nipawi  (stand). 

Then  they  say  a phrase,  such  as  “I  want  to”  or  “I  would  like  to,”  and  read  the  word  on  the  card. 

• Students  create  an  alphabet  book  of  actions  by  either  drawing  their  own  pictures  or  going  to  a Web 
site  and  printing  pictures.  They  select  the  most  appropriate  pictures  for  their  book  and  label  them. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

• After  listening  to  acimowina  (stories),  students  choose  a follow-up  activity  from  a variety  of  choices. 
Each  student  states  what  his  or  her  choice  is  when  asked  by  the  teacher;  e.g, 

- I will  draw  a picture. 

- I will  make  a model. 

- I will  retell  the  story. 

- I will  make  my  own  story. 

• When  planning  for  a feast  to  be  celebrated  in  the  school,  students  ask  their  grandparents  what  food 
items  are  used  in  feasts  and  the  appropriate  protocol  used.  Students  report  what  they  learned  back  to 


• Students  divide  into  groups  and  create  simple  restaurant  menus.  They  then  role-play  a scene  in  which 
one  person  is  the  server  and  the  others  are  customers.  The  server  makes  suggestions,  such  as  “Would 
you  like  the  soup  today?”  Each  customer  responds  by  choosing  the  item  suggested  or  by  choosing  a 
different  item  from  the  menu. 


the  class. 
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Strand 

A-3.2  state  personal  actions 

Specific 

Outcome 

Students  will  be  able  to: 

a.  indicate  choice  from  among  several  options 

i SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- indicate  choice  from  among  several  options? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  indicate 
choice  from  among  several  options  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

Conferences 

Conduct  conferences  with  students  on  their  ability  to  make  choices. 


204  / Grade  2 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand 


A-3. 3 manage  group  actions 


Specific  Students  will  be  able  to: 

Outcome  a.  ask  for  help  or  clarification  of  what  is  being  said  or  done  in  the  group 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  play  a card  game,  such  as  Go  Fish,  and  use  Cree  phrases  that  they  have  learned  to  take  part; 
e.g., 

- My  a ekwa  ci.  (Is  it  my  turn?) 

- Kiya  ekwa.  (It  is  your  turn.) 

- Awina  ekwa?  (Whose  turn  is  it?) 

- Namoya  niya.  (Pass  me  by.) 

- Omisisi  ci?  (Is  this  right?) 

• Ask  students  to  work  in  a group  to  build  something  or  make  a craft.  Students  are  encouraged  to  use 
the  following  phrases: 

- Kikway  kosihtanaw?  (What  are  we  going  to  make?) 

- Ekwa  tan  ’siy  ’si  katotenaw?  (And  how  are  we  going  to  do  it?) 

If  they  do  not  understand,  they  use  the  following  phrases: 

- Namoya  ninistohten.  (I  do  not  understand.) 

- Enohtekiskeyihtaman  tan  ’si  ka  itotaman.  (I  want  to  know  how  to  do  this.) 

- Niketoten  oma.  (I  will  do  this.) 

• Students  are  divided  into  groups  of  three  and  are  given  a variety  of  sports;  e.g.,  hockey,  baseball, 
soccer,  tennis.  One  student  acts  out  the  sport,  another  student  verbally  describes  the  actions  made  by 
the  actor,  and  the  third  student  guesses  what  the  sport  is.  If  the  student  who  is  guessing  needs 
clarification,  he  or  she  must  ask  his  or  her  teammates  to  repeat  themselves  or  provide  more  clues, 
using  the  following  phrases: 

- Namoya  nin  ’stohten.  (I  do  not  understand.) 

- Mahtesa  kihtwam  itwe/mahti  kihtwam  itwe.  (Please  repeat  that.) 

- Poko  ka  tahko  wihtamawiyan  kikway.  (I  need  more  information.) 

• Cut  large  pictures  of  birds,  fish  or  animals  into  a puzzle.  In  small  groups,  students  put  the  pieces 
together. 
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Strand 

A-3.3  manage  group  actions 

Specific 

Outcome 

Students  will  be  able  to: 

a.  ask  for  help  or  clarification  of  what  is  being  said  or  done  in  the  group 

S SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- ask  for  help  or  clarification  of  what  is  being  said  or  done  in  the  group? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  ask  for  help  or  clarification  of  what  is  being  said  or  done  in  the 
group  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-4  to  form, 
maintain  and  change 


interpersonal 

relationships 


Strand  A-4.1  manage  personal  relationships 

Specific  Students  will  be  able  to: 

Outcome  a.  initiate  relationships 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  prepare  simple  skits  or  dialogues  containing  simple  greetings,  basic  information  and  closing 
expressions.  Students  are  provided  with  model  dialogues  that  they  change  or  modify  to  prepare  their 
own  dialogues.  Dialogues  may  include  meeting  a Kihteyaya  (Elder),  meeting  someone  new. 
initiating  friendships  or  inviting  others  to  play.  Phrases  may  include: 

- Tan  ’si?  (Hello,  how  are  you?) 

- Namoya  nan  ’taw.  (I  am  fine.) 

- Ekwa  kiya?  (And  you?) 

- Namoya  nan  ’ taw  nista.  (I  am  fine  also.) 


• Select  acimowina  (stories)  that  model  relationships  for  reading  purposes.  Students  draw  webs  of 
relationships  among  the  characters  in  acimowina  (stories)  and  label  each  character;  e.g.,  omosbma 
(his/her  grandfather),  ohkoma  (his/her  grandmother),  okawiya  (his/her  mother),  ohtawiya  (his  her 
father),  ototema  (his/her  dog). 

• Students  draw  a family  tree,  using  relationship  words  in  Cree;  e.g., 

- niya  (me) 

- nimama/nikawiy  (my  mom) 

- nipapa/nohtawiy  (my  dad) 

- nohkom  (my  grandmother) 

- nimosom  (my  grandfather) 

- nimis/nisimis  (my  older  sister/younger  sister) 

- nistes/nisimis  (my  older  brother/younger  brother). 

• Students  make  invitation  cards  in  Cree  for  a party,  class  event,  school  event  or  community  event, 
using  phrases  such  as  Pe  wici  metaweminan.  (Come  and  play  with  us.). 

As  an  extension,  students  could  role-play  inviting  someone  to  their  party  or  event. 

• The  students  create  circle  figures  (see  Appendix  D,  BLM2).  They  label  the  figures  with  names  of 
their  family  members,  discuss  and  share  information. 


nit  ’siy  ’hkason.  ( is  my  name.) 
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Strand 

A^l.  1 manage  personal  relationships 

Specific 

Outcome 

Students  will  be  able  to: 
a.  initiate  relationships 

5 SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- initiate  relationships? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  initiate  relationships  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1 or  2). 

Conferences 

Look  at  each  student’s  family  tree  and  lead  a discussion  about  the  pictures  and  the  family  to  determine  if 
the  student  demonstrates  an  understanding  of  the  concept  of  relationships. 


208  / Grade  2 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 


A-5. 1 discover  and  explore 


Specific  Students  will  be  able  to: 

Outcome  a.  investigate  and  identify  elements  in  the  immediate  environment 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• After  reviewing  vocabulary  associated  with  the  senses,  students  participate  in  a nature  walk.  They 
describe  what  they  experienced  with  each  of  their  senses;  e.g., 


- Nipehtawaw . (I  hear .) 

- Nipason . (I  smell _.) 

- Nikocisten . (I  taste .) 

- Niwapamaw . (I  see .) 

- Nisaminen . (I  touch .) 


• Select  items  that  have  distinctive  smells,  textures  and  flavours  and  place  them  in  a sensory  bag. 
Students  are  blindfolded.  They  then  take  an  item  from  the  bag  and,  using  vocabulary  they  have 
learned,  describe  what  they  smell,  feel  and  taste. 

Using  the  same  Cree  phrase  with  which  they  identified  the  senses  involved  in  the  above  activity, 
students  take  turns  classifying,  on  a chart,  the  items  in  the  bag  by  sense. 


• Students  shake  containers  of  dry  staple  foods,  e.g.,  rice,  pasta,  seeds,  and  guess  the  contents. 

• Several  objects  are  placed  under  a blanket  or  sheet.  Students  feel  each  object  through  the  material 
and  say,  in  Cree,  what  they  think  it  is. 

• Students  sit  in  a circle.  Small  animal  figurines,  such  as  a dog,  squirrel,  bear,  bird  and  deer,  have  been 
hidden  around  the  room.  Invite  students  to  search  for  a figurine.  When  a student  finds  one,  he  or  she 
returns  to  the  circle.  When  all  figurines  have  been  found,  students  take  turns  to  say,  in  Cree.  a word 
or  phrase  about  their  particular  figurine. 
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Strand 

A-5. 1 discover  and  explore 

Specific 

Outcome 

Students  will  be  able  to: 

a.  investigate  and  identify  elements  in  the  immediate  environment 

i:  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- investigate  and  identify  elements  in  the  immediate  environment? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  investigate  and  identify  elements  in  the  immediate  environment 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  investigate  and  identify 
elements  in  the  immediate  environment. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 


A-5. 2 gather  and  organize  information 


Specific  Students  will  be  able  to: 

Outcome  a.  sequence  items  in  different  ways 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  listen  to  a simple  story  in  Cree.  Working  in  groups,  they  arrange  pictures  of  scenes  from  the 
story  in  the  order  they  happened. 

• After  participating  in  a bannock-making  activity,  students  arrange  pictures  and  text  to  explain  the 
procedures,  using  phrases  such  as: 

- Nitastan  . . JNitahaw  ...  (I  put  . . . ) 

- Nisikinen  ...  (I  pour  . . . ) 

- Nitihwaw  ...  (I  stir  . . .) 

- Nitakwahaw  ...  (I  add  more  . . .) 

- askipahkwesikan  (flour). 

• Students  are  divided  into  groups  and  provided  with  various  scenes  of  a cartoon  strip  in  random  order. 
Each  group  orders  the  scenes  so  as  to  tell  a story,  then  presents  the  story  to  the  class. 

| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- sequence  items  in  different  ways? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  sequence  items  in  different  ways  (see  sample  blackline  master  in 
Appendix  E:  Checklist  and  Comments  1 or  2). 

Conferences 

Ask  students  to  retell  the  story  or  action  sequence  from  their  sequence  cards.  Provide  feedback. 

Self-assessment  Checklist 

Create  an  outcome -based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  sequence  items  in  different  ways  (see 
sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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■■■ 

General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-5  to  enhance 

community  and  school  situations  and  for  a their  knowledge  of 

variety  of  purposes.  the  world 

wm 



Strand 

A-5. 3 solve  problems 

Specific 

Outcome 

Students  will  be  able  to: 

a.  experience  meaning  through  a variety  of  moral  teachings  and  problem-solving 
stories 

f SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  listen  to  a Cree  legend.  They  are  asked  to  retell  the  story,  using  the  following  questions: 

- What  happened? 

- Why  did  it  happen? 

- What  is  the  teaching  or  lesson  of  the  story? 

- What  should  have  been  done  to  prevent  the  problem  from  occurring? 

The  students  create  a mobile  based  on  the  story. 

• Students  listen  to  a tape  of  a story.  Stop  the  tape  before  the  story’s  problem  is  solved.  Students 
discuss  different  ways  that  the  problem  could  be  solved,  then  listen  to  the  ending  of  the  story. 

t SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- experience  meaning  through  a variety  of  moral  teachings  and  problem-solving  stories? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experience  meaning  through  a variety  of  moral  teachings  and 
problem-solving  stories  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Conferences 

Ask  the  students  to  talk  about  the  mobile  they  created.  Note  how  well  the  students  identified  the  main 
characters. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 


A-5. 4 explore  perspectives  and  values 


Specific  Students  will  be  able  to: 

Outcome  a.  make  connections  between  behaviour  and  values 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• In  preparation  for  a visit  from  a Kihteyaya  (Elder),  students  review  appropriate  behaviours  and 
greetings,  such  as  Tanisi?  (Hello,  how  are  you?)  and  Namoya  nan' taw.  (I  am  fine.). 

• Introduce  students  to  community  terms  for  manatisiwin  (respect),  wicihitowin  (sharing),  tapwewin 
(honesty)  and  kisewatisiwin  (kindness).  Discuss  the  demonstration  of  Cree  values  at  home,  in  school, 
to  others  and  in  the  community. 

Divide  the  class  into  groups  and  ask  them  to  prepare  role-plays  that  demonstrate  how  they  understand 
the  above.  Students  present  their  role-plays  in  class.  Other  students  listen  and  take  note  of  the  values 
and  behaviours  being  demonstrated.  The  students  share  their  observations. 

• Students  role-play  various  scenarios  that  deal  with  greeting,  respect  and  protocols.  They  also  practise 
various  behaviours  to  show  respect;  e.g., 

- not  walking  in  front  of  a Kihteyaya  (Elder) 

- offering  a chair  or  a place  to  sit 

- offering  tea  or  other  beverages  to  a visiting  Kihteyaya  (Elder). 

• Students  brainstorm  examples  of  behaviours  and  values.  Write  these  on  the  board;  e.g.: 


Ayisinihkewin 
(Ethics  and  Values) 

Kiskinohamcikewina 

(Teachings) 

• listen  quietly  while 
others  are  speaking 

• respect  others 

Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Grade  2/213 
2009 


Strand 

A-5.4  explore  perspectives  and  values 

Specific 

Outcome 

Students  will  be  able  to: 

a.  make  connections  between  behaviour  and  values 

I!  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- make  connections  between  behaviour  and  values? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  connections  between  behaviour  and  values  (see  sample 
blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Journals 

Create  a list  of  values  learned  and  reviewed  that  students  use  when  they  create  role-plays.  Students  write 
in  their  journals,  using  a sentence  pattern  provided  by  the  teacher;  e.g., 

- One  value  I learned  was  . . . 

- I think  this  value  helps  me  to  ... 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-6  for  imaginative 
purposes  and 
personal  enjoyment 


Strand 


A-6.1  humour/fun 


Specific  Students  will  be  able  to: 

Outcome  a.  use  the  language  for  fun  in  a variety  of  activities 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  take  part  in  a game  of  Kdhkum  itwew  (Simon  Says).  Give  a variety  of  commands. 

• Students  sing  simple,  fun  nikamowina  (songs)  in  Cree,  using  actions  when  appropriate;  e.g..  niyanan 
peyesisak/piyesisak  (five  birds). 

• Students  create  their  own  riddles  using  various  vocabulary  words;  e.g., 

Question:  Kikway  kaskihtesiw,  misikitiw  ekwa  kostatikosiw?  (What  is  black,  large  and  fierce?) 
Answer:  Maskwa.  (A  bear.) 

Students  exchange  riddles  or  work  together  as  a class  to  solve  them. 

• Choose  a word  and  write  blanks  on  the  board  using  every  letter  in  the  word.  Students  then  guess 
letters  one  at  a time.  Each  time  they  guess  incorrectly,  draw  part  of  a face.  Students  must  guess  the 
word  before  the  face  is  finished. 

• The  class  plays  a game  of  Niwapahten  Kikway  (I  Spy).  One  student  chooses  something  in  the 
classroom  and  gives  the  rest  of  the  class  hints;  e.g.,  Niwapahten  kikway  ehaskihtakwak.  (I  spy 
something  that  is  green.).  Students  guess  what  he  or  she  sees.  If  they  guess  incorrectly,  the  student 
gives  another  hint,  and  so  on. 

• Create  flash  cards  with  magnets  on  the  back.  Students  sit  in  a circle  holding  fishing  poles  with 
magnets  on  the  ends.  The  flash  cards  are  placed  in  the  centre  of  the  circle.  Students  fish  and  say  the 
word  on  the  flash  card  when  they  catch  it. 


II  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  for  fun  in  a variety  of  activities? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  for  fun  in  a variety  of  activities  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 
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IB 

General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 

Cluster  Heading 

A-6  for  imaginative 
purposes  and  j- 

personal  enjoyment 

Strand 


A-6.2  creative/aesthetic  purposes 


Specific  Students  will  be  able  to: 

Outcome  a.  use  the  language  creatively;  e.g.,  use  movement  to  respond  to  songs  and  poems 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Using  a familiar,  simple  dialogue  pattern,  students  create  an  original  dialogue  with  a new  character: 

A:  Tanisi?  (Hello,  how  are  you?) 

B:  Namoya  nan  ’taw.  (I  am  fine.) 

A:  Tan  ’te  ohci  kiya?  (Where  are  you  from?) 

B:  ohci  niya.  (I  am  from .) 

Kiya  maka?  (And  you?) 

A:  ohci  niya.  (I  am  from .) 

• Students  use  concrete  poetry  to  represent  numbers.  They  write  the  words  for  each  number  repeatedly, 
forming  the  shape  of  the  number. 

• Students  create  rhythm  poems;  e.g., 

miskisik  (eye) 
mihtawakay  (ear) 
mikot  or  paswakan  (nose) 
mihtawakay  (ear) 
miskisik  (eye). 

• Students  respond  to  teacher  commands  in  a total  physical  response  (TPR)  activity;  e.g.,  nipawi 
(stand),  api  (sit),  pimohte  (walk),  pimpahta  (run). 

• In  the  gym  or  outside,  guide  students  to  use  movement  and  dance  to  illustrate  vocabulary;  e.g., 

- tahkiskata/tahkiskacike  (kick  it) 

- kwaskohti  (jump) 

- pimosine  (throw  it) 

- pakamaha  (hit  it) 

- nakatehta  (be  careful) 

- tepwe  (shout/be  loud) 

- pimpahta  (run). 
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Strand 


A-6.2  creative/aesthetic  purposes 


Specific  Students  will  be  able  to: 

Outcome  a.  use  the  language  creatively;  e.g.,  use  movement  to  respond  to  songs  and  poems 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  creatively? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  creatively  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 

Cluster  Heading 

A-6  for  imaginative 
purposes  and 
personal  enjoyment 

flhPJI 

HU 

Strand 

A-6.3  personal  enjoyment 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  the  language  for  personal  enjoyment;  e.g.,  make  a personal  dictionary  of 
favourite  words  with  illustrations 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  make  a personal  booklet  of  their  favourite  things.  In  this  booklet,  students  illustrate  and 
write  the  Cree  words  for  their  favourite  things;  e.g.,  food,  clothing. 

• Students  stand  in  a large  circle.  Pass  out  slips  of  paper  that  have  the  name  of  one  woodland  animal  or 
bird  written  on  them  to  students.  There  will  be  four  to  six  slips  with  the  same  animal  written  on 
them.  Each  student  moves  around  the  class  to  find  his  or  her  kind  of  animal  by  constantly  making  the 
animal  sound.  When  two  of  the  same  animals  find  each  other,  they  hold  hands  and  continue  the 
search  until  they  have  found  the  whole  group.  Each  group  then  decides  upon  a phrase  to  say  about 
their  animal. 


SAMPLE  ASSESSMENT  STRATEGES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  for  personal  enjoyment? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  for  personal  enjoyment  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 
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Language  Competence 


Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 


LC-1.1  phonology 


Specific  Students  will  be  able  to: 

Outcome  a.  distinguish  sounds  t/d,  k/g,  c/ts,  p/b  and  pre-aspirated  h 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  will  be  introduced  to  various  vocabulary,  such  as  kiya  (you).  Sound  out  the  word  and  break 
down  the  syllables.  Students  will  model  the  teacher. 

Students  leam  long  and  short  vowel  sounds;  i.e.,  a/a\  i/i\  o/o\  a-uh  - anohc\  a-aa  - atayohkewin : 
o-oo  — miciso\  6-66  - oma;  i-ih  - itwew\  i-ee  - kiya  - bee;  e-eh  - ekosi. 

Introduce  the  semi-vowels  and  how  they  work: 

- w and  y placed  in  front  of  the  vowel:  w-wh  - wahwa\  y-  yih  -yotin 

- w and  y placed  behind  the  vowel:  ow  - oo  micisow,  ow-  oe  - mow: ; oy/oy  - apoy\  iw/iw-oo  - 
apiw;  iyiy  - ee  askiy,  aw/aw  - ou  - kisikaw  - now: ; ay /ay  - ayamicihke\  ey-aa  - meyweyihla. 

An  enjoyable  way  to  do  this  is  to  incorporate  rhythm  into  the  process:  slap  knees,  clap  hands,  snap 
fingers  in  rhythm  as  students  sound  out  the  words  in  syllables. 

• Create  a set  of  consonant  and  vowel  flash  cards  for  each  student.  After  reviewing  the  sounds 
associated  with  each  vowel  and  consonant,  lead  students  in  a game  in  which  students  must  identify 
vowels  and  consonants  by  producing  the  appropriate  sound.  To  play  the  game,  say  the  word  very 
slowly,  making  sure  that  the  first  sound  is  heard.  Then  ask  students  to  hold  up  the  flash  card  that 
corresponds  to  the  first  sound  in  the  word  the  teacher  is  saying;  e.g.,  say  minos  (cat)  and  students 
should  put  up  the  mi  symbol. 
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Strand 

LC-1.1  phonology 

Specific 

Outcome 

Students  will  be  able  to: 

a.  distinguish  sounds  t/d,  k/g,  c/ts,  p/b  and  pre-aspirated  h 

il  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- distinguish  sounds  t/d,  k/g,  c/ts,  p/b  and  pre-aspirated  h? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  distinguish  sounds  t/d,  k/g,  c/ts,  p/b  and  pre-aspirated  h (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  distinguish  sounds  t/d,  k/g,  c/ts,  p/b  and  pre-aspirated  h.  Offer  feedback,  encouragement  and 
praise  as  needed. 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  distinguish  sounds  t/d,  k/g,  c/ts,  p/b 
and  pre-aspirated  h (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 


LC-1. 2 orthography 


Specific  Students  will  be  able  to: 

Outcome  a.  write  some  words  and  phrases  of  personal  significance 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Work  with  students  to  create  a web  on  a variety  of  topics;  e.g., 


• Provide  an  invitation  for  students  to  look  at;  e.g., 

- Tan  ’si . (Hello . ) 

- Kahki pe  wici  micisominan  ci kisikaki  niso?  (Can  you  come  and  eat  with  us  on  Tuesday?) 

- Kamicinaw  wiyas  ekwa pahkwesikan.  (We  will  eat  meat  and  bannock.) 

- Ekosi  ay-hi.  (That’s  it,  bye.) 

Students  use  that  as  a model  and  write  it  out,  then  orally  invite  their  families  to  a celebration. 

• Students  listen  to  selected  words  and  phrases  they  use  daily  in  the  classroom.  They  practise  these 
selected  words  or  phrases  with  each  other,  then  with  the  teacher.  They  write  four  of  the  words  and 
phrases  in  their  journals. 
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Strand 

LC-1.2  orthography 

Specific 

Outcome 

Students  will  be  able  to: 

a.  write  some  words  and  phrases  of  personal  significance 

I SAMPLE  ASSESSMENT  STRATEGIES  j 

Do  the  students: 

- write  some  words  and  phrases  of  personal  significance? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  write  some  words  and  phrases  of  personal  significance  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  write  some  words  and  phrases 
of  personal  significance  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 


LC-1. 3 lexicon 


Specific  Students  will  be  able  to: 

Outcome  a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of 
lexical  fields,  including: 

• foods 

• school 

• measurements 

- time 

- money 


• pets 

• any  other  lexical  fields  that  meet  their  needs  and  interests 


f SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• As  part  of  a daily  routine,  ask  students  to  respond  to  Tan  'si?  (Hello,  how  are  you?)  and  other 
questions;  e.g.,: 

Teacher:  Tan  ’si?  (Hello,  how  are  you?) 

Students:  Tanisi  esikisihkaw.  (How  is  the  weather  today?) 

Teacher:  Kiko  kisikaw  anohc?  (What  is  today ?/What  day  of  the  week  is  this?) 

Students:  . 

Teacher:  Tan  ’mayikohk  ehakimiht  anohc?  (What  is  the  date  today?) 

Students:  Ehakimiht . (It  is .) 

• Students  cut  and  paste  pictures  related  to  themes,  e.g.,  foods,  school,  to  make  a scrapbook  and  write 
down  various  phrases  or  nouns;  e.g., 

- Kikway  oma?  (What  is  this?) 

- awa.  (This  is .) 

• Place  an  assortment  of  objects  that  match  known  vocabulary  in  a bag.  Each  student  puts  his  or  her 
hand  in  the  bag,  pulls  out  an  object  and  says  what  it  is  in  Cree.  Students  may  add  a descriptive 
phrase — it  is  soft,  it  is  small. 

• Students  form  a circle.  One  student  volunteers  or  is  chosen  to  say  a word  in  Cree  and  do  an  action; 
e.g.,  tapping  head,  slapping  knee.  All  students  do  the  action.  The  next  student  in  the  circle  adds 
another  word  and  action.  All  students  repeat  both  words  and  actions.  This  continues  until  eight 
words  and  actions  have  been  done  and  then  it  can  begin  again. 
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Strand 

LC-1.3  lexicon 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical 
fields,  including: 

• foods 

• school 

• measurements 

- time 

- money 

• pets 

• any  other  lexical  fields  that  meet  their  needs  and  interests 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within 
a variety  of  lexical  fields  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use  a 
repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields  (see  sample 
blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 

Specific 

Outcome 


LC-1. 4 grammatical  elements 
Students  will  be  able  to: 

a.  use,  in  modelled  situations,*  the  following  grammatical  elements 

• personal  pronoun  plural  forms  niyanan,  kiyanaw,  kiyawaw,  xviyawaw 

• personal  pronoun  singular  emphatic  “too”  form  nistandn,  kistanaw,  kistawdw. 
wiyawaw 


• ana,  anima  to  distinguish  and  refer  to  that  specific  animate  (NA)  or  an  inanimate 
(NI)  noun,  naha,  nema 

• noun  possession  form  for  animate  (NA)  and  inanimate  (NI)  plural  nouns  indicating 
my  (IS),  yours  (2S),  his/hers  (3S)  (NA)  niminosimak,  kiminosimak,  ominosima;  (NI) 
nitehtapiwina,  kitehtapiwina,  otehtapiwina 

• (VAI)  declarative  statement  simple  sentences  using  I (IS),  you  (2S),  he/shc  (3S) 
subjects  and  action  words  nitapin,  kitapin,  apiw  and  progressive  action  ehapiyan, 
ehapiyan,  ehapit 

• commands  or  requests  (Imperatives  VTA)  using  action  words  between  two  people: 
you-^me  (2S-MS),  (all  of)  you~>me  (2P->1S);  nitohtawin,  nitohtawik 

• locative  noun  acts  as  a preposition  ohk,  hk,  ihk — in  the,  on  the,  to  the,  at  the,  from  the 

• nominalizer,  changing  an  action  word  (VAI)  to  a noun  adding  suffix  win  to  the  verb: 
micisowin,  nimihtowin,  nikamowin 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an 
emerging  awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations. 
Limited  fluency  and  confidence  characterize  student  language. 


f SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Model  some  basic  commands,  such  as  astam  (come  here).  Then  students  work  with  partners  to 
imitate  giving  commands  and  responding  appropriately. 

• Model  some  basic  structures  in  simple  sentences,  then  ask  students  to  make  their  own  patterned 
sentences  focusing  on  the  targeted  structure;  e.g.,  Minos  emicisot.  (The  cat  is  eating.),  Atim  emicisot. 
(The  dog  is  eating.)  The  focus  is  on  the  capital  letter,  the  period  and  the  verb,  eating. 

• Create  imperative  cards  on  which  a simple  command  or  request  is  written.  Students  work  in  small 
groups  and  take  turns  picking  an  imperative  card  and  following  the  command;  e.g., 

- api  - student  with  the  card  commands  another  student  to  sit 

- apik  - all  students  in  group  sit  except  card  holder 

- apitan  - card  holder  and  all  others  sit. 
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Strand 

LC-1.4  lexicon 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use,  in  modelled  situations,*  the  following  grammatical  elements 

• personal  pronoun  plural  forms  niyanan,  kiyanaw,  kiyawaw,  wiyawaw 

• personal  pronoun  singular  emphatic  “too”  form  nistanan,  kistanaw,  kistawaw,  wiyawaw 

• ana,  anima  to  distinguish  and  refer  to  that  specific  animate  (NA)  or  an  inanimate  (NI) 
noun,  naha,  nema 

• noun  possession  form  for  animate  (NA)  and  inanimate  (NI)  plural  nouns  indicating  my 
(IS),  yours  (2S),  his/hers  (3S)  (NA)  niminosimak,  kiminosimak,  omindsima;  (NI) 
nitehtapiwina,  kitehtapiwina,  otehtapiwina 

• (VAI)  declarative  statement  simple  sentences  using  I (IS),  you  (2S),  he/she  (3S)  subjects 
and  action  words  nitapin,  kitapin,  apiw  and  progressive  action  ehapiyan,  ehapiyan,  ehapit 

• commands  or  requests  (Imperatives  VTA)  using  action  words  between  two  people: 
you-^me  (2S“MS),  (all  of)  you-^me  (2P->1S);  nitohtawin,  nitohtawik 

• locative  noun  acts  as  a preposition  ohk,  hk,  ihk — in  the,  on  the,  to  the,  at  the,  from  the 

• nominalizer,  changing  an  action  word  (VAI)  to  a noun  adding  suffix  win  to  the  verb: 
micisowin,  nimihtowin,  nikamowin 

★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and 
confidence  characterize  student  language. 


;]  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  in  modelled  situations,  the  [given]  grammatical  elements? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use,  in  modelled  situations,  the  given  grammatical  elements  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 

Specific 

Outcome 


LC-1. 4 grammatical  elements 
Students  will  be  able  to: 

b.  use,  in  structured  situations,*  the  following  grammatical  elements: 

• demonstrative  pronouns  awa,  oma  to  distinguish  and  refer  to  this  specific  animate 


(NA)  or  inanimate  (NI)  nouns 

• colour  descriptors  for  a singular  animate  noun  (VAI)  wapisikisiw/ewapiskisit  minus 
and  inanimate  noun  (VII)  wapiskaw/ewapiskak  tehtapiwin 

• interrogatives  simple  questions:  tan’te,  awina,  kikway,  tanehki,  tan'siyisi 

• answer  forms,  simple  eha,  namoya  questions  using  ci 

• noun  possession  form  for  singular  animate  (NA)  and  inanimate  (NI)  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S):  niminosim,  nitehtapiwin,  kimindsim. 
kitehtapiwin,  ominosima,  otehtapiwin 

• commands  or  requests  (Imperatives  VAI)  using  action  words  for  you  (2S),  all  of 
you  (2P)  and  all  of  us  (21);  e.g.,  api,  apik,  apitan 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use 
of  specific  linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements. 
Students  in  such  situations  will  have  increased  awareness  and  emerging  control  of  the  linguistic  elements 
and  will  be  able  to  apply  them  in  familiar  contexts  with  teacher  guidance.  Student  language  is  characterized 
by  increasing  fluency  and  confidence. 


1 SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Review  family  vocabulary  and  the  structure  awa.  Then  students  find  pictures  of  their  family 
members  from  a photo  album.  When  they  see  their  mother,  they  say  Nikawiy  awa.  (This  is  my 
mother.) 

• Provide  pairs  of  students  with  a list  of  words  to  use  when  playing  charades.  One  student  does  the 
action.  The  other  student  guesses  what  the  action  is  and  provides  the  answer  in  Cree.  Students  take 
turns  until  the  list  of  words  is  completed. 


jl  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  in  structured  situations,  the  [given]  grammatical  elements? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  use,  in  structured  situations,  the  given  grammatical  elements.  Offer  feedback,  encouragement  and 
praise  as  needed. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Grade  2/227 
2009 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(i Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


LC-1. 4 grammatical  elements 
Students  will  be  able  to: 

c.  use,  independently  and  consistently,*  the  following  grammatical  elements: 
• personal  pronouns  (singular)  niya,  kiya,  wiya 


★ Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use 
specific  linguistic  elements  in  a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and 
confidence  characterize  student  language. 


Note:  Grammatical  elements  that  students  are  able  to  use  independently  and  consistently  are  to  be 
maintained  for  the  duration  of  the  students’  programming. 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  note  each  time  they  correctly  respond  to  personal  pronouns  using  both  gestures  and  words. 
They  point  to  themselves  and  say  niya  (me);  those  who  use  the  right  hand  will  say  kiya  (you);  those 
who  use  the  left  hand  will  say  wiya  (him/her). 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  independently  and  consistently,  the  [given]  grammatical  elements? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  use,  independently  and  consistently,  the  given  grammatical  elements.  Offer  feedback, 
encouragement  and  praise  as  needed. 

Self-assessment  Checklist 

Create  an  outcome -based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use,  independently  and  consistently, 
the  given  grammatical  elements  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


228  / Grade  2 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand 


LC-2.1 


listening 


Specific  Students  will  be  able  to: 

Outcome  a.  understand  simple  spoken  sentences  in  guided  situations 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  participate  in  a total  physical  response  (TPR)  activity  by  responding  appropriately  to  a series 
of  commands  given  by  the  teacher. 

• Students  listen  to  acimowina  (stories)  and  then  draw  pictures  of  their  favourite  scenes.  They  present 
their  pictures  to  the  class  or  group  and  explain  what  happened  in  the  scene  and  why  they  enjoyed  it. 

• Students  divide  into  groups.  Describe  a simple  scene  in  Cree,  such  as  a container  of  red  apples  at  the 
grocery  store,  a black  dog  chasing  a cat  across  the  road  or  a man  looking  at  a bluebird  in  the  woods. 
Each  group  works  together  to  draw  a picture  of  the  scene,  then  shows  the  scene  to  the  rest  of  the 
class. 

• Students  take  turns  saying  a simple  sentence,  asking  a question  and  doing  an  action.  The  other 
students  do  the  action;  e.g., 

I can  walk  like  a duck.  Can  you? 

- I can  hop  like  a rabbit.  Can  you? 

I can  jump  on  one  foot.  Can  you? 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  simple  spoken  sentences  in  guided  situations? 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  understand  simple  spoken 
sentences  in  guided  situations  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating 
Scale). 

Informal  Observation 

Observe  students  as  they  participate  in  games  and  TPR  activities.  Make  mental  notes  of  the  extent  to 
which  students  are  able  to  understand  simple  spoken  sentences  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(■ Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand 

Specific 

Outcome 


LC-2. 2 speaking 
Students  will  be  able  to: 

a.  produce  simple  spoken  sentences  in  guided  situations 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 

• Students  are  involved  in  brainstorming  and  creating  a web  of  simple  words  and  animate  and 
inanimate  phrases  on  a topic;  e.g., 


Masinahikan  mihkwaw 
(The  book  is  red) 


Nimiyweyihten  kahkiyaw 
Kikway  kamihkwak 
(I  like  all  red  things.) 


• At  the  beginning  or  at  the  end  of  the  day,  students  answer  simple  questions  with  simple  responses. 
These  words  or  expressions  may  also  be  in  the  form  of  a word  or  phrase  of  the  day. 

• Students  are  given  a word,  e.g.,  blue,  wind,  happy,  apple,  and  are  asked  to  say  as  many  sentences  in 
Cree  as  they  can  about  the  word;  e.g.. 


Blue 

Wind 

Blue  is  a colour. 
The  river  is  blue. 
The  sky  is  blue. 
My  shirt  is  blue. 

I like  the  wind. 
The  wind  is  cold. 

I feel  the  wind. 
The  wind  is  warm. 
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Strand 


LC-2.2  speaking 


Specific  Students  will  be  able  to: 

Outcome  a.  produce  simple  spoken  sentences  in  guided  situations 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- produce  simple  spoken  sentences  in  guided  situations? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  simple  spoken  sentences  in  guided  situations  (sec 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(i Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 



mm 

wHk 

Strand 

LC-2.3  interactive  fluency 

Specific 

Outcome 



Students  will  be  able  to: 

a.  engage  in  simple  interactions,  using  simple  sentences 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  draw  a picture  of  a situation  and  use  speech  bubbles  for  short  phrases;  e.g., 

- Tan  ’si?  (Hello,  how  are  you?) 

- Namoya  nan  ’taw.  (I  am  fine.) 

This  may  be  done  in  the  form  of  a cartoon. 

• Introduce  and  review  kinship  terms  for  immediate  family,  then  encourage  students  to  share  their 
information  in  pairs,  using  awina  (who)  and  tan  ’tahto  (how  many). 

- Awina  kikawiy? nikawiy.  (Who  is  your  mother? is  my  mother.) 

- Tan  ’tahto  kiwitisanin? nitisanak.  (How  many  relatives  do  you  have?  I have 

•) 

- niwitisanin  (my  relation). 


t SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- engage  in  simple  interactions,  using  simple  sentences? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  engage  in  simple  interactions,  using  simple  sentences  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Conferences 

Have  a discussion  with  students  about  their  pictures  and  speech  bubbles.  Focus  on  the  language  students 
use  for  interacting  with  others: 

- Are  they  able  to  get  their  message  across? 

- Do  others  respond  to  their  conversations  well? 

- Do  they  ask  each  other  questions? 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand 


LC-3.1 


reading 


Specific  Students  will  be  able  to: 

Outcome  a.  understand  a series  of  simple  written  sentences  in  guided  situations 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students,  with  teacher  assistance,  develop  a language  experience  chart  in  Cree.  It  can  contain  the 
following: 

Date: 

Title: 

The  teacher  writes  a sentence.  Students  read  orally.  The  teacher  adds  another  sentence.  Students 
read  orally.  The  teacher  cuts  the  sentences  apart.  Each  student  gets  a sentence.  As  a class,  they  must 
now  put  the  sentences  together  in  the  correct  order. 

• Students  are  provided  with  pictures  on  a familiar  theme,  such  as  a field  trip,  the  weather,  a class 
visitor.  They  rearrange  the  pictures  to  create  a short  and  simple  story. 

• On  a daily  or  weekly  basis,  write  a simple  paragraph  on  the  board  in  Cree.  Students  read  the 
paragraph  together.  Then  ask  for  student  volunteers  to  explain  what  each  sentence  means. 
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Strand 

LC-3.1  reading 

Specific 

Outcome 

Students  will  be  able  to: 

a.  understand  a series  of  simple  written  sentences  in  guided  situations 

|s  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  a series  of  simple  written  sentences  in  guided  situations? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  understand  a series  of  simple  written 
sentences  in  guided  situations  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 

Informal  Observation 

Observe  students  as  they  engage  in  reading  activities.  Make  mental  notes  of  the  extent  to  which  students 
are  able  to  understand  a series  of  simple  written  sentences  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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MStiSft  ‘ 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand 


LC-3. 2 writing 


Specific  Students  will  be  able  to: 

Outcome  a.  produce  simple  written  words  and  phrases  in  guided  situations 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• After  learning  vocabulary  for  daily  routine  activities,  students  select  the  correct  word  corresponding 
to  the  action  in  the  picture  provided  by  the  teacher.  They  write  the  correct  response  in  the  space 
provided;  e.g., 


Picture 


Ni n 

(I ) 

If  the  picture  shows  someone  eating,  in  order  for  the  student  to  say  “I  am  eating”  or  “I  eat”  in  Cree. 
he  or  she  must  place  the  root  word  for  “eat”  ( miciso ) between  ni n.  “I  eat”  is  as  follows: 

- Ni  + miciso  + n = nimicison  (I  eat). 

Using  the  same  format  for  words  like  minihkwe  (drink)  and  waniskd  (wake  up),  we  get  the  following: 

- Ni  + minihkwe  + n — niminihkwen  (I  drink) 

- Ni  + waniskd  + n = niwaniskan  (I  wake  up). 

• Students  listen  to  the  acimowin  (story),  Nipehten  (I  hea r)/Nipehtawaw  (I  heard  them),  by  Darlene 
Speidel  and  view  the  illustrations.  Use  this  story  as  a model  for  students  when  they  write  their  own 
acimowin  as  a group  with  teacher  assistance. 

• Model  simple  Cree  chants  or  songs  and  then  ask  students  to  write  their  own  simple  chants  based  on 
the  models;  e.g., 

- Ahaw  ekwa . (Let’s  go . [school  or  team  name]). 

Students  present  their  chants  to  the  rest  of  the  class  or  to  their  group. 

• Each  student  chooses,  or  is  assigned,  a letter  of  the  Cree  alphabet.  Students  move  around  the  class  to 
seek  other  letters  to  form  words. 
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Strand 

LC-3.2  writing 

Specific 

Outcome 

Students  will  be  able  to: 

a.  produce  simple  written  words  and  phrases  in  guided  situations 

3 SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- produce  simple  written  words  and  phrases  in  guided  situations? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  produce 
simple  written  words  and  phrases  in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(' O/ciskinamawakanak  ka  nihta  nehiya 
xvexvak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand 


LC-3. 3 viewing 


Specific  Students  will  be  able  to: 

Outcome  a.  derive  meaning  from  a variety  of  visuals  and  other  forms  of  nonverbal 
communication  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• After  a field  trip  around  the  neighbourhood,  students  recall  what  they  saw  on  the  walk  and  share  it 
with  the  class  in  Cree,  using  niwapahten  (I  see),  niwapamaw  (I  saw)  and  niwapamawak 

(I  have  seen );  e.g.,  niwapahten  waskahikan  ewapiskdk  (I  see  a 

white  window),  niwapamaw  minds  ekaskitesit  (I  saw  a white  cat),  niwapamawak  awasisak 
emetawecik  (I  have  seen  the  children  playing). 

• Students  select  certain  phrases  from  a story  and  draw  pictures  to  reflect  each  phrase. 

• Students  are  provided  with  several  pictures  of  cultural  events.  They  write  captions  for  each  of  the 
pictures  and  post  them  around  the  classroom. 

• Have  a variety  of  objects  and  containers.  Place  an  object  in  each  container.  For  each  object,  a card  is 
made  with  a picture  and  the  name  of  the  object  in  Cree.  Students  take  turns  putting  their  hands  in  the 
containers,  identifying  the  objects  and  placing  the  correct  name  card  in  front  of  the  appropriate 
container. 


e SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- derive  meaning  from  a variety  of  visuals  and  other  forms  of  nonverbal  communication  in  guided 
situations? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  derive  meaning  from  a variety  of  visuals  and  other  forms  of 
nonverbal  communication  in  guided  situations  (see  sample  blackline  master  in  Appendix  E:  Checklist 
and  Comments  1 or  2). 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  derive  meaning  from  a variety 
of  visuals  and  other  forms  of  nonverbal  communication  in  guided  situations. 
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General  Outcome 

Cluster  Heading 

Language 

Students  will  be  effective,  competent  and 

LC-3  interpret  and 

''I1'111'';1  ' 

comfortable  as  Cree  speakers. 

produce  written  and 

competence 

{Okiskinamawakanak  ka  nihta  nehiya 

visual  texts 

wewak.) 

K LdM  i 

Strand  LC-3.4  representing 

Specific  Students  will  be  able  to: 

Outcome  a.  use  a variety  of  visuals  and  other  forms  of  nonverbal  communication  to  express 
meaning  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• After  listening  to  a tape  of  selected  acimowina,  ahpo  nikomowina  (stories  or  songs),  students 
demonstrate  their  understanding  by  creating  drawings  or  a collage  to  represent  the  ideas. 

• Introduce  atayohkewina  (legends)  to  students.  The  atayohkewina  have  important  value  in  teaching 
about  behaviours.  In  years  past,  atayohkewina  were  only  told  when  the  snow  was  on  the  ground  to 
show  respect  for  the  animals  while  they  were  sleeping.  They  were  used  as  a form  of  entertainment, 
something  similar  to  today’s  television  or  movies.  Encourage  students  to  listen  for  the  values  of 
respect,  kindness  and  sharing  that  atayohkewina  maintain,  so  that  students  will  be  able  to  share  their 
perception  and  interpretation  through  discussion  and  creating  a class  mural. 

• Students  brainstorm  a list  of  the  talents  of  all  students  in  the  class;  e.g.,  can  throw  a ball  30  yards,  can 
sing  in  tune,  can  ride  a horse.  Students  then  work  together  to  create  a collage  that  illustrates  these 
talents. 


; SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  visuals  and  other  forms  of  nonverbal  communication  to  express  meaning  in  guided 
situations? 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  use  a variety  of  visuals  and  other  forms  of  nonverbal 
communication  to  express  meaning  in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Rubric  or  Rubric  and  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural  context 


Strand 


LC-4.1  register 


Specific  Students  will  be  able  to: 

Outcome  a.  distinguish  between  formal  and  informal  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Select  acimowin  ekwa  atayohkewin  (stories  and  legends)  that  are  basically  the  same  and  read  them 
one  at  a time  to  students.  Students  are  to  note  the  similarities  or  differences  among  them.  They 
should  probably  recognize  the  beginning  of  the  stories  and  the  pattern  used  to  set  each  story  up. 

• Students  are  presented  with  examples  of  how  language  changes  in  formal  and  informal  situations; 
e.g., 


Formal 

Informal 

When  saying  a prayer,  one  says 
kinanaskomitin  (thank  you). 

Asking  advice  from  a Kihteyaya 
(Elder),  following  the  tobacco 
protocol. 

Mistahi  ki  t ’atamihin.  (I  am  very 
grateful.) 

When  talking  to  a friend,  one  says  ay 
hi  (thank  you). 

Just  speaking  with  a Kihteyaya  (Elder) 
without  the  tobacco  protocol. 

1 SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- distinguish  between  formal  and  informal  situations? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  distinguish  between  formal  and  informal  situations.  Offer  feedback,  encouragement  and  praise 
needed. 
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Competence 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC^l  apply 

comfortable  as  Cree  speakers.  knowledge  of  the 

( Okiskinamawakanak  ka  nihta  nehiya  sociocultural  context 

wewak.) 

|jH 

Strand 

Specific 

Outcome 


LC^.2  expressions 
Students  will  be  able  to: 

a.  understand  and  use  some  simple  expressions  as  set  phrases 


f SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• With  students,  select  some  expressions  to  practise.  As  the  class  goes  through  the  selected  list, 
encourage  students  to  think  of  some  phrases  they  have  learned  that  can  be  integrated  into  an 
expression;  e.g.,  Nikaki  wayawin  (I  can  go  out)  using  nikaki  wayawin  nitohta  (listen,  I can  go  out) 
and  nitohta  (listen). 

• Students  select  various  Cree  expressions  from  their  community  and  divide  into  groups.  Each  group  is 
assigned  an  expression,  e.g.,  wahwa  ma , and  students  create  role-plays  in  which  each  expression  is 
used.  Each  group  performs  its  role-play  for  the  rest  of  the  class. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  and  use  some  simple  expressions  as  set  phrases? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  and  use  some  simple  expressions  as  set  phrases  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC^t  apply 
knowledge  of  the 
sociocultural  context 


Strand  LC-4.3  variations  in  language 


Specific  Students  will  be  able  to: 

Outcome  a.  acknowledge  individual  differences  in  speech 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• A different  Cree-speaking  guest  is  invited  once  a month  to  read  to  students  in  Cree;  c.g..  older 
students,  other  teachers,  parents,  community  members.  If  the  speaker  uses  unfamiliar  words  or 
phrases,  discuss  these  new  words  with  students. 


Do  the  students: 

- acknowledge  individual  differences  in  speech? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  acknowledge  individual  differences  in  speech.  Offer  feedback,  encouragement  and  praise  as 
needed. 


SAMPLE  ASSESSMENT  STRATEGIES 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural  context 

KfJH! 

1 r- 

i ■ 

I 

Strand  LC^4.4  social  conventions 


Specific  Students  will  be  able  to: 

Outcome  a.  use  basic  politeness  conventions 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Every  day  before  class  starts,  students  extend  appropriate  greetings  to  the  teacher  and  other  students. 

• Students  draw  pictures,  using  speech  bubbles  to  represent  polite  greetings;  e.g., 

- Tan  ’si?  (Hello,  how  are  you?) 

- Namoya  nan  ’taw.  (I  am  fine.) 

- Ekwa  kiya?  (And  you?) 

- Namoya  nan  ’taw  nista.  (I  am  also  fine.) 

• The  class  brainstorms  behaviours  that  demonstrate  politeness;  e.g., 

- shake  the  other  person’s  hand 

- say  tan  ’si  (hello) 

- be  silent 

- say  ay  hi  (thank  you). 

Students  then  practise  the  behaviours. 

• The  class  reviews  greetings  for  various  situations,  such  as  meeting  a Kihteyaya  (Elder)  and  saying, 
Tan 'si  nohkom.  (Hello,  my  grandmother.)  or  Tan  ’si  nimosom.  (Hello,  my  grandfather.).  Various 
students  are  then  assigned  certain  roles,  such  as  Kihteyaya , teacher,  parent  or  friend.  These  students 
wear  a sticker  or  label  with  their  role  written  on  it.  The  student  role-players  then  walk  around  the 
class  and,  when  they  stop  near  another  student,  that  student  addresses  the  role-player  with  an 
appropriate  greeting. 
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Strand 


LC-4.4  social  conventions 

Specific  Students  will  be  able  to: 

Outcome  a.  use  basic  politeness  conventions 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  basic  politeness  conventions? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  arc 
able  to  use  basic  politeness  conventions.  Offer  feedback,  encouragement  as  praise  as  needed. 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-4  apply 

comfortable  as  Cree  speakers.  knowledge  of  the 

( Okiskinamawakanak  ka  nihtd  nehiya  sociocultural  context 

wewak. ) 



Strand 

LC^1.5  nonverbal  communication 

Specific 

Outcome 

Students  will  be  able  to: 

a.  experiment  with  using  some  simple  nonverbal  means  of  communication 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 

• Open  the  Cree  class  with  a prayer  and  inform  students  to  pay  attention  to  particular  cues,  signals  and 
words  to  listen  for;  e.g.,  nod  head,  close  eyes  and  then  say  aw  ekwa  ayamihatan  (and  let’s  pray). 

• Students  listen  to  a simple  song  in  Cree  and  create  actions  to  go  along  with  the  words.  They  practise 
the  actions  several  times  over  the  week  or  month. 

• Students  are  presented  with  examples  of  nonverbal  behaviours  and  when  they  are  appropriate  and 
inappropriate;  e.g., 


Action 

Appropriate 

Inappropriate 

pointing 

at  an  inanimate  object 

at  a person 

staring 

at  an  inanimate  object 

at  a person 

wearing  a hat 

outdoors 

indoors  or  when  praying 

standing 

when  acting  in  a skit  or 
presenting  for  a group 

when  an  Elder  is  speaking 
or  conducting  a ceremony 

Students  brainstorm  and  add  to  the  list. 

• Students  watch  clips  of  television  shows  or  videos  with  the  volume  turned  off  and  note  the  use  of 
nonverbal  communication.  With  students,  discuss  how  nonverbal  behaviours  can  convey  feelings, 
persuade  the  audience  or  express  opinions.  Also  discuss  how  the  use  of  some  nonverbal 
communications  can  be  inappropriate  in  certain  situations. 
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Strand 


LC^4.5  nonverbal  communication 
Specific  Students  will  be  able  to: 

Outcome  a.  experiment  with  using  some  simple  nonverbal  means  of  communication 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- experiment  with  using  some  simple  nonverbal  means  of  communication? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  experiment  with  using  some  simple  nonverbal  means  of 
communication  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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BB||^T|TSfTTfn?r=^Hi 

General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Cluster  Heading 

LC-5  apply  knowledge 
of  how  the  language  is 
organized,  structured 
and  sequenced 

Strand 


LC-5.1  cohesion/coherence 


Specific  Students  will  be  able  to: 

Outcome  a.  sequence  elements  of  a simple  story,  process  or  series  of  events 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  say  and  do  echo-acting  for  daily  routines;  e.g., 

- niwaniskan  ekwa  (I  wake  up  and) 

- nikasihkwan  ekwa  (I  wash  my  face  and) 

- nimicison  (I  eat). 

• Students  read  a simple  Cree  story.  Make  copies  of  the  story  and  cut  the  sentences  apart.  Students  are 
divided  into  groups.  Each  group  gets  an  envelope  of  sentences  and  puts  the  sentences  in  sequence  to 
recreate  the  story. 

• Students  sit  in  a circle  and  each  student  says  something  he  or  she  likes  to  do.  The  next  student  repeats 
what  the  first  student  said  and  uses  a linking  word  to  add  his  or  her  own  likes.  Students  are 
encouraged  to  wait  for  a count  of  10  before  helping  another  student  remember  a word;  e.g., 
tamicisoyan  ekwa/mina\  tanikomoyan  ekwa/mina  taymihcikeyan  (to  eat  and/to  sing  and/also  to  read). 

• Students  are  provided  with  two  lists  of  short  sentences;  e.g., 

List  A List  B 

I like  to  swim.  I like  to  run. 

The  cat  is  black.  The  dog  is  white. 

Today  it  is  windy.  Yesterday  it  was  raining. 

Students  must  then  create  new  sentences  by  joining  the  sentences  from  list  A and  list  B in  different 
ways;  e.g., 

- ekwa  (and) 

- ahpo  (or) 

- maka  (but). 
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Strand 


LC-5.1  cohesion/coherence 
Specific  Students  will  be  able  to: 

Outcome  a.  sequence  elements  of  a simple  story,  process  or  series  of  events 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- sequence  elements  of  a simple  story,  process  or  series  of  events? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  sequence  elements  of  a simple  story,  process  or  scries  of  events 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  arc 
able  to  sequence  elements  of  a simple  story,  process  or  series  of  events.  Offer  feedback,  encouragement 
or  praise  as  needed. 
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Language 

Competence 

General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Cluster  Heading 

LC-5  apply  knowledge 
of  how  the  language  is 
organized,  structured 
and  sequenced 

Strand  j LC-5.2  text  forms 


Specific 

Outcome 

I 


Students  will  be  able  to: 

a.  recognize  some  simple  oral  text  forms 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  listen  to  Cree  songs  and  do  an  action  to  show  the  difference  between  the  verses  and  the 
chorus;  e.g.,  sitting  for  the  verse  and  standing  for  the  chorus. 

• Students  practise  various  greetings;  e.g.,  general  - tan  ’si;  formal  - tan  ’si  nitotemtik;  informal  - 

wahwa  kayas  tan  ’si;  someone  at  the  door  -pihtokwe  tan  ’si;  telephone  - tan  ’si ayapiw  ci;  end 

of  conversation  - ekosi  kawapamitin.  Students  say  the  phrase  and  act  it  out. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  some  simple  oral  text  forms? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  recognize  some  simple  oral  text  forms.  Offer  feedback,  encouragement  and  praise  as  needed. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihtd  nehiya 
wewak.) 


Cluster  Heading 

LC-5  apply  knowledge 
of  how  the  language  is 
organized,  structured 
and  sequenced 


Strand 


LC-5. 3 patterns  of  social  interaction 


Specific  Students  will  be  able  to: 

Outcome  a.  initiate  simple  social  interaction  patterns 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  role-play  a Cree  conversation: 

Student  1 : Tan  ’si  kit  ’siy  ’hkason?  (Hello,  what  is  your  name?) 

Student  2:  nit  ’siy  ’hkason.  (My  name  is .) 

Student  1 : Tan  ’tahto  kitahtopiponan?  (How  old  are  you?) 
Student  2:  nitahtopiponan.  (I  am years  old.) 

• Model  questions  and  answers  for  students  to  use;  e.g., 

Q:  Kinisitohten  ci?  (Do  you  understand?) 

A:  Eha  ninisitohten.  (Yes,  I understand.) 

A:  Namoya  ninisitohten.  (No,  I do  not  understand.) 

Q:  Ninehiyawan  ci?  (Do  you  speak  Cree?) 

A:  Eha  ninehiyawan.  (Yes,  I speak  Cree.) 

A:  Namoya  ninehiyawan.  (No,  I do  not  speak  Cree.) 

A:  Ap  ’sis  ninehiyawan.  (I  only  speak  a little  Cree.) 

Q:  Kinohtewihcihin  ci?  (Do  you  want  me  to  help  you?) 

A:  Eha.  (Yes.) 

A:  Namoya.  (No.) 

Students  make  sentence  strips  of  the  questions  and  answers. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- initiate  simple  social  interaction  patterns? 

Anecdotal  Notes 

Observe  students  as  they  role-play  conversations.  Note  and  record  how  well  they  are  able  to  initiate 
simple  social  interaction  patterns  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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Community  Membership 


Community 

Membership 

: 


Strand 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtciwlmdw  (the 
Creator*). 


Cluster  Heading 

CM-l  Mother 
Earth* 


Specific 

Outcome 


CM- 1.1  relationships 
Students  will  be  able  to: 

a.  participate  in  harmonious  activities  and  experiences  related  to  Mother  Earth* 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 

• Actively  involve  students  in  various  activities  that  promote  a connection  to  Mother  Earth;*  e.g., 

- planting  - gathering 

- composting  - picking  berries 

- recycling  - gardening 

- nikamowina  (songs)  - preservation 

- conservation 

Students  may  take  a field  trip  into  the  country  and  leam  how  to  pick  berries. 

• Students  create  a poster  that  reflects  their  understanding  of  Mother  Earth.* 

• Using  the  resources  available,  expose  students  to  the  sounds  of  their  heartbeat,  a drum  song  and  a 
drum  beat.  Explain  the  relationship  between  the  heartbeat,  Mother  Earth*  and  the  drum. 

• Students  set  up  a recycling  program  at  school  with  an  older  grade  and  collect  paper  and  juice  boxes. 

SAMPLE  ASSESSMENT  STRATEGIES  I 


Focus  for  Assessment 


Do  the  students: 

- participate  in  harmonious  activities  and  experiences  related  to  Mother  Earth?* 

Journals 

Students  write  in  their  journals,  using  the  following  sentence  starter  to  demonstrate  their  understanding  of 
the  harmonious  relationship  with  Mother  Earth:* 

- I care  about  Mother  Earth*  when  I . . . 

Review  the  entries  and  discuss  with  students  other  things  they  can  do  to  live  harmoniously  with  Mother 
Earth.* 


★ discretionary  (see  further  details  on  p.  195) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimdw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand 


CM-1 .2  knowledge  of  past  and  present 


Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  convey  knowledge  of  past  and 
present  Mother  Earth* 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  participate  in  a field  trip  or  nature  walk  where  their  experiences  are  directly  connected  to 
Mother  Earth.*  Tell  a story  or  show  students  a video  about  seasonal  moves  in  the  past  because  of 
food  availability.  Students  draw  a picture  about  what  they  have  learned. 

• When  introducing  new  words,  show  how  they  are  related  to  nature.  Explain  to  students  how  many 
Cree  words  are  directly  connected  to  Mother  Earth.* 

• A Kihteyaya  (Elder)  is  invited  to  visit  the  class  to  describe  what  the  community  and  surrounding  areas 
were  like  in  the  past  and  how  they  have  changed  over  time.  After  the  visit,  students  discuss  what 
they  learned  and  write  four  simple  sentences  or  phrases  about  their  community  in  the  past. 

• Develop  a routine  of  modelling  thankfulness  at  the  beginning  of  each  class;  e.g.,  Tan  'si,  miywdsin  e 
pe  kiskinohamakosiyan.  (Hello,  it’s  good  you  came  to  school.) 

Model  a prayer  of  thanks  for  the  gift  of  life,  trees  and  nature. 


★ discretionary  (see  further  details  on  p.  195) 
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Strand 

CM-1 .2  knowledge  of  past  and  present 

Specific 

Outcome 

Students  will  be  able  to: 

a.  participate  in  activities  and  experiences  that  convey  knowledge  of  past  and  present 
Mother  Earth* 

SAMPLE  ASSESSMENT  STRATEGIES 


IS 


ggi 


•HI 


Do  the  students: 

- participate  in  activities  and  experiences  that  convey  knowledge  of  past  and  present  Mother  Earth?* 


Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  activities  and  experiences  that  convey  knowledge 
of  past  and  present  Mother  Earth*  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments 
1 or  2). 


Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  participate  in  activities  and  experiences  that  convey  knowledge  of  past  and  present  Mother  Earth. 
Offer  feedback,  encouragement  and  praise  as  needed. 


★ discretionary  (see  further  details  on  p.  195) 
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Community 

Membership 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM-l  Mother 
Earth* 


CM- 1.3  practices  and  products 
Students  will  be  able  to: 

a.  participate  in  activities,  experiences  and  practices  related  to  Mother  Earth 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  brainstorm  the  traditional  ways  of  giving  thanks  to  an  animal  for  giving  up  its  life  to  feed 
them.  Ensure  that  students  are  aware  of  the  connection.  Students  view  a video  or  look  at  pictures 
showing  how  hides  are  prepared. 

• Students  leam  the  significance  of  the  drum  and  its  relationship  to  Mother  Earth.*  They  make  a drum, 
using  various  resources  and  materials  available. 

Note:  The  drum  is  a sacred  instrument  in  Cree  culture.  Check  protocol  in  your  community  before 
making  drums  as  a craft. 

• A guest  demonstrates  making  a traditional  craft;  e.g.,  rattles,  musical  instruments  (small  drums), 
paper  crafts,  moss  bags.  Ensure  that  proper  protocol  is  used.  After  the  demonstration,  the  class 
discusses  what  they  learned  about  the  significance  of  the  craft  and  its  relationship  to  Mother  Earth  * 

• Students  review  information  on  the  running  and  collecting  of  waskwayapoy/mestan  (birch  sap).  They 
then  create  paintings  that  show  how  birch  sap  is  collected  and  used  by  the  Cree  people. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities,  experiences  and  practices  related  to  Mother  Earth? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  participate 
in  activities,  experiences  and  practices  related  to  Mother  Earth*  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


★ discretionary  (see  further  details  on  p.  195) 
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General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth/  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand  CM-1. 4 past  and  present  perspectives 

Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  reflect  past  and  present  Cree 
perspectives  related  to  Mother  Earth* 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• The  class  hosts  a small  traditional  feast  in  the  classroom.  Each  student  is  asked  to  prepare  and  bring  a 
dish  to  share.  Students  are  encouraged  to  sample  all  dishes  and  give  thanks  to  Mother  Earth*  for  the 
feast. 

• Students  review  information  on  traditional  uses  of  food  and,  using  a chart,  compare  past  practices 
with  those  of  the  present  day: 


Kayas 

Anohc 

(Past) 

(Present) 

Berries  were  dried  to 

Berries  are  frozen  to 

preserve  them. 

preserve  them. 

• During  class  discussions,  students  talk  about  how  people  in  the  past  used  animal  skins  as  material  for 
clothing;  e.g.,  buffalo,  moose.  Nowadays  people  use  fabric.  Students  leam  about  native  clothing 
design  by  native  designers,  then  design  some  clothes  on  their  own.  Provide  students  with  a blackline 
master  of  women’s  or  men’s  clothing.  Students  can  draw  the  design  onto  the  blackline  master. 

• Students  listen  to  and  participate  in  stories  and  songs  from  the  past  and  present  related  to  Mother 
Earth.* 


★ discretionary  (see  further  details  on  p.  195) 
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Strand 

Specific 

Outcome 


CM-1.4  past  and  present  perspectives 
Students  will  be  able  to: 

a.  participate  in  activities  and  experiences  that  reflect  past  and  present  ( ’ree  perspectives 


related  to  Mother  Earth* 


j SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities  and  experiences  that  reflect  past  and  present  Cree  perspectives  related  to 
Mother  Earth?* 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  activities  and  experiences  that  reflect  past  and 
present  Cree  perspectives  related  to  Mother  Earth*  (see  sample  blackline  master  in  Appendix  E: 
Observation  Checklist). 


★ discretionary  (see  further  details  on  p.  195) 
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Community 

Membership 

General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

Cluster  Heading 

CM-l  Mother 
Earth* 

Strand 

CM-l. 5 diversity 

Specific 

Students  will  be  able  to: 

Outcome 

a.  participate  in  activities  and  experiences  that  reflect  diversity  in  perspectives 

related  to  Mother  Earth* 

P SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  view  pictures  that  reflect  traditional  Metis  and  Cree  outfits  and  regalia.  Students  review  the 
vocabulary  for  colours  and  then  make  coloured  pictures  of  the  clothing. 

• Students  learn  the  different  ways  of  preparing  and  cooking  bannock,  e.g.,  fried,  cooked  on  a stick, 
open  fire,  cooked  in  an  oven,  by  viewing  pictures  or  videos.  Then  they  taste  bannock  cooked  in 
different  ways  and  indicate  which  kind  they  liked  best. 

• Students  draw  pictures  or  create  collages  that  represent  Mother  Earth.  * They  present  their  artwork  to 
the  rest  of  the  class,  explaining  why  they  used  the  images  they  did  and  what  Mother  Earth*  means  to 
them.  Students  are  encouraged  to  understand  and  respect  the  perspectives  of  their  classmates. 

• Students  listen  to  and  participate  in  stories  and  songs  from  the  past  and  present  related  to  Mother 
Earth.* 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities  and  experiences  that  reflect  diversity  in  perspectives  related  to  Mother 
Earth?* 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  participate  in  activities  and  experiences  that  reflect  diversity  in 
perspectives  related  to  Mother  Earth*  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 


★ discretionary  (see  further  details  on  p.  195) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


Strand 


CM-2.1  relationships 


Specific  Students  will  be  able  to: 

Outcome  a.  contribute  to  and  cooperate  in  activities  with  others,  and  practise  friendliness 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Before  working  together  on  a group  activity,  e.g.,  making  bannock,  yard  clean-up,  crafts,  students 
review  the  importance  of: 

- cooperating  with  others  in  one’s  group 

- listening  to  the  others  in  one’s  group 

- encouraging  other  members  of  one’s  group. 

Monitor  the  groups  to  ensure  students  are  working  well  together. 

• Students  leam  a welcome  song  and  practise  it  together.  When  a visitor  comes  to  the  class,  students 
sing  the  welcome  song  to  him  or  her. 

• Students  role-play  greetings  and  invitations  to  come  and  join  in;  e.g., 

- pepihtokwe  (come  in) 

- peapi  ota  (come  in  and  sit  here). 

• Students  create  a welcome  sign  for  the  classroom,  using  the  phrases  and  words  they  have  learned. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- contribute  to  and  cooperate  in  activities  with  others,  and  practise  friendliness? 

Informal  Observation 

Observe  students  as  they  work  in  groups.  Make  mental  notes  of  the  extent  to  which  students  are  able  to 
contribute  to  and  cooperate  in  activities  with  others,  and  practise  friendliness.  Offer  feedback, 
encouragement  and  praise  as  needed. 


★ discretionary  (see  further  details  on  p.  195) 
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General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


Strand 

Specific 

Outcome 


CM-2. 2 knowledge  of  past  and  present 
Students  will  be  able  to: 

a.  explore  a past  and  present  Cree  community;  e.g.,  their  people,  practices, 
products,  beliefs 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students,  with  teacher  assistance,  research  historical  and  contemporary  Cree  culture,  then  draw 
pictures  of  the  past  and  present  and  label  the  pictures. 

• Students  look  at  pictures  of  Cree  communities  of  the  past  and  present,  and  create  a collage  of  life  in  a 
Cree  community. 

• In  a sharing  circle,  students  compare  handmade  items  with  mass-produced  items;  e.g.,  clothing 
(brand-name  sneakers  versus  hand-beaded  moccasins),  foods  (dried  meat  versus  hamburgers  from 
fast-food  restaurants).  Encourage  students  to  see  the  value  of  handmade  items  and  understand  that 
mass-produced  items  have  little  cultural  value. 


1 SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  a past  and  present  Cree  community? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  explore  a past  and  present  Cree  community.  Offer  feedback,  encouragement  and  praise  as  needed. 


★ discretionary  (see  further  details  on  p.  195) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamaxvi  Ohtdwlmaw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


Strand 


CM-2. 3 practices  and  products 


Specific  Students  will  be  able  to: 

Outcome  a.  observe,  understand  and  participate  in  family  and/or  school  Cree  cultural 
experiences,  practices  and  activities 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  listen  to  nikamowina  (songs)  and  acimowina  (stories)  that  illustrate  Cree  cultural  practices 
and  activities.  The  class  discusses  what  they  learned  from  the  songs  and  stories  and  students  write 
personal  responses  in  their  journals. 

• Students  are  introduced  to  information  on  various  nimihitowina  (dances)  and  watch  a video  of  the 
dances  being  performed.  Explain  the  cultural  significance  of  each  dance  and  when  it  would  be 
performed.  Students,  with  teacher  assistance,  try  out  the  dances  for  themselves. 

• Students  attend  a powwow  or  community  event  that  promotes  Cree  culture  and  language. 


★ discretionary  (see  further  details  on  p.  195) 
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Strand 

CM-2.3  practices  and  products 

Specific 

Outcome 

Students  will  be  able  to: 

a.  observe,  understand  and  participate  in  family  and/or  school  Cree  cultural 
experiences,  practices  and  activities 

5 SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe,  understand  and  participate  in  family  and/or  school  Cree  cultural  experiences,  practices  and 
activities? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  observe,  understand  and  participate  in  family  and/or  school  Cree 
cultural  experiences,  practices  and  activities  (see  sample  blackline  master  in  Appendix  E:  Checklist  and 
Comments  1 or  2). 

Journals 

Students  write  in  their  journals  about  what  they  have  learned  by  listening,  participating  in  and  observing 
cultural  activities: 

- I learned  that , so  that  I can . 

- I can  tell  the  others  about and . 

- I want  to  find  out  more  about  because 
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General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimdw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


Strand 


CM-2. 4 past  and  present  perspectives 


Specific  Students  will  be  able  to: 

Outcome  a.  observe  and  participate  in  activities,  experiences  and  product  development  that 
reflect  the  past  and  present;  and  explore  change 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  explore  the  past  and  leam  what  types  of  food  were  dried  and  why;  e.g.,  moose  meat. 

• Students  listen  to  acimowina  (stories)  from  the  past,  then  work  in  groups  to  draw  a picture  of  one  part 
they  enjoyed. 

• Students  review  information  on  traditional  methods  of  making  jerky  compared  with  contemporary 
factory  methods.  They  discuss  the  two  methods.  With  teacher  assistance,  students  fill  in  a chart  that 
compares  traditional  jerky-making  techniques  with  those  of  a factory. 

[ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe  and  participate  in  activities,  experiences  and  product  development  that  reflect  the  past  and 
present;  and  explore  change? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  arc 
able  to  observe  and  participate  in  activities,  experiences  and  product  development  that  reflect  the  past  and 
present;  and  explore  change.  Offer  feedback,  encouragement  and  praise  as  needed. 


★ discretionary  (see  further  details  on  p.  195) 
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H General  Outcome  Cluster  Heading 

K Students  will  live  wawetinahk  (peacefully)  CM-2  others 

i ' 1 WmB  with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimaw  (the 


Strand 

CM-2.5  diversity 

Specific 

Outcome 

L 1 

Students  will  be  able  to: 

a.  identify  the  unique  qualities  of  others;  e.g.,  family 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  create  portraits  of  themselves.  Create  a photograph  gallery  of  their  pictures.  Students  look 
at  the  photographs  and  observe  the  unique  qualities  and  talents  of  their  classmates.  Then  students,  in 
a circle,  talk  about  a unique  quality  of  another  student;  e.g.,  Mary  miyosiw.  (Mary  is  pretty.) 

• Students  sing  the  song  Napesis  Niya,  Iskwesis  Niya  (I’m  a Boy,  I’m  a Girl). 

• Students  trace  each  other’s  outlines  (body  tracing)  on  large  pieces  of  paper.  They  then  fill  in  the 
outlines  with  adjectives  and  phrases  that  describe  them;  i.e.,  apisisiw  awa  (she  is  tiny)  and  misikitiw 
awa  (she  is  taller).  Put  the  tracings  on  the  wall  and  the  class  discusses  the  different  qualities  of  each 
student. 

• Students  create  a sentence  describing  a positive  quality  of  the  classmate  to  their  left,  the  classmate  to 
their  right,  the  classmate  in  front  of  them  and  the  classmate  behind  them.  Students  share  their 
sentences  with  the  rest  of  the  class.  Put  the  sentences  in  a booklet  for  everyone  to  see. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  the  unique  qualities  of  others? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activities.  Make  mental  notes  of  the  extent  to  which  students 
are  able  to  identify  the  unique  qualities  of  others.  Offer  feedback,  encouragement  and  praise  as  needed. 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  identify  the  unique  qualities  of 
others. 


★ discretionary  (see  further  details  on  p.  195) 
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General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand 

Specific 

Outcome 


CM-3.1  relationships 
Students  will  be  able  to: 

a.  express  their  own  concept  of  themselves,  and  extend  that  understanding  to 
include  new  ideas  and  perspectives;  e.g.,  home  and  school 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  draw  pictures  of  themselves  and  their  family  members.  Each  picture  is  labelled,  in  Crcc. 
with  the  name  of  the  person  and  his  or  her  relationship  to  the  student.  Students  present  the  pictures  to 
their  group  or  others  in  the  class. 

• Students  make  flip  books  and  keep  adding  verbs  to  describe  themselves  as  the  year  progresses. 

• Students  make  a diorama  where  they  have  a picture  of  themselves  and  of  things  they  like  to  do. 

• Students  review  various  adjectives  about  feelings  in  Cree  and  create  sentences  based  on  the  model: 

- I am  sad  when  . . . 

- Iam  happy  when  . . . 

- I am  angry  when  . . . 

Revisit  this  activity  several  times,  asking  students  to  come  up  with  new  examples  for  each  feeling 
adjective. 

• Over  the  school  year,  students  develop  and  add  to  a Nitacimowasinahikan  (Book  about  Me).  In  the 
book,  students  write  information  in  Cree;  e.g., 

- height,  weight,  shoe  size,  hair  colour 

- favourite  hobbies  and  pastimes 

- talents  and  accomplishments. 

• Students,  with  teacher  assistance,  create  a class  calendar  or  yearbook  in  Cree. 


★ discretionary  (see  further  details  on  p.  195) 
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Strand 

CM-3.1  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  express  their  own  concept  of  themselves,  and  extend  that  understanding  to  include 
new  ideas  and  perspectives;  e.g.,  home  and  school 

[ SAMPLE  ASSESSMENT  STRATEGIES  \ 


Focus  for  Assessment 


Do  the  students: 

- express  their  own  concept  of  themselves,  and  extend  that  understanding  to  include  new  ideas  and 
perspectives? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  express  their  own  concept  of  themselves,  and  extend  that 
understanding  to  include  new  ideas  and  perspectives  (see  sample  blackline  master  in  Appendix  E: 
Checklist  and  Comments  1 or  2). 

Portfolios 

Collect  samples  of  students’  work  to  assess  their  ability  to  express  their  own  concepts  of  themselves. 
Determine  if  they  are  able  to: 

- extend  the  understanding  of  self-concept  to  include  new  ideas  and  perspectives 

- draw  on  their  prior  knowledge  to  help  them  grasp  new  concepts. 

Provide  feedback  on  a continuous  basis. 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  express  their  own  concept  of 
themselves,  and  extend  that  understanding  to  include  new  ideas  and  perspectives. 
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General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand 


CM-3. 2 knowledge  of  past  and  present 


Specific  Students  will  be  able  to: 

Outcome  a.  explore  kinship  and  community 


J SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  share  photographs  or  special  objects  about  themselves  and  their  families  in  a Show  and  Tell. 
They  then  write  a journal  entry  using  as  many  Cree  words  as  possible  about  one  of  the  presentations 
another  student  has  made. 

• Students  introduce  their  family  members  to  the  teacher  at  Meet-the-Teacher  night,  in  Cree,  using  such 
expressions  as  Nikawiy  awa.  (This  is  my  mom.)  and  Nohtawiy  awa.  (This  is  my  dad.). 

• Students  complete  a kinship  chart  with  help  from  their  parents. 

• Create  three  circles  labelled  Kiskinohamdtow  ’kamikohk  (At  School),  Nikinahk  (At  Home)  and 
Nitihtdwindhk/Namehtawinahk  or  Nitaskinahk/Nitipahaskaninahk  (In  the  Community).  Students 
paste  related  pictures,  words  and  phrases  in  the  circles. 


• Students  create  a series  of  paper  people  (see  Appendix  D,  BLM2).  They  use  the  paper  people  to 
create  dialogues  and  oral  interactions. 


★ discretionary  (see  further  details  on  p.  195) 
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Strand 

CM-3.2  knowledge  of  past  and  present 

Specific 

Outcome 

Students  will  be  able  to: 
a.  explore  kinship  and  community 

[ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  kinship  and  community? 

Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  the  students  before  they  begin  the  activity.  Use 
the  rating  scale  to  assess  how  well  students  are  able  to  explore  kinship  and  community  (see  sample 
blackline  master  in  Appendix  E:  Rating  Scale  1,  2 or  3). 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawlmaw  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand 


CM-3. 3 practices  and  products 


Specific  Students  will  be  able  to: 

Outcome  a.  observe  and  participate  in  Cree  cultural  experiences,  practices  and  activities 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• The  class  reviews  the  significance  and  meaning  behind  miyahkasikewin  (smudging  or  cleansing). 
Students  participate  in  or  observe  miyahkasikewin  in  the  school  or  Cree  community. 

• Students  view  and  participate  in  various  Cree  cultural  experiences,  such  as  smudging,  a sharing  circle, 
listening  to  Kihteyayak  (Elders),  watching  powwows  or  dances  and  listening  to  Cree  music  and 
drummers.  After  experiencing  the  cultural  practice  or  activity,  students  do  various  response 
activities,  such  as  creating  artwork,  writing  in  journals  or  discussing  the  experience  in  a sharing 
circle. 

• Students  listen  to  Cree  music  and  drumming.  They  then  read  a story  or  oral  narrative  aloud  and  use 
music  and  drumming  to  emphasize  the  action  of  the  story. 


' SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- observe  and  participate  in  Cree  cultural  experiences,  practices  and  activities? 

Peer-assessment  Checklist 

Collaboratively  create  an  outcome-based  peer-assessment  checklist  with  the  students  before  they  begin 
the  activity.  Students  use  the  checklist  to  determine  if  their  peers  are  able  to  observe  and  participate  in 
Cree  cultural  experiences,  practices  and  activities  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 

Journals 

Students  reflect  in  their  journals  following  the  activity: 

- I worked  with today  and  I feel . 

- A goal  for  my  next  piece  of  work  is . 


★ discretionary  (see  further  details  on  p.  195) 
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General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

Cluster  Heading 

CM-3  themselves 

Ms  M 
wJKUmi 

wm 

Plv 

Strand 

Specific 

Outcome 


CM-3.4  past  and  present  perspectives 
Students  will  be  able  to: 

express  their  own  understanding  of  themselves,  their  family  and  their 
community;  and  explore  others’  perceptions 


a. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Lead  the  class  in  a daily  writing  experience  using  a language  experience  chart.  Students  share  their 
ideas  as  the  teacher  records  them  on  the  chart,  e.g.,  Kayla  ayawew  mimosa.  (Kayla  has  a cat.).  They 
focus  on  third  person  storytelling. 

• Students  create  a survey  to  collect  the  preferences  of  other  students  in  the  class  on  topics  such  as 
food,  books,  stories,  movies,  pets,  colours  and  weather.  Students  take  turns  asking  each  other 
questions  and  collecting  answers.  The  information  is  then  used  to  create  a class  chart  of  students’ 
preferences. 

• Students  divide  into  pairs  and  interview  one  another,  asking  questions  such  as: 

- Where  were  you  bom? 

- How  old  are  you? 

- Who  do  you  live  with? 

- What  do  you  like  to  do? 

- What  is  your  favourite  subject  in  school? 

Students  then  orally  introduce  their  partners  to  the  rest  of  the  class. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- express  their  own  understanding  of  themselves,  their  family  and  their  community;  and  explore  others’ 
perceptions? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  express 
their  own  understanding  of  themselves,  their  family  and  their  community;  and  explore  others’  perceptions 
(see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


★ discretionary  (see  further  details  on  p.  195) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand 


CM-3. 5 diversity 


Specific  Students  will  be  able  to: 

Outcome  a.  identify  and  celebrate  unique  characteristics  of  family  and  community 


J SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Discuss  with  the  students  the  role  of  community  helpers.  Students  prepare  a picture  book  of  their 
school  or  local  community;  e.g.,  okimahkan  (chief),  simakanis  (police),  maskihkiwiniw  (doctor). 
maskihkiwiskwew  (nurse). 

• Students  identify  special  cultural  skills  and  talents  possessed  by  members  of  their  families,  such  as 
cooking,  tanning  and  storytelling.  They  share  this  information  in  a sharing  circle. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  celebrate  unique  characteristics  of  family  and  community? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  and  celebrate  unique  characteristics  of  family  and 
community  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 


★ discretionary  (see  further  details  on  p.  195) 
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Strategies 


Strategies 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  know  and  use  various  strategies 
to  maximize  the  effectiveness  of  learning  and 
communication. 


Cluster  Heading 

S-l  language 
learning 


S-l.l  language  learning 


Students  will  be  able  to: 

a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  language  learning 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Post  various  language  patterns  used  in  Cree  that  demonstrate  action,  commands  and  possessions 
around  the  classroom.  Students  are  encouraged  to  use  these  patterns  to  help  them  formulate 
sentences. 

_ Yii n/e yan\  ni n/e — man\  ni — aw/e — ak  (action) 

- k;  — tan  (commands) 

- ni — (a)/ni — im(ak)  (possession — plural,  inanimate,  animate). 

• Students  make  personal  dictionaries  using  illustrations  and  words  from  vocabulary  covered  in  class. 

• Students  are  given  stickers  of  different  colours.  While  listening  to  the  song  “Colours,”  they  use  the 
stickers  to  show  the  order  that  the  colours  appear  in  the  song. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  simple  strategies,  with  guidance,  to  enhance  language  learning? 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  use  a variety  of  simple 
strategies,  with  guidance,  to  enhance  language  learning  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  language  learning.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Strategies 


General  Outcome  Cluster  Heading 

Students  will  know  and  use  various  strategies  S-2  language  use 

to  maximize  the  effectiveness  of  learning  and 

communication. 


Strand 

Specific 

Outcome 


S-2.1  language  use 
Students  will  be  able  to: 

a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  language  use 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  use  familiar  repetitive  patterns  from  nikamowina  (songs),  acimowina  (stories)  and  rhymes  as 
a model.  They  say  some  of  these  patterns  orally. 

• Students  review  verbs,  nouns  and  pronouns.  They  are  encouraged  to  use  a personal  pronoun  and  the 
root  verb  or  noun  if  they  cannot  remember  how  to  formulate  a sentence;  e.g., 

niya  miciso  = nimicison  (I  eat);  kiya  miciso  — kimicison  (you  eat);  wiya  miciso  = wimiciso  (he/she 
eats). 

• As  students  observe,  use  gestures,  intonation  and  visual  supports  to  aid  comprehension  when  showing 
a video  or  reading  a Cree  story. 

• Students  use  webs  to  brainstorm  ideas.  Webs  are  also  used  to  show  the  relationship  of  ideas  or 
things;  e.g.,  people  who  are  important  to  me. 

• Students  share  ideas  and  information  in  a sharing  circle  on  various  topics;  e.g.,  pastimes  or  hobbies, 
opinions  on  a story,  ideas  for  a school  event. 

• Students  use  a message  board  created  for  the  class,  where  they  can  post  messages  or  notes  in  Cree  for 
one  another.  Write  notes  to  individual  students  on  a regular  basis. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  simple  strategies,  with  guidance,  to  enhance  language  use? 

Conferences 

Ask  students  to: 

- describe  one  strategy  that  helped  them  to  leam  the  language 

- describe  areas  they  would  like  to  improve  on 

- explain  the  following: 

- I am  like because . 

- I know  how feels  because . 

Review  the  data  and  plan  for  instruction  accordingly. 
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General  Outcome 

Cluster  Heading 

Students  will  know  and  use  various  strategies 

S-3  cultural 

wFJk 

Strategies 

to  maximize  the  effectiveness  of  learning  and 
communication. 

learning 

i^l 

Strand 


S-3.1  cultural  learning 


Specific  Students  will  be  able  to: 

Outcome  a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  cultural  learning 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  leam  how  to  sit  appropriately  in  a circle  for  any  community  ceremony  or  celebration.  The 
girls  watch  older  women  and  follow  their  actions. 

• Students  in  a sharing  circle  leam  that  movement  is  always  to  the  left  of  the  person  and  should  start  in 
the  direction  of  the  east.  When  a person  is  talking  within  the  circle,  others  are  to  be  quiet  and  listen 
to  show  respect.  When  they  are  finished  talking,  they  say  ekosi  (that’s  it).  Guide  the  movement  by 
using  eye  contact  and  nodding  the  head  to  signal  to  students  that  they  are  next.  Students  should  listen 
for  ekosi  kiy  ’ekwa  (that’s  it  and  you  now). 

• After  learning  about  foods  and  different  vocabulary  words  and  phrases  related  to  food,  the  class 
re-creates  a small  feast.  Explain  that  boys  traditionally  serve  the  food.  The  boys  then  practise 
serving  food  in  a traditional  manner. 

• Students  use  role-play  and  drama  to  express  what  they  know  and  have  learned  about  Cree  cultural 
products  and  practices  of  the  past  and  present. 

• Students  leam  the  sound-symbol  system  to  aid  reading  comprehension;  e.g., 

- nipiy  (water) 

- nipiy  (leaf). 

• Students  observe  and  reflect  as  Kihteyayak  (Elders)  and  other  people  from  the  community  visit  the 
class  and  share  their  knowledge  and  experiences  on  a variety  of  topics. 

• Students  are  given  opportunities,  whenever  possible,  to  experience  cultural  products  and  practices 
first  hand;  e.g.,  baking  bannock,  picking  berries,  watching  a ceremony  or  celebration,  doing 
beadwork. 


272  / Grade  2 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Strand 


S-3.1  cultural  learning 


Specific  Students  will  be  able  to: 

Outcome  a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  cultural  learning 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  simple  strategies,  with  guidance,  to  enhance  cultural  learning? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a variety  of  simple  strategies,  with  guidance,  to  enhance 
cultural  learning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Genera!  Outcome 

Cluster  Heading 

. rrj 

Students  will  know  and  use  various  strategies 

S-4  general 

Strategies 

to  maximize  the  effectiveness  of  learning  and 
communication. 

learning 

Strand 


S-4. 1 general  learning 


Specific  Students  will  be  able  to: 

Outcome  a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  general  learning 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  are  encouraged  to  retell,  in  their  own  words,  any  acimowina  (stories)  or  atayohkewina 
(legends).  For  students,  this  practice  confirms  and  reinforces  the  importance  and  significance  of 
storytelling  and  how  important  it  is  within  Cree  culture  to  remember  how  a story  is  told. 

• Students  listen  to  acimowina , atayohkewina  ahpo  nikomowina  (stories,  legends  or  songs).  Then  they 
select  a favourite  part  and  draw  a picture  to  demonstrate  their  understanding  of  the  story. 

• Students  play  with  language  in  various  ways;  e.g.,  playing  with  sound  and  intonation,  creating  poetry 
and  rhymes,  creating  riddles  and  jokes. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  simple  strategies,  with  guidance,  to  enhance  general  learning? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a variety  of  simple  strategies,  with  guidance,  to  enhance 
general  learning  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Grade  3 Level  Samples 

Applications 276 

Language  Competence 299 

Community  Membership 332 

Strategies 354 

General  Outcomes 


General  outcomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  arc 
expected  to  achieve  in  the  course  of  their  language  learning  experience.  Four  general  outcomes  serve  as 
the  foundation  for  the  program  of  studies. 


Strategies 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness 
of  learning  and  communication. 

S-l  language  learning 
S-2  language  use 

S— 4 general  learning 


Applications 

Students  will  use  Cree  in  a variety  of  community 
and  school  situations  and  for  a variety  of 
purposes. 

A-l  to  share  information 

A-2  to  express  emotions  and  personal  perspectives 
to  get  things  done 

to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the 
world  Language 

for  imaginative  purposes  and  Competence 

personal  enj  oyment 

Students  will  be  effective,  competent  and  ' 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak) 

LC-1  attend  to  the  form  of  the  language 
LC-2  interpret  and  produce  oral  texts 
LC-3  interpret  and  produce  written  and 
visual  texts 

LC-4  apply  knowledge  of  the 
sociocultural  context 


Note:  Atiht  ohi  isiheikewina  poko  okiskinohamakewak  ta  apacihtacik  (tapiskoc  miyahkasikewin)  ekwa  Kihteyayak  ta 

mamisitotaheik.  (Some  of  the  activities,  such  as  smudging,  require  extreme  care,  caution  and  sensitivity  on  the  part  of  the 
teacher.  Teachers  should  consult  Elders  in  their  local  community  regarding  traditional  practices.) 

★ discretionary — The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  this  guide.  In  order  to  teach  the 
outcomes  in  this  section,  communities  may  choose  to  use  these  terms  or  other  related  terms  acceptable  to  them;  e.g.,  nature,  the 
environment. 
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Applications 


General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-l  to  share 

A i 

Applications 

community  and  school  situations  and  for  a 
variety  of  purposes. 

information 

Strand 

A-l.l  share  factual  information 

Specific 

Outcome 

Students  will  be  able  to: 
a.  describe  people,  places  and  things 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  form  two  circles.  The  students  in  the  inside  circle  face  out  and  the  students  in  the  outside 
circle  face  in.  Say  pimohtek,  pimohtek,  pimohtek,  naki  (walk,  walk,  walk,  stop).  Touch  a student  in 
the  outer  circle  on  the  shoulder  and  that  student  asks  question.  Students  in  the  inner  circle  respond  to 
the  question.  Once  they  have  finished,  repeat  the  process. 

- Tan  ’si  kitisiyihkason?  (Hello,  what  is  your  name?) 

- nitisiyihkason.  (My  name  is .) 

- Tan  ’tahto  kitahtopiponan?  (How  old  are  you?) 

- nitahtopiponan.  (I  am years  old.) 

- Tan  ’te  ohci  kiya?  (Where  are  you  from?) 

- Niya ohci.  (I  am  from .) 

- Tan  ’si  isihkasowak  kinekihikwak?  (What  are  your  parents’  names?) 

- Nikawiy ekwa  nohtawiy . (My  mother’s  name  is  and  my  father’s  name  is 

•) 

• Students  refer  to  weather  terms  posted  on  the  wall.  They  ask  each  other,  Tan  ’si  isi  kisikaw?  (How  is 
the  weather?)  and  take  turns  describing  the  weather  conditions  as  part  of  their  daily  routine. 

• Write  words  related  to  a particular  lexical  field  on  the  board.  Students  are  divided  into  two  teams. 
One  person  from  each  team  goes  to  the  board.  Call  out  one  of  the  words  on  the  board  and  students 
must  correctly  circle  that  word.  Possible  lexical  fields  include: 

- kisikawa  (days  of  the  week) 

- tan  ’si  isiwepahk  (weather  words) 

- akihtasiwina  (numbers) 

- tahto  tipahikan/tipahikan  (clock  time). 

• Students  are  shown  photographs  of  places  around  their  community  and  must  come  up  with  as  many 
adjectives  to  describe  each  place  as  they  can.  Write  the  adjectives  on  a piece  of  paper  and  post  them 
with  the  photographs;  e.g., 

- ispatinaw  (hill) 

- wayatinaw  (valley) 

- akamihk  (across  the  river/lake). 
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Strand 


A-l.l  share  factual  information 

Specific  Students  will  be  able  to: 

Outcome  a.  describe  people,  places  and  things 


' SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- describe  people,  places  and  things? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  describe  people,  places  and  things  (see  sample  blackline  master 
in  Appendix  E:  Observation  Checklist). 
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Applications 

General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 

Cluster  Heading 

A-2  to  express 
emotions  and 
personal 
perspectives 

Strand  ; A— 2.1  share  ideas,  thoughts,  preferences 


Specific 

Outcome 


Students  will  be  able  to: 

a.  express  a personal  response  to  a variety  of  situations 

b.  acknowledge  the  ideas,  thoughts  and  preferences  of  others 


-L 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  J 

• After  reviewing  vocabulary  for  food,  students  draw  and  label  three  kinds  of  food  they  like  to  eat. 
They  discuss  their  choices  with  a partner. 

• Students  use  a template  to  make  a thank-you  card  for  a guest  speaker.  They  fill  in  the  blanks  and 
draw  a picture  of  the  information  the  guest  speaker/visitor/Aj/tteyaya  (Elder)  presented. 


Picture 

Name  of  visitor: 

- Kinanaskoitin  ekipetahkohteyan.  (I  thank  you 

for  coming.) 

- Niyanan  kiskinohamatowikamikohk  ohci. 

(We  are  from  the  school.) 

- Ekosi.  (Goodbye.) 

- Ay  hi.  (Thank  you.) 

Name  of  student: 

• Take  a walk  in  an  outdoor  environment  with  the  students.  Instruct  the  students  to  close  their  eyes  and 
touch  items;  e.g.,  leaves,  grass,  rocks,  bark.  Students  then  sit  in  a circle  and  discuss  what  they  felt 
when  they  touched  an  item;  e.g.,  was  it  soft,  hard,  warm,  rough,  smooth? 

• Students  are  introduced  to  concepts  such  as  nimiywehtenk  (I  like)  when  they  are  showing  respect  to 
Kihteyayak  (Elders)  and/or  peers.  They  are  given  a variety  of  situations  in  which  they  express 
desirable  behaviours.  Students  pick  happy  faces  for  desirable  behaviours. 

• With  students,  come  up  with  simple  questions.  Then  write  the  questions  on  a circle  that  has  a spinner 
attached  to  it.  Students  take  turns  spinning  and  asking  a question  of  another  student  of  their  choice. 
The  chosen  student  answers  the  question,  then  spins  and  asks  a question  of  another  student. 
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Strand 


A-2.1 


share  ideas,  thoughts,  preferences 


Specific  Students  will  be  able  to: 

Outcome  a.  express  a personal  response  to  a variety  of  situations 

b.  acknowledge  the  ideas,  thoughts  and  preferences  of  others 


[sample  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- express  a personal  response  to  a variety  of  situations? 

- acknowledge  the  ideas,  thoughts  and  preferences  of  others? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activities.  Make  informal  observations  of  the  extent  to  which 
students  are  able  to  express  a personal  response  to  a variety  of  situations  and  acknowledge  the  ideas, 
thoughts  and  preferences  of  others.  Offer  feedback,  encouragement  and  praise  as  needed. 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-2  to  express 
emotions  and 
personal 
perspectives 


Strand  A-2. 2 share  emotions,  feelings 


Specific  Students  will  be  able  to: 

Outcome  a.  express  and  respond  to  a variety  of  emotions  and  feelings 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 


• Students  refer  to  a list  of  words  dealing  with  emotions  or  feelings;  e.g., 

- sakih  (love  him/her) 

- kamwatisi  (to  be  quiet) 

- koskweyita  (to  be  startled) 

- sekisih  (to  be  fearful) 

- kostaci  (to  be  scared) 

- miyweyihta  (to  be  happy). 

• Once  they  become  familiar  with  the  words,  students  make  little  cards  with  the  words  written  on  one 
side  and  a picture  showing  the  emotion  on  the  other.  Ask  students  questions  such  as: 

- Tan  ’si  kit  ’tamahcihon  kispin  awiyak  ehakosit?  (How  do  you  feel  when  someone  is  ill?) 

- Tan  ’si  kit  'tamahcihon  kispin  atim  ewiyoyot?  (How  do  you  feel  when  a dog  howls?) 

Each  student  holds  up  his  or  her  card  and  says  the  Cree  word  for  his  or  her  picture. 

• The  class  reviews  a list  of  vocabulary  for  weather.  With  the  help  of  kispin  (if),  students  say, 

- Nimiyweyihten.  (I  am  happy.) 

- Ahpo  (or)  Namoya  nimiyweyihten.  (I  am  not  happy.) 

- Kispin  esakastek  nimiyweyihten.  (When  it’s  sunrise,  I am  happy.) 

- Kispin  ekisik  namoya  nimiyweyihten.  (If  it  is  cold,  I am  not  happy.) 

Students  then  create  little  weather  cards  and  say  a sentences.  They  can  refer  to  the  cards  when  they 
say  the  sentences.  The  sentences  should  describe  how  they  feel  about  the  weather  of  the  day;  e.g., 

- esakastek  (rising  sun) 

- pisim  (sun) 

- epahkisimok  (setting  sun). 

• Students  draw  pictures  of  faces  expressing  different  emotions,  such  as  happiness,  sadness,  surprise, 
fear,  anger. 


Nipikweyihten. 
(I  am  sad.) 


Nimiyweyihten. 
(I  am  happy.) 
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Strand 


A-2.2  share  emotions,  feelings 


Specific  Students  will  be  able  to: 

Outcome  a.  express  and  respond  to  a variety  of  emotions  and  feelings 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- express  and  respond  to  a variety  of  emotions  and  feelings? 


Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  arc  able  to  express 
and  respond  to  a variety  of  emotions  and  feelings  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand  | A— 3.1  guide  actions  of  others 
Specific  Students  will  be  able  to: 

Outcome  a.  make  and  respond  to  a variety  of  simple  requests 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  use  basic  expressions  that  have  been  posted  in  the  classroom,  such  as  those  listed  below. 
Students  refer  to  these  expressions  when  making  requests  or  giving  instructions. 

- kahki-  ci  (should/may/can) 

- Kihkiwicihitin  ci?  (Can  I help  you?) 

- Ni  kahkiy  ci  ayamihcikan?  (Can  I read?) 

- Ni  kahkiy  ci  n ’taw  minihkwan  nipiy?  (Can  I get  a drink  of  water?) 

- Ki  nohte  wicimetawemin  ci?  (Do  you  want  to  play  with  me?) 

- Ki  nohte  wicinikamomin  ci?  (Do  you  want  to  sing  with  me?) 

• Students  look  at  different  types  of  sentence  starters  posted  on  the  board,  with  a blank  where  the  root 
verbs  are.  They  can  fill  the  blanks  with  any  action  verb  they  know  when  they  need  to  respond  to  a 
request;  e.g., 

- Kawicihitin.  (I  will  help  you.) 

- Ni  ka  ayamihcikan.  (I  will  read.) 

- Kawicimetawemitin.  (I  will  play  with  you.) 

- Ki  wicinikamomitin.  (I  want  to  sing  with  you.) 

Students  post  these  sentences  on  the  wall  and  use  them  as  reference  when  making  a statement 
beginning  with  “I  will.” 

• As  part  of  the  class  routine,  students  respond  to  requests  such  as: 

- Mahtesa/Mahti  nitohta.  (Please  listen.) 

- Mahtesa/Mahti  itwe.  (Please  say  it.) 

• Go  around  the  classroom  and  ask  for  various  objects  from  different  students.  Place  these  objects  at 
the  front  of  the  classroom  and  ask  students: 

- Kikway  oma/anima?  / Kikway  awa/ana?  (What  is  this/that?) 

- Awina  awa?  / Kikway  oma?  (Who  is  this?/What  is  this?) 

Students  respond  in  complete  sentences.  As  an  extension,  students  could  use  possessive  or 
descriptive  verbs. 
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Strand 


A-3. 1 guide  actions  of  others 


Specific  Students  will  be  able  to: 

Outcome  a.  make  and  respond  to  a variety  of  simple  requests 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- make  and  respond  to  a variety  of  simple  requests? 

Self-assessment  Rating  Scale 

Create  an  outcome -based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  make  and  respond  to  a variety 
of  simple  requests  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3)  Grade  3 / 283 

©Alberta  Education,  Alberta,  Canada  2009 


Genera!  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-3  to  get  things 

Applications 

community  and  school  situations  and  for  a 
variety  of  purposes. 

done 

Strand 

A-3. 2 state  personal  actions 

Specific 

Students  will  be  able  to: 

Outcome 

a.  express  a wish  or  a desire  to  so  something 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 

• A student  mimes  actions  introduced  by  the  teacher.  The  class  must  guess  the  action.  The  student 
who  has  mimed  the  action  must  then  conjugate  the  action;  e.g., 

- Masinaha.  (You  write.)  (command) 

- Nimasinahen.  (I  write.) 

- Kimasinahen.  (You  write.)  (statement). 

• With  the  use  of  a map  of  the  local  area  or  of  the  province,  students  work  together  to  develop  a written 
list  of  trips  or  vacations;  e.g.,  to  a local  camping  area,  to  Calgary,  to  Edmonton,  to  a lake.  Have 
students  write  down  all  the  activities  they  would  like  to  do  on  that  trip,  such  as: 

- Ninohtekwdskwepicikan.  (I  would  like  to  fish.) 

- Ninohtepapdmiskdn.  (I  would  like  to  canoe.) 

- Ninohtepapdmohtan.  (I  would  like  to  walk  around.) 

Write  students’  responses  on  the  board. 

• Students  go  through: 

- Ninohtenihtdnehiyawdn.  (I  want  to  speak  Cree.) 

- Ninohtenihtdhayamihcikdn.  (I  want  to  read  well.) 

- Ninohtenihtdwicihaw  awiyak.  (I  want  to  help  someone.) 

- Ninihtdnikamon.  (I  sing  well.) 

- Ninihtdsoniskwdtahikan.  (I  skate  well.) 

Then  they  use  these  phrases  to  converse  with  others. 
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Strand 


A-3.2  state  personal  actions 


Specific  Students  will  be  able  to: 

Outcome  a.  express  a wish  or  a desire  to  do  something 


[sample  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- express  a wish  or  a desire  to  do  something? 

Conferences 

Meet  with  students  to  reinforce  the  skills  for  expressing  a wish  or  a desire  to  do  something. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  express  a 
wish  or  a desire  to  do  something  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand  A-3. 3 manage  group  actions 


Specific  Students  will  be  able  to: 

Outcome  a.  suggest,  initiate  or  direct  action  in  group  activities 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  are  provided  with  maps  of  their  city  or  of  a Cree-speaking  community.  They  work  in 
partners  to  give  each  other  directions  to  a particular  destination;  e.g., 

- itohte  ote  kiwetinohk  (go  north) 

- itohte  ote  sakastenohk  (go  east) 

- itohte  ote  apihtakisikanohk  (go  south) 

- itohte  ote  pahk  ’simotahk  (go  west). 

• Provide  students  with  a maze.  They  listen  to  the  teacher’s  instructions  so  that  they  can  correctly 
move  through  the  maze;  e.g.,  wicih  awa  ’iskwesis  kakiwet  (help  this  girl  find  her  home). 

• The  class  arranges  chairs  in  a musical  chair  formation.  Students  sit  down  on  the  chairs  while  one 
student  remains  standing.  This  student  directs  the  game  and  starts  by  saying  nipawik  (everyone 
stand).  He  or  she  then  repeatedly  says  pimohtek  (everyone  walk),  pimohtek,  pimohtek,  pimohtek,  and 
then  apik  (everyone  sit).  One  student  will  be  left  standing  and  one  chair  is  removed  each  time.  The 
whole  process  repeats  itself  until  one  person  is  left. 

• Students  review  directions  (left,  right,  up  and  down)  before  playing  a game  similar  to  Pin  the  Tail  on 
the  Donkey.  Draw  the  outline  of  a face  on  the  board.  One  student  comes  to  the  board  and  is 
blindfolded.  Name  a part  of  the  face;  e.g.,  miskisik  (eye),  paswakan  (nose),  miton  (lip).  The  class 
gives  directions  as  to  where  to  draw  the  feature  on  the  face.  The  blindfolded  student  listens  to  the 
directions  and  puts  the  body  part  on  the  face.  Students  can  use  the  following  words: 

- ispimihk  (up) 

- capasis  (down) 

- namahtinihk/namaciniskihk  (left) 

- kihciniskihk  (right). 

Face  parts  could  also  be  made  by  the  teacher  and  stuck  to  the  face  outline  with  tape  or  a magnet.  As 
an  extension,  the  game  could  be  played  with  a map  of  the  school  and  different  buildings  or 
landmarks. 
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Strand 


A-3.3  manage  group  actions 


Specific  Students  will  be  able  to: 

Outcome  a.  suggest,  initiate  or  direct  action  in  group  activities 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- suggest,  initiate  or  direct  action  in  group  activities? 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  suggest,  initiate  or  direct  action 
in  group  activities  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 
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Applications 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


A-A.l  manage  personal  relationships 

Students  will  be  able  to: 
a.  identify  kinship  relationships 


Cluster  Heading 

A-4  to  form, 
maintain  and  change 
interpersonal 
relationships 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES] 

• Students  write  thank-you  notes  to  a storyteller  or  performer  to  compliment  him  or  her  on  his  or  her 
talents.  Provide  sentence  starters,  such  as: 

- nimiyweyihten  (I  like) 

- kitacimowin  (your  story) 

- ki  kayas  nimihitowin  (your  traditional  dance) 

- wawisewin/  ki  pwat  ’ayiwinisa  (your  outfit) 

- kiskotakay/ pwat  ’ayiwinisa  (your  traditional  dress) 

- kinihtapwatsimon  (you  are  gifted/talented). 

Students  may  include  a drawing  to  accompany  their  thank-you  notes. 

• The  class  reviews  the  phrases  related  to  kinship  and  assigns  a number  to  each  one.  Call  out  a number 
and  students  respond  by  saying  the  phrase  aloud. 

• Students  form  two  circles,  one  inside  the  other.  With  music  playing,  ask  one  circle  to  walk  in  one 
direction  and  the  other  to  walk  in  the  opposite  direction.  When  the  music  stops,  students  compliment 
the  classmate  opposite  them. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  kinship  relationships? 

Informal  Observation 

Observe  students  as  they  express  personal  compliments.  Make  mental  notes  of  the  extent  to  which 
students  are  able  to  identify  kinship  relationships.  Offer  feedback,  encouragement  and  praise  as  needed. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 


A-5.1 


discover  and  explore 


Specific  Students  will  be  able  to: 

Outcome  a.  make  and  talk  about  personal  observations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• After  participating  in  a field  trip,  students  reflect  on  what  happened  during  the  field  trip.  They  then 
draw  and  write  a simple  entry  in  their  learning  logs  or  response  journals,  using  sentence  starters 
provided;  e.g., 

- Nimiyweyihten . (I  like .) 

- Niwapahten . (I  see .)  (object) 

- Niwapamaw . (I  see .)  (person) 

- Niwapamawak . (I  see .)  (people) 

• After  reading  an  acimowin  (story),  students  share  their  feelings  about  the  story  during  a sharing  circle 
activity.  They  first  share  nimiyweyihten  ahpo  namoya  ninistohten  (I  like  or  I do  not  understand). 
Then  they  share  words  from  the  story  that  they  learned  and  remembered  during  class  discussions. 

• Over  several  weeks,  students  record  their  observations  on  the  growth  of  a classroom  plant.  They 
include  such  things  as: 

- tan  ’ekohk  ohpikin  kiseikanis  (how  much  the  plant  has  grown) 

- tan ’s  ’isi peto  isinalewan/pitos  isinakwan  (how  the  plant  has  changed). 

• Students  divide  into  pairs  and  take  turns  interviewing  each  other  on  various  topics;  e.g., 

- Kileway  kimiyweyihten  ehitotaman?  (What  do  you  like  to  do?) 

- Kileway  kikiwaht  kitatoskaten?  (What  kinds  of  chores  do  you  do  around  the  house?) 

II  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- make  and  talk  about  personal  observations? 

Informal  Observation 

Observe  students  as  they  participate  in  informal  interactions.  Make  mental  notes  of  the  extent  to  which 
students  are  able  to  make  and  talk  about  personal  observations.  Offer  feedback,  encouragement  and 
praise  as  needed. 
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General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-5  to  enhance 

Applications 

community  and  school  situations  and  for  a 

their  knowledge  of 

variety  of  purposes. 

the  world 

Strand 


A-5.2  gather  and  organize  information 


Specific  Students  will  be  able  to: 

Outcome  a.  share  personal  knowledge  of  a topic 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES™! 

• After  observing  the  daily  weather,  students  put  the  appropriate  weather  symbol  on  the  classroom 
weather  chart.  They  explain  the  weather  conditions. 

- Kimowan  anohc.  (It  is  raining  today.) 

- Ispon  anohc.  (It  is  snowing  today.) 

- Yotin  anohc.  (It  is  windy  today.) 

• After  listening  to  a text,  students  make  or  paste  pictures  on  a chart  about  the  topic.  They  then  add  the 
title  of  the  book  and  the  author’s  name  to  the  class  chart. 

- Kispin  ekiponihayamihcikeyek  acimowin  ahpo  atayohkewin  (If  you  have  finished  reading  a story 
or  legend) 

- okiskinohamowakanak  (students) 

- masinahamok  kikway  enisitohtamek  ahpo  wihtamaw  awiyakak  (write  what  you  understood  or  tell 
others). 


Ayamihcikewin  (Reading) 

Acimowin  (Story) 

Atayohkewin  (Legend) 

Author: 

Title: 

Author: 

Title: 

• Students  choose  a topic,  such  as  the  weather,  sports,  hunting  or  cooking.  They  say  everything  they 
know  about  the  topic,  using  as  much  Cree  as  possible.  Record  what  the  students  say. 

• Students  divide  into  pairs  and  record  personal  information  about  each  other,  such  as  eye  colour, 
height,  hair  colour  and  shoe  size.  Students  ask  questions,  such  as: 

- Tan  ’sesinakwana  kiskisikwa?  (What  colour  are  your  eyes?) 

- Tan  ’sesinakwana  kiscakasa?  (What  colour  is  your  hair?) 

- Tan  ’mayikohk  ehiskosiyan?  (How  tall  are  you?) 

Collect  the  information  and  create  a class  book. 
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Strand 


A-5.2  gather  and  organize  information 


Specific  Students  will  be  able  to: 

Outcome  a.  share  personal  knowledge  of  a topic 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- share  personal  knowledge  of  a topic? 

the  activity.  Use 
topic  (see  sample 


Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  the  students  before  they  begin 
the  rating  scale  to  assess  how  well  students  are  able  to  share  personal  knowledge  of  a 
blackline  master  in  Appendix  E:  Rating  Scale  1,  2 or  3). 
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General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-5  to  enhance 

Applications 

community  and  school  situations  and  for  a 

their  knowledge  of 

variety  of  purposes. 

the  world 

Strand 

A-5.3  solve  problems 

Specific 

Outcome 


Students  will  be  able  to: 

a.  experience  meaning  through  a variety  of  moral  teachings  and  problem-solving 
stories 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  J 

• After  reading,  listening  or  viewing  atayohkewina  (legends),  students  discuss  the  characters’  traits. 
They  brainstorm  the  problem  in  the  story,  and  if  and  how  the  traits  of  the  characters  contribute  to  the 
resolution.  Ask  students  what  lesson  is  learned  or  what  teaching  is  taught  in  this  story;  e.g., 

- kisiwatisiwin/kisewatisiwin  (kindness) 

- kihceyihtowin/manatisiwin  (respect) 

- tapahteyimisowin  (humbleness/humility) 

- nanahitamowin  (obedience). 

• Before  reading  acimowina  (stories)  or  atayohkewina  (legends),  students  guess  what  the  story  is  about 
by  listening  to  the  title.  Read  the  first  part  to  set  the  stage  for  students  to  share  their  ideas  of  what 
will  happen.  They  share  their  insights  through  speaking  or  drawing.  Finish  reading  the  story  and 
allow  students  to  compare  their  initial  responses  to  the  actual  happenings. 

• Students  reflect  upon  Cree  acimowina  (stories)  previously  studied  in  class  and  use  sentence  starters  to 
relate  their  personal  responses,  such  as: 

- Oma  acimowinihk  atocikatew  ...  (This  story  is  about . . .) 

- Oma  acimowin  kihispayiw  ...  (This  story  takes  place  . . .) 

- Oma  acimowin  nikikiskinohamak  ...  (This  story  taught  me  . . .) 

- Kikac peyakwan  kotak  acimowin  oma  ...  (Another  story  I know  that  is  similar  to  this  one  is  . . .) 

- Ka  nayihtawipayik  oma  acimowin  niwicihikon  ta  nisitohtaman  ...  (The  problem  in  this  story 
helps  me  to  understand  . . .) 

- Nika ta  saponaman/ka  ’miskweyitaman.  (I  would to  solve  the  problem.) 


; SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

experience  meaning  through  a variety  of  moral  teachings  and  problem-solving  stories? 

Conferences 

Conduct  conferences  with  students  to  discuss  how  they  experience  meaning  through  a variety  of 
problem-solving  stories  and  legends.  Ask  questions  about  the  suitability  of  the  legend’s  teaching  and 
provide  feedback  and  guidance. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


Strand 

Specific 

Outcome 


A-5. 4 explore  perspectives  and  values 
Students  will  be  able  to: 

a.  recognize  and  respect  differences  in  ideas  and  thoughts 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students,  working  in  small  groups,  study  another  First  Nations  group  such  as  the  Otaskipowak  (Inuit). 
Nahkawiyiniwak  (Ojibwa),  Kaskitewayastak  (Blackfoot),  Amiskweyiniwak  (Beaver)  and  Asinipwatak 
(Stoney).  They  examine  some  of  the  traditional  practices  of  maciwin  (hunting),  nitamisiwin 
(gathering)  and  nimawinihkewin  (food  preparation)  and  compare  these  to  what  they  know  about  Cree 
traditions.  Students  share  information  with  each  other  and  then  discuss  some  of  the  differences 
among  the  groups.  Record  information  on  a chart. 


maciwin 

(hunting) 

nitamisiwin 

(gathering) 

nimd  winihkewin 
(food  preparation) 

Nahkawiyiniwak 

(Ojibwa) 

Kaskitewayastak 

(Blackfoot) 

Amiskweyiniwak 

(Beaver) 

Asinipwdtak 

(Stoney) 

Nehiyaw 

(Cree) 

• Provide  some  pictures  of  the  beadwork  done  by  Northern  Cree  and  Blackfoot.  Students  design 
Northern  Cree  and  Blackfoot  beadwork  on  paper.  They  use  various  colours  to  illustrate  their  work. 
They  then  discuss  their  pictures  in  Cree,  focusing  on  the  colours  they  used. 

• Students  explore  various  community  predictions  regarding  weather  and  seasons.  They  discuss  and 
give  reasons  from  their  experiences.  How  is  this  different  from  the  weather  predictions  given  on  the 
radio,  on  television  and  in  the  newspaper? 
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Strand 

A-5.4  explore  perspectives  and  values 

Specific 

Outcome 

Students  will  be  able  to: 

a.  recognize  and  respect  differences  in  ideas  and  thoughts 

| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  and  respect  differences  in  ideas  and  thoughts? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  and  respect  differences  in  ideas  and  thoughts  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Portfolios 

Collect  samples  of  students’  work  as  evidence  of  their  ability  to  use  a variety  of  methods  of  organizing 
information. 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-6  for 
imaginative 
purposes  and 
personal  enjoyment 


Strand 


A-6.1  humour/fun 


Specific  Students  will  be  able  to: 

Outcome  a.  use  the  language  for  fun  in  a variety  of  activities 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  complete  Cree  word  searches  and  crossword  puzzles  on  topics  they  are  familiar  with. 

• Students  create  their  own  Cree  word  search  puzzles  using  their  dictionaries.  When  they  have 
completed  their  puzzles,  they  exchange  them  with  other  classmates. 

• Students  create  comic  strips  consisting  of  three  to  six  frames.  They  are  required  to  draw  two  people  in 
each  strip  with  speech  bubbles.  Students  find  a partner  and  create  a short  dialogue  that  has  a greeting, 
an  exchange  and  an  expression,  and  place  the  dialogue  in  their  comic  strips.  They  share  their  comic 
strips  with  the  class. 


• Students  play  a guessing  game.  Put  objects  inside  a bag;  e.g.,  a black  plastic  bag,  an  old  pillowcase. 
Each  student  takes  a turn  putting  his  or  her  hand  in  the  bag.  After  feeling  an  object,  he  or  she  guesses, 
in  Cree,  what  it  is.  The  object  is  then  pulled  out  to  see  if  the  guess  was  correct. 

• Students  play  an  object  guessing  game.  Place  several  objects  under  a blanket.  Students  feel  them 
with  their  hands,  then  say  what  they  are  in  Cree.  Once  all  students  have  taken  a turn,  the  blanket  is 
removed  and  students  can  discover  how  accurate  they  were. 

• Students  experiment  with  hand  shadows  and  create  short  scenes  in  Cree. 
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Strand 

A-6.1  humour/fim 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  the  language  for  fun  in  a variety  of  activities 

| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  for  fun  in  a variety  of  activities? 

Portfolios 

Collect  copies  of  students’  work  samples  to  assess  their  ability  to  use  language  for  fun.  These  can  be 
placed  in  student  portfolios. 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  the  language  for  fun  in  a variety  of 
activities  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and  for  a 
variety  of  purposes. 


Cluster  Heading 

A-6  for 
imaginative 
purposes  and 
personal  enjoyment 


Strand 


A-6. 2 creative/aesthetic  purposes 


Specific  Students  will  be  able  to: 

Outcome  a.  use  the  language  creatively;  e.g.,  create  a picture  story  with  captions 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  create  a picture  story  based  on  an  acimowin  (story)  text.  They  use  the  vocabulary  from  the 
story  to  label  their  pictures. 

• Provide  students  with  pictures  of  animals;  e.g.,  a beaver.  Students  name  the  animal  amiskJekwa 
amiskwak  (beaver/beavers)  and  then  say  one  thing  the  animal  does  or  has;  e.g., 

- amiskwak  mowewak  mitosa  (beavers  eat  trees) 

- amiskwak  wipitiwak  (beavers  have  teeth) 

- amiskwak  kinwapitewak  (beavers  have  long  teeth). 

• Using  simple  Cree  vocabulary,  students  create  concrete  poems  that  take  the  shape  of  the  meaning  of 
words.  They  share  their  creations  in  a sharing  circle. 

I!  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  creatively? 

Informal  Observation 

Observe  students  as  they  participate  in  the  sharing  circle.  Make  mental  notes  of  the  extent  to  which 
students  are  able  to  use  the  language  creatively.  Offer  feedback,  encouragement  and  praise  as  needed. 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students.  Use  the  rubric  to  evaluate  how  well 
students  are  able  to  use  the  language  creatively  (see  sample  blackline  master  in  Appendix  E:  Rubric  or 
Rubric  and  Checklist). 
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General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-6  for 

Applications 

community  and  school  situations  and  for  a 

imaginative 

variety  of  purposes. 

purposes  and 
personal  enjoyment 

Strand 

A-6. 3 personal  enjoyment 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  the  language  for  personal  enjoyment;  e.g.,  share  a collection  of  pictures  or 
artifacts  related  to  Cree  culture 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  create  shape  poems  and  post  them  throughout  the  room. 

• Students  bring  in  pictures  or  artifacts  related  to  Cree  culture  to  present  and  share. 

• Once  a week,  students  are  challenged  to  use  Cree  for  personal  enjoyment.  Suggestions  for  personal 
enjoyment  opportunities  include  watching  a film  or  video,  reading  a magazine  or  book,  listening  to 
music,  sending  an  e-mail  message  to  a friend  or  relative,  looking  at  Cree  Web  sites,  listening  to  a radio 
program  or  watching  a television  program. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

• Students  stand  in  a circle  in  groups  of  four.  A number  of  objects  are  placed  in  the  centre  of  the  circle. 
Students  look  at  the  objects  for  30  seconds.  The  objects  are  then  covered  or  removed.  Each  student 
then  lists  as  many  objects  as  he  or  she  can  remember.  Next,  the  members  of  the  group  compile  a list. 
Following  that,  the  whole  class  compiles  a list.  The  objects  are  then  displayed  again  and  each  list  is 
checked. 

• Students  sit  in  a circle.  Students  take  turns  saying  jokes  in  Cree  or  doing  nonverbal  actions  to  make 
people  laugh. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  the  language  for  personal  enjoyment? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  for  personal  enjoyment  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


Strand 


LC-1.1  phonology 


Specific  Students  will  be  able  to: 

Outcome  a.  pronounce  familiar  words,  phrases  and  expressions  properly 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  sit  in  a circle.  Each  student  reads  a word  from  a Cree  list  provided  by  the  teacher.  Students 
help  each  other  when  saying  the  words. 

• Students  bring  in  pictures  of  objects  from  home.  They  use  clear  pronunciation,  stress  and  intonation 
when  speaking  familiar  words  or  phrases  about  the  objects. 

• Students  sit  in  a circle  of  groups.  One  student  volunteers  to  go  out  of  the  room.  The  rest  of  the  class 
picks  a word  with  three  or  more  syllables.  They  count  off  by  syllable  so  that  each  group  has  a syllabic. 
Each  group  sings  the  syllable  to  the  tune  of  a well-known  song;  e.g.,  “Row,  Row,  Row  Your  Boat.” 

The  other  groups  would  sing  the  other  syllables  in  a row.  The  volunteer  returns  and  tries  to  put  the 
syllables  together  and  identify  the  word. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- pronounce  familiar  words,  phrases  and  expressions  properly? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  pronounce  familiar  words,  phrases  and  expressions  properly  (see 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(i Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 


LC-1. 2 orthography 


Students  will  be  able  to: 

a.  recognize  and  use  some  basic  spelling  patterns 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  look  at  some  basic  spelling  patterns  posted  on  the  wall  to  help  them  spell  words.  They  share 
with  each  other.  Provide  students  with  a list  of  words  and  phrases  and  have  them  recognize  the 
spelling  patterns. 

• Students  compare  the  syllabics  chart  to  the  Cree  alphabet.  They  identify  things  that  are  similar  and 
different  about  the  two.  The  class  plays  simple  games  using  the  chart,  such  as  saying  or  writing  a 
word  and  identifying  the  syllables  used  in  the  word  on  the  chart.  Refer  to  the  chart  as  necessary 
during  spelling  or  pronunciation  exercises  or  games. 

• Introduce  students  to  the  sounds  associated  to  with  long/short  vowels.  Use  familiar  words  for  an 
activity  where  students  note  the  sounds,  e.g.,  niyanan  (five),  using  niyanan  (us/we  exclusive),  syllable 
forms  and  then  increasing  speech  form;  e.g.,  niyanan  (us/we),  niyanan  (five),  eha/  ihi  (yes). 

- mistahi  (lots) 

- mahtesa  (let’s  see) 

- astamik  (come  here) 

- niyanan  (us) 

- niyanan  (five) 

- eha  (yes) 

- ihi  (yes). 

• Students  create  webs  for  various  personal  topics;  e.g., 

- kikwaya  ka  miywehtaman  ta  itotaman  (things  I like  to  do) 

- kikwaya  ka  wapahtaman  sakahk  (things  I saw  in  the  forest) 

- kikwaya  ka  wihkistaman  ta  miciyan  (things  I like  to  eat) 

- kikwaya  ka  as  tiki  ninipawikamikohk  (things  that  are  in  my  bedroom). 
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Strand 


LC-1.2  orthography 


Specific  Students  will  be  able  to: 

Outcome  a.  recognize  and  use  some  basic  spelling  patterns 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  and  use  some  basic  spelling  patterns? 


Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  recognize  and  use  some  basic  spelling 
patterns  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Language 

Competence 

General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 

|X 

Strand 

LC-1.3  lexicon 

Specific 

Outcome 


Students  will  be  able  to: 

a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of 
lexical  fields,  including: 

• my  community  and  neighbourhood 


• music 

• domestic  animals 

• extended  family 

• games 

• any  other  lexical  fields  that  meet  their  needs  and  interests 


TEACHING  AND  LEARNING  ACTIVITIES 


• Students  collect  words  they  learned  and  make  a picture  dictionary.  They  use  the  dictionary  as  their 
reference  when  they  need  to  spell  a word. 

Note:  This  picture  dictionary  is  started  at  the  beginning  of  the  term.  New  vocabulary  and  sentence 

formations  are  constantly  added. 

• Students  use  known  Cree  expressions  to  communicate  a message  during  a sharing  circle;  e.g.,  what 
they  did  during  the  weekend,  who  they  talked  to. 

• Students  prepare  questions  and  answers  for  familiar  classroom  and/or  school  situations.  They  then 
role-play  the  situations. 

• Students  bring  in  pictures  for  writing  short,  simple  sentences.  They  use  a repertoire  of  isolated  words 
or  set  phrases  for  the  stories.  The  students  can  work  in  groups  and  then  put  the  sentences  together  to 
create  a class  story. 

• Students  review  various  familiar  words  and  phrases  associated  with  student  interests;  e.g.,  music, 
sports,  school  events.  They  use  these  words  and  phrases  to  write  messages  to  their  friends.  The  words 
and  phrases  are  written  on  chart  paper  for  future  reference. 

• Hide  cards  with  words  written  on  them  before  students  arrive.  Students  hunt  for  the  cards.  When  all 
the  cards  are  found,  the  students  arrange  them  to  form  sentences. 


SAMPLE 
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Strand 


LC-1.3  lexicon 
Specific  Students  will  be  able  to: 

Outcome  a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical 
fields,  including: 

• my  community  and  neighbourhood 

• music 

• domestic  animals 

• extended  family 

• games 

• any  other  lexical  fields  that  meet  their  needs  and  interests 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields? 

Informal  Observation 

Observe  students  as  they  share  words  or  phrases.  Make  mental  notes  of  the  extent  to  which  students  arc 
able  to  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical  fields.  Offer 
feedback,  encouragement  and  praise  as  needed. 
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General  Outcome 

Cluster  Heading 

Language 

Students  will  be  effective,  competent  and 

LC-1  attend  to  the 

comfortable  as  Cree  speakers. 

form  of  the  language 

Competence 

(Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Strand  j LC-1.4  grammatical  elements 
Specific  Students  will  be  able  to: 

Outcome  a.  use,  in  modelled  situations/  the  following  grammatical  elements: 

• personal  pronoun  plural  forms  niyanan,  kiyanaw,  kiyawaw,  wiyawaw 

• personal  pronoun  plural  emphatic  “too”  form  nistanan,  kistanaw,  kistawaw, 
wistawaw 

• oki,  aniki,  ohi,  anihi,  to  distinguish  and  refer  to  these  and  those  specific  animate 
(NA)  or  inanimate  (NI)  nouns,  neki,  nehi 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (NI)  singular  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  theirs  (3P):  (NA)  niminosiminan, 
kimindsiminaw,  kiminosimiwaw,  ominosimiwawa;  (NI)  nitehtapiwininan, 
kitehtapiwininaw,  kitehtapiwiniwaw,  otehtapiwiniwaw 

• (VAI)  declarative  statement  simple  sentences  using  we  (IP),  all  of  us  (21),  all  of  you 
(2P),  they  (3P)  subject  markers  and  action  words  nitapinan,  kitapinaw, 
kitapinawaw,  apiwak  and  progressive  action  form  ehapiyahk,  ehapiyahk,  ehapiyek, 
ehapicik/ehapitwaw 

• commands  or  requests  using  action  words  between  two  people:  you->me  (2S~>  1 S), 
(all  of)  you-^me  (2P->1S);  nitohtawin,  nitohtawik 

• locative  noun  acts  as  a preposition  ohk,  hk,  ihk — in  the,  or  the,  to  the,  at  the,  from 
the:  atawew  ’kamikohk,  otenahk,  tehtapiwinihk 

• nominalizer,  changing  an  action  word  (VAI)  to  a noun  adding  suffix  win  to  the 
verb:  micisowin,  nimihtowin,  nikamowin 

• colour  descriptions  for  plural  animate  (VAI)  wapisikisiwak,  ewapiskisicik/ 
ewapiskisitwaw  minosak  and  (VII)  inanimate  nouns  wapiskawa/ewapiskaki 
tehtapiwina 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an 
emerging  awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations. 
Limited  fluency  and  confidence  characterize  student  language. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  3 


• Place  one  of  your  shoes  on  the  table  and  instruct  the  students  to  do  the  same.  Model  the  phrase 
nimaskisin  oma  (this  is  my  shoe)  and  take  your  shoe  off  the  table.  Then  have  each  student  retrieve  his 
or  her  own  shoe,  saying  nimaskisin  oma. 

• Students  volunteer  and  the  teacher  models  some  basic  commands,  using  total  physical  response  (TPR), 
such  as: 

- pasiko  (stand  up) 

- api  (sit  down) 

- nitohta  (listen) 

- kihtwam  itwe  (say  it  again) 

- astam  (come) 

- astam  ota  (come  here). 

In  partners,  students  then  give  the  commands  and  respond  by  following  them. 
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LC-1.4  grammatical  elements 


Specific 

Outcome 


Students  will  be  able  to: 

a.  use,  in  modelled  situations,*  the  following  grammatical  elements: 

• personal  pronoun  plural  forms  niyandn,  kiyanaw,  kiyawaw,  wivawaw 

• personal  pronoun  plural  emphatic  “too”  form  nistanan,  kistanaw,  kistawaw,  wistawaw 

• oki,  aniki,  ohi,  anihi,  to  distinguish  and  refer  to  these  and  those  specific  animate  (NA)  oi 
inanimate  (NI)  nouns,  neki,  nehi 


• noun  possessive  form  for  animate  (NA)  and  inanimate  (NI)  singular  nouns  indicating 
ours  (IP),  all  of  ours  (21),  yours  (2P),  theirs  (3P):  (NA)  nimindsimindn,  kiminosiminaw, 
kiminosimiwaw,  ominosimiwawa;  (NI)  nitehtapiwininan,  kitehtapiwininaw . 
kitehtapiwiniwdw,  otehtapiwiniwaw 

• (VAI)  declarative  statement  simple  sentences  using  we  ( 1 P),  all  of  us  (21 ),  all  of  you 
(2P),  they  (3P)  subject  markers  and  action  words  nitapinan,  kitapinaw,  kitapindwdw . 
apiwak  and  progressive  action  form  ehapiyahk,  ehapiyahk,  ehapiyek, 
ehapicik/ehapitwaw 

• commands  or  requests  using  action  words  between  two  people:  you~>me  (2S->  IS),  (all 
of)  you->me  (2P^1S);  nitohtawin,  nitohtawik 

• locative  noun  acts  as  a preposition  ohk,  hk,  ihk — in  the,  or  the,  to  the,  at  the,  from  the: 
atawew’’ kamikohk,  otenahk,  tehtapiwinihk 

• nominalizer,  changing  an  action  word  (VAI)  to  a noun  adding  suffix  win  to  the  verb: 
micisowin,  nimihtowin,  nikamowin 

• colour  descriptions  for  plural  animate  (VAI)  wapisikisiwak,  ewapiskisicikJ 
ewapiskisitwaw  minosak  and  (VII)  inanimate  nouns  wapiskawa/ewapiskaki  tehtapiwina 


★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency 
and  confidence  characterize  student  language. 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  in  modelled  situations,  [the  given]  grammatical  elements? 


Observational  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use,  in  modelled  situations,  the  given  grammatical  elements  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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General  Outcome 

Cluster  Heading 

Language 

Students  will  be  effective,  competent  and 

LC-1  attend  to  the 

comfortable  as  Cree  speakers. 

form  of  the  language 

Competence 

(Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Strand 

Specific 

Outcome 


LC-1.4  grammatical  elements 
Students  will  be  able  to: 

b.  use,  in  structured  situations,*  the  following  grammatical  elements: 

• commands  or  requests  (Imperatives  VAI)  using  action  words  for  you  (2S), 
all  of  you  (2P)  and  all  of  us  (21);  e.g.,  api,  apik,  apitan 

• simple  sentences  using  I (IS),  you  (2S),  he/she  (3S)  subjects  and  action 
words  (VAI)  in  declarative  statement  form  nitapin,  kitapin,  apiw  and 
progressive  action  ehapiyan,  ehapiyan,  ehapit 

• personal  pronoun  emphatic  singular  “too”  form  nista,  kista,  wista 

• demonstrative  pronouns  ana,  naha,  anima,  nema  to  distinguish  and  refer  to 
that  specific  animate  (NA)  or  inanimate  (NI)  noun 

• noun  possession  form  for  animate  (NA)  and  inanimate  (NI)  plural  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S):  (NA)  nimindsimak, 
kiminosimak,  ominosima;  (NI)  nitehtapiwina,  kitehtapiwina,  otehtapiwina 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use 
of  specific  linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements. 
Students  in  such  situations  will  have  increased  awareness  and  emerging  control  of  the  linguistic  elements 
and  will  be  able  to  apply  them  in  familiar  contexts  with  teacher  guidance.  Student  language  is  characterized 
by  increasing  fluency  and  confidence. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  each  place  a shoe  on  the  table.  Review  the  question  word  awina  (who).  Each  student 
randomly  chooses  a shoe  from  the  table  and  asks: 

a.  Awina  oma  omaskisin?  (Whose  shoe  is  this?) 

The  answer  could  be: 

b.  Niya  anima  nimaskisin.  (That  is  my  shoe.) 

c.  Janice  anima  omaskisin.  (It  is  Janice’s  shoe.) 

• Use  hand  gestures  to  indicate  personal  pronouns;  e.g., 

- pointing  to  self  - niya  (me) 

- using  right  hand,  point  to  closest  person  - kiya  (you) 

- using  left  hand,  point  to  closest  person  - wiya  (he  or  she) 

Variation:  Two  volunteer  students  stand  side  by  side.  They  use  hand  gestures  niya , kiya,  wiya  to 
indicate  who  is  who.  Then  invite  students  to  get  into  groups  of  three.  The  person  in  the  middle 
begins  using  words  and  gestures.  They  do  this  three  times  and  change  positions  until  all  have  had  a 
chance  to  use  niya. 
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LC-1.4  grammatical  elements 


Specific  Students  will  be  able  to: 

Outcome  b.  use,  in  structured  situations,*  the  following  grammatical  elements: 

• commands  or  requests  (Imperatives  VAI)  using  action  words  for  you  (2S).  all  of 
you  (2P)  and  all  of  us  (21);  e.g.,  api,  apik,  apitdn 

• simple  sentences  using  I (IS),  you  (2S),  he  she  (3S)  subjects  and  action  words 
(VAI)  in  declarative  statement  form  nitapin,  kitapin,  apiw  and  progressive  action 
ehapiyan,  ehapiyan,  ehapit 

• personal  pronoun  emphatic  singular  “too”  form  nista,  kista,  wista 

• demonstrative  pronouns  ana,  ndha,  anima,  nema  to  distinguish  and  refer  to  that 
specific  animate  (NA)  or  inanimate  (NI)  noun 

• noun  possession  form  for  animate  (NA)  and  inanimate  (NI)  plural  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S):  (NA)  niminosimak,  kiminosimak, 
omindsima;  (NI)  nitehtapiwina,  kitehtapiwina,  otehtapiwina 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of 
specific  linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students 
in  such  situations  will  have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be 
able  to  apply  them  in  familiar  contexts  with  teacher  guidance.  Student  language  is  characterized  by  increasing 
fluency  and  confidence. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  in  structured  situations,  [the  given]  grammatical  elements? 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  use,  in  structured  situations,  the 
given  grammatical  elements. 
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Language 

Competence 

General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Cluster  Heading 

LC-1  attend  to  the 
form  of  the  language 

Strand 

Specific 

Outcome 


LC-1.4  grammatical  elements 
Students  will  be  able  to: 

c.  use,  independently  and  consistently,*  the  following  grammatical  elements: 

• colour  descriptors  for  a singular  animate  noun  (VAI)  wapisikisiw/ewapiskisit 
minds  and  inanimate  nouns  (VII)  wapiskaw! ewapiskak  tehtapiwin  (chair) 

• simple  questions  using  interrogatives:  tan'te , awina,  kikway , tanihki, 
tan  'siyisi 

• simple  eha , namoya  questions  using  ci 

• noun  possession  form  for  singular  animate  (NA)  and  inanimate  (NI)  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S):  (NA)  nimindsim , kiminosim, 
ominosima;  (NI)  nitehtapiwin , kitehtapiwin,  otehtapiwin 


★ Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use 
specific  linguistic  elements  consistently  in  a variety  of  contexts  with  limited  or  no  teacher  guidance. 
Fluency  and  confidence  characterize  student  language. 

Note:  Grammatical  elements  that  students  are  able  to  use  independently  and  consistently  are  able  to  be 
maintained  for  the  duration  of  the  students’  programming. 


f SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  J 

• Students  bring  various  inanimate  objects  to  class  and  tell  the  colour  of  these  objects.  Ask  students 
Tan  ’sesinakwan  oma  masinahikan?  (How  does  this  book  look?).  Students  reply  Anima  masinahikan 
(mihkwaw).  (That  book  is  red.) 

• Students  prepare  a short  dialogue  using  three  or  four  interrogatives;  e.g., 

- Awina  kikawiy?  (Who  is  your  mother?) 

- Tan  ’spi  ewisipwehteyan?  (When  are  you  leaving?) 

- Kikway  ewihitotaman  mwestas?  (What  are  you  doing  later?) 

- Tan  ’te  kitastan  nimaskisin?  (Where  did  you  put  my  shoe?) 

Students  practise  asking  these  questions. 
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LC-1.4  grammatical  elements 


Specific  Students  will  be  able  to: 

Outcome  c.  use,  independently  and  consistently,*  the  following  grammatical  elements: 

• colour  descriptors  for  a singular  animate  noun  (VAI) 
wapisikisiw/ewapiskisitt  minds  and  inanimate  nouns  (VII)  wapiskdw!  ewapiskdk , 
tehtapiwin  (chair) 

• simple  questions  using  interrogatives:  tdn'te,  awina , kikwdy , tanihki , tan's ivisi 

• simple  eha,  namoya  questions  using  ci 

• noun  possession  form  for  singular  animate  (NA)  and  inanimate  (NI)  nouns 
indicating  my  (IS),  yours  (2S),  his/hers  (3S):  (NA)  nimindsim , kiminosim , 
ominosima;  (NI)  nitehtapiwin , kitehtapiwin , otehtapiwin 


★ Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use  specific 
linguistic  elements  consistently  in  a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and 
confidence  characterize  student  language. 

Note:  Grammatical  elements  that  students  are  able  to  use  independently  and  consistently  are  able  to  be 
maintained  for  the  duration  of  the  students’  programming. 


jl  SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use,  independently  and  consistently,  the  [given]  grammatical  elements? 

Tests  and  Quizzes 

Prepare  tests  and  quizzes  to  check  student  progress. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use, 
independently  and  consistently,  the  given  grammatical  elements  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 
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Cluster  Heading  Jjl^^fl 

Students  will  be  effective,  competent  and 

LC-2  interpret  and 

Language 

comfortable  as  Cree  speakers. 

produce  oral  texts 

Competence 

(i Okiskinamawakanak  ka  nihta  nehiya 

wewak. ) 

1 

Strand 


Specific 

Outcome 


LC-2.1  listening 


Students  will  be  able  to: 

a.  understand  short,  simple  oral  texts  in  guided  situations 


TEACHING  AND  LEARNING  ACTIVITIES 

• Students  listen  carefully  to  follow  specific  directions;  e.g.,  the  steps  in  making  a painting,  beading. 

• Students  listen  to  an  atayohkewin  (legend)  and  then  draw  pictures  of  the  key  characters  in  the  legend. 
Note:  If  it  is  an  inappropriate  time  for  a legend,  replace  it  with  a story. 

• Provide  a picture  story  sheet  of  daily  activities.  Students  give  times  for  the  events  on  the  sheet;  e.g., 
Niwaniskan  nan  ’taw  nikotwasik  tipahikan.  (I  wake  up  at  about  six  o’clock.) 

• Invite  students  to  listen  to  an  action  nikamowin  (song).  Students  follow  the  actions  while  singing  the 
words. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  short,  simple  oral  texts  in  guided  situations? 

Conferences 

The  teacher  meets  with  students  to  check  on  their  understanding  of  the  information: 

- Nikaskihtan  ta  itotaman  tan  ’si  ka  isi  atotikawiyan.  (I  can  follow  all  the  instructions.) 

- Metoni  kwayask  nitoten.  (I  perform  the  actions  accurately.) 

- Nikipitonan  ita  takiyamapiyan.  (I  keep  quiet  at  appropriate  times.) 

- Nikakwecihkemon  ekakakiskiyihtaman  kikway.  (I  ask  questions  when  I am  not  sure.) 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  understand  short,  simple  oral  texts  in  guided  situations 
(see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 
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Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand 


LC-2. 2 speaking 


Specific  Students  will  be  able  to: 

Outcome  a.  produce  simple  spoken  sentences  in  guided  situations 


f SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  talk  about  familiar  topics,  such  as  their  weekend,  their  family,  siblings  and  friends.  They  can 
say  as  much  as  they  want  about  the  topic. 

• In  a circle,  students  share  information  about  a familiar  topic.  They  take  turns  adding  ideas  and 
information.  Reporting  continues  until  each  student  who  wishes  to  do  so  has  had  a turn.  Encourage 
students  to  listen  actively  so  that  the  information  they  share  is  a related  idea  and  not  a repeated  idea. 

• Students  provide  information  about  their  family  by  using  simple  phrases;  e.g., 

- Nakacihtaw . (He  or  she  is  good  at .) 

- Oki  niwahkomakanak.  (These  are  my  relatives.) 

- peyak  oskan  (one  family) 

- Awa  nohtawiy  enihtamacit.  (This  is  my  father  who  is  a good  hunter.) 

- Awa  nikawiy  enihtdpiminawcisot.  (This  is  my  mother  who  is  a good  cook.) 

- Awa  nimis  enihtanikamot.  (This  is  my  older  sister  who  is  a good  singer.) 

• Students  sit  in  a circle  and  discuss  a topic  recently  covered  in  class,  such  as  making  bannock  or 
visiting  Kihteyayak  (Elders).  Students  are  encouraged  to  bring  up  everything  they  know  about  the 
topic.  Provide  vocabulary  words  and  help  students  with  grammar  as  necessary. 


1 SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- produce  simple  spoken  sentences  in  guided  situations? 

Informal  Observation 

Observe  students  as  they  participate  in  specific  sharing  situations.  Make  mental  notes  of  the  extent  to 
which  students  are  able  to  produce  simple  spoken  sentences  in  guided  situations.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand  LC-2. 3 interactive  fluency 

Specific  Students  will  be  able  to: 

Outcome  a.  engage  in  simple  interactions,  using  simple  sentences 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 


• Invite  students  to  use  simple  sentences  to  speak  to  each  other  during  a sharing  circle.  The  topic  could 
be  their  activities  of  the  day,  family  or  friends. 

• While  engaged  in  a school-based  activity,  e.g.,  skating,  students  interact  with  classmates  and  the 
teacher,  using  phrases  or  simple  sentences;  e.g., 

Teacher:  Haw  ekwa  soniskwatahiketan.  (Okay  let’s  skate.) 

Teacher:  Postasaketan.  (Let’s  put  our  coats  on.) 

Student:  Nipostasakan.  (I  put  my  coat  on.) 

Teacher:  Postaskisinetan.  (Let’s  put  on  our  shoes.) 

Student:  Nipostaskisinan.  (I  put  my  shoes  on.) 

Teacher:  Haw  wayawitan.  (Okay  let’s  go  outside.) 

Student:  Niwdyawin.  (I  am  going  outside.) 

• Students  create  a cartoon  of  a conversation  they  had  with  a classmate,  friend  or  family  member  in 
Cree.  Each  student  draws  various  scenes  and  writes  the  conversation  in  speech  bubbles.  The  cartoons 
are  displayed  in  the  classroom  and  students  are  encouraged  to  read  and  discuss  the  cartoons  of  their 
classmates. 

• Choose  sentences  and  write  each  word  on  a separate  note  card.  Students  sit  on  the  floor  in  a circle.  A 
note  card  is  attached  with  tape  to  each  student — to  his  or  her  chest,  knee  or  foot.  Say  the  sentence  and 
students  arrange  themselves  to  make  the  sentence. 
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Strand 


LC-2.3  interactive  fluency 


Specific  Students  will  be  able  to: 

Outcome  a.  engage  in  simple  interactions,  using  simple  sentences 


[sample  assessment  strategies 


Focus  for  Assessment 


Do  the  students: 

- engage  in  simple  interactions,  using  simple  sentences? 

Informal  Observation 

Observe  students  as  they  use  simple  sentences  during  sharing  situations.  Make  mental  notes  of  the  extent 
to  which  students  are  able  to  engage  in  simple  interactions,  using  simple  sentences.  Offer  feedback, 
encouragement  and  praise  as  needed. 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  engage  in  simple  interactions, 
using  simple  sentences. 
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General  Outcome 

Cluster  Heading 

Language 

Students  will  be  effective,  competent  and 

LC-3  interpret  and 

comfortable  as  Cree  speakers. 

produce  written  and 

Competence 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

visual  texts 

Strand  LC-3.1  reading 

Specific  Students  will  be  able  to: 

Outcome  a.  understand  short  simple  written  texts  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• With  students,  look  at  nikamowina  (songs)  that  repeat  the  same  echo  pattern.  Select  a song  to  sing. 
Copy  the  lyrics  onto  chart  paper  so  that  students  can  follow  the  text  as  they  sing. 


Greeting  Song 


Teacher 

Student 

Tan  ’si. 

Tan  ’si. 

(Hello.) 

(Hello.) 

Tan  ’si  kiya? 

Tan  ’si  kiya ? 

(How  are  you?) 

(How  are  you?) 

Namoya  nan  ’taw. 

Namoya  nan  ’taw. 

(I  am  fine.) 

(I  am  fine.) 

Pihtokwe. 

Pihtokwe. 

(Come  on  in.) 

(Come  on  in.) 

Api. 

Api. 

(Sit  down.) 

(Sit  down.) 

Maskihkiwapoy  minihkwe. 

Maskihkiwapoy  minihkwe. 

(Have  some  tea.) 

(Have  some  tea.) 

• Provide  students  with  blank  sentence  strips.  Students  copy  sentences  on  a familiar  theme  onto  these 
strips.  They  then  put  the  sentence  strips  in  the  right  sequence  to  create  a short,  simple  paragraph. 

• Review  vocabulary  for  numbers,  counting  and  costs,  then  provide  simple  advertisements  in  Cree  in 
which  students  must  answer  questions;  e.g., 

- What  is  for  sale? 

- How  much  does  it  cost? 

- Where  can  one  buy  it? 

• Students  divide  into  groups  of  four  or  five.  Provide  each  group  with  a short,  simple  story  or  scenario. 
Students  then  work  in  groups  to  create  short  skits  based  on  the  stories.  After  practising  the  skits,  each 
group  performs  for  the  rest  of  the  class. 

Optional:  One  of  the  group  members  or  the  teacher  could  act  as  the  narrator  and  read  the  story  as  the 
rest  of  the  group  acts  it  out. 
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Strand 


LC-3.1 


reading 


Specific  Students  will  be  able  to: 

Outcome  a.  understand  short  simple  written  texts  in  guided  situations 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  short  simple  written  texts  in  guided  situations? 

Portfolios 

Students  provide  samples  of  their  work,  e.g.,  sentence  strips,  to  be  put  in  their  portfolios 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  short  simple  written  texts  in  guided  situations  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand 

Specific 

Outcome 


LC-3. 2 writing 
Students  will  be  able  to: 

a.  produce  simple  written  sentences  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  f 


• After  listening  to  an  oral  presentation,  students  share  their  ideas  with  each  other  by  drawing  pictures. 

• Provide  a story  model  with  pictures  and  students  provide  the  action  word,  e.g., 

1.  Using  I nisikahon  (I  comb  my  hair) 

2.  Using  you  kisikahon  (you  comb  your  hair) 

3.  Using  he  or  she  sikahow  (he  or  she  combs  his  or  her  hair). 

• Students  provide  action  words  to  complete  sentence  frames. 

- Nimiyweyihten  enikamoyan.  (I  am  happy  when  I am  singing.) 

- Enimihitoyan.  (I  am  dancing.) 

- Ehayamihayan.  (I  am  praying.) 

• Students  are  introduced  to  several  examples  of  simple  repetitive  patterned  texts  or  stories.  They  work 
in  groups  to  write  a patterned  story,  using  their  favourite  repetitive  patterned  text  as  a model.  Students 
read  their  stories  to  the  class.  Collect  the  stories  in  a class  book,  which  is  illustrated  by  the  students. 

• Students,  with  teacher  assistance,  create  rhythm  poems.  These  poems  are  six  to  twelve  lines 
maximum  with  the  first  and  last  line  being  the  same;  e.g., 

Kona  (Snow) 

Timikoniw  (The  snow  is  deep) 

Yoskakonakaw  (The  snow  is  soft) 

Wasakonastew  (The  fresh  snow  is  clean  and  shiny) 

Kona  (Snow) 

• After  a visit  from  a Kihteyaya  (Elder),  students  share  their  ideas  about  the  visit  in  the  form  of  a poster. 
They  label  the  poster.  Students  should  be  encouraged  to  answer  questions,  such  as: 

- Kikway  kikiskinohamak  Kihteyaya?  (What  did  you  leam  from  the  Elder?) 

- Kikway  ci  kikiskisomik  Kihteyaya?  (Were  you  reminded  of  anything  by  what  the  Elder  said?) 

- Kikway  mamawaci  kimiywehten  ka  kihokeyan?  (What  was  your  favourite  part  of  the  visit?) 
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Strand 


LC-3.2  writing 


Specific  Students  will  be  able  to: 

Outcome  a.  produce  simple  written  sentences  in  guided  situations 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- produce  simple  written  sentences  in  guided  situations? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  simple  written  sentences  in  guided  situations  (sec 
sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  produce  simple  written  sentences  in 
guided  situations  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Language 

General  Outcome 

Students  will  be  effective,  competent  and 

Cluster  Heading 

LC-3  interpret  and 

comfortable  as  Cree  speakers. 

produce  written  and 

wm 

Competence 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

visual  texts 

Strand  j LC-3.3  viewing 
Specific  Students  will  be  able  to: 

Outcome  a.  derive  meaning  from  a variety  of  visuals  and  other  forms  of  nonverbal 
communication  in  guided  situations 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES^ 

• Using  story  flash  cards  from  Nihiyawewin  (Cree)  10,  20  or  30,  place  pictures  on  the  board.  Students 
state  the  action  that  is  being  performed.  The  class  places  the  pictures  in  order  to  create  their  unique 
story. 

• Create  a picture  atayohkewin  (legend),  using  pictures  from  various  sources.  Students  have  to 
formulate  and  share  the  meaning  of  the  pictures  in  Cree;  e.g., 

- napesis/iskwesis  (a  boy/girl) 

- napesis/iskwesis  epimohtet  (a  boy/girl  walking) 

- napesis/iskwesis  ethitohtet  or  epimohtet  isi/emostohtet  isi  kiskinohamatow  ’kamikohk  (a  boy/girl 
walking  to  school). 

• While  on  a field  trip  or  at  a special  event,  take  photographs.  After  the  trip  or  event,  students  review 
the  photographs  and  describe  what  they  see.  The  class  creates  a photo  album  with  captions  to 
remember  the  event.  The  captions  are  comprised  of  sentences  or  phrases  written  by  the  students  in 
Cree. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- derive  meaning  from  a variety  of  visuals  and  other  forms  of  nonverbal  communication  in  guided 
situations? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  derive  meaning  from  a variety  of  visuals  and  other  forms  of 
nonverbal  communication  in  guided  situations  (see  sample  blackline  master  in  Appendix  E:  Checklist 
and  Comments  1 or  2). 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  derive  meaning  from  a variety 
of  visuals  and  other  forms  of  nonverbal  communication  in  guided  situations. 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-3  interpret  and 
produce  written  and 
visual  texts 


Strand 


LC-3. 4 representing 


Specific  Students  will  be  able  to: 

Outcome  a.  use  a variety  of  visuals  and  other  forms  of  nonverbal  communication  to  express 
meaning  in  guided  situations 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Following  the  study  of  a Cree  community,  students  work  in  small  groups  to  create  or  build  a diorama 
of  the  community,  using  shoe  boxes  to  represent  landmarks  and  buildings.  They  include  Cree  labels 
and  signs. 

• Students  work  in  groups  to  represent  a song  or  poem  in  different  ways.  Each  group  may  choose  a 
different  way  to  present  the  same  information.  Groups  share  their  representations  with  the  rest  of  the 
class. 

• Provide  the  class  with  magazines.  Students  find,  select  and  cut  out  pictures  of  activities  they  enjoy 
doing  and  provide  the  Cree  word  for  each  activity,  using  nimiyweyihten  (I  like).  Then  they  make  a 
collage  entitled  Nimiyweyihten  and  present  it  to  the  class. 

• Students  work  in  groups  to  create  skits  without  dialogue  or  narration.  After  each  group  performs  its 
skit,  the  rest  of  the  students  describe  what  they  think  the  skit  was  about. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  visuals  and  other  forms  of  nonverbal  communication  to  express  meaning  in  guided 
situations? 

Portfolios 

Students  select  work  samples  that  show  different  ways  they  have  organized  ideas  and  information.  They 
give  reasons  for  choosing  each  work  sample.  Students  place  the  work  samples  in  their  portfolios. 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  use  a variety  of  visuals  and  other  forms  of  nonverbal 
communication  to  express  meaning  in  guided  situations  (see  sample  blackline  master  in  Appendix  E: 
Rubric  or  Rubric  and  Checklist). 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(i Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural  context 


Strand  LC-4.1  register 
Specific  Students  will  be  able  to: 

Outcome  a.  recognize  that  some  topics,  words  or  intonations  are  inappropriate  in  certain 


• When  a student  uses  or  inquires  about  an  inappropriate  word  or  phrase,  use  this  opportunity  to  explain 
the  inappropriateness  of  that  language. 

• Model  proper  ways  to  speak  to  a Kihteyaya  (Elder),  such  as  using  a calm,  pleasant  and  respectful  tone. 
Discuss  with  students  the  appropriate  ways  to  use  their  voices  with  a Kihteyaya  (Elder). 

• Students  review  the  phrase  Tan  ’tahto  etahtopiponeyan?  (How  old  are  you?).  Discuss  when  and  to 
whom  it  is  appropriate  to  pose  this  question. 

• Students  are  provided  with  a list  of  scenarios.  They  identify  whether  they  would  need  to  use  informal 
or  formal  language. 

• Before  a visit  from  a Kihteyaya  (Elder),  students  review  questions  and  comments  that  are  not 
appropriate,  such  as  Tan  ’tahto  etahtopiponeyan?  (How  old  are  you?).  Emphasize  that  the  Kihteyaya 
is  taking  the  time  to  share  his  or  her  wisdom  with  them  and  this  should  be  treated  as  a gift  and 
privilege.  Model  the  use  of  protocol  when  approaching  a Kihteyaya. 

• In  preparing  for  a school  or  community  feast,  students  review  appropriate  and  expected  behaviour. 
Students  are  taught  not  to  say  “I  don’t  like  this  food”  or  to  refuse  any  food.  All  food  is  accepted  and  it 
is  important  to  say  ay  hi  (thank  you).  Emphasize  that  refusing  food  given  as  a gift  is  disrespectful  to 
the  giver.  All  food  should  be  accepted  with  thanks.  Discuss  what  it  is  like  to  live  without  enough  to 
eat  and  that  sharing  food  with  visitors  is  a global  custom  of  goodwill. 


contexts 
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Strand 


LC—i.  1 register 


Specific  Students  will  be  able  to: 

Outcome  a.  recognize  that  some  topics,  words  or  intonations  are  inappropriate  in  certain 
contexts 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  that  some  topics,  words  or  intonations  are  inappropriate  in  certain  contexts? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  arc  able  to  recognize 
that  some  topics,  words  or  intonations  are  inappropriate  in  certain  contexts  (see  sample  blackline  master 
in  Appendix  E:  Anecdotal  Notes). 

Peer-assessment  Checklist 

Collaboratively  create  an  outcome-based  peer-assessment  checklist  with  the  students  before  they  begin 
the  activity.  Students  use  the  checklist  to  determine  if  their  peers  are  able  to  recognize  that  some  topics, 
words  or  intonations  are  inappropriate  in  certain  contexts  (see  sample  blackline  master  in  Appendix  E: 
Peer-assessment  Checklist). 
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General  Outcome 

Cluster  Heading 

Language 

Students  will  be  effective,  competent  and 

LC-4  apply 

comfortable  as  Cree  speakers. 

knowledge  of  the 

Competence 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

sociocultural  context 

Strand 


LC-4.2  expressions 


Specific  Students  will  be  able  to: 
Outcome  a.  understand  and  use  a 


variety  of  simple  expressions  as  set  phrases 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Model  some  well-known  expressions  heard  at  home  or  in  the  community.  Students  are  encouraged  to 
use  these  expressions  in  class,  at  home  and  in  the  community;  e.g., 

- kihtwam  itwe  (say  it  again) 

- haw  ekwa  (okay  then) 

- ceskwa  (wait) 

- wahwa!  (good  golly!) 

• Students  use  expressions  or  special  names  for  establishing  a relationship  with  a special  friend;  e.g., 
ototemi  (make  a friend). 

• Students  prepare  dialogues  in  an  informal  role-play,  e.g.,  talking  to  a friend  on  the  phone  or  at  school, 
and  use  expressions  in  their  dialogues.  Assist  and  fill  in  the  gaps. 

• Students  are  introduced  to  expressions  related  to  various  topics,  such  as  sports,  food,  eating,  jokes  and 
humour.  They  work  in  pairs  to  create  short  dialogues  in  which  they  use  as  many  expressions  on  a 
certain  topic  as  possible.  Each  pair  presents  its  dialogue  to  the  rest  of  the  class. 

• Students  review  various  expressions  that  are  unique  to  the  language.  They  create  cartoons  to  illustrate 
the  expressions,  which  are  posted  in  a class  display.  As  an  extension,  students  could  create  their  own 
expressions. 
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Strand 


LC^.2  expressions 


Specific  Students  will  be  able  to: 

Outcome  a.  understand  and  use  a variety  of  simple  expressions  as  set  phrases 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  and  use  a variety  of  simple  expressions  as  set  phrases? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  arc  able  to  understand 
and  use  a variety  of  simple  expressions  as  set  phrases  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  and  use  a variety  of  simple  expressions  as  set  phrases 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural  context 


Strand  LCM.3  variations  in  language 


Specific  Students  will  be  able  to: 

Outcome  a.  accept  individual  differences  in  speech 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  [ 


• Students  invite  grandparents  and  parents  to  the  classroom;  the  teacher  invites  musicians  and 
storytellers.  This  allows  students  to  be  exposed  to  wide  variations  in  speech.  The  invited  guests  can: 

- talk  about  a selected  topic 

- lead  an  activity  or  give  instmctions 

- sing  a song 

- tell  a story. 

• Students  work  with  an  older  student  and  listen  as  he  or  she  reads  them  a story. 

• The  students  listen  to  an  audiotape  of  a story  told  by  a Cree  speaker  from  another  area  of  the  country. 
They  identify  word  differences. 

• Students  observe  and  listen  to  a Cree  story  or  conversation  on  the  Internet. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

• Students  watch  a video  that  has  a Cree  dialogue  or  narration  from  a different  area. 


Do  the  students: 

- accept  individual  differences  in  speech? 

Conferences 

Schedule  conferences  with  students  and  discuss  how  they  would  react  if  they  heard  an  individual  who 
speaks  differently.  Would  they: 

make  connections  between  their  way  of  speaking  and  the  way  the  individual  speaks? 

- ask  for  specific  words  while  trying  to  communicate  a message? 

- voluntarily  answer  a question  when  spoken  to? 


: SAMPLE  ASSESSMENT  STRATEGIES 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural  context 


Strand  LC— 4.4  social  conventions 


Specific 

Outcome 


Students  will  be  able  to: 

a.  use  appropriate  oral  forms  of  address  for  people  frequently  encountered 


< SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  are  instructed  to  greet  a Kihteyaya  (Elder)  formally  by  saying,  Tan  ’si  ndhkom./Tan  'si 
nimosom.  (Hello,  my  grandmother./Hello,  my  grandfather.) 

• Students  participate  in  a variety  of  role-play  situations  where  they  encounter  people  of  different  ages 
and  statuses.  Students  engage  in  short  conversations  using  appropriate  language: 

- tan  ’si  (general  greeting) 

- tan  ’si  nohkom,  tan  ’si  nimosom  (greeting  a Kihteyaya  [Elder]) 

- Kahkiwicihin  ci?  (Can  you  assist  me?  [said  by  someone  coming  to  the  school]) 

- eha/ihi  (yes) 

- Kahkiwicihitin.  (I  can  assist  you.) 

- scenes  where  students  use  mahti  esa  (please). 

• Students  divide  into  groups  and  are  assigned  various  scenarios;  e.g.,  meeting  a Kihteyaya  (Elder), 
eating  as  a guest  at  someone  else’s  house,  watching  a presentation.  Each  group  then  creates  one  skit 
that  shows  a person  acting  impolitely  and  one  that  shows  a person  acting  politely. 

• Students  divide  into  pairs  or  groups  and  role-play  situations  in  which  different  conventions  are  used 
for  greeting  various  people  politely;  e.g.,  their  teacher,  classmates,  Kihteyayak  (Elders),  family 
members,  friends.  The  situations  could  include  such  things  as: 

- a visitor  to  the  school  asks  for  directions  in  the  hallway 

- a visit  with  your  grandmother 

- a Kihteyaya  (Elder)  visits  the  classroom 

- you  meet  a friend  at  the  skating  rink  or  community  centre. 


£ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  appropriate  oral  forms  of  address  for  people  frequently  encountered? 

Informal  Observation 

Observe  students  as  they  address  people  they  frequently  encounter.  Make  mental  notes  of  the  extent  to 
which  students  are  able  to  use  appropriate  oral  forms  of  address  for  people  frequently  encountered.  Offer 
feedback,  encouragement  and  praise  as  needed. 
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Language 

Competence 

General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 

Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural  context 

Strand  LC-4.5  nonverbal  communication 


Specific  Students  will  be  able  to: 

Outcome  a.  recognize  that  some  nonverbal  behaviours  may  be  inappropriate  in  certain 
contexts 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  discuss  appropriate  behaviours  in  various  situations;  e.g., 

- listening  to  older  people  speak 

- not  using  fingers  to  point,  but  using  the  head  or  mouth  instead. 

Students  practise  the  behaviours.  Then  they  make  a poster  to  identify  appropriate  and  inappropriate 
behaviours. 

• Students  role-play  various  situations  that  demonstrate  appropriate  and  inappropriate  behaviour.  They 
then  participate  in  role-playing,  using  words  such  as: 

- ekosi  itota  (then  do  it) 

- pahpeyahtik  (carefully) 

- koskwawatapi  (sit  quietly) 

- nitohta  (listen) 

- mahti  esa  (please). 

• Students  brainstorm  and  write  down  descriptions  of  various  facial  expressions,  gestures  and  postures 
and  what  they  mean;  e.g., 

Expression/Gesture  Means 

Itwahike  kiton  ohci  (lip  pointing)  Give  direction 

Napatehkapi  (winking)  A joke  or  that  someone  is  not  telling  the 

truth 

Ocimiskeyi  (beckoning  with  the  hand  or  finger)  Come  here 

Kamwatonamo  isiniskeyi  (putting  a finger  to  the  lips)  Don’t  talk  or  be  quiet 

Kiteyaniy  kiciwihcasi  (clicking  the  tongue)  Stop  what  you’re  doing 

A student  will  volunteer  to  choose  an  item  from  his  or  her  list  and  act  it  out  for  the  class.  The  rest  of 
the  class  will  then  guess  which  facial  expression,  gesture  or  posture  the  student  is  acting  out. 

• Students  divide  into  pairs  and  one  student  asks  the  other  simple  questions.  He  or  she  answers  using 
only  facial  expressions,  gestures  and/or  postures.  After  several  minutes,  students  exchange  roles. 
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Strand 


LC-4.5  nonverbal  communication 
Specific  Students  will  be  able  to: 

Outcome  a.  recognize  that  some  nonverbal  behaviours  may  be  inappropriate  in  certain  contexts 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  that  some  nonverbal  behaviours  may  be  inappropriate  in  certain  contexts? 

Conferences 

Meet  with  students  to  check  their  understanding  of  inappropriate  nonverbal  behaviours. 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya 
wewak.) 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized, 
structured  and 
sequenced 


Strand  LC-5.1  cohesion/coherence 


Specific  Students  will  be  able  to: 

Outcome  a.  link  words  or  groups  of  words  in  simple  ways 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES'] 


• Model  using  words  like  mina  (and),  ekwa  (and)  and  ota  (here). 

- Nitaw  data  masinahikan  ekwa  peta  ota.  (Go  and  get  a book  and  bring  it  here.) 

- Nitaw  data  masinahikan  ekwa  tehtapiwin  ekwa  peta  ota.  (Go  and  get  a book  and  a chair,  and  bring 
them  here.) 

- Nimiyweyihten  kamasinahikeyan,  kamicisoyan  ekwa  kanipayan.  (I  like  it  when  you  are  writing, 
eating  and  sleeping.) 

- Nikawisimon  nan  ’taw  kika-mitataht  tipahikan  ekwa  niwaniskan  nan  ’taw  tepakohp  tipahikan  ekwa 
nikdsihkwan,  nisikahon,  nimicison  ekwa  niminihkwan  tohtosapoy.  (I  went  to  bed  at  around  9:00 
and  I got  up  at  around  7:00  and  I washed  my  face,  combed  my  hair  and  drank  milk.) 

Students  echo  and  imitate  the  teacher,  then  mime  these  activities  with  a partner. 

• Students  link  two  sentences  together,  such  as  When  I , I usually using  Cree  terms  like 

mana  (and)  and  askaw  (occasionally);  e.g.,  Kanestosiyan  mana  nikawisimon  (When  I am  tired,  I go  to 
bed),  askew  mana  nitayamihcikan  (but  sometimes  I read).  They  practise  their  sentences  with  partners. 
Have  students  form  an  inside-outside  circle.  Students  share  their  sentences  with  other  classmates  in 
the  circle. 

• When  introducing  a new  activity  to  the  class,  e.g.,  how  to  make  a family  tree,  how  to  pick  berries, 
explain  the  process,  demonstrate  it  and  then  ask  students  to  write  out  the  steps  involved  in  the  process. 
They  review  the  steps  as  a class.  Emphasize  any  linking  words  used;  e.g., 

- peyakwaw  (once) 

- nekan/nistam  (first) 

- kihtwam  (again) 

- ekwa  (and) 

- asici  (also) 

- pita  ma  (just  a second). 

• Students  listen  to  a short  story  in  Cree,  no  longer  than  12  sentences  long.  They  then  receive  pieces  of 
paper  with  a sentence  from  the  story  written  on  each  one.  Students  put  the  sentences  in  the  correct 
order  to  match  what  happened  in  the  story. 
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Strand 


LC-5.1  cohesion/coherence 
Specific  Students  will  be  able  to: 

Outcome  a.  link  words  or  groups  of  words  in  simple  ways 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- link  words  or  groups  of  words  in  simple  ways? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  link  words 
or  groups  of  words  in  simple  ways  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 
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General  Outcome 

Cluster  Heading 

Language 

Students  will  be  effective,  competent  and 

LC-5  apply 

comfortable  as  Cree  speakers. 

knowledge  of  how 

Competence 

(Okiskinamawakanak  ka  nihta  nehiya 

the  language  is 

wewak.) 

organized, 
structured  and 
sequenced 

Strand 

LC-5. 2 text  forms 

Specific 

Outcome 

Students  will  be  able  to: 

a.  recognize  some  simple  oral  and  print  text  forms 

[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  J 

• Provide  oral  examples  of  atayohkewina  (legends)  by  reading  them  aloud  to  students;  e.g.,  Wisakecahk 
(Trickster).  Students  listen.  Then  provide  a hard  copy  for  students  to  follow  along  with,  paying 
particular  attention  to  the  beginning,  middle  and  end. 

• Provide  examples  of  nikamowina  (songs)  and  read  them  aloud  while  students  listen.  Then  provide  a 
hard  copy  for  students  to  follow  along  with,  paying  particular  attention  to  the  sequence  and  form  of 
the  nikamowina. 

• Students  work  in  groups  to  make  up  lists  of  winter,  summer,  spring  and  fall  clothing  in  Cree.  They 
post  the  lists  on  the  wall.  They  can  also  find  pictures  and  paste  them  beside  the  words. 

• Students  examine  selected  oral  and  print  texts  on  the  Internet. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  some  simple  oral  and  print  text  forms? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  recognize 
some  simple  oral  and  print  text  forms  (see  sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 

Journals 

Students  write  in  their  journals  about  the  text  forms  they  came  across.  They  make  a list  and  describe 
which  text  form  they  think  is  most  effective  and  why: 

- Nimiywehten wiya . (I  like because .) 

Nikiskinohamason oma  ka  itasinahikatek.  (I  learn from  this  text  form.) 

- Awiyak  ninohtekiskeyihten . (I  would  like  to  learn  more  about .) 

- Kihtwan  ninohtekocan . (I  would  like  to  try next.) 
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Language 

Competence 


Strand 


LC-5.3  patterns  of  social  interaction 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 

(■ Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized, 
structured  and 
sequenced 


Specific  Students  will  be  able  to: 

Outcome  a.  initiate  interactions,  and  respond  using  simple  social  interaction  patterns 


[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Provide  a list  of  community  activities  from  a community  calendar.  Read  the  list  aloud.  Students 
respond  by  saying  eha  niketohtan  (I  will  go)  or  namoya  niketohtan  (I  will  not  go). 

• Read  aloud  a poster  of  a gathering  to  take  place  in  the  community.  Ask  students  if  they  plan  to  go. 
Students  respond  with  eha/namoya  (yes/no). 

• Okiskinohamowakanak  ta  masinahamwak  nikamowin,  pikiskwemohtawin  ahpd  tapasinahikewin. 
(Students  work  as  a class  to  create  a song,  poem  or  work  of  art.)  This  assignment  requires  them  to 
employ  familiar  Cree  phrases  and  words  as  used  in  the  following  situations: 

- ispi  ka  atamiskawacik/twaw  awiya  (when  greeting  someone) 

- ispi  ka  okihtawikihcik/twaw  (when  giving  or  receiving  a gift) 

- ispi  ka  wiwicihewecik/twaw  ahpd  ka  wicihihcik/twaw  (when  offering  and  accepting  help  from 
someone) 

- ispi  ka  kakweeikemoeik/twaw  kikway  (when  asking  for  something) 

- ispi  ka  wisamaeik/twaw  ayiwa  (when  inviting  someone  or  when  being  invited). 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- initiate  interactions,  and  respond  using  simple  social  interaction  patterns? 


Journals 

Meet  with  students  to  check  on  their  understanding  of  request  acceptance  or  nonacceptance.  They  write 

in  their  journals  about  how  they  feel  when  they  accept  or  decline  requests. 

- Kikway  nikiskiyimison  ohei  ispi  ka  itotamakiyan  kikway . (Something  I learned  about  myself 

when  I accepted  a request .) 

- Kikway  nikiskiyimison  ohei  ispi  ka  asinaman  ka  atotikawiyan . (Something  I learned  about  myself 

when  I declined  a request .) 

- Macika  dmisisi  ni  ta  macihon . (As  a result  I felt .) 

- Ni  nohte  itwan ispi  wi  itotamani  ka  isi  atotikawiyan.  (I  would  like  to  say when  I 

accept  a request.) 

- Ni  nohte  itwan ispi  an  ’wihtamani  ka  isi  atotikawiyan.  (I  would  like  to  say when  I 

decline  a request.) 
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Community  Membership 


Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  wawetinahk  (peacefully)  CM-1  Mother 

with  Mother  Earth,*  others  and  themselves,  Earth* 

guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

Strand 

fcM-1.1  relationships 

Specific 

Students  will  be  able  to: 

Outcome 

I a.  take  care  of  Mother  Earth* 

j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Lead  students  in  a discussion  of  community  events.  What  are  the  events  taking  place,  where  are  they 
held  and  how  is  respect  shown  to  Mother  Earth?*  Students  brainstorm  these  topics  and  are  taken 
outside  to  observe  the  environment.  Students  report  back  to  classmates. 

Note:  Once  a month,  take  students  outside  to  clean  the  yard  and  encourage  students  to  recycle. 

• Introduce  students  to  the  following  vocabulary: 

- kihceyihtamowin  (honouring) 

- kanacihowin  (cleanliness — to  clean  up) 

- kanatisiwin  (cleanliness — being  clean) 

- manatisiwin  (respect) 

- mandcihtawin  (to  be  respectful). 

• Students  brainstorm  ways  to  conserve  energy,  water  and  paper  in  the  school  and  in  their  homes. 
Working  with  a partner,  students  make  posters  about  conservation  that  will  be  posted  in  the  school. 

• Students  brainstorm  a list  of  birds  and  animals  in  Cree.  Students  discuss  how  they  are  interconnected 
with  the  animals.  They  make  masks  and  role-play  animal  stories. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- take  care  of  Mother  Earth?* 

Rating  Scale 

Create  an  outcome-based  rating  scale  and  share  it  with  the  students  before  they  begin  the  activity.  Use 
the  rating  scale  to  assess  how  well  students  are  able  to  take  care  of  Mother  Earth*  (see  sample  blackline 
master  in  Appendix  E:  Rating  Scale  1,  2 or  3). 


★ discretionary  (see  further  details  on  p.  275) 
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Community 

Membership 


General  Outcome 

Students  will  live  waxvetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawimaxv  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand 


CM-1. 2 knowledge  of  past  and  present 


Specific  Students  will  be  able  to: 

Outcome  a.  explore  a past/present  Cree  community 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  participate  in  a field  trip;  e.g.,  Fort  Edmonton  Park,  museum.  They  identify  the  lifestyle  of 
people  in  the  past  and  draw  pictures;  e.g.,  maciwin  (hunting),  wanehikewin  (trapping),  nitamisiwin 
(collecting  berries).  They  label  their  pictures  with  simple  words. 

• Students  explore  the  Cree  community,  both  past  and  present,  by: 

- talking  about  the  history  of  their  own  community 

- asking  kohkom  (grandmother)  and  nimosom  (grandfather)  what  life  was  like  in  the  past 

- reading  and  listening  to  stories  of  the  past 

- taking  field  trips  to  historic  sites. 

• Students  create  a class  display  to  show  what  they  have  learned. 

• Invite  a Kihteyaya  (Elder)  to  talk  to  students  about  the  past  and  present: 

- ihtawin  (community) 

- pimatisiwin  (life). 


8 SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  a past/present  Cree  community? 

Journals 

After  exploring  a past  and  present  Cree  community,  students  reflect  on  what  they  saw.  The  entries  may 
be  open-ended  or  structured  according  to  framed  sentences.  Structured  entries  may  include  the  following: 

- Ispika  kanawapahtaman . (When  I view,  I .) 

- Nawac  ninisitohten  ispi . (I  understand  best  when .) 

Portfolios 

With  students,  choose  copies  of  students’  pictures  as  evidence  of  their  ability  to  explore  past  and  present 
Cree  communities.  These  are  placed  in  student  portfolios. 


★ discretionary  (see  further  details  on  p.  275) 
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General  Outcome 

Cluster  Heading 

Community 

Students  will  live  wawetinahk  (peacefully) 

CM-1  Mother 

with  Mother  Earth/  others  and  themselves, 

Earth* 

Membership 

guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

Strand 

CM-1. 3 practices  and  products 

Specific 

Students  will  be  able  to: 

Outcome 

a.  explore  the  practices  and  products  related  to  Mother  Earth*  of  a specific  region 

or  community 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  learn  from  a Kihteyaya  (Elder)  the  significance  of  the  piciciwin/piciwin  (round  dance)  and 
the  pwatisimowin  (powwow).  They  also  learn  the  occasions  on  which  the  community  uses  round 
dances.  Students  participate  in  a round  dance. 

• Students  invite  a Kihteyaya  (Elder)  into  the  classroom  to  teach  them  about  the  significance  and 
historical  uses  of  some  cultural  practices;  e.g.,  bedding  materials,  food  products.  Students  draw  a 
picture  of  the  presentation  and  label  it  with  a Cree  name. 

• Students  research  the  way  of  life  in  a Cree  community,  including: 

- mdcikihtawinikkewina  (celebrations) 

- nikamowina  (songs) 

- nimihitowina  (dances) 

- maciwin  (hunting) 

- wanehikewin  (trapping) 

- nimawinihkewin  (food  preparation). 

Students  then  create  a mural  or  poster  that  illustrates  the  way  of  life  in  the  community. 

• Students  use  a picture  of  a forest  to  create  a diagram  that  shows  the  traditional  products  provided  by 
Mother  Earth.*  They  label  trees,  berries  and  animals,  and  the  traditional  products  that  are  made  from 
them. 


★ discretionary  (see  further  details  on  p.  275) 
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Strand 


CM-1.3  practices  and  products 


Specific  Students  will  be  able  to: 

Outcome  a.  explore  the  practices  and  products  related  to  Mother  Earth*  of  a specific  region  or 
community 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  the  practices  and  products  related  to  Mother  Earth*  of  a specific  region  or  community? 

Journals 

After  exploring  practices  related  to  Mother  Earth*  of  a specific  region  or  community,  students  write  or 
draw  in  their  journals  about  what  they  learned;  e.g., 

- Nikiskinohamakosin  ispi , oma . (I  learned  that  when , this  .) 

- Niwicihtason  ta , nikati . (I  helped  to , I could .) 

- Ninakosohten  ka , macika . (I  paid  attention  to , so  I .) 

Students  then  share  their  entries  with  the  class. 


★ discretionary  (see  further  details  on  p.  275) 
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General  Outcome 

Cluster  Heading 

Community 

Students  will  live  wawetinahk  (peacefully) 

CM-1  Mother 

with  Mother  Earth,*  others  and  themselves, 

Earth* 

Membership 

guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

Strand  ! CM-1.4  past  and  present  perspectives 
Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  reflect  past  and  present  Cree 
perspectives  related  to  Mother  Earth* 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES] 

• Students  learn  about  how  baskets  were  prepared  and  used  in  the  past.  They  study  a variety  of  baskets 
from  different  regions;  e.g.,  baskets  made  of  willow,  birchbark.  Students  compare  these  with 
commercially-made  baskets  and  record  their  findings  on  a chart  or  Venn  diagram  and  present  it  to  the 
class. 

• Students  review  the  traditional  uses  of  animals,  emphasizing  the  use  of  the  complete  animal;  e.g., 

- paskwaw  mostos  (buffalo) — hide  for  clothing  and  moccasins,  meat  for  food 

- moswa  (moose) — hide  for  clothing,  meat  for  food. 

• Students  label  pictures  of  various  animals  with  the  products  that  were  and  still  are  made  from  them. 

• Students  compare  Cree  interactions  with  Mother  Earth*  in  the  past  and  present;  e.g., 


Kayas  (Past) 

A no  he  (Present) 

People  lived  close  to 
the  environment  in  teepees 
in  rural  areas. 

People  live  in  houses  or 
apartment  buildings  in 
towns  or  cities. 

★ discretionary  (see  further  details  on  p.  275) 
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Strand 


CM-1 .4  past  and  present  perspectives 


Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  reflect  past  and  present  Cree 
perspectives  related  to  Mother  Earth* 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities  and  experiences  that  reflect  past  and  present  Cree  perspectives  related  to 
Mother  Earth?* 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  participate 
in  activities  and  experiences  that  reflect  past  and  present  Cree  perspectives  related  to  Mother  Earth*  (see 
sample  blackline  master  in  Appendix  E:  Anecdotal  Notes). 


★ discretionary  (see  further  details  on  p.  275) 
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Genera!  Outcome 

Cluster  Heading 

Community 

Students  will  live  wawetinahk  (peacefully) 

CM-1  Mother 

with  Mother  Earth,*  others  and  themselves, 

Earth* 

Membership 

guided  by  Mamawi  Ohtawimdw  (the 
Creator*). 

Strand  | CM-1.5  diversity 
Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  reflect  diversity  in  perspectives 
related  to  Mother  Earth* 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Using  a story  map,  students  chart  characters,  settings,  conflict  events  and  problems  of  an  atayohkewin 
(legend)  from  a Swampy  Cree  source  and  a Plains  Cree  source.  With  teacher  assistance,  they  compare 
the  two  and  record  the  differences  on  a chart. 

• Students  listen  for  enjoyment  to  various  drum  groups  and  note  differences  and  similarities;  e.g.,  pitch, 
beat. 

• Students  interview  various  people  in  their  class,  community  and  household  and  ask  questions  about 
their  perspectives  related  to  Mother  Earth;*  e.g., 

- What  does  Mother  Earth*  mean  to  you? 

- How  do  you  interact  with  Mother  Earth?* 

- How  do  you  show  respect  to  Mother  Earth?* 

Each  student  creates  a booklet  “What  Mother  Earth  Means  to  Us”  that  includes  the  responses  of  the 
various  people  interviewed. 

• Place  several  types  of  animal  tracks  around  the  room.  Students  pull  the  Cree  name  of  an  animal  from 
a bag.  A sample  track  can  be  put  beside  the  name.  The  student  follows  the  track  until  he  or  she 
reaches  the  end,  where  there  is  a sheet  of  paper.  Each  student  writes  one  sentence  about  the  animal  on 
the  sheet. 

Note:  This  activity  works  well  in  a gym  or  schoolyard.  A follow-up  activity  would  be  to  have 
students  go  to  the  countryside  or  to  a park  and  look  for  real  animal  tracks. 


★ discretionary  (see  further  details  on  p.  275) 
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Strand 


CM-1.5  diversity 


Specific  Students  will  be  able  to: 

Outcome  a.  participate  in  activities  and  experiences  that  reflect  diversity  in  perspectiv 
related  to  Mother  Earth* 


es 


SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- participate  in  activities  and  experiences  that  reflect  diversity  in  perspectives  related  to  Mother 
Earth?* 

Conferences 

Conduct  conferences  with  students  to  discuss  and  provide  feedback  regarding  their  skills  in  identifying 
diversity  in  perspectives  related  to  Mother  Earth.* 

Story  Maps 

Assess  students’  recall  and  understanding  of  Cree  atayohkewina  (legends)  using  story  maps.  Students 
complete  a story  map  to  demonstrate  understanding  of  the  relationship  between  important  ideas  and 
supporting  ideas;  e.g.. 

Story  Title: 

Oma  acimowin  mayipayin  isp . Mwestas , kihtwam . 

(In  the  story,  the  problem  starts  when . After  that , next, .) 

Miskweyihtamwak . Ka  ponipayak  acimowin . 

(The  problem  is  solved  when . At  the  end  of  the  story .) 


★ discretionary  (see  further  details  on  p.  275) 
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Community 

Membership 


General  Outcome 

Cluster  Heading 

Students  will  live  wawetinahk  (peacefully) 

CM-2  others 

with  Mother  Earth,*  others  and  themselves, 

guided  by  Mamawi  Ohtdwimaw  (the 

Creator*). 

Strand  CM-2.1  relationships 
Specific  Students  will  be  able  to: 

Outcome  a.  practise  consideration  and  helpfulness  toward  others 


AND  LEARNING 


• Students  learn  the  phrase  Kikaki  wicihitin  ci?  (Can  I help  you?).  Whenever  they  come  across  a 
situation  where  assistance  is  needed,  they  can  say  the  phrase. 

• Students  practise  consideration  and  helpfulness  toward  others  during  a school  function.  They  use  the 
phrases: 

- Miyin  kiskotakay.  (Give  me  your  jacket.) 

- Pehapi  ota.  (Sit  here.) 

• Before  hosting  a class  feast  or  attending  a community  feast,  students  volunteer  to  help  out  by  setting 
up  the  room,  preparing  the  food,  serving  it  and  cleaning  up  afterward.  The  class  discusses  the  Cree 
custom  of  women  preparing  the  food  and  men  serving  it. 

• Students  practise  and  role-play  phrases  they  have  learned  to  show  respect  and  friendliness;  e.g.,  saying 
Astam peh  api  ota  nohkom/nimosdmo.  (Come  sit  here  my  grandmother/my  grandfather.)  when 
offering  a Kihteyaya  (Elder)  a chair,  saying  Kikaki  wicihitin  ci?  (Can  I help  you?). 

• Students  brainstorm  a list  of  the  different  ways  in  which  they  can  be  helpful  at  school,  at  home  and  in 
their  community.  They  then  choose  several  items  from  the  list  and  make  an  effort  to  do  them  over  a 
week.  At  the  end  of  the  week,  students  enter  into  their  log  or  journal — or  share  in  a sharing  circle — 
when  and  how  many  times  they  were  able  to  help  others. 


SAMPLE  TEACHING 


★ discretionary  (see  further  details  on  p.  275) 
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Strand 


CM-2.1  relationships 


Specific  Students  will  be  able  to: 

Outcome  a.  practise  consideration  and  helpfulness  toward  others 


! SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- practise  consideration  and  helpfulness  toward  others? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  practise  consideration  and  helpfulness  toward  others  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  practise  consideration  and  helpfulness 
toward  others  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Grade  3/341 
2009 


General  Outcome  Cluster  Heading 

Students  will  live  wawetinahk  (peacefully)  CM-2  others 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Strand 

CM-2. 2 knowledge  of  past  and  present 

Specific 

Outcome 

Students  will  be  able  to: 

a.  explore  a past  and  present  Cree  community;  e.g.,  their  people,  practices, 
products,  beliefs 

Community 

Membership 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  fill  in  sentence  prompts;  e.g., 

- Maskwacis  ayisinewaks  ekimicisocik  oskowan.  (Bear  hills  people  [my  grandparents]  ate  moose 
nose.) 

- Nimicinan  ekwa . (Now  we  eat .) 

• Students  look  at  artifacts,  e.g.,  photographs,  clothing,  beadwork,  foods,  from  their  community  that 
were  used  in  the  past.  They  note  whether  any  artifact  is  still  used  in  the  present  and  then  make  a chart 
comparing  past  and  present. 

• Students  go  on  a field  trip  to  explore  their  present  community.  When  they  return,  they  discuss  what 
they  saw  and  experienced  in  a sharing  circle. 

SAMPLE  ASSESSMENT  STRATEGIES  j| 


Focus  for  Assessment 


Do  the  students: 

- explore  a past  and  present  Cree  community? 

Journals 

Students  record  what  they  saw  in  a Cree  community.  The  focus  of  the  entries  may  include  information  on 
people,  practices,  products  and  beliefs.  Review  these  entries  and  provide  positive  feedback  and  support 
where  needed. 

1 . The  things  I noticed  about  the  community: 

a)  

b)  

c)  

2.  It  was  hard  for  me  to  leam . 

3.  A question  I have  is . 

4.  I want  to  leam 


★ discretionary  (see  further  details  on  p.  275) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 


Cluster  Heading 

CM-2  others 


Strand 


CM-2. 3 practices  and  products 


Specific  Students  will  be  able  to: 

Outcome  a.  explore  Cree  community  cultural  practices  and  products 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  watch  and/or  participate  in  nimihitowina  (dances),  then  discuss  what  they  learned  and  what 
they  would  like  to  know  more  about. 

• Arrange  field  trips  where  students  are  taught  how  to  collect  mint  and  muskeg  tea  leaves.  Students 
leam  to  only  pick  clean,  dry  leaves  so  that  they  can  have  a tea  ceremony.  Alternatively,  bring  leaves 
to  class. 

• Students  watch  films  or  videos  depicting  Cree  cultural  practices  and  activities.  After  watching  the 
films,  they  discuss  what  they  saw  and  heard,  and  answer  questions  such  as: 

- What  new  things  did  I leam  in  the  film? 

- What  things  did  the  film  remind  me  of? 

- What  did  I like  best  about  the  film? 

- Did  the  film  change  how  I feel  about  Cree  culture?  Why  or  why  not? 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  Cree  community  cultural  practices  and  products? 

Conferences 

Conduct  conferences  with  students  to  discuss  work  in  progress,  e.g.,  miyahkasikewin  (smudging  or 
cleansing),  to  determine  how  students  record  and  share  information  on  cultural  practices  and  products. 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  explore  Cree  community  cultural 
practices  and  products  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 


★ discretionary  (see  further  details  on  p.  275) 
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Community 

General  Outcome  Cluster  Heading 

Students  will  live  wawetinahk  (peacefully)  CM-2  others 

with  Mother  Earth,*  others  and  themselves, 

Membership 

guided  by  Mamawi  Ohtawimaw  (the 

Creator*). 

Strand 

CM-2. 4 past  and  present  perspectives 

— 

Specific 

Outcome 



Students  will  be  able  to: 

a.  describe  similarities  and  differences  between  past  and  present  Cree  community 
experiences,  practices,  products,  perspectives  and  values;  and  examine  change 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students,  with  teacher  assistance,  create  a Venn  diagram  entitled  “Past  and  Present.”  They  list 

practices  and  products  used  in  the  present,  those  used  in  the  past  and  those  continued  into  the  present 
from  the  past.  Students  discuss  any  ideas  they  might  have  on  the  differences  between  past  and  present. 


• Students  review  information  on  traditional  tanning  methods  and  contemporary,  factory  tanning 
methods  and  discuss  the  differences.  They  fill  in  a chart  that  compares  traditional  tanning  and  factory 
tanning. 

• Students  bring  to  class  artifacts  from  home  to  present  and  share.  They  say  whether  the  artifact  is  from 
the  past  or  present  and  if  it  is  still  used. 


★ discretionary  (see  further  details  on  p.  275) 
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Strand 

Specific 

Outcome 


CM-2.4  past  and  present  perspectives 
Students  will  be  able  to: 

a.  describe  similarities  and  differences  between  past  and  present  Cree  community 
experiences,  practices,  products,  perspectives  and  values;  and  examine  change 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- describe  similarities  and  differences  between  past  and  present  Cree  community  experiences, 
practices,  products,  perspectives  and  values;  and  examine  change? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  describe 
similarities  and  differences  between  past  and  present  Cree  community  experiences,  practices,  products, 
perspectives  and  values;  and  examine  change  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  describe  similarities  and  differences  between  past  and  present 
Cree  community  experiences,  practices,  products,  perspectives  and  values;  and  examine  change  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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General  Outcome 

Cluster  Heading 

Community 

Students  will  live  wawetinahk  (peacefully) 

CM-2  others 

with  Mother  Earth,*  others  and  themselves, 

Membership 

guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

i 

Strand 

CM-2. 5 diversity 

Specific 

Students  will  be  able  to: 

Outcome 

a.  identify  and  celebrate  the  unique  qualities  of  others;  i.e.,  meeting  the  needs  of 

the  community  by  voluntarily  fulfilling  the  roles 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 

• Students  make  a class  chart  of  who  is  doing  volunteer  work  in  the  community  and  what  they  are  doing. 

• Students  create  a card  for  Mother’s  Day  or  Father’s  Day.  On  the  card,  they  draw  pictures  and  write  a 
note  of  love  to  their  parents. 

• Students  create  birthday  cards  for  each  other  and  celebrate  their  unique  qualities. 

• Students  listen  as  the  teacher  presents  or  introduces  a prominent  community  or  national  Cree  leader 
and  reads  information  about  his  or  her  life  and  accomplishments.  They  then  brainstorm  all  the 
adjectives  and  phrases  that  can  be  used  to  describe  the  person  and  create  a poster  using  these  words 
and  phrases. 

• Students  visit  a Kihteyaya  (Elder).  When  they  return  to  the  classroom,  they  share,  with  the 
Kihteyaya  ’s  permission,  one  special  thing  the  Kihteyaya  does  in  the  community. 

• Students  go  with  a Kihteyaya  (Elder)  to  plant  flowers  in  a graveyard.  The  Kihteyaya  tells  students 
about  the  kinship  ties  and  unique  gifts  of  the  people  living  in  the  community  and  those  who  have  gone 
before. 

• Students  sit  in  a circle  to  celebrate  the  unique  qualities  of  each  other.  A ball  is  passed  around  the 
circle  to  the  beat  of  a drum.  When  the  drum  stops,  the  person  holding  the  ball  closes  his  or  her  eyes. 
The  other  students  chant  Kahkiyawiyak  mikiwisin  (Everyone  has  a gift). 


★ discretionary  (see  further  details  on  p.  275) 
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Strand 


CM-2.5  diversity 


Specific  Students  will  be  able  to: 

Outcome  a.  identify  and  celebrate  the  unique  qualities  of  others;  i.e.,  meeting  the  needs  of  the 
community  by  voluntarily  fulfilling  the  roles 


' SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  celebrate  the  unique  qualities  of  others? 

Journals 

Students  reflect  in  their  journals  following  the  activity: 

- Kikway  nikiskinohamakawin  ohci . (Something  I learned  about .) 

- Kikway  nitatamihikon  ohci . (Something  I appreciated  about .) 

- Kikwaya  kotaka  a nohte  kiskinohamakaweyan.  (Some  other  things  I want  to  leam  about.) 
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Community 


Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator). 


Cluster  Heading 

CM-3  themselves 


Strand 

CM-3.1  relationships 

Specific 

Students  will  be  able  to: 

Outcome 

a.  express  their  own  concept  of  themselves,  and  understand  their  own  strengths  and 

abilities 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students,  with  teacher  assistance,  write  a simple  autobiography  entitled  Niya  oma  nimasinahikan 
(This  is  my  book).  They  include  their  likes,  dislikes,  strengths  and  abilities. 

• With  teacher  assistance,  students  make  concrete  poems  about  themselves,  using  Cree  words  posted  on 
the  wall  or  board. 

• Provide  students  with  animal-shaped  posters.  They  use  simple  Cree  words  to  describe  their  own 
special  qualities  and  what  they  believe  in.  The  teepee  teaching  is  used  as  a model  when  students  write 
their  strengths  and  abilities.  Students  describe  how  they  are  similar  to  the  animal  on  the  poster  or  how 
they  would  like  to  be  more  like  that  animal.  They  share  their  ideas  with  the  class. 

I SAMPLE  ASSESSMENT  STRATEGIES  ■> 


Focus  for  Assessment 


Do  the  students: 

- express  their  own  concept  of  themselves,  and  understand  their  own  strengths  and  abilities? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  express  their  own  concept  of  themselves,  and  understand  their  own  strengths  and  abilities.  Offer 
feedback,  encouragement  and  praise  as  needed. 


★ discretionary  (see  further  details  on  p.  275) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth/  others  and  themselves, 
guided  by  Mamawi  Ohtaxvimaw  (the 
Creator). 


Cluster  Heading 

CM-3  themselves 


Strand 


CM-3. 2 knowledge  of  past  and  present 


Specific  Students  will  be  able  to: 

Outcome  a.  explore  and  examine  family/community  traditions  and  practices 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  share  experiences  and  information,  such  as  meals,  bedtimes  and  ceremonies.  Invite  guests  ti- 
the classroom  to  share  their  experiences  of  round  dances  and  feasts.  After  a presentation,  students 
discuss  what  they  have  experienced. 


Discussion  Chart 

Looks  Like 

Sounds  Like 

Feels  Like 

Heads  are  nodding 
People  are  interested 
People  leaning  forward 
People  take  turns 
People  looking  at  each 
other 

One  person  is  speaking  at  a time 
People  disagree  politely 
Questions  and  answers 
Soft,  low  voices 

I am  important 
My  ideas  are  important 
What  I think  matters 
I am  learning  from  others 
I can  help  others  figure 
things  out 

• Each  student  creates  a poster  with  circles  indicating  the  various  communities  with  which  he  or  she  is 
associated.  The  student  presents  the  poster  to  the  class. 


My  Communities 


(continued) 


★ discretionary  (see  further  details  on  p.  275) 
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Strand 

CM-3.2  knowledge  of  past  and  present 

Specific 

Outcome 

Students  will  be  able  to: 

a.  explore  and  examine  family/community  traditions  and  practices 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | (conlinued) 

• Various  guests  from  the  community  visit  the  class  to  discuss  community  traditions  and  practices,  such 
as  local  festivals,  holidays,  fairs,  ceremonies  and  foods.  Students  listen  respectfully  to  the  experiences 
of  the  community  members  and  write  a personal  response  in  their  journals. 

• In  a sharing  circle,  students  share  their  family  experiences  and  traditions  at  meals,  holidays  and 
ceremonies.  They  then  discuss  what  experiences  and  traditions  were  similar  to  those  of  other  class 
members. 

• Students  draw  pictures  of  a holiday  they  recently  celebrated.  The  students  look  at  the  pictures  and 
discuss  the  different  ways  that  people  celebrate  holidays. 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  and  examine  family/community  traditions  and  practices? 

Portfolios 

Students  choose  work  samples  that: 

- convey  appropriate,  complete  information 

- have  language  structures  they  learned 

- have  correct  spelling  for  familiar  vocabulary 

- have  effective  organization  of  materials. 

Students  add  these  work  samples  to  their  portfolios. 
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General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtawimdw  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand  CM-3. 3 practices  and  products 
Specific  Students  will  be  able  to: 

Outcome  a.  observe  and  participate  in  Cree  cultural  experiences,  practices  and  acti\  ities 


• Students  participate  in  a friendship  circle  to  talk  about  cultural  activities  they  have  participated  in. 

• Students  participate  in  traditional  community  events.  Then  they  make  a bulletin  board  to  describe  the 
event,  using  the  interrogatives  (5  Ws  and  how);  e.g.,  who  could  attend,  where  it  took  place,  when  it 
happened. 

• Students  leam  the  concept  of  nahetamih  Kihteyayak  (pleasing  Elders)  and  discuss  Tan  sisi  kdhkom 
kit’s  ip  amihawl  (How  do  you  treat  your  grandmother?).  The  discussion  is  audio  recorded.  Students 
listen  to  the  recording  and  try  to  add  more  information. 


Do  the  students: 

- observe  and  participate  in  Cree  cultural  experiences,  practices  and  activities? 

Conferences 

Conduct  conferences  with  students  to  talk  about  their  cultural  experiences.  Students  share  their  writing  or 
drawing  of  events  they  participated  in. 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  acti\  it>  l se  the 
checklist  to  assess  if  students  are  able  to  observe  and  participate  in  Cree  cultural  experiences,  practices 
and  activities  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 


★ discretionary  (see  further  details  on  p.  275) 


| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 


s SAMPLE  ASSESSMENT  STRATEGIES 
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III  * i Hail »ThKi mil 

General  Outcome  Cluster  Heading 

Students  will  live  wawetinahk  (peacefully)  CM-3  themselves 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the 
Creator*). 

IBMIM 

y . : : 

us 

Strand 

CM-3. 4 past  and  present  perspectives 

Specific 

Outcome 

1 

Students  will  be  able  to: 

a.  understand  their  own  strengths  and  weaknesses 

( SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  create  a poster  of  their  body  outline.  Inside  the  outline  they  write  concrete  poems 
demonstrating  their  strengths;  e.g., 

- Ninihta  ayamihcikan.  (I  am  a good  reader.) 

- Ninihta  nikamon.  (I  am  a good  singer.) 

- Ninihta  wicihitason.  (I  am  good  at  helping  others.) 

- Ninanahiten.  (I  am  a good  listener.) 


: SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- understand  their  own  strengths  and  weaknesses? 

Journals 

Provide  journal  prompts  on  strengths: 

Contributions  I made  to  help  others  include . As  a result,  I felt . 

Something  I learned  about  helping  others  is because . 

I would  try  to next  time  because . 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  understand  their  own  strengths 
and  weaknesses  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 


★ discretionary  (see  further  details  on  p.  275) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mamawi  Ohtawlmdw  (the 
Creator*). 


Cluster  Heading 

CM-3  themselves 


Strand 


CM-3. 5 diversity 


Specific  Students  will  be  able  to: 

Outcome  a.  identify  and  celebrate  unique  strengths  and  abilities 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 

• Students  identify  special  cultural  gifts  possessed  by  them  and  members  of  their  families;  e g . sister  is 
a teacher,  grandfather  is  a good  gardener. 

• Students  identify  people  within  the  community  who  have  unique  strengths  and  abilities.  They  w rite 
four  sentences  about  a person  and  share  this  with  the  class. 

• Students  invite  guest  speakers,  storytellers  and  Kihteyayak  (Elders)  to  share  stories  and  anecdotes  of 
people  with  unique  strengths  and  abilities. 

• Students  view  videos  that  show  unique  strengths  and  abilities  within  Cree  communities. 

SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  celebrate  unique  strengths  and  abilities? 

Informal  Observation 

Observe  students  as  they  participate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  arc 
able  to  identify  and  celebrate  unique  strengths  and  abilities.  Offer  feedback,  encouragement  and  praise  as 
needed. 

Learning  Log 

Have  the  students  reflect  on  their  learning  and  how  well  they  were  able  to  identify  and  celebrate  unique 
strengths  and  abilities. 


★ discretionary  (see  further  details  on  p.  275) 
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Strategies 


General  Outcome 

Cluster  Heading 

Students  will  know  and  use  various 

S-l  language 

strategies  to  maximize  the  effectiveness  of 

learning 

learning  and  communication 

Strand 

S-l.l  language  learning 

Specific 

Students  will  be  able  to: 

Outcome 

a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  language  learning 

| SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students  add  to  their  personal  dictionaries,  using  illustrations  and  words  for  new  vocabulary  they 
encounter  in  class. 

• Students  participate  in  shared  reading  experiences  with  a partner,  using  short  dialogues  given  to  them 
by  the  teacher. 

• While  listening  to  the  song  “Colours,”  students  listen  for  colour  words,  then  make  a chart. 

• Provide  students  with  a variety  of  sentence  starters,  then  ask  them  to  fill  in  the  blanks;  e.g., 


- ni  n 

(I  ) 

as  in 

ni  nip  an 

(I  sleep) 

- hi  n 

(you  ) 

as  in 

ki  nipan 

(you  sleep) 

— w 

(he  or  she  ) 

as  in 

nip  aw 

(he  or  she  sleeps) 

- ninohte 

n (I  want  to  ) 

as  in 

ni  nohte  nipan 

(I  want  to  sleep) 

- kinohte 

n (you  want  to  ) 

as  in 

ki  nohte  nipan 

(you  want  to  sleep) 

- nohte 

w (he  or  she  wants  to 

) as  in 

nohte  nipaw 

(he  or  she  wants  to  sleep) 

Use  this  activity  to  demonstrate  how  Cree  is  structured.  Use  it  as  a tool  to  help  students  create  their 
own  sentences. 

• Students  divide  into  pairs  and  read  a short  text  with  their  partners.  Together  they  answer  questions 
related  to  the  meaning  of  the  story;  e.g., 

- Who  are  the  main  characters? 

- Where  does  the  story  take  place? 

- What  is  the  conflict  or  problem  in  the  story? 

• The  class  creates  bingo  cards  with  a vocabulary  word  in  each  square.  When  the  teacher  randomly  says 
a word  from  the  vocabulary  lists,  students  mark  it  off  on  their  cards. 

• Students  write  simple  riddles  for  various  animals,  plants,  seasons,  weather  and  inanimate  objects. 

They  divide  into  teams  and  challenge  each  other  to  answer  their  riddles. 
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Strand 

Specific 

Outcome 


S-l.l  language  learning 
Students  will  be  able  to: 

a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  langu 


age 


learning 


| SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  simple  strategies,  with  guidance,  to  enhance  language  learning? 

Portfolios 

Students  select  pieces  of  work  where  language  patterns  were  used.  Discuss  these  with  students  to 
reinforce  good  use  of  familiar  strategies  and  encourage  the  use  of  new  ones.  The  work  is  placed  in 
student  portfolios. 
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\ 

General  Outcome  Cluster  Heading 

Students  will  know  and  use  various  S-2  language  use 

strategies  to  maximize  the  effectiveness  of 
learning  and  communication 

Strand 

S-2.1  language  use 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  language  use 

[ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Before  watching  an  instructional  video,  guide  students  to  help  them  determine  the  key  cultural 
elements;  e.g.,  in  making  moccasins,  the  steps  to  listen  or  watch  for.  Students  can  be  provided  with 
materials  to  make  some  crafts. 

• Students  maintain  a learning  log  of  new  words  or  phrases  they  have  learned. 

• Encourage  students  to  use  Cree  expressions  with  their  hands  and  body  when  they  cannot  remember  the 
correct  Cree  word.  Also  allow  students  to  use  English  if  they  are  really  stuck,  then  provide  the  Cree 
word. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  simple  strategies,  with  guidance,  to  enhance  language  use? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  a variety  of  simple  strategies,  with 
guidance,  to  enhance  language  use  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 

Conferences 

During  student  conferences,  ask  students  to: 

- tell  why  and  how  the  strategies  help  them 

- tell  why  they  use  various  strategies 

- describe  areas  they  would  like  to  improve  on. 
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Strategies 


General  Outcome 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness  of 
learning  and  communication 


Cluster  Heading 

S-3  cultural 
learning 


Strand 


S-3.1  cultural  learning 


Specific  Students  will  be  able  to: 

Outcome  a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  cultural  learning 


::  SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  use  knowledge  of  the  sound-symbol  system  to  aid  reading  comprehension;  c.g.. 

- nipiy  (water) 

- nipiy  (leaf). 

• Students  play  a word  guessing  game  to  review  words  studied  in  class. 

• Encourage  and  reinforce  the  traditional  values  kihceyihtowin  (honouring)  and  kisewatisiu  in  ( kindness  i 
in  each  class.  Allow  students  to  demonstrate  these  values  in  and  outside  of  class.  Each  day.  ask 
students  if  they  showed  anyone  these  values.  Students  explain  how,  where,  when  and  to  whom  the> 
showed  these  values. 

• Demonstrate  saying  words  and  doing  actions.  Encourage  students  to  try — if  they  don't  get  it  right, 
they  can  practise  until  they  do.  Kaya pome  akameyimo  (Don’t  give  up,  keep  trying). 

• Break  apart  a story  and  place  sections  on  cards.  Students  take  turns  using  story  cards  to  read  a short 
segment  of  a Cree  story  orally. 
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Strand 

S-3.1  cultural  learning 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  cultural  learning 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  simple  strategies,  with  guidance,  to  enhance  cultural  learning? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  a variety  of  simple  strategies,  with  guidance,  to  enhance 
cultural  learning  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Self-assessment  Checklist 

Create  an  outcome -based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  a variety  of  simple  strategies,  with 
guidance,  to  enhance  cultural  learning  (see  sample  blackline  master  in  Appendix  E:  Self-assessment 
Checklist). 
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Strategies 


General  Outcome 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness  of 
learning  and  communication 


Cluster  Heading 

S-4  general 
learning 


Strand  S— 4.1  general  learning 

Students  will  be  able  to: 

a.  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  general  learning 


Specific 

Outcome 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Students,  working  in  groups,  make  a collage  on  a theme  taught  in  class;  c.g.,  fall  clothing,  body  parts 
Students  can  use  words  and  phrases  to  label  the  items. 

• Students  circle  words  they  know  when  reading  and  underline  words  they  do  not  know.  Prompt 
students  to  break  words  into  syllables  to  assist  them  in  reading. 

• Encourage  students  to  write  words  as  they  hear  them  phonetically  to  assist  them  in  making  the  correct 
sounds.  Make  appropriate  corrections. 

• To  assist  students  in  organizing  their  books,  encourage  them  to  place  their  name  and  the  date  on  all 
handouts. 


i SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- use  a variety  of  simple  strategies,  with  guidance,  to  enhance  general  learning? 

Informal  Observation 

Observe  students  as  they  share  personal  information.  Make  mental  notes  of  the  extent  to  which  students 
are  able  to  use  a variety  of  simple  strategies,  with  guidance,  to  enhance  general  learning.  Offer  feedback, 
encouragement  and  praise  as  needed. 
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Appendices 


Appendix  A:  Specific  Outcomes  Chart 

Kindergarten  A 1 

Grade  1 A-1 1 

Grade  2 a-21 

Grade  3 a-31 

Appendix  B:  Vocabulary  and  Classroom  Expressions 

Appendix  C:  Planning  Tools  

Instructional  Planning  Guide  C 3 

Year  Plan  C 6 

Sample  Year  Plan:  Kindergarten  C 8 

Sample  Year  Plan:  Grade  1 C 13 

Sample  Year  Plan:  Grade  2 C 18 

Sample  Year  Plan:  Grade  3 C-24 

Unit  Plan  Overview  C-29 

Unit  Plan  A C-30 

Unit  Plan  B C-31 

Unit  PlanC  C-32 

Sample  Unit  Plan:  Kindergarten  C-33 

Sample  Unit  Plan:  Grade  1 C-35 

Sample  Unit  Plan:  Grade  2 C-38 

Sample  Unit  Plan:  Grade  3 C-41 

Lesson  Plan  A C-44 

Lesson  Plan  B C-45 

Sample  Lesson  Plan:  Kindergarten  C -46 

Sample  Lesson  Plan:  Grade  1 

Sample  Lesson  Plan:  Grade  2 c - 

Sample  Lesson  Plan:  Grade  3 C 52 

How  “Listener-friendly”  Is  My  Instruction?  C 54 

Examples  of  General  Accommodations  C 55 

Examples  of  Instructional  Accommodations  C 56 

Examples  of  Assessment  Accommodations  C 57 

Sample  Text  Forms  

Alternative  Learning  Activities  Menu  C 59 

Sample  Independent  Study  Agreement  C 6^ 

Group  Roles  Organizer  

Sample  List  of  Learning  Strategies  c 
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Origami  Finger  Game  Folding  Directions  C-67 

Appendix  D:  Graphic  Organizers  D-l 

How  I Contribute  to  Group  Work  D-2 

How  I Can  Help  My  Group  D-3 

Activity  Reflection  D-4 

Collecting  My  Thoughts  D-5 

How  to  Use  KWL  Charts  D-6 

KWL  Chart  D-7 

How  to  Use  a Brainstorming  Web  D-8 

Brainstorming  Web  D-9 

Idea  Builder  D-10 

How  to  Create  a Mind  Map  D-l  1 

Sample  Mind  Map  D-l  2 

How  to  Use  Venn  Diagrams  D-l  3 

Venn  Diagram  D-l  4 

Five  Senses  Wheel  D-l  5 

Triple  T-chart  D-l  6 

Y-chart  D-l  7 

Five  Ws  and  HI  D-l  8 

A Day  in  the  Life  D-l  9 

How  to  Use  PMI  Charts  D-20 

PMI  Chart  D-21 

What  I Have,  What  I Need  D-22 

Making  a Decision  D-23 

IDEA  Decision  Maker  D-24 

Consider  the  Alternatives  D-25 

Influences  on  Decision  Making  D-26 

Goal-setting  Organizer  1 D-27 

Goal-setting  Organizer  2 D-28 

Goal-setting  Organizer  3 D-29 

Goal-setting  Organizer  4 D-30 

Appendix  E:  Assessment  Blackline  Masters  E-l 

Self-assessment  Checklist  E-2 

Self-assessment  Rating  Scale  E-4 

Peer-assessment  Checklist  E-6 

Self-assessment  Checklist  and  Goal  Setting  E-8 

Long-term  Goal  Setting  E— 1 0 

Anecdotal  Notes  E-l  2 

Observation  Checklist  E-l 4 

Checklist  and  Comments  1 E-l  6 

Checklist  and  Comments  2 E-l  8 

Rating  Scale  1 E-20 

Rating  Scale  2 E-22 

Rating  Scale  3 E-24 

Rubric  E-26 

Rubric  and  Checklist  E-28 
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Appendix  A:  Specific  Outcomes  Chart 


KINDERGARTEN 


A-l  to 

‘hare  information  KIN  DERG  \R  1 EN 

A— 1.1 

share  factual 
information 

a.  share  basic  information 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives  KINDERGARTEN 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  express  simple 
preferences 

NOTES: 

A-2. 2 

share  emotions, 
feelings 

a.  express  basic  emotions 
and  feelings 

A-3  to  get  things  done  KINDERGARTEN 

A-3.1 

guide  actions 
of  others 

a.  indicate  basic  needs  and 
wants 

NOTES: 

A-3. 2 

state  personal 
actions 

a.  respond  to  offers, 
invitations  and 
instructions 

A-3.3 

manage 
group  actions 

a.  engage  in  turn  taking 
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A-4  to  form,  maintain  and  change  interpersonal  relationships  KINDERGARTEN 

A-4.1 

manage  personal 
relationships 

a.  exchange  simple 
greetings  and  simple 
social  expressions 

b.  acknowledge  basic 
kinship  relationships 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world  KINDERGARTEN 

A-5.1 

discover  and 
explore 

a.  investigate  the  immediate 
environment 

NOTES: 

A-5. 2 

gather  and  organize 
information 

a.  gather  simple  information 

A-5. 3 

solve 

problems 

a.  experience 

problem-solving 

situations 

A-5. 4 

explore  perspectives 
and  values 

a.  listen  attentively  and 
respectfully  to  the  ideas 
and  thoughts  expressed 

A-2 

2009 
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A-6  for  imaginative  purposes  and  personal  enjoyment  KINDI  K(.  \ K 1 LN 

A-6.1 

humour/fun 

a.  use  the  language  for  fun 

NOTES: 

A-6.2 

creative/aesthetic 

purposes 

a.  use  the  language 

creatively;  e.g.,  play-act 
variations  on  familiar 
stories 

A-6.3 

personal 

enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
listen  to  favourite  songs 

LC-1  attend  to  the  form  of  the  language  KINDERGARTEN 

LC-1.1 

phonology 

a.  recognize  and  pronounce 
basic  sounds 

NOTES: 

LC-1. 2 

orthography 

a.  understand  how  text  is 
oriented;  e.g.,  left  to  right 
and  top  to  bottom 

LC-1. 3 

lexicon 

a.  use  a repertoire  of  words 
and  phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields,  including: 

• my  family 

• my  daily  routines 

• seasons/weather 

• my  body 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 
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A-3 
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LC-1 


J— < 

bb 


attend  to  the  form  of  the  language  (continued) 


a.  use,  in  modelled  situations,1 
the  following  grammatical 


NOTES: 


elements: 

• personal  pronouns 
(singular)  my  a,  kiya,  wiya 

• awa,  oma  to  distinguish 
and  refer  to  this  specific 
animate  (NA)  or  to  an 
inanimate  (NI)  noun 

• noun  possession  form  for 
animate  (NA)  and 
inanimate  (NI)  singular 
nouns  indicating  my  (IS), 
yours  (2S),  his/hers  (3S) 
nimindsim,  nitehtapiwin, 
kimindsim,  kitehtapiwin, 
omindsima,  otehtapiwin 

• interrogatives,  simple 
questions:  tan'te,  awina, 
kikway,  tanehki,  tan'siyisi 

• eha/ihi,  namoya  questions 
using  ci 

• (VAI)  declarative 
statement  simple 
sentences  using  I (IS), 
you  (2S),  he/she  (3S) 
subjects  and  action  words 
nitapin,  kitapin,  apiw  and 
progressive  action 
ehapiyan,  ehapiyan, 
ehapit 

• commands  or  requests 
(Imperatives  VAI)  using 
action  words  for  you  (2S), 
all  of  you  (2P)  and  all  of  us 
(21);  e.g.,  api,  apik,  apitan 

• colour  descriptors  for  a 
singular  animate  noun 
(VAI)  wapisikisiw/ 
ewapiskisit  minds  and 
inanimate  noun  (VII) 
wapiskaw/ 

ewapiskak  tehtapiwin 


KINDERGARTEN 


1.  Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 


A-4 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


LC-2  interpret  and  produce  oral  texts  KINDERGARTEN 

LC-2.1 

listening 

a.  understand  simple  spoken 
words  and  phrases  in 
guided  situations 

NOTES: 

LC-2. 2 

speaking 

a.  produce  simple  spoken 
words  and  phrases  in 
guided  situations 

LC-2.3 

interactive 

fluency 

a.  engage  in  simple 

interactions,  using  isolated 
words 

LC-3  interpret  and  produce  written  and  visual  texts  KINDERGARTEN 

LC-3.1 

reading 

a.  understand  simple  written 
words  and  phrases  in 
guided  situations 

NOTES: 

LC-3. 2 

writing 

a.  produce  simple  written 
words  and  phrases  in 
guided  situations 

LC-3.3 

viewing 

a.  derive  meaning  from 

visuals  and  other  forms  of 
nonverbal  communication 
in  guided  situations 

LC-3.4 

representing 

a.  use  visuals  and  other 
forms  of  nonverbal 
communication  to  express 
meaning  in  guided 
situations 
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LC-4  apply  knowledge  of  the  sociocultural  context  KINDERGARTEN 

LC-4.1 

register 

a.  speak  at  a volume 
appropriate  to  classroom 
situations 

b.  recognize  and  use  some 
forms  of  address  denoting 
respect 

NOTES: 

LC-4. 2 

expressions 

a.  imitate  age-appropriate 
expressions 

LC— 4.3 

variations  in 
language 

a.  experience  a variety  of 
voices 

LC— 4.4 

social 

conventions 

a.  imitate  and  use  simple 
routine  social  interactions 

LC-4.5 

nonverbal 

communication 

a.  imitate  some  common 
nonverbal  behaviours 

LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  KINDERGARTEN 

sequenced 

LC-5.1 

cohesion/ 

coherence 

a.  follow  speech  that  uses 
simple  link  words 

NOTES: 

LC-5. 2 

text  forms 

a.  experience  a variety  of 
oral  text  forms 

LC-5.3 

patterns  of  social 
interaction 

a.  respond  using  very  simple 
social  interaction  patterns 

A-6 

2009 
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CM-l  Mother  Earth*  KINDERGARTEN 

CM-1.1 

relationships 

a.  experience  and  explore 
Mother  Earth  * 

NOTES: 

CM-l. 2 

knowledge  of 
past  and  present 

a.  participate  in  activities  and 
experiences  that  convey 
knowledge  of  past  and 
present  Mother  Earth* 

CM-1.3 

practices 

and 

products 

a.  experience  practices  and 
products  related  to  Mother 
Earth* 

CM-l. 4 

past  and  present 
perspectives 

a.  listen  to  stories  about 
Mother  Earth*  from  the 
past  and  present,  and 
explore  change 

CM-l  .5 

diversity 

a.  listen  to  stories  about 
Mother  Earth*  from 
diverse  Cree  origins 

CM-2  others  KINDERGARTEN 

CM-2.1 

relationships 

a.  share  with  others,  and 
recognize  that  others  are  a 
part  of  their  own  living 
world/kinship  system 

NOTES: 

CM-2. 2 

knowledge  of 
past  and  present 

a.  participate  in  activities  and 
experiences  that  convey 
knowledge  of  historical 
and  contemporary  Cree 
culture;  e.g.,  storytelling, 
celebrations 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  program  of  studies.  Communities  may  choose  to  use  thi- 
term  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to  teach  the  outcomes  in  this 
section. 
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CM— 2 others  (continued)  KINDERGARTEN 

GC-2.3 

practices  and 
products 

a.  observe  and  participate  in 
a group  in  Cree  cultural 
experiences,  practices  and 
activities 

NOTES: 

CM-2.4 

past  and  present 
perspectives 

a.  listen  to  stories  from  the 
past  and  present,  and 
explore  change 

CM-2.5 

diversity 

a.  observe  and  explore  the 
unique  qualities  of  others 

CM-3  themselves  KINDERGARTEN 

CM-3.1 

relationships 

a.  represent  themselves  and 
their  family,  recognizing 
that  they  are  part  of  the 
living  world 

NOTES: 

CM-3. 2 
knowledge  of 
past  and 
present 

a.  share  about  themselves 
and  their  family 
(traditions,  nicknames, 
practices) 

CM-3.3 

practices  and 
products 

a.  observe  and  participate  in 
Cree  cultural  experiences, 
practices  and  activities 

CM-3.4 

past  and  present 
perspectives 

a.  explore  their  own  change, 
and  listen  to  others’  views 
and  stories 

CM-3.5 

diversity 

a.  explore  and  celebrate  their 
own  uniqueness;  e.g., 
themselves,  their  family 

A-8 
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S-l  language  learning 

KI\I)I  RG VRTEN 

- ^ c 

a.  use  simple  strategies,  with 
guidance,  to  enhance 

NOTES: 

7 3)  | 

^ | s 

language  learning 

S-2  language  use 

KINDERGARTEN 

a.  use  simple  strategies,  with 

NOTES: 

M) 

• S3  a) 

guidance,  to  enhance 

§> 3 
cd 

language  use 

S-3  cultural  learning 

KINDERGARTEN 

— H (DL 

a.  use  simple  strategies,  with 

NOTES: 

^ cd  c 

guidance,  to  enhance 

7 H E 
^ 3 S 

cultural  learning 

S-4  general  learning 

KINDERGARTEN 

M iDf) 

a.  use  simple  strategies,  with 

NOTES: 

^ 2 .S 

guidance,  to  enhance 

i c | 

r/  U (3 

cultural  learning 

00  JO 
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GRADE  1 


A-l  to  share  information  GR\D1  1 

A— 1.1 

share  factual 
information 

a.  identify  people,  places 
and  things 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives  GRADE! 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  express  a personal 
response 

NOTES: 

A-2. 2 

share  emotions, 
feelings 

a.  respond  to  and  express 
emotions  and  feelings 

A-3  to  get  things  done  GRADE  1 

A-3.1 

guide  actions 
of  others 

a.  ask  for  permission 

NOTES: 

A-3. 2 

state  personal 
actions 

a.  ask  or  offer  to  do 
something 

A-3 .3 

manage 
group  actions 

a.  encourage  other  group 
members  to  act 
appropriately 
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A-4  to  form,  maintain  and  change  interpersonal  relationships  GRADE  1 

A-4.1 

manage  personal 
relationships 

a.  exchange  some  basic 
personal  information 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world  GRADE  1 

A-5.1 

discover 
and  explore 

a.  investigate  the 

surrounding  environment 

NOTES: 

A-5.2 

gather  and  organize 
information 

a.  organize  items  in 
different  ways 

A-5 .3 

solve 

problems 

a.  experience 

problem-solving 

situations 

A-5. 4 

explore  perspectives 
and  values 

a.  respond  sensitively  to  the 
ideas  and  products  of 
others 

A-6  for  imaginative  purposes  and  personal  enjoyment  GRADE  1 

A-6.1 

humour/ 

fun 

a.  use  the  language  for  fun 

NOTES: 

A-6.2 

creative/aesthetic 

purposes 

a.  use  the  language 

creatively;  e.g.,  participate 
in  activities  that  play  on 
the  sounds  and  rhythms  of 
the  language 

A-6.3 

personal 

enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
listen  to  favourite  stories 

A-12 

2009 
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LC-1  attend  to  the  form  of  the  language  GRADE  1 


LC-1.1 

phonology 

a.  pronounce  some  common 
words  and  phrases 
correctly 

b.  recognize  intonation  and 
expressions  common  to 
Cree 

NOTES: 

LC-1. 2 

orthography 

a.  recognize  and  name  some 
elements  of  the  writing 
system 

LC-1. 3 

lexicon 

a.  use  a repertoire  of  words 
and  phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields,  including: 

• my  family 

• daily  life 

• weather  and  seasons 

• my  body 

• clothing 

• my  house 

• things  around  me 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  1 

LC-1. 4 

grammatical  elements 

a.  use,  in  modelled 

situations,1  the  following 

grammatical  elements: 

• awa,  oma  to  distinguish 
and  refer  to  this 
specific  animate  (NA) 
or  to  an  inanimate  (NI) 
noun 

• noun  possession  form 
for  animate  (NA)  and 
inanimate  (NI)  singular 
nouns  indicating  my 
(IS),  yours  (2S), 
his/hers  (3S) 
niminosim, 
nitehtapiwin, 
kimindsim, 
kitehtapiwin, 
omindsima, 
otehtapixvin 

• interrogatives,  simple 
questions:  tan'te, 
awina,  kikway,  tanehki, 
tan  'siyisi 

• (VAI)  declarative 
statement  simple 
sentences  using  I (IS), 
you  (2S),  he/she  (3S) 
subjects  and  action 
words  nitapin,  kitapin, 
apiw  and  progressive 
action  ehapiyan, 
ehapiyan,  ehapit 

• commands  or  requests 
(Imperatives  VAI) 
using  action  words  for 
you  (2S),  all  of  you 
(2P)  and  all  of  us  (21); 
e.g.,  api,  apik,  apitan 

• commands  or  requests 
(Imperatives  VTA) 
using  action  words 
between  two  people: 
you->me  (2S^1S),  (all 
of)  you->me  (2P->  IS); 
nitohtawin,  nitohtawik 

NOTES: 

1.  Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 
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LC-1  attend  to  the  form  of  the  language  (continued) 


GRADE  1 


b.  use,  in  structured 

situations,2  the  following 

grammatical  elements: 

• personal  pronouns 

c/a 

g 

(singular)  niya,  klya, 

<D 

C 

wiya 

c 

CD 

• colour  descriptors  for  a 

l 

singular  animate  noun 

u • a 

J td 

(VAI)  wapisikisiw/ 

a 

ewapiskisit  minds  and 

B 

cd 

inanimate  noun  (VII) 

wapiskaw/ 

ewapiskak  tehtapiwin 

• simple  eha,  namoya 

questions  using  ci 

NOTES: 


2.  Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  ol  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  famih.tr  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 
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LC-2  interpret  and  produce  oral  texts  GRADE  1 

LC-2.1 

listening 

a.  understand  simple  spoken 
sentences  in  guided 
situations 

NOTES: 

LC-2.2 

speaking 

a.  produce  simple  spoken 
words  and  phrases  in 
guided  situations 

LC-2.3 

interactive 

fluency 

a.  engage  in  simple 

interactions,  using  short, 
isolated  phrases 

LC-3  interpret  and  produce  written  and  visual  texts  GRADE  1 

LC-3.1 

reading 

a.  understand  simple  written 
sentences  in  guided 
situations 

NOTES: 

LC-3. 2 

writing 

a.  produce  simple  written 
words  and  phrases  in 
guided  situations 

LC-3.3 

viewing 

a.  derive  meaning  from 
visuals  and  other  forms  of 
nonverbal  communication 
in  guided  situations 

LC-3.4 

representing 

a.  use  visuals  and  other 
forms  of  nonverbal 
communication  to 
express  meaning  in 
guided  situations 

A-16 
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LC-4  apply  knowledge  of  the  sociocultural  context  GRADE  1 

LC-4.1 

register 

a.  respond  to  tone  of  voice 

NOTES: 

LC-4. 2 

expressions 

a.  imitate  age-appropriate 
expressions 

LC-4.3 

variations  in 
language 

a.  experience  a variety  of 
voices 

LC— 4.4 

social 

conventions 

a.  use  basic  social 

expressions  appropriate  to 
the  classroom 

LC-4. 5 

nonverbal 

communication 

a.  understand  the  meaning  of 
and  imitate  some  common 
nonverbal  behaviours 

LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced  GRADE  1 

LC-5.1 

cohesion/ 

coherence 

a.  imitate  speech  that  uses 
simple  link  words 

NOTES: 

LC-5.2 

text  forms 

a.  recognize  some  simple 
oral  text  forms 

LC-5.3 

patterns  of  social 
interaction 

a.  respond  using  very  simple 
social  interaction  patterns 
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CM-1  Mother  Earth  * GRADE  1 

CM-1.1 

relationships 

a.  listen  to  stories  about 
Mother  Earth,  * and 
observe  and  experience 
Mother  Earth  * 

NOTES: 

CM-1 .2 
knowledge  of 
past  and  present 

a.  participate  in  activities  and 
experiences  that  convey 
knowledge  of  past  and 
present  Mother  Earth  * 

CM-1. 3 

practices  and 
products 

a.  observe  and  experience 
practices  and  products 
related  to  Mother  Earth  * 

CM-1.4 

past  and  present 
perspectives 

a.  participate  in  activities  and 
experiences  that  reflect 
past  and  present  Cree 
perspectives  related  to 
Mother  Earth  * 

CM-1. 5 

diversity 

a.  participate  in  activities  and 
experiences  that  reflect 
diversity  in  perspectives 
related  to  Mother  Earth  * 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  program  of  studies.  Communities  may  choose  to  use  this 
term  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to  teach  the  outcomes  in  this 
section. 
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CM-2  others  r .i,>\m  i 

CM-2.1 

relationships 

a.  listen  respectfully  to 
others;  e.g.,  storytelling, 
counsel,  sharing  circle 

NOTES: 

CM-2. 2 

knowledge  of 
past  and  present 

a.  participate  in  activities 
and  experiences  that 
convey  knowledge  of 
historical  and 
contemporary  Cree 
culture;  e.g.,  storytelling, 
celebrations 

CM-2.3 

practices  and 
products 

a.  observe  and  participate  in 
a group  in  Cree  cultural 
experiences,  practices  and 
activities 

CM-2.4 

past  and 
present 
perspectives 

a.  observe  and  participate  in 
a group  in  Cree  cultural 
experiences,  practices  and 
activities 

CM-2.5 

diversity 

a.  observe  and  explore  the 
unique  qualities  of  others 

CM-3  themselves  GRADE  1 

CM-3.1 

relationships 

a.  tell  and  draw  about 
themselves  and  their 
family,  appreciate  their 
own  uniqueness,  and 
understand  and  accept 
their  own  importance  as 
people 

NOTES: 

CM-3. 2 

knowledge  of 
past  and  present 

a.  explore  kinship 
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CM-3  themselves  (continued) 

GRADE  1 

a.  observe  and  participate  in 

NOTES: 

m § £ 

Cree  cultural  experiences, 

practices  and  activities 

S-S'S 

Uga 

a.  express  their  own 

c 

(D  C/5 

understanding  of 

"rt-  iu  > 

themselves  and  their 

7 O-o 

— -T3  u 
^ C 

family 

o * £ 

w — <u 

£ a 

Oh 

a.  observe,  celebrate  and 

ir< 

recognize  their  own 

I 52 

S > 

uniqueness;  e.g.,  physical 

U '-3 

characteristics,  kinship 

S-l  language  learning 

GRADE  1 

S>  on 

a.  use  simple  strategies,  with 

NOTES: 

- £?.s 

guidance,  to  enhance 

7 

^ s s 

language  learning 

S-2  language  use 

GRADE  1 

<u 

a.  use  simple  strategies,  with 

NOTES: 

: 5 <u 

guidance,  to  enhance 

N 3 m 

<J>  S'3 

03 

language  use 

S-3  cultural  learning 

GRADE  1 

— 00 

a.  use  simple  strategies,  with 

NOTES: 

~ s.s 

guidance,  to  enhance 

7 ~ £ 

C/3  3 $ 

CJ 

cultural  learning 

S-4  general  learning 

GRADE  1 

a.  use  simple  strategies,  with 

NOTES: 

-2  S 

guidance,  to  enhance 

T S § 

general  learning 

™ 00  JS 
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GRADE  2 


A-l  to  share  information  (,k  \l)F.  2 

A— 1.1 

share  factual 
information 

a.  ask  for  and  provide 
information 

b.  respond  to  simple, 
predictable  questions 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives  GRADE  2 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  identify  favourite  people, 
places  or  things 

NOTES: 

A-2.2 

share  emotions, 
feelings 

a.  identify  emotions  and 
feelings 

A-3  to  get  things  done  GRADE  2 

A-3.1 

guide  actions 
of  others 

a.  suggest  a course  of 
action,  and  respond  to  a 
suggestion 

NOTES: 

A-3. 2 

state  personal 
actions 

a.  indicate  choice  from 
among  several  options 

A-3. 3 
manage 
group  actions 

a.  ask  for  help  or 

clarification  of  what  is 
being  said  or  done  in  the 
group 
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A-4  to  form,  maintain  and  change  interpersonal  relationships  GRADE  2 

A— 4.1 

manage  personal 
relationships 

a.  initiate  relationships 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world  GRADE  2 

A-5.1 

discover  and 
explore 

a.  investigate  and  identify 
elements  in  the 
immediate  environment 

NOTES: 

A-5.2 

gather  and  organize 
information 

a.  sequence  items  in 
different  ways 

A-5 .3 

solve 

problems 

a.  experience  meaning 
through  a variety  of 
moral  teachings  and 
problem-solving  stories 

A-5. 4 

explore  perspectives 
and  values 

a.  make  connections 
between  behaviour  and 
values 

A-6  for  imaginative  purposes  and  personal  enjoyment  GRADE  2 

A-6.1 

humour/ 

fun 

a.  use  the  language  for  fun 
in  a variety  of  activities 

NOTES: 

A-6. 2 

creative/aesthe 
tic  purposes 

a.  use  the  language 
creatively;  e.g.,  use 
movement  to  respond  to 
songs  and  poems 

A-6 .3 
personal 
enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
make  a personal 
dictionary  of  favourite 
words  with  illustrations 
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LC-1  attend  to  the  form  of  the  language  CiR  \DK  2 

LC-1.1 

phonology 

a.  distinguish  sounds  t/d,  k/g, 
c/ts,  p/b  and  pre-aspirated 
h 

NOTES: 

LC-1. 2 

orthography 

a.  write  some  words  and 
phrases  of  personal 
significance 

LC-1. 3 

lexicon 

a.  use  a repertoire  of  words 
and  phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields,  including: 

• foods 

• school 

• measurement 

- time 

- money 

• pets 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  2 

LC-1. 4 

grammatical  elements 

a.  use,  in  modelled 

situations,1  the  following 

grammatical  elements: 

• personal  pronoun  plural 
forms  niyanan, 
kiyanaw,  kiyawaw, 
wiyawaw 

• personal  pronoun 
singular  emphatic  “too” 
form  nistanan, 
kistanaw,  kistawaw, 
wiyawaw 

• ana,  anima  to 
distinguish  and  refer  to 
that  specific  animate 
(NA)  or  an  inanimate 
(NI)  noun,  naha,  nema 

• noun  possession  form 
for  animate  (NA)  and 
inanimate  (NI)  plural 
nouns  indicating  my 
(IS),  yours  (2S), 
his/hers  (3S) 

(NA)  nimindsimak, 

kimindsimak, 

omindsima;  (NI) 

nitehtapiwina, 

kitehtapiwina, 

otehtapiwina 

• (VAI)  declarative 
statement  simple 
sentences  using  I (IS), 
you  (2S),  he/she  (3S) 
subjects  and  action 
words  nitapin,  kitapin, 
apiw  and  progressive 
action  ehapiyan, 
ehapiyan,  ehapit 

• commands  or  requests 
(Imperatives  VTA) 
using  action  words 
between  two  people: 
you^me  (2S->1S),  (all 
of)  you->me  (2P A 1 S); 
nitohtawin,  nitohtawik 

• locative  noun  acts  as  a 
preposition  ohk,  hk, 
ihk — in  the,  on  the,  to 
the,  at  the,  from  the 

• nominalizer,  changing 
an  action  word  (VAI) 
to  a noun  adding  suffix 
win  to  the  verb: 
micisowin,  nimihtowin, 
nikamowin 

NOTES: 

1.  Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 
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LC-1  a 

ttend  to  the  form  of  the  language  (continued)  (,K\I)1  1 

LC-1. 4 

grammatical  elements 

b.  use,  in  structured 

situations,2  the  following 

grammatical  elements: 

• demonstrative 
pronouns  awa,  oma  to 
distinguish  and  refer  to 
this  specific  animate 
(NA)  or  inanimate  (NI) 
nouns 

• colour  descriptors  for  a 
singular  animate  noun 
(VAI)  wapisikisiw/ 
ewapiskisit  minds  and 
inanimate  noun  (VII) 
wapiskaxv/  ewapiskak 
tehtapiwin 

• interrogatives  simple 
questions:  tan’te, 
awina,  kikway,  tanehki, 
tan’siyisi 

• answer  forms,  simple 
eha,  namoya  questions 
using  ci 

• noun  possession  form 
for  singular  animate 
(NA)  and  inanimate 
(NI)  nouns  indicating 
my  (IS),  yours  (2S), 
his/hers  (3S): 
niminosim, 
nitehtapiwin, 
kiminosim, 
kitehtapiwin, 
omindsima, 
otehtapiwin 

• commands  or  requests 
(Imperatives  VAI) 
using  action  words  for 
you  (2S),  all  of  you 
(2P)  and  all  of  us  (21); 
e.g.,  api,  apik,  apitan 

NOTES: 

2.  Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  2 


c.  use,  independently  and 

13 

rr  .a  i2 

consistently,3  the  following 

7 g c 

grammatical  elements: 

O l| 

• personal  pronouns 

c3  <u 

(singular)  nlya,  kiya, 
wiya 

Note:  Grammatical  elements  that  students  are  able  to  use  independently  and  consistently  are  to  be  maintained  for  the  duration  of 
the  students’  programming. 


3.  Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use  specific  linguistic 
elements  consistently  in  a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and  confidence  characterize 
student  language. 


LC-2  interpret  and  produce  oral  texts  GRADE  2 

LC-2.1 

listening 

a.  understand  simple  spoken 
sentences  in  guided 
situations 

NOTES: 

LC-2.2 

speaking 

a.  produce  simple  spoken 
sentences  in  guided 
situations 

LC-2 .3 

interactive 

fluency 

a.  engage  in  simple 

interactions,  using  simple 
sentences 

LC-3  interpret  and  produce  written  and  visual  texts  GRADE  2 

LC-3.1 

reading 

a.  understand  a series  of 
simple  written  sentences  in 
guided  situations 

NOTES: 

LC-3. 2 

writing 

a.  produce  simple  written 
words  and  phrases  in 
guided  situations 

LC-3 .3 

viewing 

... 

a.  derive  meaning  from  a 
variety  of  visuals  and  other 
forms  of  nonverbal 
communication  in  guided 
situations 

LC-3. 4 

representing 

a.  use  a variety  of  visuals  and 
other  forms  of  nonverbal 
communication  to  express 
meaning  in  guided 
situations 
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LC-4  a| 

Dply  knowledge  of  the  sociocultural  context  (,K\D1  : 

LC-4.1 

register 

a.  distinguish  between  formal 
and  informal  situations 

NOTES: 

LC-4. 2 

expressions 

a.  understand  and  use  some 
simple  expressions  as  set 
phrases 

LC-4.3 

variations  in 
language 

a.  acknowledge  individual 
differences  in  speech 

LC-4.4 

social 

conventions 

a.  use  basic  politeness 
conventions 

LC-4. 5 

nonverbal 

communication 

a.  experiment  with  using 
some  simple  nonverbal 
means  of  communication 

LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced  GRADE  2 

LC-5.1 

cohesion/ 

coherence 

a.  sequence  elements  of  a 
simple  story,  process  or 
series  of  events 

NOTES: 

LC-5.2 

text 

forms 

a.  recognize  some  simple 
oral  text  forms 

LC-5.3 

patterns  of  social 
interaction 

a.  initiate  simple  social 
interaction  patterns 
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CM-1  Mother  Earth  * GRADE  2 

CM-1.1 

relationships 

a.  participate  in  harmonious 
activities  and  experiences 
related  to  Mother  Earth  * 

NOTES: 

CM-1.2 

knowledge  of 
past  and  present 

a.  participate  in  activities 
and  experiences  that 
convey  knowledge  of  past 
and  present  Mother 
Earth  * 

CM-1. 3 

practices  and 
products 

a.  participate  in  activities, 
experiences  and  practices 
related  to  Mother  Earth  * 

CM-1. 4 

past  and  present 
perspectives 

a.  participate  in  activities 
and  experiences  that 
reflect  past  and  present 
Cree  perspectives  related 
to  Mother  Earth  * 

CM-1 .5 

diversity 

a.  participate  in  activities 
and  experiences  that 
reflect  diversity  in 
perspectives  related  to 
Mother  Earth  * 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  program  of  studies.  Communities  may  choose  to  use  this 
term  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to  teach  the  outcomes  in  this 
section. 
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CM-2  others  (,K\|)|  1 

CM-2.1 

relationships 

a.  contribute  to  and 

cooperate  in  activities  with 
others,  and  practise 
friendliness 

NOTES: 

CM-2. 2 

knowledge  of 
past  and 
present 

a.  explore  a past  and  present 
Cree  community; 
e.g.,  their  people, 
practices,  products,  beliefs 

CM-2.3 
practices  and 
products 

a.  observe,  understand  and 
participate  in  family 
and/or  school  Cree  cultural 
experiences,  practices  and 
activities 

CM-2.4 

past  and  present 
perspectives 

a.  observe  and  participate  in 
activities,  experiences  and 
product  development  that 
reflect  the  past  and 
present;  and  explore 
change 

CM-2. 5 

diversity 

a.  identify  the  unique 
qualities  of  others;  e.g., 
family 

CM-3  themselves  GRADE  2 

CM-3.1 

relationships 

a.  express  their  own  concept 
of  themselves,  and  extend 
that  understanding  to 
include  new  ideas  and 
perspectives;  e.g.,  home 
and  school 

NOTES: 

CM-3.2 

knowledge  of 
past  and  present 

a.  explore  kinship  and 
community 
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CM-3  themselves  (continued) 

GRADE  2 

CM-3.3 
practices  and 
products 

a.  observe  and  participate  in 
Cree  cultural  experiences, 
practices  and  activities 

NOTES: 

CM-3.4 
past  and  present 
perspectives 

a.  express  their  own 
understanding  of 
themselves,  their  family 
and  their  community;  and 
explore  others’  perceptions 

CM-3.5 

diversity 

a.  identify  and  celebrate 
unique  characteristics  of 
family  and  community 

S-l  language  learning 

GRADE  2 

S— 1.1 
language 
learning 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  language 
learning 

NOTES: 

S-2  language  use 

GRADE  2 

S-2.1 

language 

use 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  language  use 

NOTES: 

S-3  cultural  learning 

GRADE  2 

S-3.1 

cultural 

learning 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  cultural 
learning 

NOTES: 

S-4  general  learning 

GRADE  2 

S-4.1 

general 

learning 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  general 
learning 

NOTES: 
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GRADE  3 


A-l  to  share  information  (,KM)|  t 

A-l.l 

share  factual 
information 

a.  describe  people,  places 
and  things 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives  GRADE  3 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  express  a personal 
response  to  a variety  of 
situations 

b.  acknowledge  the  ideas, 
thoughts  and  preferences 
of  others 

NOTES: 

A-2. 2 

share  emotions, 
feelings 

a.  express  and  respond  to  a 
variety  of  emotions  and 
feelings 

A-3  to  get  things  done  GRADE  3 

A-3.1 

guide  actions 
of  others 

a.  make  and  respond  to  a 
variety  of  simple  requests 

NOTES: 

A-3. 2 

state  personal 
actions 

a.  express  a wish  or  a desire 
to  do  something 

A-3. 3 
manage 
group  actions 

a.  suggest,  initiate  or  direct 
action  in  group  activities 
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A— 4 to  form,  maintain  and  change  interpersonal  relationships  GRADE  3 

A-4.1 

manage  personal 
relationships 

a.  identify  kinship 
relationships 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world  GRADE  3 

A-5.1 

discover  and 
explore 

a.  make  and  talk  about 
personal  observations 

NOTES: 

A-5.2 

gather  and  organize 
information 

a.  share  personal  knowledge 
of  a topic 

A-5.3 

solve 

problems 

a.  experience  meaning 

through  a variety  of  moral 
teachings  and 
problem-solving  stories 

A-5. 4 

explore  perspectives 
and  values 

a.  recognize  and  respect 
differences  in  ideas  and 
thoughts 

A-6  for  imaginative  purposes  and  personal  enjoyment  GRADE  3 

A-6.1 

humour/ 

fun 

a.  use  the  language  for  fun  in 
a variety  of  activities 

NOTES: 

A-6.2 

creative/aesthetic 

purposes 

a.  use  the  language 
creatively; 

e.g.,  create  a picture  story 
with  captions 

A-6.3 

personal 

enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
share  a collection  of 
pictures  or  artifacts  related 
to  Cree  culture 
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LC-1  attend  to  the  form  of  the  language  ( . K \ 1)1  1 

LC-1.1 

phonology 

a.  pronounce  familiar  words, 
phrases  and  expressions 
properly 

NOTES: 

LC-1. 2 

orthography 

a.  recognize  and  use  some 
basic  spelling  patterns 

LC-1. 3 

lexicon 

a.  use  a repertoire  of  words 
and  phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields,  including: 

• my  community  and 
neighbourhood 

• music 

• domestic  animals 

• extended  family 

• games 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  3 

LC-1. 4 

grammatical  elements 

a.  use,  in  modelled 

situations,1  the  following 

grammatical  elements: 

• personal  pronoun  plural 
forms  niyanan, 
kiyanaw,  kiyawaw, 
wiyawaw 

• personal  pronoun  plural 
emphatic  “too”  form 
nistanan,  kistanaw, 
kistawaw,  wist  aw  aw 

• oki,  aniki,  ohi,  anihi,  to 
distinguish  and  refer  to 
these  and  those  specific 
animate  (NA)  or 
inanimate  (NI)  nouns, 
neki,  nehi 

• noun  possessive  form 
for  animate  (NA)  and 
inanimate  (NI)  singular 
nouns  indicating  ours 
(IP),  all  of  ours  (21), 
yours  (2P),  theirs  (3P): 
(NA)  niminosiminan, 
kimindsiminaw, 
kimindsimiwaw, 
omindsimiwawa;  (NI) 
nitehtapiwininan, 
kitehtapiwininaw, 
kitehtapiwiniwaw, 
otehtapiwiniwaw 

• (VAI)  declarative 
statement  simple 
sentences  using  we 
(IP),  all  of  us  (21),  all 
of  you  (2P),  they  (3P) 
subject  markers  and 
action  words  nitapinan, 
kitapinaw, 

kitapinawaw,  apiwak 
and  progressive  action 
form  ehapiyahk, 
ehapiyahk,  ehapiyek, 
ehapicik/ehapitwaw 

NOTES: 

1.  Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 
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LC-1  attend  to  the  form  of  the  language  (continued] 


GRADE  3 


• commands  or  requests 

using  action  words 
between  two  people: 
you->me  (2S->1S),  (all 
of)  you->me  (2P->  IS); 
nitohtawin,  nitohtawik 

• locative  noun  acts  as  a 

preposition  ohk,  hk, 
ihk — in  the,  on  the,  to 
the,  at  the,  from  the: 

in 

c 

atawew  'kam  ikohk, 

<L> 

B 

otenahk,  tehtapiwinihk 

<D 

• nominalizer,  changing 

7 ^ 

an  action  word  (VAI) 

u .a 

j ^ 

to  a noun  adding  suffix 

B 

win  to  the  verb: 

B 

a 

micisowin,  nimihtowin, 

nikamowin 

• colour  descriptors  for 

plural  animate  (VAI) 
wapisikisiwak 
ewapiskisicikJ 
ewapiskisitwaw 
minosak  and  (VII) 

inanimate  nouns 

wapiskawa/ 
ewapiskaki  tehtapiwina 

NOTES: 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


A-35 

2009 


LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  3 

b.  use,  in  structured 

situations,2  the  following 
grammatical  elements: 

• commands  or  requests 
(Imperatives  VAI) 
using  action  words  for 
you  (2S),  all  of  you 
(2P)  and  all  of  us  (21); 
e.g.,  api,  apik,  apitan 

• simple  sentences  using 
I (IS),  you  (2S),  he/she 
(3S)  subjects  and 
action  words  (VAI)  in 
declarative  statement 
form  nitapin,  kitapin, 
apiw  and  progressive 
action  ehapiyan, 
ehapiyan,  ehapit 

• personal  pronoun 
emphatic  singular  “too” 
form  nista,  kista,  xvista 

2.  Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 
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LC-1 


attend  to  the  form  of  the  language  (continued) 


• demonstrative 
pronouns  ana,  naha, 
anima,  nema  to 
distinguish  and  refer  to 
that  specific  animate 
(NA)  or  inanimate  (NI) 
noun 

• noun  possession  form 
for  animate  (NA)  and 
inanimate  (NI)  plural 
nouns  indicating  my 
(IS),  yours  (2S), 
his/hers  (3S): 

(NA)  niminosimak, 

kimindsimak, 

omindsima;  (NI) 

nitehtapiwina, 

kitehtapiwina, 

otehtapiwina 


NOTES: 


use,  independently  and 
consistently,3  the 
following  grammatical 
elements: 

• colour  descriptors  for  a 
singular  animate  noun 
(VAI)  wapisikisiw/ 
exvapiskisit  minds  and 
inanimate  nouns  (VII) 
wapiskaw/  ewapiskak 
tehtapiwin 

• simple  questions  using 
interrogatives:  tan'te, 
awina,  kikway,  tanehki, 
tan  'siyisi 

• simple  eha,  namoya 
questions  using  ci 

• noun  possession  form 
for  singular  animate 
(NA)  and  inanimate 
(NI)  nouns  indicating 
my  (IS),  yours  (2S), 
his/hers  (3S): 

(NA)  niminosim, 
kimindsim,  omindsima 
(NI)  nitehtapiwin, 
kitehtapiwin, 
otehtapiwin 


GRADE  3 


Note:  Grammatical  elements  that  students  are  able  to  use  independently  and  consistently  are  to  be  maintained  for 
the  duration  of  the  students’  programming. 


3.  Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use  specific  linguistic 
elements  consistently  in  a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and  confidence  characterize 
student  language. 
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LC-2  interpret  and  produce  oral  texts  GRADE  3 

LC-2.1 

listening 

a.  understand  short,  simple 
oral  texts  in  guided 
situations 

NOTES: 

LC-2.2 

speaking 

a.  produce  simple  spoken 
sentences  in  guided 
situations 

LC-2. 3 

interactive 

fluency 

a.  engage  in  simple 

interactions,  using  simple 
sentences 

LC-3  interpret  and  produce  written  and  visual  texts  GRADE  3 

LC-3.1 

reading 

a.  understand  short  simple 
written  texts  in  guided 
situations 

NOTES: 

LC-3.2 

writing 

a.  produce  simple  written 
sentences  in  guided 
situations 

LC-3.3 

viewing 

a.  derive  meaning  from  a 
variety  of  visuals  and  other 
forms  of  nonverbal 
communication  in  guided 
situations 

LC-3.4 

representing 

a.  use  a variety  of  visuals  and 
other  forms  of  nonverbal 
communication  to  express 
meaning  in  guided 
situations 
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LC4  a 

jply  knowledge  of  the  sociocultural  context  (,H  ^ 

LC-4.1 

register 

a.  recognize  that  some  topics, 
words  or  intonations  are 
inappropriate  in  certain 
contexts 

NOTES: 

LC-4.2 

expressions 

a.  understand  and  use  a 
variety  of  simple 
expressions  as  set  phrases 

LC-4.3 

variations  in 
language 

a.  accept  individual 
differences  in  speech 

LC-4.4 

social 

conventions 

a.  use  appropriate  oral  forms 
of  address  for  people 
frequently  encountered 

LC-4.5 

nonverbal 

communication 

a.  recognize  that  some 

nonverbal  behaviours  may 
be  inappropriate  in  certain 
contexts 

LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced  GRADE  3 

LC-5.1 

cohesion/ 

coherence 

a.  link  words  or  groups  of 
words  in  simple  ways 

NOTES: 

LC-5. 2 

text 

forms 

a.  recognize  some  simple 
oral  and  print  text  forms 

LC-5.3 

patterns  of  social 
interaction 

a.  initiate  interactions,  and 
respond  using  simple 
social  interaction  patterns 
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CM-1  Mother  Earth  * GRADE  3 

CM-1  J 

relationships 

a.  take  care  of  Mother 
Earth* 

NOTES: 

CM-1.2 

knowledge  of 
past  and 
present 

a.  explore  a past/present 
Cree  community* 

CM-1 .3 

practices  and 
products 

a.  explore  the  practices  and 
products  related  to  Mother 
Earth*  of  a specific 
region  or  community 

CM-1.4 

past  and  present 
perspectives 

a.  participate  in  activities 
and  experiences  that 
reflect  past  and  present 
Cree  perspectives  related 
to  Mother  Earth* 

CM-1. 5 

diversity 

a.  participate  in  activities 
and  experiences  that 
reflect  diversity  in 
perspectives  related  to 
Mother  Earth* 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  program  of  studies.  Communities  may  choose  to  use  this 
term  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to  teach  the  outcomes  in  this 
section. 


A-40 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


CM-2  o 

thers  gradk'j 

CM-2.1 

relationships 

a.  practise  consideration  and 
helpfulness  toward  others 

NOTES: 

CM-2.2 

knowledge  of 
past  and 
present 

a.  explore  a past  and  present 
Cree  community; 
e.g.,  their  people, 
practices,  products,  beliefs 

CM-2.3 

practices  and 
products 

a.  explore  Cree  community 
cultural  practices  and 
products 

CM-2.4 

past  and  present 
perspectives 

a.  describe  similarities  and 
differences  between  past 
and  present  Cree 
community  experiences, 
practices,  products, 
perspectives  and  values; 
and  examine  change 

CM-2.5 

diversity 

a.  identify  and  celebrate  the 
unique  qualities  of  others; 
i.e.,  meeting  the  needs  of 
the  community  by 
voluntarily  fulfilling  the 
roles 

CM-3  themselves  GRADE  3 

CM-3.1 

relationships 

a.  express  their  own  concept 
of  themselves,  and 
understand  their  own 
strengths  and  abilities 

NOTES: 

CM-3. 2 
knowledge  of 
past  and  present 

a.  explore  and  examine 
family/community 
traditions  and  practices 
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CM-3  themselves  (continued) 

GRADE  3 

CM-3.3 

practices  and 
products 

a.  observe  and  participate  in 
Cree  cultural  experiences, 
practices  and  activities 

NOTES: 

CM-3.4 

past  and  present 
perspectives 

a.  understand  their  own 
strengths  and  weaknesses 

CM-3.5 

diversity 

a.  identify  and  celebrate 
unique  strengths  and 
abilities 

S-l  language  learning 

GRADE  3 

S-l.l 

language 

learning 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  language 
learning 

NOTES: 

S-2  language  use 

GRADE  3 

S-2.1 

language 

use 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  language  use 

NOTES: 

S-3  cultural  learning 

GRADE  3 

S-3.1 

cultural 

learning 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  cultural 
learning 

NOTES: 

S-4  general  learning 

GRADE  3 

S-4.1 

general 

learning 

a.  use  a variety  of  simple 
strategies,  with  guidance, 
to  enhance  general 
learning 

NOTES: 
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Appendix  B:  Vocabulary  and  Classroom  Expressions 


Please  note  that  the  vocabulary  and  expressions  listed  here  are  suggestions  compiled  through  consultation 
with  teachers.  This  list  should  not  be  considered  mandatory  or  exhaustiv  e 


Esinakwanwa 

Adjectives 

Misikitiw/Misaw  (prefix-misi) 

Big 

Cimisisew/Cimasisin 

Short 

ApisTsiw/ApacTciw 

Small/Little 

Kinosiw/Kinwaw 

Tall 

Pisiskowak 

Animals 

Maskwa 

Bear 

Amisk 

Beaver 

Paskwawimostos 

Bison/Buffalo 

Atihk 

Caribou 

Minos 

Cat 

Sasakawapiskos 

Chipmunk 

Mostos 

Cow 

Mescakanis 

Coyote 

Apisimosos 

Deer 

Atim 

Dog 

STsTp 

Duck 

Wawaskesiw 

Elk 

MahkTsis 

Fox 

Wapatihk 

Goat 

Niska 

Goose 

Nose  pahkahahkwan 

Hen 

Mistatim 

Horse 

Wapistan 

Marten 

Moswa 

Moose 

Waciy  wapatihk 

Mountain  goat 
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Pisiskdwak  (continued) 

Animals  (continued) 

ApakosTs 

Mouse 

Nikik 

Otter 

Kohkos 

Pig 

Kakwa 

Porcupine 

Wapos 

Rabbit 

Pisiskes 

Raccoon 

Nape  pahkahahkwan 

Rooster 

Ahkik 

Seal 

Mayatihk 

Sheep 

Sikak 

Skunk 

Anikwacas 

Squirrel 

Misihew 

Turkey 

Wahpamek/Mistamek 

Whale 

Mahihkan 

Wolf 

MTyaw 

Body  Parts 

Piskokanan 

Ankle 

Mispiton 

Arm 

Mispiskwan 

Back 

Misokan 

Buttocks 

Manaway 

Cheek 

Maskikan 

Chest 

Mitapiskan 

Chin 

Mihtawakay 

Ear 

Mitoskwan 

Elbow 

Masinihcapowin 

Eyebrow 

MTsapowinan 

Eyelash 

MiskTsikwa 

Eyes 

Mihkwakan 

Face 

YiyTkicihcan 

Finger 
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Body  Parts 

Miyaw  (continued)  ; (continued) 

Miskasiya 

Fingernails 

Misit/Misita 

Foot/Feet 

Miskahtik 

Forehead 

Mestakaya 

Hair 

Micihciy 

Hand 

Mistikwan 

Head 

Mahkwan 

Heel 

Mitokan 

Hips 

Mihcikwan 

Knee 

Miskat 

Leg 

Miton 

Mouth 

Mikwayaw 

Neck 

Mikot 

Nose 

Mitihtiman 

Shoulder 

MTpita 

Teeth 

Micihcan 

Thumb 

Yiyikisitan 

Toe 

Miyaw 

Torso 

Miskata 

Trunk/Legs 

Piskokanan 

Wrist 

Akinikesihkwan 

Calendar 

PTsimwak 

Months 

Kise-pTsim 

January 

Mikisiwi-pTsim 

February 

Niski-pTsim 

March 

AyTki-pTsim 

April 

Opiniyawehowi-pTsim 

May 
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PTsimwak  (continued) 

Months  (continued) 

Paskawihowi-pTsim 

June 

Paskowi-pTsim 

July 

Ohpahowi-pTsim 

August 

Ndcihitowi-pTsim 

September 

Kaskatinowi-pTsim 

October 

Lyikopiwi-pTsim 

November 

PawahcakinasTs-pisim 

December 

KTsikawa 

Days  of  the  Week 

Ayamihewi-kTsikaw 

Sunday 

Ponayamihewi-kTsikaw 

Monday 

NTso-kTsikaw 

Tuesday 

Nisto-kTsikaw 

Wednesday 

Newo-kTsikaw 

Thursday 

Niyanano-kTsikaw 

Friday 

Nikotwaso-kTsikaw 

Saturday 

Ka  mTskocipayik  Askiy 

Seasons 

STkwan/Miyoskamin 

Spring 

NTpin 

Summer 

Takwakin 

Autumn/Fall 

Pipon 

Winter 

Kiskinwahamatowikamik 

Classroom 

Kinosewak  kakanawTmihtwaw 

Aquarium 

Misiwiyaskiy  masinahikan 

Atlas 

Wepasinahike 

Blackboard 

Masinahikan 

Book 

Akihcikanapisk 

Calculator 

Tehtapiwin 

Chair 

Wapiskahcikos 

Chalk 
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Kiskinwahamatowikamikohk  Classroom  (continu 

(continued) 

PTsimohkan 

Clock 

Miskotakay  akocikan 

Coat  hooks 

Nanatohkasinastew 

masinahikanahcikosa 

Coloured  pencils 

SehkimamitonThcikewimasinahit 

ayikan 

Computer 

Masinastewi- 

masinahikanahcikos 

Crayon 

Wiyakani-kamik 

Cupboards 

Kiskinohamawakan 

mTcisowinahtik/Aspahikan 

Desk 

Itwewina  masinahikan 

Dictionary 

Iskwahtem 

Door 

Kasesinayihkan 

Eraser 

Mistikowat  masinahikana 
kanahastahk 

Filing  cabinet 

Kiskiwehon 

Flag 

Macikwanas  wTpinikan 

Garbage  can/bin 

Akoskowahcikan/Pasakwahikan 

Glue 

Nanatohkinastewmasinahikana- 

cikosa 

Markers 

Masinahikanis 

Notebook 

Masinahikanekin 

Paper 

Masinahikanahtik 

Pen 

Masinahikanahcikos 

Pencil 

Masinahikanahtik  maskimocis 

Pencil  case 

Masinahikanahcikos 

kinikopicikakanis 

Pencil  sharpener 

Tipahikanahtik 

Ruler 

Paskwahamatowin 

Scissors 

Akocikanihkanis 

Shelf 

KasThkwewiyakan 

Sink 
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Kiskinwahamatowikamikohk 

(continued) 

Classroom  (continued) 

Kiskinwahamawakan 

Student 

Kiskinwahomakan 

mTcisowinahtik 

Student  desk 

PThtikwTpayihcikan 

Tape  recorder 

Iskwewokiskinwahamakew 

Teacher  (female)  - secondary 

Napewokiskinwahamakew 

Teacher  (male)  - secondary 

CakastTpayihcikan 

Television 

WosTnamawina 

Windows 

Misiweyaskiymasinahikan 

World  map 

Ayiwinisa 

Clothing 

Nayahcikan/Kiskinwahamatowi 

maskimot 

Backpack 

Pakasimow  ayiwinisa 

Bathing  suit 

Pakwahtehon 

Belt 

PThconTs 

Blouse 

Maskisina 

Boots 

Astotin 

Cap/Hat 

Miskotakay 

Coat 

Iskwewasakay 

Dress 

Miskesikohkana 

Glasses 

Astotin 

Hat 

Onipawasakay 

Housecoat 

Miskotakay 

Jacket 

Pimipahtawayiwinisa 

Jogging  suit 

Astisisak 

Mittens,  gloves 

Mitas/Napewitas 

Pants/Jeans/Trousers 

Asowacikan 

Pocket 

Soniyawat 

Purse 

Nipewayan 

Pyjamas 
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Ayiwinisa  (continued) 

Clothing  (continued) 

Kimowanasakay 

Raincoat 

Kisemanitowaskisin 

Sandals 

Kisowahpison/Tapiskakan 

Scarf 

Pakowayan 

Shirt 

Maskisina 

Shoes 

KTskitas/Micasis 

Shorts 

Misiwepiponayiwinisa 

Ski  suit 

KTskasakay 

Skirt 

Pimipahtawaskisina 

Sneakers/Runners 

Asikanak 

Socks 

Peyakwayiwinis 

Suit 

Sipekiskawasakay 

Sweater 

Tapiskakan 

Tie 

Keskipakowayan 

T-shirt 

Akawastehon 

Umbrella 

Atamicasis 

Underwear 

Soniyawacis 

Wallet 

Pisimohkanis 

Watch 

NItisanak 

Family 

Nikawis 

My  maternal  aunt 

Nitisan 

Brother 

Nicahkos 

Cousin  (female) 

NTscas 

Cousin  (male) 

Nitanis 

My  daughter 

Nohtawiy 

My  father 

Nimosom 

My  grandfather 

Nohkom 

My  grandmother 

Nikawiy 

My  mother 

Nitisan 

My  sister 

Nikosis 

My  son 

Nohcawis 

My  uncle 
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MTciwina 

Food 

Picikwas 

Apple 

Wokas 

Banana 

Pahkwesikan 

Bread 

Tohtosdpopimiy 

Butter 

Sewipohkwesikan 

Cake 

Oskataskwak 

Carrots 

KekisipamTciwina 

Cereals 

ApakosTsimTciwin 

Cheese 

Pahkahakwan 

Chicken 

Pihkatewapoy 

Coffee 

Mahtaminak 

Corn 

Sewihkasikan 

Desserts 

Wawa 

Eggs 

Kinosew 

Fish 

Kakaspihkatekwawaskipwawa 

French  fries 

MTnisa 

Fruits 

Somin  minisihkan 

Grapes 

Kohkosopwam 

Ham 

Cahkas 

Ice  cream 

Wiyas 

Meat 

Tohtosapoy 

Milk 

Osawas 

Orange 

Osawasopoy 

Orange  juice 

Mistahimimis 

Peach 

Ayicimin/MTcTmin 

Peas 

Kahkominikak/AskTwiTsiwihtakan 

Pepper 

Askipwawa/Lapatakwa 

Potato 

STwihtakan 

Salt 

OtakisThkan 

Sausage 

Kwayaci  sikwatahikatek 

Steak 
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MTciwina  (continued) 

Food  (continued) 

Otehimin 

Strawberry 

Maskihkiwapoy 

Tea 

KThci  okiniy 

Tomato 

Kistikana/Kiscikanis 

Vegetables 

Wiki  win 

Home 

NThcayihk 

Basement 

WayawTstamasowikamik/Apiwik 

amik 

Bathroom 

Kisepikinastewimahkahk 

Bathtub 

Nipewin 

Bed 

Nipawikamik 

Bedroom 

MTcisowikamik 

Dining  room 

Tahkascikan 

Fridge 

Sapostawan 

Hall 

Sapohtawan 

Hallway 

Piminawasiwikamik 

Kitchen 

Kasiyakanewiyakan 

Kitchen  sink 

Wasaskotenikan 

Lamp 

KisepTkinikewikamik 

Laundry  room 

Apiwikannik 

Living  room 

Kesiskawihkasikan 

- 

Microwave 

Sekowepinapisk 

Oven 

PThtawiskwahtem 

Porch/Entryway 

Ascikewikamikos 

Shed/Garage 

KanTpawikisTpekinastehk 

Shower 

KasThkwewiyakan 

Sink  (bathroom) 

KisTpekinikan 

Soap 

Yoskitehtapiwin 

Sofa 

Tahkohtaciwetah/AmaciwTwin 

Stairways 

Kotawanapisk 

Stove 
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WTkiwin  (continued) 

Home  (continued) 

Nahapewikamik/MTsTwikamik 

Toilet 

Tahkoskewin 

Yard/Patio/Backyard/Courtyard 

Atoskewina 

People  around  Me  (Jobs) 

Tapasinahikew 

Artist/Performer 

Mistiko  napewi 

Carpenter 

Atawewikamik  soniyawikimaw 

Cashier/Store 

Mipitamaskihkiwiyiniw 

Dentist 

MaskihkTwiyiniw 

Doctor 

Opimihcikew 

Driver 

Awasokiskinohwamakew 

Elementary  teacher 

Astawekew 

Firefighter 

OpTkiskwestamakew 

Lawyer 

Masinahikaniwiyiniw 

Letter  carrier 

Maskihkewiskwew 

Nurse 

Semakanis 

Police  officer 

Atatawakew 

Salesperson 

Atawewikamik  masinahikesTs 

Store  owner/keeper 

Kiskinohamakew 

Teacher 

Pisiskowimaskihkiwiyiniw 

Veterinarian 

Metawewina 

Leisure  Activities 

Kakwaskwetahoht 

kwaskwenitowan 

Baseball 

Mamawisikon  pakTsanak 

Collecting  cards 

Kwaskwepayihowin 

Jump  rope 

PakTsanak  kametawThk 

Playing  cards 

Pimipahta 

Run 

Pakahtowe 

Soccer 

Pakasimowin 

Swimming 

Metawakana 

Toys 
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kiskinwahamatowikamik 

School 

Ayamihcikewikamik 

Library 

Kitohticikewikamik 

Music  room 

Wiyasiwewin 

Office 

MTcisowinahtik 

Table 

Wayawewikamik 

Washroom/Bathroom 

Tipahikan 

Time  of  Day 

KTkisepa 

Morning 

ApihtakTsikaw 

Noon 

Otakosin 

Afternoon/Evening 

Tipiskaw 

Night/Nighttime 

IsTwepan 

Weather 

Kisin. 

It  is  cold. 

Kisitew. 

It  is  hot. 

Kimowan. 

It  is  raining. 

Mispon. 

It  is  snowing. 

Waseskwan. 

It  is  sunny. 

Kwayakikisin. 

It  is  very  cold. 

Kisastew. 

It  is  very  hot. 

Yotin. 

It  is  windy. 

Piyesiwak. 

It  is  thundering. 

Tkwaskwan. 

It  is  cloudy/foggy. 

MiyokTsikaw. 

The  weather  is  nice. 

MayikTsikaw. 

The  weather  is  not  nice. 

Itotamowina 

Verbs 

Kwecihkemo 

to  ask  (for  something) 

Kawespayik 

to  be 

Atawe 

to  buy 
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Itotamowina  (continued) 

Verbs  (continued) 

Tepwas 

to  call/to  beckon 

NawasonikT 

to  choose 

Kipaha 

to  close  something 

Akihcike 

to  count/to  tell 

Mato 

to  cry 

Manisa 

to  cut 

NTmihto 

to  dance 

OsThta 

to  do,  to  make 

Tapasinaha 

to  draw 

Minihkwe 

to  drink 

MTciso 

to  eat 

PThtokwe 

to  enter  (i.e.,  a room) 

Pahkisini/pahkisikaso 

to  fall 

Miska 

to  find 

Pasiko 

to  get  up/to  arise 

Meki 

to  give 

Itohte 

to  go 

NThtaciwe 

to  go  down  (i.e.,  stairs) 

Wayawe 

to  go  out  (i.e.,  of  a room) 

AmiwacT 

to  go  up  (i.e.,  stairs) 

OhpT 

to  jump 

Kiskinohamakosi 

to  learn 

MTweyim 

to  like/love  someone/something 

Nitohta 

to  listen  to 

Kitapahta 

to  look  at 

Kanawapahta 

to  look  at,  watch  (i.e.,  TV) 

Nitona 

to  look  for 

SakTtowin 

to  love 

OhtTna 

to  open  something 

Metawe 

to  play 
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Itotamowina(continued) 

Verbs  (continued) 

Metawe 

to  play,  to  touch 

Sesawe 

to  practise 

Tihtasta 

to  put  or  place  something 
(book  on  a shelf,  paper  on  a 
desk) 

Asta 

to  put,  to  lay 

Postayiwinisa 

to  put  on  clothes 

Ayimihcike 

to  read 

Pimipahta 

to  run 

Nikamo 

to  sing 

Api 

to  sit 

Nipa 

to  sleep 

Pakasimo 

to  swim 

PTkiskwe 

to  talk,  to  speak 

MamitonThta 

to  think 

Pimohte 

to  walk 

Atoske 

to  work 

Masinahike 

to  write 
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Classroom  Commands 
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Proverbs 
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Appendix  C:  Planning  Tools 


Instructional  Planning  Guide C 3 

Year  Plan 

Sample  Year  Plan:  Kindergarten C 8 

Sample  Year  Plan:  Grade  1 C 

Sample  Year  Plan:  Grade  2 C 8 

Sample  Year  Plan:  Grade  3 C 24 

Unit  Plan  Overview  - ' 

Unit  Plan  A 

Unit  Plan  B 

Unit  Plan  C 

Sample  Unit  Plan:  Kindergarten  c 33 

Sample  Unit  Plan:  Grade  1 c 33 

Sample  Unit  Plan:  Grade  2 3 

Sample  Unit  Plan:  Grade  3 

Lesson  Plan  A 

Lesson  Plan  B 

Sample  Lesson  Plan:  Kindergarten  c 46 

40 

Sample  Lesson  Plan:  Grade  1 

P— sn 

Sample  Lesson  Plan:  Grade  2 

Sample  Lesson  Plan:  Grade  3 

Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


How  “Listener-friendly”  Is  My  Instruction? C-54 

Examples  of  General  Accommodations  C -55 

Examples  of  Insfructional  Accommodations  C-56 

Examples  of  Assessment  Accommodations  C-57 

Sample  Text  Forms C-58 

Alternative  Learning  Activities  Menu C-59 

Sample  Independent  Study  Agreement  C-60 

Group  Roles  Organizer  C-61 

Sample  List  of  Learning  Strategies  C-62 

Origami  Finger  Game  Folding  Directions  C-67 
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Instructional  Planning  Guide 


As  you  design  a learning  activity,  consider  students’  individual  needsand  learning  profile  todel 
the  accommodations,  modifications  and  adaptations  that  will  be  necessary  tor  success 

© Outcomes 

Determine  the  outcomes  that  students  can  reasonably  accomplish. 

□ Select  fewer  outcomes,  partial  outcomes  or  outcomes  from  a different  grade  level  it  necessary 

Determine  what  the  students  will  be  able  to  demonstrate  as  a result  of  this  learning 
activity. 

□ Consider  the  accommodations,  modifications  and  adaptations  necessary  to  ensure  I 
in  achieving  all  or  part  of  the  outcomes. 

© Learning  Activities 

Select  appropriate  instructional  strategies  and  learning  activities  that  will  create 
opportunities  for  students  to  achieve  the  target  outcomes  successfully. 

□ Decide  how  students  will  apply  their  learning. 

□ Ensure  opportunities  for  students  to  use  different  learning  modalities;  e.g.,  visual,  auditory 

□ Present  and  support  key  concepts  and  instructions  using  demonstration,  oral  and  written  steps 
and  exemplars  of  completed  assignments. 

□ Break  down  assignments  or  tasks  into  smaller,  more  manageable  parts. 

□ Give  clear,  concrete  instructions  and: 

provide  a visual  reference  of  the  sequence  of  key  steps  in  completing  the  assignment 

provide  a checklist  of  assignment  parts  for  students  to  mark  as  tasks  arc  completed 

support  written  instructions  with  picture  prompts  or  highlight  directions  using  a 

colour-coding  system 

record  directions  or  lectures  for  playback 

repeat  instructions 

have  students  recall  instructions  in  sequence. 

□ Model  and  demonstrate  to  promote  understanding  of  directions. 

□ Check  in  with  students  regularly  to  check  task  understanding  and  to  provide  feedback  and 
clarification  on  specific  aspects  of  the  assignment. 

□ Highlight  key  points  of  the  lesson  orally  and  visually. 

□ Select  extension  activities  that  will  reinforce  and  extend  learning. 

LI  Write  assignments  and  homework  on  chart  paper  or  the  board.  Ensure  that  students  write  down 
assignments  in  their  agendas. 

□ Help  students  stay  on  task  by  employing  a cueing  strategy. 

Identify  the  key  concepts  of  the  learning  activity. 

LI  Consider  how  the  activity  has  been  designed  to  motivate  and  engage  student  interest. 

LI  Determine  how  to  present  an  overview  of  the  learning  activity. 

□ Ensure  that  the  learning  activity  provides  opportunities  for  students  to  relate  the  key  concepts  to 
their  own  experiences  or  understanding. 

□ Build  in  opportunities  to  make  connections  between  what  the  students  know  and  what  they  are 
learning. 

Adapted  with  permission  from  Calgary  Learning  Centre  (Calgary,  Alberta,  2003). 
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Consider  how  the  students  will  be  organized  tor  instruction  and  the  type  of  groupings 
that  will  be  most  effective  (partner,  small  group,  large  group). 

□ Use  flexible  grouping  to  determine  the  best  fit  for  a particular  activity.  Decisions  about  grouping 
students  may  be  based  on  different  factors  depending  on  the  end  goal,  such  as  learning  profile, 
interest,  readiness  or  need. 

© Learning  Environment 

Consider  the  classroom  environment  and  individual  student  work  spaces. 

□ Provide  a quiet  work  station  like  a study  carrel  in  a comer  of  the  classroom. 

□ Plan  seating  arrangements  for  students  with  attention  issues  based  on  traffic  patterns  and  overt 
distractions;  e.g.,  windows,  door,  hallway,  computer. 

□ Partner  students  with  a peer  for  support  and  guidance. 

© Resources 

Decide  on  the  resources  that  will  be  used  for  the  learning  activity,  including  oral, 
print,  media  texts  and  community  resources. 

□ Locate  necessary  materials  and  resources  to  support  different  reading  levels,  learning  styles  and 
student  needs. 

□ Consider  using  graphic  organizers  to  present  information. 

Prepare  resources  to  assist  students  with  learning  difficulties. 

□ Rewrite  materials  at  a lower  reading  level. 

□ Provide  a graphic  organizer  for  note  taking;  e.g.,  cloze  style. 

□ Highlight  passages  of  text. 

□ Reformat  handouts  and  tests  as  necessary;  e.g.,  provide  lines  for  written  responses,  put  one 
question  per  page,  rewrite  questions  or  information  at  a lower  reading  level,  enlarge  print  and 
spacing  between  lines  of  print. 

□ Identify  Web-based  supports;  e.g.,  simulations. 

Ensure  that  students  have  the  assistive  tools  and  devices  to  support  their  learning 
styles  or  needs,  for  example: 

highlighters,  calculators,  sticky  notes,  rulers,  markers,  erasable  pens,  adapted  scissors,  graph 

paper,  special  lined  paper,  pencil  grip,  date/number  line  taped  to  desk 

a copy  of  the  lecture  notes 

enlarged  or  reduced  text 

scribe 

audio  recordings 

picture  prompts 

_ manipulatives 

overlays 

computers 

© Assessment 

Decide  what  evidence  will  show  whether  the  students  have  achieved  the  outcomes. 

Determine  the  best  way  for  students  to  demonstrate  their  learning. 

□ Provide  assessment  options  for  students  to  “show  what  they  know.” 
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Make  necessary  preparations  for  alternative  testing  procedures,  resources  and 

materials. 

□ Does  the  student  need: 

an  audio  recording  of  the  test 

a scribe  to  write  down  his  or  her  ideas  or  answers 

the  test  questions  read  aloud 

_ a time  extension 
fewer  questions? 


Determine  the  focus  of  the  assessment  for  evaluation  purposes. 

For  example,  if  you  are  evaluating  students  on  their  understanding  of  the  content,  do  not  penal  i/c  im 
spelling  errors  or  missing  punctuation. 

Select  or  develop  rubrics,  exemplars  and  checklists  to  support  student  evaluation. 

Provide  immediate,  specific  and  constructive  feedback. 

□ Emphasize  the  quality  of  work  and  perseverance  rather  than  quantity. 

Provide  opportunities  for  student  self-reflection  and  self-evaluation. 

□ Consider  necessary  alternate  assessment  options  to  accommodate  different  learning  st>  lev 
interests  or  strengths. 

□ Share  assignment  criteria  lists,  checklists,  standards  and  exemplars  with  students. 

© Time  line 

Record  important  assignment  and  test  due  dates  on  a master  calendar  and  have 
students  write  these  dates  in  their  agendas. 

□ Show  students  how  to  plan  for  longer  assignments  by  using  a calendar. 

□ Show  students  how  to  study  for  an  upcoming  test. 

□ Provide  students  with  a study  guide  of  important  skills  and  concepts. 

Consider  the  pace  of  the  learning  activity  and  the  needs  of  the  students. 

□ Consider  ways  to  change  the  pace  and  allow  students  to  focus  on  the  task  tor  more  condensed 
periods  of  time,  if  necessary. 

□ Prepare  an  assignment  summary  with  task  increments  and  time  line  to  guide  students'  completion 
of  the  assignment.  Provide  time  warnings  for  task  completion. 

□ Extend  deadlines  for  those  students  who  require  more  time  to  complete  assignments. 
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Year  Plan 


Grad* 

School  Year:  Teacherfs): 

September 

October 

November 

December 

January 

Unit(s) 

Specific  Outcomes 

Major  Teaching  and  Learning 
Activities 

Resources 

Assessment  and 
Evaluation 
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Year  Plan 


Grade(s): School  Year: Teacher(s): 


February 

March 

April 

May 

June 

Unit(s) 

Specific  Outcomes 

Major  Teaching  and  Learning 
Activities 

Resources 

Assessment  and 
Evaluation 

. 
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SAMPLE  YEAR  PLAN:  KINDERGARTEN 
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SAMPLE  YEAR  PLAN:  KINDERGARTEN  (continued) 


Kisepisim 

January 

- Practise  greeting  a male  or 
female  Kihteyaya  activity 

- Kihteyayak  guests  interact  with 
students 

- Students  draw  themselves 
greeting  Kihteyaya 

- Students  listen  to  stories  and 
songs  and  focus  on  linking 
words 

- Teacher  reads  the  story,  The 
Three  Bears 

- View  the  video  The  Mistassini 
Cree 

- Kihteyaya  tell  traditional 
Mother  Earth  stories 

View  and  discuss  specific  topics 
relating  to  Cree  community 
pictures  from  the  past  and 
present 

Guest  stories  of  the  past 
Family  albums  project 
Students’  special  family  objects 
Wdhkohtowin  song  by  Brian 
MacDonald 

Greeting  practice  through 
chanting 

I g l § i 

if  Sill 

ilillli 

Pawahcakinasis 

December 

fill,  1 1 siii  j i 
ililiilliillflLigl! 

Hill! 

Yikopempisim 

November 

Weather  picture  display 
Various  action  songs 
Kihteyayak 
Classroom  guests 

Kaskatinowipisim 

October 

Brian  MacDonald  cassette 
tapes 

Syllabics  song  by  Jerry 
Saddleback 
Standard  Roman 
Orthography  and  Syllabics 
chart 

Flash  cards  for  male  and 

female 

Volunteers 

Seasonal  field  trip  agenda 
Seasonal  change  field  (rip 
agenda 

Weather  pictures 
Daily  weather  and  calendar 
wall  display 
Kihlenivak 

Nocihitowipisim 

September 

- Feedback  for  art  projects 

- Morning  routine  greeting 
practice 

- Morning  routine  prayer 

- Practise  introducing  parents 
for  a Meet  the  Teacher  night 

- Syllabics  song 

- Prayer  and  smudging 

Word  wall  words  and 
pictures 

Syllabics  song  by  Jerry 

Saddleback 

Syllabics  chart 

Materials  for  personal  name 

tag  art  activity 

Name  tags 

Kihteyayak 

Kiskeyihtamomn 

a 

Itotamomna 

Learning 

Activities 

(continued) 

*3 

•s  £ 

r u 
1 = 
|l 

Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


C-9 

2009 


SAMPLE  YEAR  PLAN:  KINDERGARTEN  (continued) 
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SAMPLE  YEAR  PLAN:  KINDERGARTEN  (continued) 
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Happy  and  You  Know  li' 


SAMPLE  YEAR  PLAN:  KINDERGARTEN  (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  1 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  1 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  1 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  1 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  2 
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SAMPLE  YEAR  PLAN:  GRADE  2 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  2 (continued) 
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sentences 
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Student  body  parts  practice 
game 
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action  words 
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- Cree  to  English  translation 
word  chart 

- Cree  family  tree 

- Characters  relationship  webs 

- Nohkom  itwew  game 
Using  family  vocabulary 
found  in  family  photograph 
albums 

Students  share  information 
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terms 
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paragraph 
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brainstorming  session 
Things  they  enjoy  graphs 
Linking  word  circle  activity 
Adjective  body  tracing 
activity 
Self-portrait 
Positive  qualities  of 
classmate  booklets 
Labelled  self  and  family 
drawings 

ltdtamomna 

Topics/Themes 

Kaskihtdmna 

Specific 

Outcomes 

Kiskeyihtamo  win  a 
ltdtamowina 
Learning 
Activities 
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SAMPLE  YEAR  PLAN:  GRADE  2 (continued) 


Opaskahompisim 

June 

- Students  formulate 
sentences,  using  patterns 
used  in  Cree  to 
demonstrate  actions, 
commands  and  possessions 

- Participate  in  cultural 
ceremonies  or  celebrations 

- Student-created  original 
dialogue 

- Video  of  a dramatic  movie 
or  TV  show 

- Journals 

- Magazines 

- Materials  for  drawing 
favourite  food 

- Materials  for  creating 
feelings  words  display 

- Cree  Legends  - ACCESS: 
The  Education  Station 

Opineyawipisim 

May 

- Cree  Legends  - ACCESS: 
The  Education  Station 

- Music  tapes  and  CDs 

- Books 

Ayikipisim 

April 

Brainstorming  session  on 
the  traditional  way  of 
giving  thanks  to  animals 
and  viewing  videos  or 
pictures  showing  how 
hides  are  prepared 

- Making  jerky 

- Lesson  on  dried  foods  of 
the  past 

Home,  school  and 
community  related  pictures 

- Small  feast 

- Firsthand  cultural 
experiences 

- Several  pictures  of  cultural 
events 

- Pisim  series:  berry  picking 

- Elders  Speak  by  Dianne 
Mielli 

- The  Syncrude  Gallery  of 
Aboriginal  Culture, 
Provincial  Museum  of 
Alberta,  Edmonton, 

Alberta 

www.pma.edmonton. 

ab.ca 

- Nihiyawewin  10,  20,  30 

- Pakan  4,  5,  6 

- Micowina  - Learning  Cree 
Series 

- Askiw  'meskwacipayowina 

Niskipisim 

March 

- Awiyak  epihtokwet  game 

- Cree  chants 

- Recall  of  field  trip 
observations 

- Brown  bag  message 
activity 

- Group  activity  to  practise 
various  Cree  expressions 

- Student  practice  of 
expressions 

- Appropriate  and 
inappropriate  nonverbal 
behaviours  table 
Television  program  and 
video  viewing  for 
nonverbal  behaviours 

- Students  listen  to  a simple 
song  in  Cree  and  create 
actions 

- Introduction  to  various 
dances 

- Simple  messages  on  pieces 
of  paper  for  the  brown  bag 
activity 

- Dances  of  the  Northern 
Plains  Cree  Hunters 
videos 

- Pieces  of  paper  for  body 
activity 

- Materials  for  making  an 
alphabet  book  of  actions 

- Teacher-made  action  word 
cards 

- List  of  sports 

- Field  trip  agendas 

- Teacher-made  imperative 
cards 

- Television  shows  or  videos 
Brian  MacDonald  songs 

Mikisiwipisim 

February 

“What  I like  to  do” 
diorama 
Kinship  chart 

- Show  and  tell 

- Picture  book  of  community 
helpers 

- “What  I’d  like  to  be  when  I 
grow  up”  diorama 

- Sharing  circle  about 
students’  cultural  skills  and 
talents 

- Song  “Napes is  niya 
Iskwesis  nlyaw"\  tape  from 
Pisim  series 

- Materials  for  creating  mini 
posters 

- Magazines 
Blackline  master  for  a 
family  tree/kinship  chart 

- Materials  for  making  “All 
about  Me”  booklets 

- Materials  for  creating 
self-portraits 

- Materials  for  drawing 
pictures 

- Materials  for  making 
dioramas 

- Family  photographs 

Kiskeyihtamowina 

Itotamowina 

Learning 

Activities 

(continued) 

Apacihtamna 

Resources 
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SAMPLE  YEAR  PLAN:  GRADE  2 (continued) 


Opaskahompisim 

June 

- Checklists 

- Conferences 

- Journals 

- Observations 

- Portfolios 

- Self-reflection 

- Skills  and  strategies 

- Participation:  listening, 
writing  and  reading 

Opineyampisim 

May 

- Checklists 

- Conferences 

- Work  samples 
Anecdotal  notes 

- Self-assessment 

Ayikipisim 

April 

- Checklists 

- Observations 

- Learning  logs 

- Self-assessment 

- Journals 

- Conferences 

- Portfolios 

Niskipisim 

March 

- Checklists 

- Observations 

- Conferences 

- Learning  logs 

- Journals 

- Self-reflection 

- Self-assessment 

- Portfolios 

Mikisimpisim 

February 

- Poster  checklist 

- Self-assessment 

- Conferences 

- Checklists 

- Observations 

- Journals 

- Diorama  checklist 

- Work  samples 

- Self-reflection 

- Portfolios 

Kotasinahikewina 

Ekwa 

Oyehtamawina 
Assessment  and 
Evaluation 
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SAMPLE  YEAR  PLAN:  GRADE  3 
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SAMPLE  YEAR  PLAN:  GRADE  3 (continued) 


Kisepisim 

January 

- Practice  of  facial  expressions 
Brainstorm  various  facial 
expressions 

- Role-play  using  words  for 
appropriate  and  inappropriate 
behaviour 

- Appropriate  and  inappropriate 
behaviour  wall  chart 

- Short  story  sentence 
sequencing  activity 
Reading  of  a legend 

- Wesahkecahk  legends 

- Creating  a song,  poem  or  work 
of  art  for  familiar  phrases 
Story  map  comparison  between 
two  regional  legends 
Students  practise  being 
considerate  and  helpful 

P 4 1.  f I.  | 1 

is  ? h j o 2*  | 

!i  i ?•? 1 1 f f 



Pawahcakinasis 

December 

- Mural  or  poster  illustrating 
the  Cree  way  of  life 

- Mother  Earth  interactions 
in  the  past  and  in  the 
present  table 

- Past  and  present  artifacts 
chart 

- Past  and  present  Venn 
diagram 

- Research  on  the  life  of  a 
Cree  leader 

- Sharing  of  family 

experience  similarities 

- Community  or  town  hall 
field  trip 

- Community  association 
posters 

- Regular  classroom  guests 
journal  entry 

- Traditional  community 
event  participation 

- Community  member 
cultural  gifts  discussion 
Making  moccasins 

pi  i Lfl  §1  A 

g 1 1 tlss  1 3 v 4 1 1 1 si 
|<-2  |US|  s£f. 

I I sj  1 s 1 “ . ! c c !*s  I i 8 I s 

uyni!  iijnibi! 

Yikopempisim 

November 

- Looking  at  other  action 
song  patterns 

- Creating  a simple 
paragraph  using  sentence 
strips 

- Complete  sentences  with 
action  words 

- Action  words  with  pictures 

- Perform  action  skits 

- Action  collage 

- Inside-Outside  circle  to 
practise  linking  two 

sentences  together 

- Oral  examples  of  song 

- Cree  song 
Round  dance 

- Listening  to  different  drum 
groups 

- Participating  in  singing 
Sentence  starters  and  fill  in 
the  blanks 

- Use  of  sound-symbol  to 
aid  in  reading 
comprehension 
Teacher  encourages 
students  to  write  words 
phonetically 

•Eli  i|t  1 jt  s? 

ipiiHlli!  i >:  i! 
|||lll  |.|  |.|||P|%||! 

Kaskatinompisim 

October 

- Changing  an  action  word 
to  a noun 

- Locative  nouns 

- Hand  gestures  to  indicate 
personal  pronouns 

- Simple  questions 

- Questions  using  ci 

- Noun  possession  form  for 
NA  and  N1 

- A wa/oma  to  distinguish 
NA  nouns 

- Personal  pronouns 

- imperative  rorm 

- Review  of  oma 

- Clothing  posters 

- Listening  to  the  song 
“Colours” 

- Strategies  for  reading 

- Collage  of  clothing 

Teacher-made  weather 
term  poster 
A list  of  weather 
vocabulary  words 
Materials  for  creating 
weather  cards 
Teacher-made  basic 
classroom  expressions 
posters 

Weather  symbols  and 
weather  chart  display 
Various  inanimate  objects 
Materials  for  making 
seasonal  clothing  posters 
Short  dialogue  for  shared 
reading 

N drift  itowipisim 
September 

- Conserving  resources 
brainstorming  session 

- Community  events  and 
showing  respect  to  Mother 
Earth 

- Personal  information 
sharing  sessions 

- Regular  classroom  guests 
journal  entry 

- Personal  dictionary 
additions 

- Encouragement  to  use  Cree 
Traditional  value  teachings 
“What  Mother  Earth 
Means  to  Me”  booklets 

Pisim  scries 

Learning  logs  or  response 
journals 
Comic  strips 
Word  searches  and 
crossword  puzzles 
Materials  for  making  a 
picture  dictionary 
Simple  advertisements 
Materials  for  making 
thank-you  cards 
Kihteyayak 
Materials  for  making 
“What  Mother  Earth 
Means  to  Me"  booklets 

Kiskeyihtamowina 

Itotamowina 

Learning 

Activities 

(continued) 
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SAMPLE  YEAR  PLAN:  GRADE  3 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  3 (continued) 


SAMPLE  YEAR  PLAN:  GRADE  3 (continued) 
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Unit  Plan  A 


Gradefs):  Unit  Focus: 

Teacher(s): 

Outcomes: 

+ Applications 
+ Language  Competence 
+ Community  Membership 
+ Strategies 

Possible  Student  Learning  Strategies: 

Teaching  and  Learning  Activities: 

Resources: 

Planning  tor  Diversity: 

Assessment 

and  Evaluation: 
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Unit  Plan  C 
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SAMPLE  UNIT  PLAN:  KINDERGARTEN 


Duration:  Three  Weeks 
Teacher(s):  


Unit  Focus:  Wahkdhtowin  (kinship)  - Grandparents 


Rationale 

Grandparents  play  a major  role  in  the  transmission  of  C ree  culture  In  U 
engage  in  a variety  of  activities  that  will  allow  them  to  interact  with  and  lean 
and  nlmoson  in  the  classroom.  Having  grandparent  guests  is  a wa 
demonstrate  and  reinforce  what  they  have  learned  in  their  Cree  class. 

Lesson  Topics 

1.  Kinship  terms  lor  grandparents  and  drawings  ot  grandparents 

2.  Sharing  circle  to  practise  vocabulary  associated  with  grandparents 

3.  Show  and  tell 

4.  Elder  protocol  introductory  lesson 

5.  Nohkom  and  nimosom  guests: 

- to  interact  with  students  in  Cree 

- to  tell  stories  of  the  past 

- to  demonstrate  bannock  making 

- to  review  Cree 

6.  Nohkom  and  nimosom  tea  and  bannock  event 

7.  Newsletter  pictures  and  captions 

General 

Outcomes 

A Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  foi  a variety 
of  purposes. 

LC  Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihta  nehiya  wewak.) 

CM  Students  will  live  wawetinahk  (peacefully)  with  Mother  Earth,  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the  Creator). 

Specific 

Outcomes 

A-l.la  Students  will  be  able  to  share  basic  information. 

A-3.2a  Students  will  be  able  to  respond  to  offers,  invitations  and  instructions 

A^-.lb  Students  will  be  able  to  acknowledge  basic  kinship  relationships 

A-5.  la  Students  will  be  able  to  investigate  the  immediate  environment. 

LC-1.3a  Students  will  be  able  to  use  a repertoire  of  words  and  phrases  in  familiar 

contexts,  within  the  lexical  field  of  family. 

CM-2.4a  Students  will  be  able  to  listen  to  stories  from  the  past  and  present,  and  explore 
change. 

CM-3.1a  Students  will  be  able  to  represent  themselves  and  their  family,  recognizing  that 
they  are  part  of  the  living  world. 

CM-3.2a  Students  will  be  able  to  share  about  themselves  and  their  family  (traditions, 
nicknames,  practices). 

CM-3.5a  Students  will  be  able  to  explore  and  celebrate  their  own  uniqueness,  e g.,  their 
grandparents. 

Supporting 

Outcomes 

A-5. 4a  The  students  will  be  able  to  listen  attentively  and  respectfully  to  ideas  and 

thoughts  expressed. 

LC-2.2a  The  students  will  be  able  to  produce  simple  spoken  words  and  phrases  in  guided 
situations. 

LC^l.lb  The  students  will  be  able  to  recognize  and  use  some  forms  of  address  denoting 
respect. 

A-2.  la  The  students  will  be  able  to  express  simple  preferences. 
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Learning 

Activities 

• After  learning  Cree  kinship  terms  for  grandparents,  students  draw  a picture  of  themselves 
and  their  grandparents  engaging  in  a fun  activity  together.  (CM-3.1a) 

• Model  the  following  introductory  statement:  nimosom  awa,  nohkom  awa.  (A^l.lb) 
Students  show  their  drawings  and  share  the  names  of  their  grandparents.  (A- 1.1b) 

• While  studying  about  grandparents,  students  show  and  tell  about  special  objects  or 
pictures  belonging  to  their  grandparents.  (CM-3.2a)  Set  up  a class  or  school  display  of 
the  special  objects. 

• Invite  a number  of  grandparents  to  the  class  to  interact,  in  Cree,  with  students.  (LC-4.3a) 
Students  are  instructed  how  to  appropriately  greet  grandparents  prior  to  their  arrival. 

They  would  address  an  older  woman  as  nohkom  and  an  older  man  as  nimosom.  After 
receiving  instruction  about  how  to  act  and  behave  appropriately,  students  sit  quietly  and 
listen  respectfully  while  the  visitor  speaks.  (A-5.4a) 

• Students  practise  saying  tan  ’si,  then  saying  their  name  and  shaking  hands  in  response  to 
the  question;  e.g.,  tan  ’si  kitisiyihkason.  Students  practise  with  a classmate,  the  teacher. 
(A—  1.1b) 

• Students  practise  a variety  of  action  songs.  Model  at  first  and  then  invite  students  to  do 
the  actions  on  their  own.  (LC-1.3a) 

• Students  play  Nohkom  itwew  with  a guest  grandparent  to  practise  responding  to 
commands  and  instructions.  (A-3.2a) 

• Students  listen  to  a grandparent  who  is  invited  in  to  share  acimowina  about  how  things 
were  in  the  past.  (CM-2.4a)  This  can  be  a time  for  the  students  to  share  with  the  visiting 
grandparent  things  they  are  learning  in  the  class. 

• The  teacher  assists  students  in  the  process  of  completing  a group  thank-you  letter,  listing 
some  of  the  things  they  learned. 

• Students  touch  and  taste  the  ingredients  before  making  bannock.  They  then  participate  in 
making  the  bannock,  with  grandparent  assistance. 

• Students  paint  a picture  of  themselves  making  bannock.  (A-5.  la) 

• Review  vocabulary  for  wahkdhtowin  terms  with  students  for  a grandparent  guest. 
(CM-3.5a) 

• Unit  to  end  with  a nohkom  and  nimosom  tea  and  bannock.  Students  introduce  their 
grandparents  to  their  teacher  and  their  classmates.  (CM-3.2a).  Pictures  to  be  taken 
throughout  this  event. 

• Lead  students  through  a learning  experience  chart  activity  to  come  up  with  captions  for 
pictures  taken  at  the  tea  and  bannock  event.  These  pictures  can  be  included  in  the  school 
monthly  newsletter. 

Resources 

• Materials  for  drawing  and  painting  pictures 

• Special  family  objects 

• Photographs  of  grandparents 

• Ingredients  and  materials  for  making  bannock 

• Nohkom  and  nimosom  guest  speakers 

• Tea  and  bannock  agenda 

Assessment 

and 

Evaluation 

• Checklists 

• Observations 

• Anecdotal  Notes 

Curriculum 

Integration 

• Art 

• Social  studies 

Alternative 

Performance 

Tasks 

• Have  a Kihteyaya  conduct  the  morning  prayer:  students  participate  in  routines,  such  as 
saying  a prayer  of  thanks,  nanaskomowin  of  a daily  routine  in  the  classroom.  (CM-1.3a) 

• Visit  grandparent’s  home:  students  are  asked  to  draw  a picture  of  a situation  that  shows 
how  they  demonstrate  kindness  to  grandparents.  The  teacher  asks  students  to  share  their 
pictures.  The  pictures  are  scribed  and  can  be  used  for  parent  conferences  or  displayed  in 
the  classroom.  (CM-3.2a) 
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SAMPLE  UNIT  PLAN:  GRADE  1 


Duration:  Two  Weeks 

Teacher(s): 

Unit  Focus:  Animate  and  inanimate  objects 


Rationale 

Students  will  increase  their  repertoire  of  animate  and  inanimate  objects  in  their  immediate 
environment.  The  activities  in  this  unit  \\  ill  allow  students  opportunities  to  c on  n u 
phrases  with  their  teacher  and  fellow  classmates.  1 hey  w ill  be  able  to  demonstrate  their 
ability  to  recall  phrases  in  Cree.  Cree  phrases  for  inanimate  objects  can  be  extended  to 
their  home  environments. 

Lesson  Topics 

1.  Introductory  lesson  on  classroom  vocabulary 

2.  Use  of  awa,  oma  to  distinguish  and  refer  to  specific  animate  and  inamm.ik- 
classroom  objects 

3.  Students  work  in  pairs  to  practise  animate  and  inanimate  classroom  objects 

4.  Students  memorize  classroom  vocabulary 

5.  More  practice  using  pictures 

6.  Kikway  oma? 

7.  Students  identify  classroom  objects  in  Cree 

8.  Teacher-directed  practice  of  classroom  objects 

9.  Review  various  ways  to  ask  for  items  (Peta) 

10.  Students  role-play  various  actions 

11.  Noun  possession  form  for  animate  singular  nouns  indicating  my  ( IS),  yours  (2Si.  his 
or  hers  (3S) 

12.  Students  label  classroom  objects  with  flash  cards 

General  Outcomes 

A Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for  a 
variety  of  purposes. 

LC  Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  kd  nihta  nehiya  wewak.) 

S Students  will  know  and  use  various  strategies  to  maximize  the  effectiveness  of 

learning  and  communication. 

Specific  Outcomes 

A- 1.1a  Students  will  be  able  to  identify  people,  places  and  things. 

A-3.2a  Students  will  be  able  to  ask  or  offer  to  do  something. 

LC-1.4a  Students  will  be  able  to  use,  in  modelled  situations,  the  following  grammatical 
elements:  awa,  oma  noun  possession  form  for  animate  and  inanimate  singular 
nouns 

Supporting 

Outcomes 

S—  1.1a  Students  will  be  able  to  use  simple  strategies,  with  guidance,  to  enhance 
language  learning. 

LC-1.3a  Students  will  be  able  to  use  a repertoire  of  words  and  phrases  in  familiar 
contexts,  within  a variety  of  lexical  fields. 

Learning 

Activities 

• Introduce  classroom  vocabulary  with  flash  cards: 

- masinahikan  (book) 

- tehtapiwin  (chair) 

- mic  ’sowinahtik  (table) 

- iskwatem  (door)  (A-  1.1a) 

• Students  will  use,  in  modelled  situations,  awa , oma  to  distinguish  and  refer  to  specific 
animate  or  inanimate  nouns.  (LC-1.4a) 
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Learning 

Activities 

(continued) 

• Walking  around  the  classroom  in  pairs,  students  practise  identifying  inanimate  objects; 
e-g”~ 

- Oma  masinahikan.  (This  is  a book.) 

- Mic  ’sowinahtik  oma.  (This  is  a table.)  (A-  1.1a) 

• Students  memorize  new  vocabulary  words  by  repeating  them  aloud,  using  visual 
prompts;  e.g.,  simple  classroom  objects.  (S-l.la) 

• Students  are  shown  pictures  and  must  correctly  name  the  inanimate  and  animate 
objects.  (S-l.la) 

• Students  review  the  vocabulary  for  a series  of  familiar  objects  in  the  classroom  and  are 
asked  the  question,  “ Kikway  oma?”  Students  must  respond  with  the  answer 

“ oma”  (LC-  1.4a) 

• Students  identify  inanimate  and  animate  things  in  their  immediate  environment,  such 
as: 

- Oma  iskwahtem.  (This  is  a door.) 

- Oma  wasenamawin.  (This  is  a window.) 

- Oma  micsowinahtik.  (This  is  a table.) 

- Oma  tehtapiwin.  (This  is  a chair.) 

- Oma  masinahikan.  (This  is  a book.) 

- Awa  mitas.  (These  are  pants.) 

- Awa  astis.  (This  is  a mitt.) 

- Awa  asikan.  (This  is  a sock.) 

- Awa  pihtawetasan.  (This  is  underwear.)  (S-l . 1 a) 

• Point  to  a classroom  object  and  students  respond  by  putting  up  their  hand  to  name  the 
object  in  Cree.  If  the  student  is  correct,  say  “ miywasin ” (good);  if  the  student  is 
incorrect,  say  “ namoya  asaymina  itwe”  (no,  say  it  again).  (LC-3.2a) 

• Students  review  various  ways  to  ask  for  items.  They  sit  in  a circle  surrounding  a table 
with  several  items  on  it.  Ask  one  of  the  students  for  an  item;  e.g.,  Peta  masinahikan. 
(Bring  me  a book.)  (A-3.2a) 

• Students  learn  basic  phrases  that  they  can  use  in  class,  such  as: 

- Kinitaweyihten  ci  kimasinahikan?  (Do  you  want  your  book?) 

- Kinitaweyihten  kimaskimot?  (Do  you  want  your  bag?) 

- Kinitaweyihten  ci  masinahikanapiskos?  (Do  you  want  your  pen?)  (A-3.2a) 

• Students  make  simple  flash  cards  of  the  objects  in  the  classroom  (LC-3.1a).  They  then 
post  the  cards  onto  the  appropriate  objects  around  the  classroom;  e.g.,  clock,  chair, 
book,  desk,  pencil.  Students  walk  around  the  room,  read  a card  and  then  call  out  an 
object.  The  student  who  is  closest  to  the  object  picks  up  the  object  and  brings  it  to  the 
student  who  called  for  it.  (LC-3.1a) 

Resources 

• Classroom  object  flash  cards 

• Materials  for  making  student  flash  cards 

• Various  familiar  classroom  items;  e.g.,  pen,  book,  purse,  table,  chair,  window,  door, 
clock. 
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Focus  for  Assessment 

- Does  the  student  identify  things? 
Observations 


Assessment 

and 

Evaluation 


Look  for  evidence  that  students  are  able  to: 

- identify  things  in  Cree 

- participate  willingly 

- use  and  repeat  simple  sentences  in  guided  situations 
Checklists 

Create  a checklist  based  on  the  Focus  for  Assessment  criteria.  Include  the  context  m 
which  the  observations  occur  and  dates  of  all  entries  Re\  iew  data  to  note  progress  and 
guide  individual  conferences. 

Conferences 

Discuss  with  students  their  ability  to  identify  classroom  objects  in  Cree 
Anecdotal  Notes 


Curriculum  • 

Integration 

Alternative  • 

Performance 
Tasks 


Observe  students’  knowledge,  attitudes  and  ability  to  use  phrases.  Record  this 
information  in  the  form  of  anecdotal  notes  I )ate  and  record  the  context  of  each  situation 
and  use  this  data  to  plan  for  instruction. 

Art 


Students  can  practise  vocabulary  with  students  from  othei  grade  levels,  parents  01 
classroom  guests. 
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SAMPLE  UNIT  PLAN:  GRADE  2 

Duration:  Two  weeks 

Teacher(s):  

Unit  Focus:  Verbs 


Rationale 

In  this  unit,  students  will  be  engaged  in  various  activities  to  help  them  recall  and  use  verbs  in 
context. 

Lesson  Topics 

1 . Verb  web 

2.  Review  of  basic  classroom  action  verbs 

3.  Verb  flip  book 

4.  Practising  the  use  of  verbs 

5.  Miming  verbs 

6.  Practising  verbs  using  total  physical  response  (TPR) 

7.  Movement  and  dance  to  practise  verbs 

8.  Paired  student  practice  of  verbs 

9.  Imperative  cards 

10.  Daily  routine  verbs 

1 1 . Alphabet  books 

General 

Outcomes 

A Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for  a variety 
of  purposes. 

LC  Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ka  nihta  nehiya  wewak.) 

CM  Students  will  live  wawetinahk  (peacefully)  with  Mother  Earth,  others  and  themselves, 
guided  by  Mamawi  Ohtawimdw  (the  Creator). 

Specific 

Outcomes 

A-3.  la  Students  will  be  able  to  suggest  a course  of  action,  and  respond  to  a suggestion. 

A-3.2a  Students  will  be  able  to  indicate  choice  from  among  several  options. 

A-6.2a  Students  will  be  able  to  use  the  language  for  personal  enjoyment;  e.g.,  make  a 

personal  dictionary  of  favourite  words  with  illustrations. 

LC-1.4a  Students  will  be  able  to  use,  in  modelled  situations,  the  following  grammatical 
elements: 

- commands  or  requests  (Imperatives  VTA)  using  action  words  between  two 
people:  you->me  (2S~>1S),  (all  of)  you->me  (2P->1S);  nitohtawin,  nitohtawik 

- normalizer,  changing  an  action  word  (VAI)  to  a noun  adding  suffix  win  to  the 
verb:  micisowin , mmihtowin , nikamoxvin 

LC-3.2a  Students  will  be  able  to  produce  simple  written  words  and  phrases  in  guided 
situations. 

Supporting 

Outcomes 

CM-3.  la  Students  will  be  able  to  express  their  own  concept  of  themselves,  and  extend  that 
understanding  to  include  new  ideas  and  perspectives;  e.g.,  home  and  school. 
LC-1.2a  Students  will  be  able  to  write  some  words  and  phrases  of  personal  significance. 
LC-2.1a  Students  will  be  able  to  understand  simple  spoken  sentences  in  guided  situations. 

Learning 

Activities 

• Work  with  students  to  create  a web  on  verbs.  (LC-1.2a) 

• Students  review  basic  classroom  verbs  and  respond  with  actions;  e.g., 

- api  ( k ) (students  sit) 

- nitohta  (students  cup  their  hands  to  their  ears  to  listen) 

- atoske  (students  sit  at  their  desks  and  pretend  to  write  in  their  notebooks)  (A-3.  la) 

• Students  make  flip  books  and  keep  adding  verbs  to  describe  themselves  as  the  year 
progresses.  (CM-3. la) 

• Students  listen  to  selected  verbs  that  they  use  in  the  classroom  daily.  They  practise  these 
verbs  with  each  other,  then  with  the  teacher.  (LC-1.2a) 
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• A student  mimes  the  action  written  on  cards  prepared  by  the  lea  1 ■ 

must  guess  the  action. 

- ohpi  (jump) 

- pimpahta  (run) 

- masinaha  (write  it) 

- api  (sit) 

- nipawi  (stand).  (A-3.2a) 

• Students  respond  to  teacher  commands  in  a total  ph)  sic al  re  : 
e.g.,  nipawi , api,  pimohte,  pimpahta.  (A  6.2a) 

• In  the  gym  or  outside,  guide  students  to  use  movement  and  dance  to  illu  trate  \ 
e.g., 

- tahkiskata/tahkiskacike  (kick  it) 

- kwaskohti  (jump) 

- pimosine  (throw  it) 

- pakamaha  (hit) 

- nakateyita  (be  careful) 

- tepwe  (shout/to  be  loud) 

- pimpahta  (run).  (A-6.2a) 

• Provide  pairs  of  students  with  a list  of  w ords  that  they  will  use  when  playing  a game 

One  student  does  the  action.  The  other  student  guesses  the  action  and  pro\  ides  the 
answer  in  Cree.  Students  take  turns  until  the  list  of  words  is  complete.  (L(  1 4,n 

• Create  imperative  cards  on  which  a simple  command  or  request  is  written  Students  work 
in  groups  and  take  turns  picking  an  imperative  card  and  following  the  command;  e e . 

- api  - student  with  card  picks  a student  to  sit 

- apik-  all  students  in  the  group  sit  except  card  holder 

- apitan  - card  holder  and  all  others  sit.  (LC- 1 .4a) 

• After  learning  vocabulary  for  daily  routine  act i \ ities,  students  select  the  correct  word  that 

corresponds  to  the  action  in  the  picture  provided  by  the  teacher.  They  write  the  correct 
response;  e.g.,  ni  n (I  ) miciso  (eat),  minihkwe  (drink),  waniska  (wake 

nimicison  (I  eat).  (LC-3.2a) 

• Students  create  alphabet  books  of  actions  by  either  drawing  their  own  pictures  oi  go 

to  a Web  site  for  pictures.  They  select  the  most  appropriate  ones  for  their  books  and  label 
them.  (A-3.2a) 

Resources 

• Material  for  making  flip  books 

• Action  word  flashcards 

• List  of  action  words 

• Teacher-made  imperative  cards 

• Action  pictures 

• Materials  for  alphabet  books 

• Web  site  for  action  pictures 

Assessment 

and 

Evaluation 

Focus  for  Assessment 
Does  the  student: 

- play  simple  games? 

- do  appropriate  actions  for  games? 

- use  basic  classroom  expressions? 

- participate  willingly  in  activities? 

- follow  simple  commands  in  Cree? 

- use  Cree  creatively? 

- recognize  some  basic  grammatical  structures  in  simple  sentences? 

- produce  simple  words  in  guided  situations? 

Checklists 

Develop  checklists  based  on  the  Focus  for  Assessment  criteria.  Date  and  note  the  context  of 
the  observation  over  time. 
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Assessment 

and 

Evaluation 

(continued) 

Observations 

Use  detachable  labels  when  observing  students’  knowledge,  attitude  and  abilities  in 
recognizing  basic  grammatical  structures  in  simple  sentences. 

Self-reflection 

Involve  students  in  monitoring  and  tracking  their  own  progress  by  keeping  a Things  I Can 
Do  book. 

Conferences 

Determine  if  students  are  able  to  produce  simple  phrases  that  make  sense.  Are  they  able  to 
describe  ideas  using  learned  words?  Record  and  date  to  note  student  progress  over  time. 

Curriculum 

• Physical  Education 

Integration 

• Computers 

• In  a gym  or  large  classroom  setting,  students  follow  the  directions  of  a game  called 

Alternative 

awiyak  e pihtokwet/e  pihtikwet.  Students  line  up  in  a long  line  facing  you.  Explain  nohte 

Performance 

nitohtam/tinawaw  ekwa  kiyawaw  ayisinatinawaw  ekwa  - pimohtetan;  awiyak  e 

Task 

pihtokwet/e  pihtikwet  sohki  pimohtetan;  naki,  pim  ’pahtatan;  awiyak  e pihtokwet/e 

pihtikwet  sohki  pim  ’pahtatan  naki  and  so  on.  (LC-2.  la) 
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SAMPLE  UNIT  PLAN:  GRADE  3 


Duration:  Three  Weeks 
Teacher(s):  


Unit  Focus:  Aciowina  (stories)  and  atayohkewina  (legends) 


Rationale 

In  Nehiyaw  culture,  oral  tradition  has  been  an  important  method  for  pas  ing  infon 
knowledge  from  generation  to  generation.  1 Ins  was  most  often  done  in  the  form  of  stories 
and  legends.  Students  need  to  be  taught  to  value  and  respect  oral  tradition  in  this  unit, 
students  will  participate  in  a variety  of  activities  relating  to  stories  and  legends 

Lesson  Topics 

1 . Story  predictions  and  drawing  responses 

2.  Sharing  circle  and  feelings  about  a story 

3.  Structured  story  reading 

4.  Story  detail  sentence  starters 

5.  Legend  predictions  and  drawings  responses 

6.  Legend  character  drawings 

7.  Legend  reading 

8.  Character  traits 

9.  Story  sentence  sequencing 

10.  Group  story  skits 

1 1 . Buddy  story  reading/storytelling  chair 

12.  Story  maps 

General 

Outcomes 

A Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for  a 
variety  of  purposes. 

LC  Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinamawakanak  ta  nihta  nehiya  wewak.) 

Specific 

Outcomes 

A-5.1a  Students  will  be  able  to  make  and  talk  about  personal  observations 
LC-2.1a  Students  will  be  able  to  understand  short,  simple  oral  texts  in  guided  situations. 
LC-3.  la  Students  will  be  able  to  understand  short,  simple  written  texts  in  guided 
situations. 

LC-5.1a  Students  will  be  able  to  link  words  or  groups  of  words  in  simple  ways. 

LC  5.2a  Students  will  be  able  to  recognize  some  simple  oral  and  print  text  forms 

Supporting 

Outcomes 

S—  1.1a  Students  will  be  able  to  use  a variety  of  simple  strategies,  with  guidance,  to 

enhance  language  learning. 

LC^L3a  Students  will  be  able  to  accept  individual  differences  in  speech. 

A-5.3a  Students  will  be  able  to  experience  meaning  through  a variety  of  moral  teachings 
and  problem-solving  stories. 

CM-1.5a  Students  will  be  able  to  participate  in  activities  that  reflect  diversity  in 
perspectives  related  to  Mother  Earth. 
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Learning 

Activities 

• Before  reading  acimowina,  students  guess  what  the  story  is  about  by  listening  to  the  title. 
Read  the  first  part  to  set  the  stage  for  students  to  share  their  ideas  of  what  will  happen. 
They  share  their  insights  through  speaking  or  through  drawing  a response.  Finish  reading 
the  story  and  allow  students  to  compare  their  initial  responses  to  the  actual  happenings. 
(A-5.3a) 

• After  reading  a story,  students  share  their  feelings  about  the  story  during  a sharing  circle 
activity.  Students  sit  in  a circle  and  talk  about  acimowina.  They  first  share  nimiyweyihten 
ahpd  namdya  minis tohten.  Then  they  need  to  share  words  that  they  remember  and 
understand  from  the  story  during  class  discussions.  (A-5.1a) 

• Select  a story  such  as  Nipehten/Nipehtawaw  by  Darlene  Speidel.  Make  a copy  for 
students.  Students  first  skim  through  the  book  and  write  down  any  parts  that  they  do  not 
understand.  Read  the  story  page  by  page.  Students  then  go  through  each  word  and  break 
words  into  syllables,  e.g.,  ni/peh/ten,  to  help  them  when  they  read  the  story  aloud.  Ask 
students  to  share  their  understanding  of  the  story.  (LC-3.1a) 

• Students  reflect  upon  Cree  acimowina  (stories)  previously  studied  in  class  and  use 
sentence  starters  to  relate  their  personal  responses;  e.g., 

- This  story  is  about . . . 

- This  story  takes  place  . . . 

- This  story  taught  me  . . . 

- Another  story  I know  that  is  like/similar  to  this  one  is  . . . 

- The  problem  in  this  story  helps  me  to  understand  . . . 

I would  to  solve  the  problem.  (A-5.3a) 

• Students  listen  to  atayohkewin  and  then  draw  the  key  characters  in  the  legend.  (LC-2.1a) 

• Provide  oral  examples  of  atayohkewin  by  reading  them  out  loud  to  students;  e.g., 
Wesahkecahk.  Students  listen.  Provide  a hard  copy  to  students  who  follow  along,  paying 
attention  to  the  beginning,  middle  and  end.  (LC-5.2a) 

• After  reading,  listening  or  viewing  atayohkewin , students  discuss  the  characters’  traits. 
They  brainstorm  the  problem  in  the  story,  and  if  and  how  the  traits  of  the  character(s) 
contribute  to  the  resolution.  What  lesson  is  learned  or  what  teaching  is  being  taught  in 
this  story? 

- Kisiwatisiwin  (NPC)/Kisewatisiwin  (SPC)  (kindness) 

- Kihceyihtowin  (respect) 

- Tapahteyimisowin  (humbleness/humility) 

- Nanahitamowin  (obedience).  (A-5.3a) 

• Students  listen  to  a story  no  longer  than  12  sentences  in  length  and  then  receive  strips  of 
paper  with  a sentence  from  the  story  written  on  each  one.  Students  put  the  sentences  in 
the  correct  order  to  match  what  happened  in  the  story.  (LC-5.1a) 

• Students  divide  into  groups  of  four  or  five.  Provide  each  group  with  a short,  simple  story 
or  scenario.  Students  then  work  in  groups  to  create  short  skits  based  on  the  stories.  After 
practising  the  skits,  each  group  performs  for  the  rest  of  the  class.  Optional:  One  of  the 
group  members,  or  the  teacher,  could  act  as  narrator  and  read  the  story  as  the  rest  of  the 
group  acts  it  out.  (LC-3.1) 

• Students  work  with  older  buddy  students  and  listen  as  a story  is  read  to  them. 

(LC^L3a) 

• Using  a story  map,  students  chart  characters,  settings,  conflict  events,  problems  of 
atayohkewin  from  a Swampy  Cree  and  one  from  the  Plains  Cree.  With  teacher  assistance, 
they  compare  the  two  and  record  the  differences  in  a chart.  (CM-1.5a) 

Resources 

• Acimowina 

• Materials  for  drawing  and  painting  pictures 

• Sample  story  map 

• Shadow  Puppets  videos  by  Access:  The  Education  Station 

C-42 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Assessment 

and 

Evaluation 

• Conferences  (A-5.3a)  (CM  1 ,5a) 

• Rubric  for  writing  about  a story  problem  (A  5.3a) 

• Observations  (A-5. la)  (LC-5. 3a) 

• Reading  Checklist:  Before,  During  and  After  Reading  ( LC  t 1 a ) 

• Journal  (LC-5. 2a) 

• Story  maps  (CM- 1 ,5a) 

Curriculum 

Integration 

• Language  Arts 

• Social  Studies 

• Science 

Alternative 

Performance 

Tasks 

• Students  divide  into  pairs  and  read  a short  text  with  theii  partners  logethei  U 
questions  related  to  the  meaning  of  the  story;  e g.. 

- Who  are  the  main  characters? 

- Where  does  the  story  take  place? 

- What  is  the  conflict  or  problem  in  the  story?  (S  1.1a) 

• Students  are  introduced  to  several  examples  of  simple  repetitive  patterned  texl 

They  work  in  groups  to  write  a patterned  story,  using  their  favourite  repetitive  patterned 
text  as  a model.  Students  read  their  stories  to  the  class  and  the  teachei  collects  the  stories 
in  a class  book,  which  is  illustrated  by  students.  (LC  3. la) 
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Lesson  Plan  A 


Lesson  Title: 

Date  and  Class: 

Outcomes  Addressed: 

Applications: 

Language  Competence: 

Community  Membership: 

Strategies: 

Possible  Student  Learning  Strategies: 

Materials  Required: 


Teaching  and  Learning  Activities: 


Differentiation  of  Instruction: 


Opportunity  for  Assessment: 


C-44 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Lesson  Plan  B 


Lesson  Title: 

Date: 

Class: 

Outcomes 

+ Applications 

+ Language  Competence 

+ Community  Membership 

+ Strategies 

Possible  Student  Learning 
Strategies: 

Lesson  Description 

Differentiation  of 
Instruction 

□ yes  □ not  necessary 

If  yes,  description: 

Assessment 

Materials 
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SAMPLE  LESSON  PLAN:  KINDERGARTEN 


Subject(s):  Cree  Language  and  Culture 

Lesson  plan  made  by:  

School:  Date:  

Performance  Task  Description: 

Several  grandparents  have  been  invited  to  your  Kindergarten  class.  Your  students  have  previously 
received  instruction  in  the  areas  of  protocol  and  vocabulary  relating  to  Elders  and  older  adults. 


General 

Outcomes 

A Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for  a 

variety  of  purposes. 

LC  Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka  nihta  nehiya  wewak.) 

CM  Students  will  live  wawetinahk  (peacefully)  with  Mother  Earth,  others  and  themselves, 
guided  by  Mamawi  Ohtawimaw  (the  Creator). 

Specific 

Outcomes 

A- 1.1a  Students  will  be  able  to  share  basic  information. 

LC-2.2a  Students  will  be  able  to  produce  simple  spoken  words  and  phrases  in  guided 
situations. 

LC-4.3a  Students  will  be  able  to  experience  a variety  of  voices. 

CM-2.3a  Students  will  be  able  to  observe  and  participate  in  Cree  cultural  experiences, 
practices  and  activities. 

Supporting 

Outcomes 

A-5.4a  Students  will  be  able  to  listen  attentively  and  respectfully  to  ideas  and  thoughts 
expressed. 

LC-l.la  Students  will  be  able  to  recognize  and  pronounce  basic  sounds. 

LC^l.  lb  Students  will  recognize  and  use  some  forms  of  address  denoting  respect. 

Learning 

Activities 

Introduction  Activity: 

Before  the  arrival  of  the  grandparents,  remind  students  of  a previous  lesson  on  protocol 
relating  to  appropriate  behaviours  and  greetings. 

Teacher-directed  introduction  of  grandparent  guests: 

- Students  shake  grandparent’s  hand 

- Students  practise  saying  tan  ’si,  then  saying  their  name  and  shaking  hands  in  response  to 
the  question;  e.g.,  tan ’si  kitisiyihkason. 

- Students  say,  nitisiyihkason. 

Sequence  of  activities  in  main  body  of  lesson: 

The  guest  grandparents  share  stories  with  students.  Students  are  involved  in  observing  and 
participating  in  acimowina.  (CM-2.3a) 

Conclusion: 

As  a gesture  of  appreciation,  students  demonstrate  their  skills  in  Cree  by  performing  a 
variety  of  action  songs  for  the  guests.  The  lesson  ends  with  the  teacher  serving  tea  and 
bannock  to  everyone. 
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Resources 

Resources: 

Grandparent  guest  speakers 
Tea  and  bannock 

Vocabulary: 

- tan  ’si 

- tan  si  kitisiyihkason 

- nitisivihkason 

Assessment 

Focus  for  Assessment 
Do  the  students: 

- share  basic  information? 

- produce  simple  spoken  words  and  phrases  in  guided  situations? 

- observe  and  participate  in  Cree  cultural  experiences,  practices  and  activities  ’ 

and 

Anecdotal  Notes 

Evaluation 

Observe  students  as  they  interact  with  the  grandparents.  1 ook  foi  and  note  ev  idence  that 

students  are  able  to: 

- identify  familiar  Cree  sounds,  words  and  phrases 

- demonstrate  an  interest  in  hearing  Cree  spoken 

- give  an  appropriate  handshake 

- use  a correct  introduction. 
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SAMPLE  LESSON  PLAN:  GRADE  1 


Subject(s):  Cree  Language  and  Culture 

Lesson  plan  made  by:  

School: Date:  

Performance  Task  Description: 

Your  students  have  been  given  opportunities  to  practise  vocabulary  relating  to  animate  and  inanimate 
classroom  objects.  In  this  lesson,  students  review  a series  of  familiar  objects  and  are  asked  the  question 

“ Kikway  awa/oma? ” for  each  object.  Students  must  respond  with  the  answer  “ 

awa/oma .” 


General 

Outcomes 

A Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for  a 

variety  of  purposes. 

LC  Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(Okiskinamawakanak  ka  nihta  nehiya  wewak.) 

CM  Students  will  live  wawetinahk  (peacefully)  with  Mother  Earth,  others  and  themselves, 
guided  by  Mamawi  Ohtdwimaw  (the  Creator). 

Specific 

Outcomes 

A- 1.1a  Students  will  be  able  to  identify  people,  places  and  things. 

LC-3.1a  Students  will  be  able  to  understand  simple  written  sentences  in  guided  situations. 

Supporting 

Outcomes 

S—  1.1a  The  students  will  be  able  to  use  simple  strategies,  with  guidance,  to  enhance 
language  learning. 

Learning 

Activities 

Introduction  Activity: 

Introduce  new  vocabulary  with  flash  cards: 

- masinahikan  (book) 

- tehtapiwin  (chair) 

- mic  ’sowinahtik  (table) 

- iskwahtem  (door). 

Show  students  the  flash  card,  saying  the  word  or  phrase  that  belongs  to  it.  (A-l.  la) 

If  the  word  or  phrase  matches  the  flash  card,  students  say  eha/ihi. 

If  there  is  no  match,  students  say  namoya. 

Sequence  of  activities  in  main  body  of  lesson: 

Go  through  the  flash  cards  with  students  and  have  students  echo-practise  the  introduced 
words. 

Point  to  a classroom  object  and  students  respond  by  putting  up  their  hands  to  name  the 
object  in  Cree.  (LC-3.1a) 

Students  practise  the  introduced  words  by  the  teacher  randomly  showing  each  flash  card 
and  having  students  repeat  each  Cree  term. 

If  the  student  is  correct,  say  miywasin  (good);  if  the  student  is  incorrect,  say  namoya  asa 
mina  itwe  (no,  say  it  again). 

Conclusion: 

Students  take  turns  leading  an  echo-practice  of  newly  introduced  vocabulary.  Students 
point  to  classroom  objects  and  the  class  responds. 
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Resources 

Resources: 

Familiar  classroom  vocabulary  flash  cards 
Classroom  items,  such  as  table,  desk,  book,  jacket,  bag 

Vocabulary: 

- eha/ihi  (yes)  - namoya  (no)  masmahtkan  ( book ) 

- tehtapiwin  (chair)  mic  'somnahtk  (table)  iskwahten 

- miywasin  (good)  - namoya  asa  mina  itwv  (no,  say  it  again ) 

Assessment 

and 

Evaluation 

Focus  for  Assessment 
Do  the  students: 

- identify  things  in  Cree? 

- understand  simple  words  and  phrases  in  guided  situations'/ 

- repeat  simple  classroom  items  in  Cree  in  guided  situations'/ 

Observations 

Make  observations  when  students  are  engaged  in  the  flash  card  activ  it \ Record  the  data  a 
students  respond  to  flash  cards.  Look  for  evidence  that  students  are  able  t<> 

- identify  things  in  Cree 

- participate  willingly. 

Conferences 

Discuss  with  students  how  they  understand  Cree  words  and  phrases  m guided  sit 
Provide  feedback  and  encouragement  to  help  students  gain  confidence  in  naming 
classroom  objects. 
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SAMPLE  LESSON  PLAN:  GRADE  2 


Subject(s):  Cree  Language  and  Culture 

Lesson  plan  made  by:  

School:  Date:  

Performance  Task  Description: 

Students  engage  in  various  activities  to  help  them  recall  and  use  verbs  in  context.  In  this  lesson,  students 
demonstrate  their  ability  to  use  daily  activity  vocabulary  appropriately. 


General  Outcomes 

A Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for  a 

variety  of  purposes. 

LC  Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

(' Okiskinamawakanak  ka  nihta  nehiya  wewak.) 

Specific  Outcomes 

LC-3.2a  Students  will  be  able  to  produce  simple  written  words  and  phrases  in  guided 
situations. 

Supporting  Outcomes 

A-3.  la  Students  will  be  able  to  suggest  a course  of  action,  and  respond  to  a 
suggestion. 

A-3. 2a  Students  will  be  able  to  indicate  choice  from  among  several  options. 

Learning 

Activities 

Introduction  Activity: 

Students  leam  vocabulary  for  daily  routine  activities: 

- miciso  (eat) 

- minihkwe  (drink) 

- waniska  (wake  up)  (LC-3.2a) 

- atoske  (work)  (A-3 . 1 ) 

- masinaha  (write  it).  (A-3. 2a) 

Teacher-directed  echo  practice  of  daily  routine  activities. 

Sequence  of  activities  in  main  body  of  lesson: 

After  learning  vocabulary  for  daily  routine  activities,  students  select  the  word  that 
corresponds  to  the  action  in  the  picture  provided  by  the  teacher  and  write  the  correct 
response;  e.g., 

- ni  n 

- eat  (I  ) 

- nimicison  (I  eat) 

- niminihkwdn  (I  drink) 

- niwaniskan  (I  wake  up) 

- nitatoskan  (I  work) 

- nimasinahen  (I  write  it). 

Conclusion: 

Students  copy  the  daily  routine  activity  vocabulary  into  their  learning  logs.  If  time 
permits,  review  the  daily  routine  activity  vocabulary  by  presenting  pictures  to 
students.  Assist  and  monitor  student  progress. 
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Resources 

Resources: 

Daily  routine  activity  pictures 
Learning  logs 
Vocabulary  list  for  verbs 

Vocabulary: 

- miciso  (eat)  nimkison  (1  eat) 

- minihkwe  (drink)  niminihkwan  (I  drink) 

- waniska  (wake  up)  niwaniskan  ( 1 wake  up) 

- atoske  (work)  nitatoskan  (I  work) 

- masinaha  (write  it)  nimasinahen  (I  write  it). 

Assessment 

and 

Evaluation 

Focus  for  Assessment 
Do  the  students: 

- produce  simple  words  in  guided  situations? 

- produce  simple  phrases  in  guided  situations'.’ 

- copy  words  correctly? 

- use  words  correctly? 

- use  basic  daily  routine  vocabulary? 

Checklists 

Develop  checklists  based  on  the  Focus  for  Assessment  critei ia  ( )bsei  v e the 
frequency  of  use  of  daily  routine  vocabulary. 
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SAMPLE  LESSON  PLAN:  GRADE  3 


Subject(s):  Cree  Language  and  Culture 

Lesson  plan  made  by:  

School:  __ Date:  

Performance  Task  Description: 

Students  have  been  involved  in  a variety  of  activities  relating  to  stories.  The  second  part  of  this  unit  looks 
at  legends.  Students  are  introduced  to  Wesahkecahk  legends.  In  this  lesson,  students  will  retell  a 
Wesahkecahk  legend  by  answering  questions  and  drawing  a picture  of  their  favourite  scene. 


General 

Outcomes 

A Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for  a 

variety  of  purposes. 

LC  Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers. 

( Okiskinahamawakanak  ka  nihta  nehiya  wewak.) 

Specific 

Outcomes 

LC-5  Students  will  be  able  to  apply  knowledge  of  how  the  language  is  organized, 

structured  and  sequenced. 

A-5.3a  Students  will  be  able  to  experience  meaning  through  a variety  of  moral  teachings 
and  problem-solving  stories. 

LC-5.2a  Students  will  be  able  to  recognize  some  simple  oral  and  print  text  forms. 

Supporting 

Outcomes 

LC-3.1a  Students  will  be  able  to  understand  short  simple  written  texts  in  guided  situations. 

Learning 

Activities 

Introduction  Activity: 

Before  reading  atayohkewina,  students  guess  what  the  story  is  about  by  listening  to  the 
title.  Read  the  first  part  to  set  the  stage  for  students  to  share  their  ideas  of  what  will 
happen.  (A-5.3a) 

Sequence  of  activities  in  main  body  of  lesson: 

Finish  reading  the  story  and  allow  students  to  compare  their  initial  responses  to  the  actual 
happenings.  (A-5.3a) 

Students  are  asked  to  retell  the  story  using  the  following  questions: 

- What  happened? 

- Why  did  it  happen? 

- What  is  the  teaching  or  lesson  of  the  story? 

- What  should  have  been  done  to  prevent  the  problem  from  occurring? 

Students  then  draw  pictures  of  their  favourite  scenes.  (LC-5.2a)  (A-5.3a) 

Whole  class  discussion 

Teacher-directed  questioning 
Independent  student  work 

Conclusion: 

Ask  students  to  share  their  pictures  of  the  story  with  the  class  or  group  and  explain  what 
happened  in  the  scene  and  why  they  enjoyed  it.  (LC-3.1a) 

Student  presentations 
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Resources 


Resources: 

Cree  legends 

Materials  for  drawing  pictures 


Vocabulary: 

- atayohkexvina 

Focus  for  Assessment 
Do  the  students: 

- experience  meaning  through  a variety  of  problem-solving  stories  ’ 

- retell  meaning  through  a variety  of  problem-solving  stories? 


Assessment 

and 

Evaluation 


Checklists 

Develop  checklists  based  on  the  Focus  for  Assessment  criteria  I )ate  and  note  the 
of  the  observation  and  note  student  progress  over  time. 


Observations 

Ask  students  to  talk  about  the  pictures  they  have  created.  Note  how  well  students 
the  main  characters.  Ask  students  about  the  characters  involved  in  solving  theprol 
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How  “Listener-friendly"  Is  My  Instruction? 


Review  the  strategies  below  and  mark  the  column  that  best  fits  your  current  practice  for 
helping  students  focus  on  what  is  important  in  the  learning  activity. 

Yes 

Not 

Yet 

• 

1 reduce  distractions  for  my  students;  e.g.,  close  the  door,  move  students 
near  the  front  and  away  from  windows. 

O 

o 

• 

1 communicate  clearly  what  my  expectations  of  the  students  are  during  the 
class. 

O 

o 

• 

1 provide  students  with  some  form  of  an  advance  organizer  at  the  beginning 
of  class  to  alert  them  to  what  will  be  addressed  in  the  learning  activity. 

o 

o 

• 

1 consistently  review  and  encourage  recall  of  previously  presented 
information;  e.g.,  summarizing,  asking  questions,  allowing  time  to  review 
previous  notes  and  handouts. 

o 

o 

• 

1 use  cue  words  and  phrases  to  signal  important  information;  e.g.,  In 
summary  ...,  Note  the  following  ...,  Pay  attention  to  ...,  Record  this 
important  fact  ...,  This  is  important  ...,  Listen  carefully. 

o 

o 

• 

1 use  transitional  phrases  to  cue  and  signal  the  organization  of  information; 
e.g.,  first,  second,  third,  next,  before/after,  finally. 

o 

° 1 

• 

1 highlight  important  information  by  using  bold,  italicized  and  different- 
coloured  text. 

o 

° I 

• 

1 vary  my  volume,  tone  of  voice  and  rate  of  speech  to  emphasize  important 
ideas  and  concepts. 

o 

° 1 

• 

1 present  information  in  many  different  ways;  e.g.,  discussion,  video,  audio, 
small  group  assignments,  transparencies,  slide  show  presentations. 

o 

° 1 

• 

1 repeat  important  ideas  and  concepts  by  rephrasing  and  using  multiple 
examples. 

o 

° 1 

• 

1 write  important  ideas,  key  concepts  and  vocabulary  on  the  board  or 
overhead  transparency. 

o 

° 1 

• 

1 use  visual  aids  and  objects  to  support  the  concepts  and  information  that 
are  presented;  e.g.,  pictures,  diagrams,  maps,  manipulatives,  graphic 
organizers,  overhead  projector. 

o 

° I 

• 

1 provide  examples  and  nonexamples  of  concepts. 

o 

° 

• 

1 frequently  check  for  understanding;  e.g.,  ask  questions  during  the  class, 
encourage  students  to  ask  questions  during  and  after  a presentation, 
encourage  students  to  relate  new  information  to  old. 

o 

° 1 

• 

1 provide  students  with  opportunities  to  discuss  concepts  with  a partner  or 
small  group. 

o 

° 1 

• 

1 provide  students  with  opportunities  to  work  with  and/or  practise  new  skills 
and  concepts. 

o 

° 1 

• 

1 allow  time  for  reflection  at  the  end  of  the  class;  e.g.,  review  important 
ideas,  summarize,  ask  questions,  self-evaluate. 

o 

° 1 

• 

1 briefly  review  the  important  concepts  at  the  end  of  the  class  and  preview 
what  will  be  happening  next  class. 

o 

1 

Adapted  from  Anne  Price,  "Listen  Up”  handout  (Calgary,  AB:  Calgary  Learning  Centre,  1995).  Adapted  with  permission 
from  Calgary  Learning  Centre. 
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Examples  of  General  Accommodations 


Methods  of  Instruction 

□ Vary  amount  of 
material  to  be 
learned. 

□ Vary  amount  of 
material  to  be 
practised. 

□ Vary  time  for 
practice  activities. 

□ Use  advance 
organizers. 

□ Cue  student  to  stay 
on  task;  e.g., 
private  signal. 

□ Facilitate  student 
cueing  (student 
providing  cues  to 
the  teacher). 

□ Repeat  directions  or 
have  student 
repeat  directions. 

□ Shorten  directions. 

□ Pair  written 
instructions  with  oral 
instructions. 

□ Use  computer- 
assisted  instruction. 

□ Use  visual  aids  in 
lesson  presentation. 

Other 

Task/Response 

□ Reduce  or 
substitute  required 
assignments. 

□ Adjust  level  of  in- 
class  assignments  to 
academic  level. 

□ Break  long-term 
assignments  into 
shorter  tasks. 

□ Adjust  amount  of 
copying. 

□ Use  strategies  to 
enhance  recall; 
e.g.,  cues,  cloze. 


Task/Response  (cont’d) 

□ Provide  student  with 
a copy  of  notes. 

□ Accept  dictated  or 
parent-assisted 
homework 
assignments. 

□ Provide  extra 
assignment  time. 

□ Permit  student  to 
print. 

□ Provide  a student 
buddy  for  reading. 

Other 

Materials 

□ Modify  text 
materials  (add, 
adapt  or  substitute). 

□ Make  materials 
self-correcting. 

□ Highlight  important 
concepts  and 
information  and/or 
passages. 

□ Use  a desktop  easel 
or  slantboard  to 
raise  reading 
materials. 

□ Prepare  recordings 
of  reading/textbook 
materials. 

□ Provide  an  extra 
textbook  for  home 
use. 

□ Allow  use  of 
personal  word  lists, 
cue  cards. 

□ Increase  use  of 
pictures,  diagrams, 
concrete 
manipulators. 

□ Break  materials  into 
smaller  task  units. 


Materials  (confd) 

□ Increase  print  size  in 
photocopying. 

□ Use  daily  homework 
assignment  book. 

Other  _ 

Organization  for 

Instruction 

The  student  works  best. 

□ in  large  group 
instruction 

□ in  small  group 
instruction 

□ when  placed 
beside  an 
independent 
learner 

□ with  individual 
instruction 

□ with  peer  tutoring 

□ with  cross-aged 
tutoring 

□ using  independent 
self-instructional 
materials 

□ in  learning  centres 

□ with  preferential 
seating 

□ with  allowances  for 
mobility 

□ in  a quiet  space 
within  the 
classroom. 

Other 

Reinforcement  Systems 

□ Provide  immediate 
reinforcement. 

□ Give  verbal  praise 
for  positive 
behaviour. 

□ Use  tangible 
reinforcers. 

□ Send  notes  home. 

□ Complete  progress 
charts. 


Reinforcement  Systems 

(conf'd) 

Q Allow  special 
activities. 

□ Instruct  student  in 
self-monitoring;  e.g.. 
following  directions, 
raising  hand  to  talk. 

Other 

Assessment  and  Testing 

□ Adjust  the  test 
appearance;  e.g.. 
margins,  spacing. 

□ Adjust  the  test 
design  (T/F,  multiple 
choice,  matching). 

□ Adjust  to  recall  with 
cues,  cloze,  word 
lists. 

□ Vary  test 
administration 
(group/individual, 
open  book, 
make-up  tests). 

□ Audio  record  test 
questions. 

□ Select  items  specific 
to  ability  levels. 

□ Vary  amount  to  be 
tested. 

□ Give  extra  test  time. 

□ Adjust  readability  of 
test. 

□ Allow  recorded 
reports  for  essays 
and/or  long  answers 

□ Read  test  questions. 

□ Allow  use  of  a scribe 
or  a reader. 

□ Allow  oral 
examinations. 

Other 
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Adapted  with  permission  from  Calgary  Learning  Centre  (Calgary,  Alberta,  2002). 


Examples  of  Assessment  Accommodations 


Some  students  require  accommodations  to  allow  classroom  assessment  to  measure  and 

communicate  student  growth  and  achievement  clearly  and  realistically. 

know  what  they  need  to  demonstrate  their  knowledge  in  the  classroom  and  in  testing  s t 

It  is  important  to  provide  an  opportunity  for  students  and  parents  to 

proposed  assessment  accommodations. 

Sample  assessment  accommodations  include: 

□ allowing  extended  time 

□ allowing  breaks  during  the  test 

□ reducing  the  number  of  questions 

□ breaking  a test  into  parts  and  administering  them  at  separate  times 

□ providing  an  audio-recorded  test  and  making  students  aware  that  they  may  listen  to  part  c 
all  of  the  recording  more  than  once 

□ providing  a reader  or  a scribe 

□ providing  an  opportunity  to  record  answers 

□ providing  more  detailed  instructions  and  confirming  the  student's  understanding  of  the  tes* 
process 

□ administering  the  test  in  a small-group  setting  or  to  an  individual  student 

□ administering  the  test  in  a separate  room,  free  from  distractions 

□ providing  noise  buffers;  e.g.,  headphones 

□ adjusting  the  test  appearance;  e.g.,  margins,  spacing 

□ adjusting  the  test  design  (true/false,  multiple  choice,  matching) 

□ adjusting  the  readability  of  the  test 

□ allowing  alternative  formats  such  as  webs  or  key  points  in  place  of  essays  or  long  answers 

□ reading  test  questions 

□ allowing  use  of  a scribe  or  a reader 

□ allowing  oral  examinations 

□ allowing  students  to  practise  taking  similar  test  questions. 
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Sample  Text  Forms 


Written  Texts 

• advertisements 

• biographies  and  autobiographies 

• brochures,  pamphlets  and  leaflets 

• catalogues 

• dictionaries  and  grammar  references 

• encyclopedia  entries 

• folk  tales  and  legends 

• forms 

• graffiti 

• instructions  and  other  “how-to”  texts 

• invitations 

• journals  and  logs 

• labels  and  packaging 

• letters  (business  and  personal) 

• lists,  notes  and  personal  messages 

• maps 

• menus 

• newspaper  and  magazine  articles 

• plays,  screenplays 

• poetry 

• programs 

• questionnaires 

• recipes 

• reports 

• manuals 

• short  stories  and  novels 

• signs,  notices  and  announcements 

• stories 

• textbook  articles 

• tickets,  timetables  and  schedules 

• banners 

• book  jackets 

• booklets 

• cartoons 

• comic  strips 

• bulletin  boards 

• posters 

• almanacs 

• atlases 

• choral  readings 

• codes 

• collages 

• greeting  cards 

• graphic  organizers 

• research  projects 

• picture  books 

• storyboards 

• e-mail 


Oral  Texts 

• advertisements  or  announcements 

• ceremonies  (religious  and  secular) 

• interpretive  dialogues 

• formal  and  informal  conversations 

• interviews 

• telephone  messages 

• oral  stories  and  histories 

• plays  and  other  performances 

• oral  reports  and  presentations 

• songs  and  hymns 

• telephone  conversations 

• story  telling 

• speeches 

• rhymes,  poetry 

Multimedia  Texts 

• computer  and  board  games 

• movies  and  films 

• slide/tape/video  presentations 

• television  programs 

• Web  sites 

• CD-ROM,  multimedia  projector 

• digital  slide  shows 

• chat  rooms 

• blogs 


C-58 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


Alternative  Learning  Activities  Menu 


Name: Date: 

Complete  three  activities  to  create  a horizontal,  vertical  or  straight  line.  If  yoi 

to  use  the  “Your  Idea”  box,  you  must  first  have  your  activity  approved  by  your  teache 

I have  had  my  idea  approved  by  my  teacher:  Yes/No  Teacher  Initia  s 


I agree  to  complete  all  three  activities  by 


DEMONSTRATE 

PLAN 

INTERVIEW 

RESEARCH 

YOUR  IDEA 

SURVEY 

DISPLAY 

CREATE 

EVALUATE 
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Sample  Independent  Study  Agreement 


Name: 


Grade: 


Date: 


This  is  a contract  between  you  and  your  teacher.  By  writing  your  initials  on  each  of  the 
blanks  beside  the  statements,  you  agree  to  follow  these  conditions.  If  you  do  not  meet 
the  conditions  set  in  this  contract,  you  will  have  to  return  to  the  class  and  your  project 
will  be  discontinued  immediately. 

Read  each  statement  below  and  write  your  initials  beside  it  to  show  your  understanding 
and  agreement. 

Learning  Conditions 

I will  complete  all  alternative  learning  activities  in  my  Independent  Study 

Agreement  by (date). 

I will  prepare  for  and  complete  the  unit’s  assessment  at  the  same  time  as  the 

rest  of  the  class. 

I will  participate  in  whole-class  activities  as  the  teacher  assigns  them. 

I will  keep  a daily  log  of  my  progress  in  my  learning  log. 

I will  share  what  I have  learned  from  my  independent  study  with  the  class  in  an 

interesting  way.  I will  prepare  a brief  presentation  of  five  to  seven  minutes  and 
make  sure  that  I include  some  kind  of  a visual  aid;  e.g.,  poster,  picture,  digital 
slide  show. 

Working  Conditions 

I will  check  in  with  the  teacher  at  the  beginning  and  end  of  each  class  period. 

I will  work  on  my  chosen  topic  for  the  entire  class  period  on  the  days  my 

teacher  assigns. 

I will  not  bother  anyone  or  call  attention  to  the  fact  that  I am  doing  different 

work  than  others  in  the  class. 

Student’s  Signature:  

Teacher’s  Signature:  


Sample  Independent  Study  Agreement:  Excerpted  from  Teaching  Gifted  Kids  in  the  Regular  Classroom:  Strategies  and 
Techniques  Every  Teacher  Can  Use  to  Meet  the  Academic  Needs  of  the  Gifted  and  Talented  (Revised,  Expanded, 
Updated  Edition)  (p.  75)  by  Susan  Winebrenner,  copyright  ©2001.  Used  with  permission  of  Free  Spirit  Publishing  Inc., 
Minneapolis,  MN;  800-735-7323;  www.freespirit.com.  All  rights  reserved. 
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Group  Roles  Organizer 


Fill  in  one  or  more  names  for  the  roles  below  before  beginning  your  group  work 


Checker: 

Timekeeper: 

Questioner: 

Recorder: 

Reporter: 

Encourager: 

Materials  Manager: 

Observer: 

Other: 

Group  Roles  Organizer 


Fill  in  one  or  more  names  for  the  roles  below  before  beginning  your  group  work. 


Checker: 

Timekeeper: 

Questioner: 

Recorder: 

Reporter: 

Encourager: 

Materials  Manager: 

Observer: 

Other: 

Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


Sample  List  of  Learning  Strategies 


Language  Learning  Strategies 
Cognitive  Language  Learning  Strategies 

□ listen  attentively 

□ perform  actions  to  match  the  words  of  a song,  story  or  rhyme 

□ learn  short  rhymes  or  songs,  incorporating  new  vocabulary  or  sentence  patterns 

□ imitate  sounds  and  intonation  patterns 

□ memorize  new  words  by  repeating  them  silently  or  aloud 

□ seek  the  precise  term  to  express  meaning 

□ repeat  words  or  phrases  in  the  course  of  performing  a language  task 

□ make  personal  dictionaries 

□ experiment  with  various  elements  of  the  language 

□ use  mental  images  to  remember  new  information 

□ group  together  sets  of  things — vocabulary,  structures — with  similar  characteristics 

□ identify  similarities  and  differences  between  aspects  of  Cree  and  your  own  language(s) 

□ look  for  patterns  and  relationships 

□ use  previously  acquired  knowledge  to  facilitate  a learning  task 

□ associate  new  words  or  expressions  with  familiar  ones,  either  in  Cree  or  in  your  own 
language(s) 

□ find  information,  using  reference  materials  such  as  dictionaries,  textbooks  and  grammars 

□ use  available  technological  aids  to  support  language  learning 

□ use  word  maps,  mind  maps,  diagrams,  charts  or  other  graphic  representations  to  make 
information  easier  to  understand  and  remember 

□ place  new  words  or  expressions  in  a context  to  make  them  easier  to  remember 

□ use  induction  to  generate  rules  governing  language  use 

□ seek  opportunities  outside  of  class  to  practise  and  observe 

□ perceive  and  note  down  unknown  words  and  expressions,  noting  also  their  context  and 
function 

Metacognitive  Language  Learning  Strategies 

□ check  copied  writing  for  accuracy 

□ make  choices  about  how  you  learn 

□ rehearse  or  role-play  language 

□ decide  in  advance  to  attend  to  the  learning  task 

□ reflect  on  learning  tasks  with  the  guidance  of  the  teacher 

□ make  a plan  in  advance  about  how  to  approach  a language  learning  task 

□ reflect  on  the  listening,  speaking,  reading  and  writing  process 

□ decide  in  advance  to  attend  to  specific  aspects  of  input 

□ listen  or  read  for  key  words 

□ evaluate  your  performance  or  comprehension  at  the  end  of  a task 

□ keep  a learning  log 
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□ experience  various  methods  of  language  acquisition  and  identify  one  or  more 
considered  to  be  particularly  useful  personally 

□ be  aware  of  the  potential  of  learning  through  direct  exposure  to  the  language 

□ know  how  strategies  may  enable  coping  with  texts  containing  unknown  elements 

□ identify  problems  that  might  hinder  successful  completion  of  a task  and  seek  solutions 

□ monitor  your  speech  and  writing  to  check  for  persistent  error s 

□ be  aware  of  your  strengths  and  weaknesses,  identify  your  needs  and  goals,  and  organize 
strategies  and  procedures  accordingly 

Social/Affective  Language  Learning  Strategies 

□ initiate  or  maintain  interaction  with  others 

□ participate  in  shared  reading  experiences 

□ seek  the  assistance  of  a friend  to  interpret  a text 

□ reread  familiar  self-chosen  texts  to  enhance  understanding  and  enjoyment 

□ work  cooperatively  with  peers  in  small  groups 

□ understand  that  making  mistakes  is  a natural  part  of  language  learning 

□ experiment  with  various  forms  of  expression  and  note  their  acceptance  or 
nonacceptance  by  more  experienced  speakers 

□ participate  actively  in  brainstorming  and  conferencing  as  prewriting  and  postwr  it  ng 
exercises 

□ use  self-talk  to  feel  competent  to  do  the  task 

□ be  willing  to  take  risks  and  to  try  unfamiliar  tasks  and  approaches 

□ repeat  new  words  and  expressions  occurring  in  your  conversations,  and  make  use  of 
these  new  words  and  expressions  as  soon  as  appropriate 

□ reduce  anxiety  by  using  mental  techniques  such  as  positive  self-talk  or  humour 

□ work  with  others  to  solve  problems  and  get  feedback  on  tasks 

□ provide  personal  motivation  by  arranging  your  own  rewards  when  successfu 

Language  Use  Strategies 

Interactive  Language  Use  Strategies 

□ use  words  from  your  first  language  to  get  meaning  across;  e.g.,  use  a literal  trans  at  on  of 
a phrase  in  the  first  language,  use  a first  language  word  but  pronounce  it  as  in  Cree 

□ acknowledge  being  spoken  to 

□ interpret  and  use  a variety  of  nonverbal  cues  to  communicate 

□ indicate  lack  of  understanding  verbally  or  nonverbally 

□ ask  for  clarification  or  repetition  when  you  do  not  understand 

□ use  other  speakers’  words  in  subsequent  conversations 

□ assess  feedback  from  a conversation  partner  to  recognize  when  a message  has  nc 
been  understood 

□ start  again,  using  a different  tactic,  when  communication  breaks  down 

□ use  a simple  word  similar  to  the  concept  to  convey  and  invite  correction 

□ invite  others  into  the  discussion 

□ ask  for  confirmation  that  a form  used  is  correct 
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□ use  a range  of  fillers,  hesitation  devices  and  gambits  to  sustain  conversations 

□ use  circumlocution  to  compensate  for  lack  of  vocabulary 

□ repeat  part  of  what  someone  has  said  to  confirm  mutual  understanding 

□ summarize  the  point  reached  in  a discussion  to  help  focus  the  talk 

□ ask  follow-up  questions  to  check  for  understanding 

□ use  suitable  phrases  to  intervene  in  a discussion 

□ self-correct  if  errors  lead  to  misunderstandings 

Interpretive  Language  Use  Strategies 

□ use  gestures,  intonation  and  visual  supports  to  aid  comprehension 

□ make  connections  between  texts  on  the  one  hand  and  prior  knowledge  and  personal 
experience  on  the  other 

□ use  illustrations  to  aid  reading  comprehension 

□ determine  the  purpose  of  listening 

□ listen  or  look  for  key  words 

□ listen  selectively  based  on  purpose 

□ make  predictions  about  what  you  expect  to  hear  or  read  based  on  prior  knowledge  and 
personal  experience 

□ use  knowledge  of  the  sound-symbol  system  to  aid  reading  comprehension 

□ infer  probable  meanings  of  unknown  words  or  expressions  from  contextual  clues 

□ prepare  questions  or  a guide  to  note  information  found  in  a text 

□ use  key  content  words  or  discourse  markers  to  follow  an  extended  text 

□ reread  several  times  to  understand  complex  ideas 

□ summarize  information  gathered 

□ assess  your  information  needs  before  listening,  viewing  or  reading 

□ use  skimming  and  scanning  to  locate  key  information  in  texts 

Productive  Language  Use  Strategies 

□ mimic  what  the  teacher  says 

□ use  nonverbal  means  to  communicate 

□ copy  what  others  say  or  write 

□ use  words  that  are  visible  in  the  immediate  environment 

□ use  resources  to  increase  vocabulary 

□ use  familiar  repetitive  patterns  from  stories,  songs,  rhymes  or  media 

□ use  illustrations  to  provide  detail  when  producing  your  own  texts 

□ use  various  techniques  to  explore  ideas  at  the  planning  stage,  such  as  brainstorming  or 
keeping  a notebook  or  log  of  ideas 

□ use  knowledge  of  sentence  patterns  to  form  new  sentences 

□ be  aware  of  and  use  the  steps  of  the  writing  process:  prewriting  (gathering  ideas, 
planning  the  text,  researching,  organizing  the  text),  writing,  revision  (rereading,  moving 
pieces  of  text,  rewriting  pieces  of  text),  correction  (grammar,  spelling,  punctuation), 
publication  (reprinting,  adding  illustrations,  binding) 

□ use  a variety  of  resources  to  correct  texts 

□ take  notes  when  reading  or  listening  to  assist  in  producing  your  own  text 

□ proofread  and  edit  the  final  version  of  a text 
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□ use  circumlocution  and  definition  to  compensate  for  gaps  in  vocabulary 

□ apply  grammar  rules  to  improve  accuracy  at  the  correction  stage 

□ compensate  for  avoiding  difficult  structures  by  rephrasing 

General  Learning  Strategies 
Cognitive  General  Learning  Strategies 

□ classify  objects  and  ideas  according  to  their  attributes;  e.g..  red  objects  and  blue 
objects,  or  animals  that  eat  meat  and  animals  that  eat  plants 

□ use  models 

□ connect  what  is  already  known  with  what  is  being  learned 

□ experiment  with,  and  concentrate  on,  one  thing  at  a time 

□ focus  on  and  complete  learning  tasks 

□ write  down  key  words  and  concepts  in  abbreviated  form 

□ use  mental  images  to  remember  new  information 

□ distinguish  between  fact  and  opinion  when  using  a variety  of  sources  of  informat  n 

□ formulate  key  questions  to  guide  research 

□ make  inferences,  and  identify  and  justify  the  evidence  on  which  these  inference  are 
based 

□ use  word  maps,  mind  maps,  diagrams,  charts  or  other  graphic  representations  to  make 
information  easier  to  understand  and  remember 

□ seek  information  through  a network  of  sources,  including  libraries,  the  Internet,  indiv  a : 
and  agencies 

□ use  previously  acquired  knowledge  or  skills  to  assist  with  a new  learning  task 

Metacog nitive  General  Learning  Strategies 

□ reflect  on  learning  tasks  with  the  guidance  of  the  teacher 

□ choose  from  among  learning  options 

□ discover  how  your  efforts  can  affect  learning 

□ reflect  upon  your  thinking  processes  and  how  you  learn 

□ decide  in  advance  to  attend  to  the  learning  task 

□ divide  an  overall  learning  task  into  a number  of  subtasks 

□ make  a plan  in  advance  about  how  to  approach  a task 

□ identify  your  needs  and  interests 

□ manage  your  physical  working  environment 

□ keep  a learning  journal,  such  as  a diary  or  a log 

□ develop  criteria  for  evaluating  your  work 

□ work  with  others  to  monitor  your  learning 

□ take  responsibility  for  planning,  monitoring  and  evaluating  learning  experiences 
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Social/Affective  General  Learning  Strategies 

□ watch  others’  actions  and  copy  them 

□ seek  help  from  others 

O follow  your  natural  curiosity  and  intrinsic  motivation  to  learn 

□ participate  in  cooperative  group  learning  tasks 

□ choose  learning  activities  that  enhance  understanding  and  enjoyment 

□ be  encouraged  to  try,  even  though  mistakes  might  be  made 

□ take  part  in  group  decision-making  processes 

□ use  support  strategies  to  help  peers  persevere  at  learning  tasks 

□ take  part  in  group  problem-solving  processes 

□ use  self-talk  to  feel  competent  to  do  the  task 

□ be  willing  to  take  risks  and  to  try  unfamiliar  tasks  and  approaches 

□ monitor  your  level  of  anxiety  about  learning  tasks  and  take  measures  to  lower  it  if 
necessary 

□ use  social  interaction  skills  to  enhance  group  learning  activities 
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Origami  Finger  Game  Folding  Directions 


tL Ji 

1 . Fold  color  side  down  on 
both  diagonals.  Unfold 


2.  Fold  all  four  corners  to  center 


4. 

Again,  fold  all  corners 
to  center 


5. 

Fold  paper  in  half 
and  unfold 


Fold  in  half  from  top  to 
bottom  Do  not  unfold 


7. 


Slide  thumbs  and  forefingers  under  the  squares  and  move  the 
Origami  Finger  Game  back  and  forth  to  play 


Reproduced  with  permission  from  Yosu.omo  and  Company.  "Fortune  Teller."  Yosutomo  Pro/ecfs  4 id 

ittp://www. yasutomo.com/project/fortuneteller.html  (Accessed  December  1 1 . 2008T 
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Appendix  D:  Graphic  Organizers 


How  I Contribute  to  Group  Work 

How  I Can  Help  My  Group  

Activity  Reflection  

Collecting  My  Thoughts  

How  to  Use  KWL  Charts  

KWL  Chart 

How  to  Use  a Brainstorming  Web  

Brainstorming  Web 

Idea  Builder D-10 

How  to  Create  a Mind  Map 

Sample  Mind  Map  D- 1 2 

How  to  Use  Venn  Diagrams 

Venn  Diagram  D-U 

Five  Senses  Wheel  D-15 

Triple  T-chart D-16 

Y-chart  D-17 

Five  Ws  and  HI  D-18 

A Day  in  the  Life  D-19 

How  to  Use  PMI  Charts  D-20 

PMI  Chart D-21 

What  I Have,  What  I Need 

Making  a Decision  

IDEA  Decision  Maker  

Consider  the  Alternatives  - ■ 

Influences  on  Decision  Making  • ' 

Goal-setting  Organizer  1 

Goal-setting  Organizer  2 

Goal-setting  Organizer  3 

Goal-setting  Organizer  4 
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How  I Contribute  to  Group  Work 


My  role  in  this  group  is 


I do  my  job  by: 


I say  things  like: 


The  most  challenging  part  of  this  job  is 

The  best  part  of  this  job  is 

I would  rate  my  performance  in  the  role  of 
as 


Reproduced  from  Alberta  Learning,  Kindergarten  to  Grade  9 Health  and  Life  Skills  Guide  to  Implementation  (Edmonton, 
AB:  Alberta  Learning,  2002),  p.  C.31 . 
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How  I Can  Help  My  Group 


Name: Date:  _ 

During  group  work,  when  someone: 

ft  keeps  interrupting,  I feel 

I can  help  make  this  situation  better  by 

ft  argues,  I feel 

I can  help  make  this  situation  better  by 

ft  puts  down  others,  I feel 

I can  help  make  this  situation  better  by 

ft  complains,  I feel 

I can  help  make  this  situation  better  by 

ft  fools  around,  I feel 

I can  help  make  this  situation  better  by 

I — ~~ 

ft  bosses  others  around,  I feel 

I can  help  make  this  situation  better  by 

ft  doesn’t  listen  to  others,  I feel 

I can  help  make  this  situation  better  by 

ft  is  off-topic,  I feel 

I can  help  make  this  situation  better  by 

ft  is  very  quiet,  I feel 

I can  help  make  this  situation  better  by  

Reproduced  from  Alberta  Learning,  Kindergarten  to  Grade  9 Health  and  Life  Skills  Guide  to  Implementation  (Edmc 

AB:  Alberta  Learning,  2002),  p.  C.33. 
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Activity  Reflection 


Name:  _ 
Date:  _ 
Activity: 


What  did  1 (we)  do? 

What  were  the  results? 

What  could  we  do  now? 

What  are  the  most  important  things  1 learned  trom  this  activity? 

How  could  1 use  the  new  information  and  skills  from  this  activity  in  the  future? 

Adapted  with  permission  from  Eric  Maclnnis,  Ross  MacDonald  and  Lynn  Scott,  Controversy  as  a Teaching  Tool  (Rocky 
Mountain  House,  AB:  Parks  Canada,  1997),  pp.  74,  75. 
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Collecting  My  Thoughts 


s 


Name: 


Date: 


Here  is  everything  i know  about 


Here  are  some  pictures  of 


Here  are  some  questions  I have: 
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How  to  Use  KWL  Charts 


Think  about  what  you  already  KNOW  about  your  topic.  List  those 
facts  in  the  first  column. 

For  example,  if  your  topic  is  “How  I Talk  to  Others  in  a New  Language,’’  you  may  come 
up  with  these  ideas. 


Step  1 


What  1 know 

What  1 want  to  find  out 

What  1 have  learned 

• Can  use  hand  gestures 
and  facial  expressions 
to  help  the  other 
person  understand. 

• Don’t  be  afraid  to 
make  mistakes! 

Think  of  the  kinds  of  information  you  WANT  to  find  out.  List  specific 
questions  in  the  second  column. 


What  1 know 

What  1 want  to  find  out 

What  1 have  learned 

• Can  use  hand  gestures 
and  facial  expressions 
to  help  the  other 
person  understand. 

• Don’t  be  afraid  to 
make  mistakes! 

• What  do  1 do  if  1 don’t 
know  how  to  say  a 
word? 

• What  do  1 do  if  1 don’t 
understand  what  the 
other  person  is  saying? 

Step  3 


LEARN  the  answers  to  your  questions.  List  that  information,  and 
anything  else  that  you  learn  about  your  topic,  in  the  third  column. 


MS  Word  allows  you  to  create  your  own  chart  electronically  using 
the  options  in  the  Table  menu. 
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KWL  Chart 
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How  to  Use  a Brainstorming  Web 


Step  1 


Step  2 


Step  3 


Identify  your  topic  and  use  it  as  the  title.  Write  it  in  the  centre  of  your  web. 


Identify  categories  of  information  and  label  each  of  the  outer  bubbles. 


Brainstorm  and  jot  down  ideas  in  each  category. 


Newer  versions  of  MS  Word  have  a web-building  option  that  lets  you 
create  your  own  web  electronically. 
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Brainstorming  Web 


i 

Name: 


Date: 
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Idea  Builder 


Reproduced  with  permission  from  Edmonton  Public  Schools,  Thinking  Tools  for  Kids:  Practical  Organizers  (Edmonton,  AB: 
Resource  Development  Services,  Edmonton  Public  Schools,  1999),  p.  178. 
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How  to  Create  a Mind  Map 


What  are  mind  maps? 

Mind  maps  are  diagrams  that  show  related  ideas  and  information  on  a topic 
used  to  note  and  organize  ideas  and  information  in  a way  that  is  meaningful  to  yoi 

How  do  I create  a mind  map? 


Identify  your  topic  and  write  it  in  the  centre  of  the  page.  This  is  the  centre 
of  your  mind  map. 


As  you  think  of  a subtopic  related  to  your  main  topic,  write  it  next  to  the 
centre  and  connect  it  with  a line.  Use  different  colours  or  styles  of  writing 
for  your  different  subtopics. 


Add  information  and  ideas  to  the  subtopics  as  you  think  of  them  and 
connect  them  in  meaningful  ways.  Include  ideas  and  information,  such 
as: 

• examples  from  your  own  experience 

• things  you  have  read  or  heard 

• questions  you  want  to  answer 

• feelings  you  have 

• sketches. 


Review  the  ideas  and  information  you  have  written  down  and  use  circles 
other  shapes  and/or  colours  to  connect  or  group  things. 

You  can  use  mind  maps  for  many  things,  such  as: 

• collecting  ideas,  information  and  questions  to  guide  your  research 

• reflecting  on  a presentation,  group  discussion,  story,  movie  or  television  show 

• collecting  ideas  for  a story,  poem,  role-play  or  skit. 


Step  4 


Step  1 
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Sample  Mind  Map 


r 

Loc  (C£  / iV, 

, cM*’ 

vv\^-v%wxi^,  <sVc 

■fov'  drU^^s. 

r^VA^-TC.  U-TS-r^. 

“tu^vi — ck.  v-c. 
^o\cK.  In  crfC^ 
C^v^n-Vv i*f  c. 


ke5j  ~1Cv<=- 

K-f  C 


In  this  sample,  the  student  circled  all  the  questions  she  had  so  that  she  could  use  them 
in  an  inquiry;  e.g.,  “What  I want  to  find  out”  in  a KWL  chart. 
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How  to  Use  Venn  Diagrams 


f 


I 

Step  1 Label  each  side  of  the  diagram  with  the  name  of  each  item  you  are 
1 comparing. 


Step  2 Think  about  all  the  unique  features  or  characteristics  of  the  first  item 
I and  write  your  ideas  in  the  left  part  of  the  diagram. 


Step  3 


Think  about  all  the  unique  features  or  characteristics  of  the  second 
item  and  write  your  ideas  in  the  right  part  of  the  diagram. 


Step  4 


Think  about  all  the  features  the  items  share  and  write  your  ideas 
in  the  middle  of  the  diagram. 


% 


MS  Word  has  a Venn  diagram  option  that  lets  you  build  your  own 
Venn  diagram  electronically. 


v 

j 
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Venn  Diagram 
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Five  Senses  Wheel 


Name: 


Date: 
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Triple  T-chart 


Name: 


Date: 


Title/Topic: 


Looks  like: 

Sounds  like: 

Feels  like: 
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t 


♦ 


I 


o 

sz 

0 

1 

>- 


O 

O 

Q 


oi 

E 
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Sounds  Like  Looks  Like 


Five  Ws  and  HI 


Name: 


Date: 


Fill  in  the  chart  with  questions  on  your  topic  that  you  want  to  tind  answers  to. 
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A Day  in  the  Life 


aj 

o 

Q 


ai 

E 

o 
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How  to  Use  PMI  Charts 


Step  1 


Plus:  Think  about  all  the  advantages  and  good  reasons  for  making  the 
choice. 


Step  2 


Minus:  Think  about  all  the  disadvantages  and  the  down  side  ot  making 
the  choice. 


Step  3 


List  any  information  that  is  neither  positive  nor  negative  as  Interesting. 


Example:  A PMI  chart  that  shows  the  advantages  and  disadvantages  of  using  the 

Internet  as  a research  tool 

Using  the  Internet  as  a Research  Tool 


Plus 

Minus 

Interesting  Information 

• There  is  a lot  of 

• If  you  do  not  know 

• Most  teenagers  know 

information. 

how  to  search  well,  it 

more  about  using  the 

can  take  a long  time 

Internet  than  adults! 

• You  can  look  at  a 

to  find  what  you 

number  of  different 

need. 

• Anybody  can  post 

sources  in  a short 

information  on  the 

period  of  time. 

• There  is  no  guarantee 

Internet.  There  are  no 

that  the  information 

rules  to  follow,  no  licenses. 

• You  can  do  your 

you  find  is  accurate 

etc. 

research  in  the 
comfort  of  your  home 

or  of  good  quality. 

or  classroom. 

• The  reading  level  of 
factual  and  historical 
information  may  be 
high. 
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PMI  Chart 


0 

O 

Q 


ai 

E 

o 
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Reproduced  with  permission  from  Edmonton  Public  Schools,  Thinking  Tools  for  Kids:  Practical  Organizers  (Edmonton,  AB: 
Resource  Development  Services,  Edmonton  Public  Schools,  1999),  p.  232. 
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Making  a Decision 


Issue: 


PROS  + 

CONS- 

Facts: 

Feelings: 

My  new  ideas: 

My  decision: 

My  reasons  for  this 
decision: 

Adapted  with  permission  from  Eric  Maclnnis,  Ross  MacDonald  and  Lynn  Scott,  Controversy  as  a Teaching  Tool  (Rocky 
Mountain  House,  AB:  Parks  Canada,  1997),  p.  61. 
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Consider  the  Alternatives 


Decision-making  situation  or  conflict  to  be  resolved: 


r \ 

■ Option: 

A A 

Possible  consequences: 

I 

1 

v J 

v J 
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Influences  on  Decision  Making 


Questions  you  need  to  ask  to  help  you  make  this  decision 
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Goal-setting  Organizer  1 


Name: 


My  goal  is 


Date: 


I am  choosing  this  goal  because 


To  reach  this  goal,  I will: 


1. 


2. 


3.  

It  will  take  me days  to  reach  my  goal.  Why  or  why  not? 


Did  I reach  my  goal? 


□ 

□ 

□ 


yes 

almost 

no 
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Goal-setting  Organizer  2 


Date:  f.  . 

1 Is  your  goal: 

: □ specific? 

Name:  1 m n 

■ □ measurable? 

• □ achievable? 

Goal 

. i_i  itjuiisiu^r 

My  goal  is  to  ...  1 □ time-based? 

1 

Rationale 

1 chose  this  goal  because  ... 

Action  plan 

To  reach  this  goal,  1 will  ... 

Measurement 

How  will  1 know  if  1 am  successful? 

Self-reflection 

What  would  1 do  differently? 
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Goal-setting  Organizer  3 


Name: 


Date: 


Goal  Planning:  Start  Small 


My  long-term  goal  is 


by 


The  smaller  steps  that  will  help  me  reach  this  goal  are: 

Short-term 
Goal  C 


Short-term  Short-term 

Goal  A Goal  B 


To  reach  this  goal,  1 will: 

• 

To  reach  this  goal,  1 will: 

• 

To  reach  this  goal,  1 will: 

• 

• 

• 

• 

• 

• 

• 

by 

bv 

by 

1 will  know  1 have  reached  mv  Iona-term  aoal  when 
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Goal-setting  Organizer  4 


Name: 


Date: 


What  Can  Affect  Your  Goals? 
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Appendix  E:  Assessment  Blackline  Masters 

Self-assessment  Checklist E-2 

Self-assessment  Rating  Scale  E 4 

Peer-assessment  Checklist E-6 

Self-assessment  Checklist  and  Goal  Setting  E-8 

Long-term  Goal  Setting E— 1 0 

Anecdotal  Notes E— 1 2 

Observation  Checklist  E— 1 4 

Checklist  and  Comments  1 E-l  6 

Checklist  and  Comments  2 E-l  8 

Rating  Scale  1 E-20 

Rating  Scale  2 E-22 

Rating  Scale  3 E-24 

Rubric  E-26 

Rubric  and  Checklist E-28 
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Self-assessment  Checklist 


Neso 

NiwThowin:  Skye 

Nitakihtason:  3 

Akinkesihkwan:  akima w 
ayikipTsim 

Okiskinwahamawakan  kaskihtaw  ... 

\hi 

Namoya 

talk  about  how  Cree  and  English  words  are  sometimes 
similar 

V 

tell  when  someone  has  not  understood  what  1 have  said 

V 

use  gestures  to  help  make  myself  understood 

s 

ask  for  help  when  1 am  stuck 

make  mistakes  in  Cree  and  not  get  discouraged 

V 

check  my  work  over  to  fix  mistakes 

f'  \ 

Note:  This  sample  Self-assessment  Checklist  allows  students  to  indicate  their  ability  to 
perform  various  criteria. 
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Self-assessment  Checklist 


NiwThowin: 


Nitakihtason : 


Akinkesihkwan: 


Okiskinwahamawakan  kaskihtaw  ... 

Ihi 

Namoya 

Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 
©Alberta  Education,  Alberta,  Canada 


E-3 

2009 


Self-assessment  Rating  Scale 


NiwThowin:  Sophie 


Nitakihtason: 


2 


Akinkesihkwan: 


NTstanawnesosop 
ayikipisim 


Mitoni 

Meskwa 

Kakac 

Nikaskihtan 

kwayask 

Nikaskihtan  ... 

• tell  someone  I’m  happy 

• 

• 

@ 

• 

• tell  someone  I’m  sad 

• 

• 

@ 

• 

• tell  someone  I’m  angry 

• 

• 

@ 

• 

• tell  someone  I’m  tired 

• 

• 

@ 

• 

• show  someone  I’m  surprised 

• 

— @ — 

• 

• 

• 

0 

0 

0 

• 

• 

A 

tfk 

A 

• 

W 

w 

• 

• 

# 

• 

• 

/ N 

Note:  All  criteria  in  this  sample  address  outcome  A-2.2b.  This  Self-assessment  Rating  Scale 

demonstrates  how  students  can  assess  their  performance  as  it  relates  to  particular 
outcomes.  The  teacher  decides  whether  or  not  to  follow  up  with  other  activities,  such 
as  goal  setting. 
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Self-assessment  Rating  Scale 


NiwThowin: 


Nitakihtason: 


Akinkesihkwan: 


Meskwa 


Kakac 


Mitoni 

Nikoskihtan  kwayask 


Nikaskihtan 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


E-5 

2009 


Peer-assessment  Checklist 


NiwThowin: 

Nikki 

Nitakihtason: 

3 

Newosap 

Akinkesihkwan:  akimaw 

mikisiwpTsim 

Niwetatoskemakan: 

Janet 

Itotamowin: 

Nikaskihtan  masinahaman 

Nikaskihtan  ta  nehiyawasinahaman  ... 

JhJ 

Namoya 

write  a descriptive  word  in  Cree  for  each  letter  in  her  name 

V 

write  descriptive  words  that  are  positive  and  describe  her 
well 

V 

use  a dictionary  and  the  word  walls  to  find  words  to  use 

V 

use  a dictionary  to  check  the  spelling  of  the  words  she  used 

s 

draw  pictures  that  match  the  descriptive  words  she  used 

V 

Kwayask  itotaman:  you  picked  really  good  Cree  words  to  describe  yourself — 
some  of  them  were  from  our  new  vocabulary  list. 


Kekwaya  takT  totaman : check  your  spelling  using  a dictionary  or  our  vocabulary 
lists.  We  wrote  lots  of  these  words  down  in  our  learning  logs  so  they  might  be 
there. 

f N 

Note:  This  Peer-assessment  Checklist  allows  students  to  give  each  other  feedback  about 

particular  aspects  of  their  work.  Comments  written  should  be  constructive  and  specific. 
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Peer-assessment  Checklist 


NiwThowin: 

Nitakihtason: 

Akinkesihkwan : 

Niwetatoskemakan: 

Itotamowin: 

Nikaskihtan  to  nehiyawasinahaman  ... 

Ihi 

Namoya 

Kwayask  itotaman: 


Kekwaya  takT  totaman : 
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Self-assessment  Checklist  and  Goal  Setting 


~ ~ Matakimaw 

NiwThowin:  Tonis 

Nitakihtason:  3 

Akmkesihkwan : ...... 

Mikisiwpisim 

Nikaskihtan  ... 

ihi 

Namoya 

What  1 am  going  to  do  next ... 

say  hello  and  goodbye 

V 

Say  hello  and  goodbye  in  Cree 
to  at  least  three  people  each 
day. 

listen  to  other  people’s 
opinions 

s 

Write  down  the  opinion  of  one 
person  from  my  group  in  my 
learning  log. 

sing  “ Nimiskaw  Pakan" 

Sing  “ Nimiskaw  Pakan"  to  my 
grandma  at  her  birthday  party. 

say  the  alphabet 

Say  the  alphabet  three  times  in  a 
row  without  making  any  mistakes. 

get  along  with  group 
members 

V 

Make  sure  that  everyone  has  a 
chance  to  speak  next  time  we 
work  in  groups. 

Note:  This  Self-assessment  Checklist  and  Goal  Setting  allows  students  to  assess  their  abilities 

and  set  goals  to  improve. 
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Self-assessment  Checklist  and  Goal  Setting 


Niwlhowin : 


Nitakihtason: 


Akinkesihkan: 


Nikaskihtan  ... 

Ihi 

Namoya 

What  1 am  going  to  do  next ... 
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Long-term  Goal  Setting 


. . ^ ~ Matakimaw 

NiwThowin:  Cheyenne 

Nitakihtason:  3 

Akmkesihkwan:  ...... 

Mikisiwpisim 

Goal#!: 


By  the  end  of  this  term,  I would  like  to:  know  what  to  say  to  ask  for 

directions  in  Cree. 

To  achieve  this  goal,  I will:  look  up  the  words  I need  to  know  and  write  a 
role-play  to  perform  with  a friend. 

My  teacher  can  help  me:  with  my  pronunciation  and  by  making  sure  I am 
saying  things  properly.  Maybe  there’s  a video  I can  watch. 

My  parents  can  help  me  by:  practising  my  role-play  with  me  at  home. 

Goal  #2: 

By  the  end  of  this  term,  I would  like  to:  learn  more  about  what  it’s  like  to  live  in 
Edmonton. 

To  achieve  this  goal,  I will:  research  Edmonton  on  the  Internet  and  ask  my 
neighbour,  Mrs.  Twin,  what  it’s  like  to  live  there. 

My  teacher  can  help  me  by:  bringing  in  books  and  pictures  of  Edmonton  and, 
maybe,  showing  a movie. 

My  parents  can  help  me  by:  buying  me  a book  on  Edmonton  for  my  birthday 
and  taking  me  to  Edmonton  for  a weekend! 

Note:  This  Long-term  Goal  Setting  sheet  allows  students  to  set  long-term  goals  for  their  own 

learning  and  could  be  included  in  students’  learning  logs. 

V V 
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Long-term  Goal  Setting 

Niwihowin: 


Nitakihtason: 


Akinkesihkwan: 


Goal#!: 

By  the  end  of  this  term,  I would  like  to: 
To  achieve  this  goal,  I will:  


My  teacher  can  help  me: 


My  parents  can  help  me  by: 


Goal  #2: 

By  the  end  of  this  term,  I would  like  to: 
To  achieve  this  goal,  I will:  


My  teacher  can  help  me  by: 
My  parents  can  help  me  by: 
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Anecdotal  Notes  (Grade  3) 
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activity  in  which  the  same  outcome  is  addressed.  The  information  provided  by  using  this  type  of  tool  can  be  used 
to  modify  future  instruction  or  to  discuss  students’  learning. 


Anecdotal  Notes 


Comments 

Not  Yet 

Yes 

Outcome 

Activity 

Date 

Student 

Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 

©Alberta  Education,  Alberta,  Canada 


E-13 

2009 


Observation  Checklist  (Grade  3) 
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Note:  In  cases  where  the  student  does  not  demonstrate  a particular  criteria,  the  teacher  should  plan  an  appropriate 

intervention. 


Observation  Checklist 
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Checklist  and  Comments  1 


Grade:  1 

Date:  May  3 

Activity:  Individual  Q and  A j 

Specific  Outcome:  S-2.1a  use  simple  strategies,  with  guidance,  to  enhance 

language  use 

Student  Names: 

Has  met  the  outcome 
Yes  Not  Yet 

• Janice 

0 

□ 

• Ian 

0 

□ 

• Fatima 

0 

□ | 

• Nioin 

□ 

0 

• Melissa 

□ 

0 

• Marika 

0 

□ 

• Zino 

□ 

0 

• Eliza 

0 

□ 

• Neil 

0 

□ 

• Akiko 

0 

□ 

• Lvdia 

0 

□ 

• Sherice 

0 

□ 

Notes  for  future  planning:  do  a role-play  activity  in  which  we  talk  about  productive 
strategies  students  can  use  when  speaking  Cree;  e.g.,  use  nonverbal  means  to 
communicate,  use  tamiliar  repetitive  patterns  trom  stories,  songs  and  rhymes, 
compensate  for  avoiding  difficult  structures  by  rephrasing.  Students  then  record  the 
ideas  in  their  learning  logs  and  set  goals  for  using  them. 


Note:  This  Checklist  and  Comments  tool  demonstrates  how  a teacher  can  gather  information 

on  several  students’  performances  as  they  relate  to  one  outcome.  The  teacher  can  also 
use  this  information  to  plan  for  future  instruction. 
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Checklist  and  Comments  1 


Grade: 


Date: 


Activity: 


Specific  Outcome: 


Student  Names: 

Has  met  the  outcome 
Yes  Not  Yet 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

Notes  for  future  planning: 

Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (K-3) 
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Checklist  and  Comments  2 


Grade:  3 


Date:  October  5 


Activity: 


Telephone  conversations 
(invitations) 


Specific  Outcome(s):  A-3.2a  express  a wish  or  a desire  to  do  something; 
LC-l.la  pronounce  familiar  words,  phrases  and  expressions  properly; 

LC-1 .3a  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a 
variety  of  lexical  fields 


Lance can: 

(Student  name) 


Yes 

Not  Yet 

• 

offer  to  do  something 

0 

□ 

• 

pronounce  words  comprehensibly 

0 

□ 

• 

use  intonation  to  express  inquiry 

□ 

0 

• 

use  appropriate  vocabulary  related  to  hobbies  and 
invitations 

0 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

Done  well:  Seems  to  have  a good  understanding  of  the  vocabulary. 

Could  improve:  Seems  not  to  understand  intonation  and  how  it  can  affect 
meaning. 


Note:  This  Checklist  and  Comments  tool  demonstrates  how  a teacher  can  record  information 

about  student  performance  against  several  criteria.  In  this  sample,  the  student  is  being 
assessed  against  the  same  criteria  found  in  the  sample  rubric.  The  teacher  could  use  a 
checklist  to  check  student  performance  partway  through  a task,  such  as  a telephone 
conversation. 
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Checklist  and  Comments  2 


Grade: 


Date: 


Activity: 


Specific  Outcome(s): 


can: 

(Student  name) 

Yes 

Not  Yet 

• 

□ 

□ 

• 

n 

□ 

• 

□ 

□ 

• 

n 

□ 

• 

n 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

n 

□ 

• 

n 

□ 

Done  well: 

Could  improve: 
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Rating  Scale  1 

Grade:  K Date:  March  10 


Activity: 


Group  classroom  scavenger 


hunt 


Specific  Outcome:  A-3.3a  engage  in  turn  taking 


Student  meets  the  outcome: 

Student  Names: 

Never 

Sometimes 

Usually 

Always 

• Sherice 

• 

• 

• 



• David 

A 

fa 

• 

'w' 

A 

• Carlos 

* 

fa 

• Sonia 



0 

fa 

Lamva 

fa 

^ 

• Kendra 

fa 

w 

• Tavlor 

W 

fa 

& 

w 

A 

• Niain 

A 

• 

a 

• Dennis 

W 

A 

w 

^ 

yz) 

A 

• Zina 

w 

• 



w 

0 

• Trevor 

A 

A 

A 



• Allison 

w 

A 

w 

A 

A 

• Akiko 

w 

W 

fa 

• Tanis 

• 

A 

W 

w 

• Georae 

V 

V 

fa 

• Marcel 

• 

A 

• 



• Hannah 

w 

A 

w 

fa 

A 

• Weslev 

w 

A 

(Y) 

w 

A 

w 

v£/ 

w 

r 

Note:  This  sample  Rating  Scale  demonstrates  how 

performance  for  several  students,  based  on  a 

V 

a teacher  can  record  the  levels  of 
particular  outcome. 

A 

J 
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Rating  Scale  1 


Grade: 


Date: 


Activity: 


Specific  Outcome: 


Student  Names: 


Student  meets  the  outcome: 

Never  Sometimes  Usually 


Always 
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Rating  Scale  2 


Grade:  1 


Date: 


November  12  Activity:  Unit:  My  Family 


Specific  Outcome(s):  A-l . 1 a identify  people,  places  and  things;  A-l . 1 b 
identify  people,  places  and  things;  LC-1 .2a  recognize  and  name  some 
elements  of  the  writing  system;  LC-1 .3a  use  a repertoire  of  words  and  phrases  in 
familiar  contexts,  within  a variety  of  lexical  fields;  LC-3.2a  produce  simple 
wriften  words  and  phrases  in  guided  situations;  S-2.1a  use  simple  strategies,  with 
guidance,  to  enhance  language  use 


Student  Name:  Tanis 
Criteria: 

• was  able  to  share  basic 
information  about  his  or  her  family 

• identified  the  people  in  his  or  her 
family  correctly 

• used  words  relevant  to  the  family 
correctly 

• wrote  words  and  phrases  clearly 
and  correctly 

• used  a dictionary  to  find  new 
words  related  to  the  family 

• used  illustrations  to  provide 
relevant  details  about  his  or  her 
family 

• 

Never 

a 

Sometimes 

Usually 

Always 

W 

w 

W 

a 

w 

A 

w 

A 

w 

A 

w 

A 

W 

w 

w 

w 

a 

w 

A 

9 

w 

A 

w 

A 

w 

^ 

A 

w 

A I 

m • m m 

• V w w 

Note:  This  sample  Rating  Scale  demonstrates  how  a teacher  could  record  information  about 

the  quality  of  a student’s  performance  as  it  relates  to  learning  outcomes. 
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Rating  Scale  2 

Grade: 


Date: 


Activity: 


Specific  Outcome(s): 


Student  Name:  

Criteria:  Never  Sometimes  Usually  Always 
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Rating  Scale  3 


Grade:  3 


Date:  March  10 


Activity: 


Reading  out  some  familiar 
words 


Specific  Outcome(s):  LC-l.la  pronounce  familiar  words,  phrases  and 
expressions  properly 


Levels  of  performance  and  corresponding  criteria: 

★ ★ ★ ★ Demonstrated  excellent  pronunciation  of  all  words — no  errors 

★ ★ ★ Demonstrated  good  pronunciation  of  almost  all  words — a few  errors 

★★  Demonstrated  acceptable  pronunciation  of  most  words — several  errors  but 

still  comprehensible 

★ Demonstrated  lots  of  errors — mostly  incomprehensible 


Name  of  Student: 

Name  of  Student: 

Louis 

Cj;  ★ 

★ ★ ★ ★ 

Fatima 

C37~  ★ ★ 37^ 

★ ★ ★ ★ 

Crystal 

<37  * 

★ ★ ★ ★ 

Dakota 

<3"""  ^ 37^ 

★ ★ ★ ★ 

Marcel 

<37  ★ 37 

★ ★ ★ ★ 

Troy 

Cjt  ★ ★ 

★ ★ ★ ★ 

Jonathan 

<37  ★ 37^* 

★ ★ ★ ★ 

Liliya 

(3  3)  ^ * 

★ ★ ★ ★ 

Akiko 

3 ^ * 

★ ★ ★ ★ 

Sally 

<37  * * 73^ 

★ ★ ★ ★ 

Rebecca 

<37  ★ ★ 73^ 

★ ★ ★ ★ 

Mei 

<37  ★ 

★ ★ ★ ★ 

Janice 

3 37  ★ ★ 

★ ★ ★ ★ 

Trevor 

<37  * 

★ ★ ★ ★ 

Megan 

<3  ★ 

★ ★ ★ ★ 

f - \ 

Note:  This  Rating  Scale  provides  an  example  of  how  a teacher  can  quickly  indicate  levels  of 

students’  performances  as  they  relate  to  one  outcome. 

V _ / 
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Rating  Scale  3 


Grade: 


Date: 


Activity: 


Specific  Outcome(s): 


Levels  of  performance  and  corresponding  criteria: 
★ ★ ★ ★ 

★ ★ ★ 

★ ★ 

★ 


Name  of  Student: 

Name  of  Studenf: 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 
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Note:  This  Rubric  and  Checklist  demonstrates  how  a teacher  can  perform  assessment  of  learning  and  assessment  for  learning  at  the 

same  time,  using  the  same  assessment  tool.  This  combination  of  rubric  and  checklist  records  information  about  a student’s 
performance  according  to  specific  outcomes,  as  well  as  information  about  a student’s  work  habits.  When  a student 
demonstrates  a performance  that  is  below  the  acceptable  level,  the  checklist  allows  the  teacher  to  record  a reason  why  the 
student  did  not  perform  at  an  acceptable  standard  and  provide  a plan  for  future  improvement. 


Rubric  and  Checklist 
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□ worked  independently  □ worked  with  some  assistance 

□ worked  with  minimal  assistance □ required  constant  supervision  and  assistance 
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